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REFLEKTUOJANCIO BUSIMO
SPECIALIOJO PEDAGOGO
PROFESINIO APSISPRENDIMO
PATIRTYS

Santrauka

Fenomenologinés hermeneutikos rezultatai
atskleidé busimy specialiyju pedagogu profesini
apsisprendima  lemianc¢ius  veiksnius.  Studenty
pasirinkimg studijuoti lemia | Zmogu orientuoti ir
savirealizacijos veiksniai: poreikis riipintis kitais,
meilé vaikams, noras padéti Zzmonéms, igyti ziniy bei
poreikis perimti profesini vaidmeni. Apsisprendima
nebiti specialiuoju pedagogu stiprina komplikuotas
darbo pobidis, asmeniniy jgiidziy stoka bei specialiuju
ugdymosi poreikiy turin¢iy vaiky individualls
elgsenos, i§vaizdos ir emocijy ypatumai.

Pagrindiniai ZodZiai: fenomenologiné hermeneu-
tika, patirtys, profesinis apsisprendimas, reflektavi-
mas, specialusis pedagogas.

Tyrimo problema
specialiyju pedagogu profesinis apsisprendimas —

reik§Smingas brandos procesas, prasidedantis nuo

ir aktualumas. Bisimy

pirmyju studijy dieny. Jis tiesiogiai susijgs su igyta
individualia patirtimi, todél svarbu mokymosi procese
igalinti studenta analizuoti savo patirti per refleksija
atskleidziant naujas perspektyvas ir {zvalgas, sustipri-
nant mokymasi ir bendra asmenini bei profesini
veiksminguma. Refleksijos, kaip mokymosipriemonés,
studento asmeniniam tobuléjimui ir reflektavimo bei
mokymosi mokytis kompetencijai lavinti, o kartu ir
kaip metodo, suteikian¢io ugdytojui informacijos apie
besimokanciojo problemas, liukesc¢ius ir poreikius,
paverCiant studenty patirti akivaizdzia, prasmingu-
mas ir reikSmingumas pagristas daugelio uzsienio
(Loughran, 1996; Morrison, 1996; Moon, 1999; Ho-
ban, 2000; Boud, 2001; Bain ir kt., 2002; Spalding,
Wilson, 2002; Uline ir kt., 2004; Hubbs, Brand, 2005;
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Summary

The results of phenomenological hermeneutics
have revealed the factors influencing professional
self-determination of intended special pedagogues.
Students’ choice to study is determined by human-
oriented and self-realisation factors: need to care
about others, love for children, wish to help people,
get knowledge and need to overtake professional
role. Decision not to become a special pedagogue
is intensified by a complicated nature of work, lack
of personal skills and individual peculiarities of
behaviour, appearance, emotions of children with
special educational needs.

Key words: phenomenological hermeneutics, ex-
periences, professional self-determination, reflection,
special pedagogue.

Problem and relevance of the research.
Professional self-determination of intended special
pedagogues — a meaningful maturity process,
that begins from the first study days. Students’
professional self-determination is directly related to
acquired individual experience, thus, it is important
to enable a student during the study process to
analyse own experience through reflection revealing
new perspectives and insight, to strengthen learning
and general personal and professional efficiency.
Significance and meaning of reflection as learning
means to develop student’s personal perfection also
reflection and learning to learn competence, as well
as a method providing educator with the information
about student’s problems, needs and expectations,
making students’ experience outstanding are grounded
in many works of foreign (Loughran, 1996; Morrison,
1996; Moon, 1999; Hoban, 2000; Boud, 2001; Bain
and others, 2002; Spalding, Wilson, 2002; Ulineand
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Shepherd, 2006) ir kai kuriuose Lietuvos mokslininky
(Baranauskiené, 2000, 2003; Zydiiﬁnaité, 2001;
Ivanauskiené, Liobikiené, 2005; Balcitiniené, 2006;
Bubnys, 2007; Bubnys, Zydziiinaite, 2007) darbuose.
Ivykiuy ir savo veiksmy analizé — biidas suprasti patir-
tis, kurios suformuoja pagrinda naujoms patirtims bei
provokuoja tolesni mokymasi.

Patirties

veiksmo platesnio konteksto, reik§més ir prasmés

reflektavimas, apimantis patirties ir
nagrinéjima, — tai kelias { saves pazinima. Reflektuoja-
ma dél daugelio priezasciy, kaip antai: studenty moky-
mosi kokybés tobulinimo, plétojant kritini mastyma
(Moon, 2004; Hoban, 2000); leidimo studentams su-
prasti savo paciy mokymosi procesa, derinant teorines
ir praktines zinias (King, 2002); neaiskumy sprendimo
ir alternatyvy paieskos, {vertinant asmeninj progresa
(Underwood, 1998); patyrimy ir asmeninio studenty
tobuléjimo (Hiemstra, 2001; Thorpe, 2004), susijusio
su konkreciu studijy laikotarpiu, dalyko moduliu ar
atlickama praktika konkrecioje institucijoje, apiben-
drinimu. Pastaroji priezastis esminé straipsnio autori-
ams naudojant refleksija kaip tyrimo metoda, siekiant
istirti studenty profesinio apsisprendimo raiska prak-
tikos metu reflektuojant.

Straipsnyje pristatomo kokybinio tyrimo tik-
slas — istirti busimy specialiyjy pedagogu profesini
apsisprendimg lemiancius veiksnius jiems reflektuo-
jant asmenines patirtis studijuojant universitete.

Tyrimo problemos klausimas: kokie esminiai
edukaciniai ir psichosocialiniai veiksniai lemia
studenty profesinj apsisprendima bei savo kaip biisimo
specialisto vaidmens suvokima ir priémima?

Tyrimo objektas — busimy specialiyjy pedagogu
profesini apsisprendima lemiantys edukaciniai ir
psichosocialiniai veiksniai.

Tiriamieji: tyrimo imtis tiksline, kriterin¢. Tyrime
dalyvavo 65 pirmo kurso specialiaja pedagogika
studijuojantys studentai.

Tyrimo metodai. Duomeny rinkimo meto-
das: nestruktiiruota refleksija rastu — reflektyvaus
dienoras¢io raSymas. Refleksijos buvo rasomos 3
ménesius, studentams sugrizus i§ stebimosios prak-
tikos. Duomeny analizés metodas: fenomenologiné
hermeneutika. RaSytiniy refleksiju tekstai analizuo-
jami, laikantis etapy (Lindseth, Norberg, 2004), kurie
tarpusavyje siejasi visumos ir jos daliy bei supratimo ir

and others, 2004; Hubbs, Brand, 2005; Shepherd,
2006) and some Lithuanian (Baranauskien¢, 2000,
2003; Zydiiﬁnaité, 2001; Ivanauskiené, Liobikiené,
2005; Balcitiniené, 2006; Bubnys, 2007; Bubnys,
Zydzitnaite, 2007) scientists. Analysis of events and
own actions — is a way to understand experiences, that
form basis for new experiences and provoke further
studying.

Reflection of experiences covering analysis of
meaning and sense of a wider context of experience
and action — is a way to self-cognition. Reflecting
happens due to many reasons like: students’ learning
to increase quality while developing critical thinking
(Moon, 2004; Hoban, 2000); allowance for students
to understand their study process matching theoretical
and practical knowledge (King, 2002); ambiguity
solving and alternatives search evaluating personal
progress (Underwood, 1998); generalise experiences
and personal students’ development (Hiemstra, 2001;
Thorpe, 2004) related to particular study period,
subject’smodule or placement ata particular institution.
The last reason is the essential for the authors of the
article using reflection as an investigation method
in order to investigate the expression of students’
professional self-determination during practical
placement by reflecting.

Aim of the qualitative research presented in
the article — to investigate the factors influencing
professional self-determination of intended special
pedagogues by reflecting personal experiences while
studying at the university.

Issue of the research’s problem: what essential
educational and psychosocial factors determine
students’ professional self-determination, perception
and acceptance of their role as intended specialist?

Object of the research — educational and
psychosocial factors determining professional self-
determination of intended special pedagogues.

The investigated: sample of the research —
objective, criterion. 65 first year students studying
special education participated in the research.

Methods of the research. Data collection method:
unstructured reflection in written — writing of reflec-
tive diary. Reflections have been written for 3 months,
after the students returned from observational place-
ment. Data analysis method: phenomenological
hermeneutics. Texts of written reflections are analysed
following the stages that are interrelated by dialectics
of the whole and its parts and the understanding and
explanation:  simple reading is the first interpretation
of the text as a whole that allows making assumptions
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aiSkinimo dialektika: * naivusis skaitymas (angl. nave
reading) yra pirma teksto kaip visumos interpretacija,
kuri leidzia daryti prielaidas tolesnéms analizéms; °
struktiirine analize ivertinamos ivairios teksto dalys,
siekiant paaiskinti konkretaus teksto esmg. Identifikuo-
jamos dimensijos ir temos, kurios yra konstruojamos
prasmes pagrindas; * visapusiskas supratimas apima
skaityto teksto temy apibendrinimus bei permastymus
atlickamo tyrimo kontekste. Rezultaty formulavimas
fenomenologinés hermeneutikos biidu reiskia, kad
rezultatai formuluojami labiau siejant su jigyta kalbos
patirtimi.

Tyrimo rezultatai. Analizuojami klausimo ,,4r
matau save ateityje kaip specialiosios pedagogikos
srities specialistq?* rezultatas. Atlikus refleksijy apie
studenty apsisprendima tapti pasirinktos srities special-
istu buvo nurodytos 3 dimensijos ir 11 jas sudaranciy
temy. Identifikuotos dimensijos atskleidzia biisimy
specialiyju pedagogu reflektavimo metu atskleistus
profesinj apsisprendima lemian¢ius motyvuojancius ir
demotyvuojancius veiksnius. (zr. 1 lent.).

for further analyses; * structural analysis involves vari-
ous evaluations of text’s parts in order to explain the
meaning of a particular text. Dimensions and topics
that are the basis of constructional sense are identified.
Compositions of senses are decontextualised and sepa-
rate text’s topics are thought over in relation to simple
reading, if the analysis does not prove simple reading
the whole text is read once again and another simple
understanding is created and verified by another struc-
tural analysis;  universal understanding involves gen-
eralizations and considerations of topics of the read
text in the context of performed research. Formulation
of results in the manner of phenomenological herme-
neutics means that results are formulated as close as
possible to experience through everyday language.
Research results. Results are analysed on the basis
of question “Do I see myself as a specialist of the sphere
of special educationin the future?”. Having analysed the
reflections of students’ decisions to become a specialist
of'a chosen sphere, 3 dimensions and 11 topics forming
them were distinguished. Identified dimensions reveal
motivating and demotivating factors that determine
professional self-determination of intended special
pedagogues in the course of reflecting (see Table 1).

1 lentelé. Busimy specialiyjy pedagogy profesinj apsisprendima lemiantys veiksniai
Table 1. Factors determining professional self-determination of intended special pedagogues

» profesinio identiteto
formavimasis
formation of professional
identity

» atsidavimas vaikams
devotion to children

» specialisty autoritetas
authority of specialists

“disadvantages” of professional
activities

nory ir asmeniniy galiy
nesuderinamumas

incompatibility of wishes and personal
powers

asmeniniai prieStaravimai

personal contradictions

darbo su vaikais sudétingumas
complexity of work with children

Motyvuojamieji ¢ » Demotyvuojamieji
Motivating Demotivating
» menkas isigilinimas | profesija
» profesinis socialumas low absorption into profession » pedagogo profesijos
professional sociability profesinés veiklos ,,trikumai* ignoravimas

ignorance of pedagogue’s
profession

profesinés baimés
professional fears

Studenty raSytiniy refleksijy rezultatai atspindi

Results of students’

written reflections reveal

profesinés socializacijos  (profesinio identiteto)
formavimosi raiSka bei apsisprendima tapti specialistu,
priimant savo, kaip bisimo specialiojo pedagogo,
vaidmenj. Straipsnyje iSsamiau analizuojamos ir
pateikiamos pagrindinés temos, leidziancios pasiekti
i8sikeltq tiksla.

Pirma dimensija: ,,matau save specialiosios
pedagogikos specialistu“. Dimensija atspindi studenty
profesinés socializacijos bei profesinio identiteto
formavimosi raiska, apsisprendima tapti specialistu,
priimant savo, kaip bisimo specialiojo pedagogo,
vaidmenj (zr. 2 lent.).

expression of formation of professional socialization
(professional identity) and their decision to become
a specialist of the studied area accepting own role
of intended special pedagogue. The article more
thoroughly analyses and presents the main topics that
allow achieving the formed aim.

First dimension: “I see myself as a specialist
of special education”. Dimension reflects students’
expression of formation of professional socialization
and professional identity, decision to become a
specialist of the studying area accepting own role of
intended special pedagogue (see Table 2).
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2 lentelé. Studenty profesinio socialumo patirtys
Table 2. Experiences of students’ professional sociability

TEMA
TOPIC

2 SUBTEMA
SUBTOPIC 2

1 SUBTEMA
SUBTOPIC 1

PROFESINIS
SOCIALUMAS
PROFESSIONAL
SOCIABILITY

Gebéjimas bendrauti
Ability to communicate

Konsensuso paieska bendraujant
Search for consensus while communicating

Noras padéti vaikams
Wish to help children

Meilés vaikams raiSka per pozityvias asmenines savybes
Expression of love to children through positive personal
features

Domg¢jimasis vaikais
Interest in children

Abipusio supratingumo poreikis
Need for mutual understanding

Saves atradimas per abipusi pasidalijimg meile ir §iluma su
nejgaliaisiais

Finding oneself through sharing love and warmth with the
disabled

Pagalba vaikams bendraujant
Help to children while communicating

Empatiskumas
Empathy

Empatiskumu gristi santykiai su vaikais
Relationships with children based on empathy

Tema: profesinis socialumas. Saves, kaip blisimo
specialiojo pedagogo, pazinimas praktikoje iSryskéjo
per santyki su vaikais. Abipusés interakcijos su
vaikais metu studentams atsivéré galimybés jvertinti
savo gebéjimus,

asmenybés savybes, reikalingas

bendraujant su specialiyjy poreikiy turinciais

asmenimis siekiant tarpusavio supratimo ir padedant

Jjiems.

Praktikos metu studentai turéjo galimybe patirti
tai, apie ka svajojo nuo vaikystés. Noras padéti
vaikams iSgyventas vaikystéje: ,,... jau nuo pat mazy
dieny noréjau padéti vaikams...” Tai sustiprino nora
tapti specialistu, kai praktikoje atsirado galimybé
padéti vaikams ir su jais bendrauti: ,,...Visada
mégau bendrauti ne tik su suaugusiaisiais, bet ir su
vaikais. Be galo malonu matyti jy Sypsenas, stebéti ju
elgesi, o ir juy kaprizai kartais sudomina...” Empatija
studentams sudaré¢ prielaidas geriau pazinti vaikus,
juos suprasti“... ,lyg ir pati ,,isikliniju® jame, matau
jo akimis... a$ pavirstu pati vaiku...*“. Empatiskumas
— pagrindiné savybe, leidusi studentams susitapatinti
su vaikais taip geriau juos suprantant, numatant
reikiamus elgesio su vaikais biidus ir strategijas.
Tapti

Sios srities specialistu apsisprgsti  padéjo

abipusio supratingumo poreikis ir noras irodyti, jog

Topic: professional sociability. Self-cognition as
intended special pedagogue during practical placement
showed up through the relationship with children.
During mutual interaction with children students could
evaluate their abilities, personal features necessary to
communicate with people with special needs, pursuing
understanding and helping them.

During practice students could experience what
they were dreaming about since childhood. Wish to

33

help children experienced in childhood: “...since
early days wanted to help children...”. It enhanced
wish to become a specialist when there appeared a
possibility to help children and communicate with

13

them: “... Always liked to communicate not only
with adults, but children as well. It is very pleasant
to see their smiles, observe behaviour, their caprices

2

sometimes are interesting...”. Empathy allowed the
students to know children better, understand them:
“...like T “became” him, see with his eyes, | am
becoming a child...”. Empathy — the main feature
allowing students to identify with children, understand
them better, foresee necessary ways and strategies
of behaviour. To become a specialist of this sphere
helped the need of mutual understanding and wish to

prove that “relationships with children with special
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su specialiyjy poreikiy vaikais ,,...galima santykius
gristi vien tik meile ir abipusiu supratimu, o ne
grieztumu, rékimu ir bausmémis...*

Praktikoje studentai isitikino, jog butent Cia ta
... Vieta...”“, tas darbas, kuri nor¢jo dirbti. Biti Sios
srities specialistu reiskia pasidalyti meile ir Siluma,
kuria pasizymi ne tik studentas, bet ir vaikai: ...
Esu isitikinusi, jog ¢ia mano vieta, visuomet noréjau
dirbti darba su negalia turinciais zmonémis. Esu la-
bai emocionalus zmogus, viduje turintis daug meilés,
Silumos ir noriu tai atiduoti. Jeigu to neturéciau, vargu
ar sugebécCiau dirbti specialiosios pedagogikos spe-
cialiste...” Vienas pagrindiniy studenty motyvy rinktis
specialiojo pedagogo specialybe — meilé vaikams, no-
ras su jais bendrauti, juos paZinti ir padeti. Pirmoji
praktika buvo pagrindinis faktorius, leides patikrinti
studenty litkesCius ir iSankstinius jsitikinimus bei nu-
ostatas. Praktikos metu jie ,, patikrino save*, jog nori
ir toliau studijuoti pasirinktq specialybe, panaudoti
visas savo galimybes ir jégas. Patirdami abipuse
interakcijq su vaikais per praktikq studentai pazino
save kaip biisimq profesijos atstovq. Dalydamesi
meile ir Siluma su vaikais jie atrado save, identifikavo
savo asmenines savybes, reikalingas dirbant Sioje sri-
tyje. Daugeliui studenty tai buvo galimybé jrodyti, jog
galima kitaip, t. y. meile ir abipusiu supratimu, gristi
tarpusavio santykius. Kitiems studentams bendravi-
mas su vaikais buvo galimybé isreiksti ir realizuoti
save, dalytis vidine Siluma ir meile.

Tema: profesinio identiteto formavimasis.
Pradéjus studijuoti universitete daugeliui studenty
iSankstinis  idealaus

susiformuotas specialiojo

pedagogo vaizdinys pakito (zr. 3 lent.): ,,... senasis
idealas, susiformaves mokykloje, zenkliai keiciasi
patekus i nauja aplinka. Cia, turédamas daug
pavyzdziy, pradedu skirti daugybe savybiy, kuriomis
turéty pasizymeéti idealus pedagogas...*

needs may be based on love and mutual understanding,
not rigidity, shouting, penalties...”.

During practice students became sure that this is
their “place”, it is the job they were thinking to do. To
be a specialist of this sphere means to share love and
warmth that is characteristic to students and children:
“...I am sure this is my place, always wanted to work
with the disabled people. [ am a very emotional person
possessing much love and warmth and would like to
give this. If [ did not have this, hardly I could become
a specialist of special education...” One of the main
students’ motives to choose special pedagogue’s work
— love to children, wish to communicate with children,
to know them and help. The first practice was the main
factor that allowed checking students’ expectations
and anticipatory beliefs and attitudes. During
practice they “tested themselves” that they want to
continue studying the selected occupation using all
their opportunities and powers. Experiencing mutual
interaction with children during practice students
got to know themselves as future representatives of
profession. Sharing love andwarmth with children they
discovered themselves, identified personal features,
necessary working in this sphere. For many students
it was a chance to prove that it is possible to ground
interrelations with children in another way i.e. with
mutual understanding and love. For other students
communicating with children was a possibility to
express and realize themselves by sharing love and
internal warmth.

Topic: formation of professional identity. For
many students the formed anticipatory image of an
ideal special pedagogue has changed while studying
at the university (see Table 3): “the old ideal formed at
school signally changes in a new environment.

Having many examples here I am starting to dis-
tinguish many features necessary for ideal pedagogue...”.
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3 lentelé. Profesinio identiteto formavimosi patirtys
Table 3. Experiences of formation of professional identity

TEMA 2 SUBTEMA 1 SUBTEMA
TOPIC SUBTOPIC 2 SUBTOPIC 1
Profesijos ateities vizijos
susiformavimas S Saves motyvavimas tobuléti
Formation of future vision in .
profession Self-motivation for development
Susiformuotas idealaus pedagogo Specialisto profesinio vaizdinio kaita studijuojant
profesijos paveikslas Change of specialist’s professional image while
Formed image of ideal pedagogue’s | studying
profession
Paveldéta“ i§ mamos meilé vaikams
“Inhereted ““ love to children from mother
,Paveldéta“ i§ mamos profesija
Profesiné meilé “Inhereted” profession from mother
Professional love Turima patirtis bendrauti su specialiyjy poreikiy
PROFESINIO asmentu . : :
IDENTITETO Expe?rlence to communicate with a person with
FORMAVIMASIS fe?‘al needs - —
FORMATION OF rtimas sapty is su vaikais
PROFESSIONAL Close relationship with children
IDENTITY Buyimas naudingu kitiems Meilé Vaik.ams
Being useful for others Love to children
Inovaciju stoka profesingje
praktikoje Pedagogu neprofesionalumas
Lack of innovations in professional | Lack of mastery of pedagogues
practice
Profesijos ,,perimamumas Poreikis padéti mamai
“Continuity” of profession Need to help mother in profession
Asme““?‘s. profesinis Profesinés pastangos kaip malonumo pasekmé
pasitenkinimas h
. . . Efforts to profession as a consequence of pleasure
Personal satisfaction in profession
Sékmingas profesinis prisitaikymas | Profesinio pasirinkimo patvirtinimas sau
Successful adoption in profession Confirmation of professional choice

Patekimas | nauja aplinka, atsivérusios galimybés
i§ arCiau pazinti savo biisimos veiklos sritj jgalino
studentus pakoreguoti susiformuota idealyji blisimojo
specialisto vaizdinj, atrandant naujy izvalgy dél atlickamos
veiklos, identifikuojant asmenybés bruozus, kuriais
turéty ir pasizyméti blisimi specialieji pedagogai:
... sulig kiekviena diena, praleista universitete, tas
isivaizduojamas vaizdas vis rySkéja, a$ vis labiau
suprantu, koks turéty buti pedagogas ir koks a$ esu
pats...“ ISgyventa patirtis su praktikos vadovais
paskatino studentus mokytis: ,,... pedagogo darbo
ivertinimas, jo svarbos supratimas, gery pavyzdziy
itaka skatina mokytis...“ Praktikos metu stebédami,
kaip dirba specialieji pedagogai, studentai isitikino,
jog pasirinkimas studijuoti pasirinktq specialybe

New environment, new opportunities to know
better the sphere of future activities enabled students
to adjust the formed ideal image of future specialist,
finding new insights about the performed activities,
identifying personal features necessary for intended

(13

future pedagogues: . with every day spent at
university, that conceivable image becomes clearer
and I understand what pedagogue should be like

)

and what I am like...”. Experience in relation with

heads of practice motivated students to learn: “

evaluation of pedagogue’s work, understanding of
its importance, influence of good examples stimulate
to learn...”. During practice while observing the
work of special pedagogues the students became

sure that the choice to study chosen subject — correct.
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teisingas. Noras jgyti Ziniy, asmeninio tobuléjimo
poreikis buvo pagrindiniai veiksniai, motyvuojantys
testi studijas. Aiskus profesinés veiklos ateities vizijos
susiformavimas sustiprino norq tapti specialiuoju
pedagogu. Reiksmés profesiniam apsisprendimui bei
savo kaip biisimo specialiojo pedagogo profesiniam
identitetui formuotis turéjo studenty ankstesné patirtis.
Vienu i§ pagrindiniy argumenty, dél ko rinkosi bitent
Sig specialybe, studentai jvardija tarpusavio santykius
ir bendravimo su nejgaliu asmeniu savo artimiausioje
aplinkoje patirti.

Daliai studenty teko stebéti ir Zavétis savo mamos
ir mociutés darbu su specialiyju ugdymosi poreikiy
turinCiais vaikais dalijantis abipuse meile ir Siluma:
,-.. MU0 mazens vaik$¢iodavau pas mociutg i darba,
matydavau, kaip ji dirba su vaikais, mane tas labai
zavéjo. Dabar matau ir mamos darba, jos meil¢ vai-
kams...“ Studentai mano, jog ju meilé vaikams ir no-
ras rinktis buitent Sig profesija ,,paveldéti” i§ artimyju.
Kita svarbi priezastis, sietina su artimyju darbu $ioje
srityje, nulémusi apsisprendimg studijuoti, — pro-
fesijos ,,perimamumas® norint padéti mamai. Tapti
specialiuoju pedagogu taip pat paskatino §ios srities
specialisty poreikis ir neprofesionalumas: ,,... miisy
miestelyje néra profesionalaus logopedo, Zmonés
skundziasi... esantys logopedai yra atgyveng, dirba
pagal senas metodikas, visai nesistazuoja...“ Nepa-
sitenkinimas esamais specialistais ir jy teikiamomis
paslaugomis, inovacijy stoka profesingje veikloje
dalinai nulémé apsisprendima rinktis Sig profesijg ir
pakeisti esamus specialistus, teikiant kokybiSkesnes
paslaugas. Norg dirbti sustiprino ir praktikos metu
patirtas moralinis pasitenkinimas ir reikalingumo bei
meilés jausmy vaikams stipréjimas. Sekmingas prisi-
taikymas bendraujant su vaikais leido studentams
geriau pazinti save, atrandant savybes, kurios reikalin-
gos palaikant santykius su vaikais.

Apibendrinant galima teigti, jog itakos studenty
apsisprendimui ir savo kaip konkrecios profesijos atsto-
vo identitetui formuotis turéjo ankstesné isgyventa
patirtis su nejgaliaisiais, galimybé stebéti bei padéti
nejgaliems Zmonéms iki apsisprendZziant patiems stu-
dentams kuo tapti. Kitas svarbus momentas, nulémes
apsisprendimq, — profesijos pazZinimas ir perimamu-
mas iS artimyjy, kurie jau dirba Si darbq. Studentai
galéjo geriau pazinti savo studijuojamq sritj, stebéti,
kokiy jgudziy ir Ziniy reikia Sios profesijos atstovui,
kad galéty sékmingai atlikti Sios profesijos vaidmenij.
Studentai patys jzvelgé savo socialinéje aplinkoje, jog
yra didelis poreikis pasirinktos profesijos specialisty,
nes dirbantys asmenys yra neinovatyvis, dirban-

Wish to acquire new knowledge, need for personal
development were the main factors motivating to
continue studies. Clear formation of future vision of
professional activities strengthened wish to become
a special pedagogue. Previous students’ experience
had influence on formation of professional self-
determination and professional identity as intended
special pedagogue. One of the main arguments
why they chose this speciality students indicated
interrelations and experience of communication
with the disabled in their closest environment.
Part of the students had an opportunity to observe
and admire work of their mother or grandmother with
children with special needs, share mutual love and
warmth: “...since early days went to mother’s work,
saw her work with children, I was really admired
by this. Now I see mother’s work, her love for
children...”. Students think that their love for children
and wish to choose this profession are “inherited” from
their relatives. Another important reason is related to
relatives’ work in this sphere that determined their
decision to study — “continuity” of profession through
need to help mother. Need of specialists and lack of
mastery also motivated to become a special pedagogue:
“...there is no experienced speech therapist, people
complain... available speech therapists are obsolete,
work according to old methods, do not develop...”.
Dissatisfaction ~with  present specialists, their
services, lack of innovations in professional activities
partly determined self-determination to choose this
profession and to replace present specialists, providing
better services. Wish to work was increased by moral
satisfaction and intensification of feelings of necessity
and love for children experienced during practice.
Successful adaptation communicating with children let
students know themselves better, discovering features
necessary to keep relations with children.
Generalizing we may state that students’ self-
determination and formation of identity as a
representative of a particular profession was
influenced by previous experience in relation with the
disabled, opportunity to observe and help the disabled
till deciding who to become. Another important
moment determining self-determination — knowledge
of profession and continuity of relatives who do this
job. Students could better know the studied sphere,
observe what skills and knowledge are necessary for
the representatives of this profession to perform this
role successfully. Students saw that in their social
environment there is a big demand for specialists since
working persons are not innovative, work following
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tys pagal senas metodikas ir Zemos kvalifikacijos.
Nors minéti veiksniai yra svarbiis ir lémé studenty
pasirinkimq, taciau dauguma studenty pasirinko Siq
profesijq is meilés ir novo padeéti specialiyjy poreikiy
vaikams. Pagalba vaikams, sékminga adaptacija per
praktikq, nuosirdiis tarpusavio santykiai ir pastan-
gos — esminiai kriterijai, lemiantys ir patvirtinantys
studenty profesinj apsisprendimq.

Tema: atsidavimas vaikams. Susitapatinimas su
savo biisimu profesiniu vaidmeniu ir noras studijuoti
pasirinkta sriti per praktikag sustipréjo atsiradus
galimybei padéti specialiyju poreikiy turintiems
vaikams. Norg padéti ir tapti specialiuoju pedagogu
dazniausiai sukeldavo akivaizdi Siy vaiky kancia ir
gailestis jiems. Vieni studentai jausdavo baime, jog
negebés atsiriboti nuo ivairiy negalig turinciy vaiky
uzuojautos ir gailescio, taciau per praktika suprato, jog
gali save valdyti, o tai kartu sustiprindavo pasitikéjimag
savimi bei padidindavo norg toliau studijuoti. Kiti
studentai, atvirk$ciai, rinkosi §ig specialyb¢ vien dél
to, jog save apibiidina kaip zmoguy, .,... kuris visada
uzjaucia ir supranta zmones, kuriems reikia uzuojautos
ir pagalbos. Mano tikslas toks ir yra...

Tema: specialisty autoritetas. Didelés reikSmés
studentams formuojantis asmening¢ blisimos profesijos
sampraty ir vizija turi Siame procese dalyvaujantys
kiti asmenys: déstytojai, praktikos vadovai, mentoriai,
konsultantai ir kt. Kita vertus, tik nedaugelj studenty
per praktika sutikti asmenys suzavéjo savo atliekamu
darbu bei asmeniniu pavyzdziu.

Atsidavimas vaikams ir noras jiems padeéti —
veiksniai, sustiprinantys studenty pasiryzimq tapti
specialivoju pedagogu, tesiant studijas universitete ir
susitapatinant su savo naujuoju — biisimojo specialisto
—vaidmeniu. Specialisty autoritetas ir galimybé stebéti
ju atliekamq veiklq kai kuriems studentams tapo
lemiamu veiksniu, renkantis profesijq. Cia isryskéja
svarbus mentoriaus — praktikos vadovo — vaidmuo,
nulemiantis studento, kaip biisimojo specialisto,
ateities veiksmus bei profesinj identitetq.

Antra dimensija: ,,neapsisprendZiau, ar biisiu

specialiosios pedagogikos specialistu“. Antroji
dimensija atskleidzia studenty — buisimy specialiyju
pedagogy — neapsisprendimo studijuoti ir tapti

Sios srities specialistu turini. Nurodytos 5 temos,
kurias galima apibudinti kaip pagrindines abejojimo
ir neapsisprendimo tapti

pasirinktos  studijuoti

specialybés priezastis (zr. 4 lent.).

old methods and have low qualification. Though the
mentioned factors are important determining students’
choice, majority of students chose this profession
because of love and wish to help children with
special needs. Help to children, successful adaptation
during practice, sincere interrelations and efforts
— fundamental criteria determining and confirming
students’ professional self-determination.

Topic: devotion to children. Empathizing into
future professional role and wish to study the selected
sphere during practice increased when a possibility to
help children with special needs appeared. Obvious
suffering of these children and sympathy for them
evoked wish to help children with special needs and
to become a special pedagogue. Some students felt
fear that they would not be able to dissociate from
sympathy and regret for disabled children, but during
practice they understood they could control themselves
what strengthen their trust and increased wish to study.
Other students on the contrary — chose this profession
only because they described themselves as a person,
“... who always sympathise and understands people
who need sympathy and help. My aim is like this...".

Topic: authority of specialists. Much influence for
the students while forming personal conception and
vision of future profession is done by other persons
participating in this process: teachers, heads of
practice, mentors, consultants, etc. Not many students,
only some were impressed by the persons met during
practice by their performed work and personal example
in this profession.

Devotion to children and wish to help them — fac-
tors strengthening students’ determination to be-
come a special pedagogue, continuing studies at
university and identifying with new role of special
pedagogue. Authority of specialists and possibil-
ity to observe their performed activities for some
students became an essential factor while choos-
ing profession. The role of mentor — head of prac-
tice — shows up determining student’s as intended
specialist’s future actions and professional identity.

Second dimension: “have not decided if I will
become a specialist of special education”. The second
dimensionrevealsthe contentofnon-self-determination
of students — intended special pedagogues — to study
and to become a specialist of this sphere. 5 topics were
distinguished that might be described as main reasons
of doubt and indecision to study the selected speciality
(see Table 4).
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Table 4. Experiences of doubts regarding professional choice

PROFESSIONAL ACTIVITIES

vaiky
Complex adjustment to children

TEMA 2 SUBTEMA 1 SUBTEMA
TOPIC SUBTOPIC 2 SUBTOPIC 1
MENKAS [SIGILINIMAS [ Praktikos itaka profesiniam
PROFESIJA apsisprendimui Menkas zinojimas apie savo profesija
LOW ABSORPTION INTO Practice’s impact upon professional | Low knowledge about the profession
PROFESSION self-determination
PROFESINES VEIKLOS Nepasitikéjimas savimi Nekantrumas
TRUKUMAI No confidence in oneself Impatience
DISADVANTAGES OF Sudétingas prisiderinimas prie

Vaiky individualiy  poreikiy  nesupratimas
Incomprehension of children’s individual needs

NORU IR ASMENINIU GALIU
NESUDERINAMUMAS
INCOMPATIBILITY OF WISHES
AND PERSONAL POWERS

Nepasitikéjimas savimi
No confidence in oneself

Nepasitikéjimas savo gebéjimais
No-confidence in personal abilities

ASMENINIAI PRIESTARAVIMALI
PERSONAL CONTRADICTIONS

Pastangos nenuvilti ir nenusivilti
Efforts not to get disappointed and
not to disappoint

Noras tapti specialistu nenuviliant saves ir
artimyju

Wish to become a specialist not getting
disappointed and not disappointing relatives.

DARBO SU VAIKAIS

Varginantis ir nuobodus darbas su vaikais
Tiring and boring work with children

SUDETINGUMAS Nusivylimas profesija
COMPEXITY OF WORK WITH Disappointment with profession
CHILDREN

Tema: menkas sigilinimas | profesijq. Maziau
nei pusé studenty, pasirinkusiy studijuoti specialiajg
pedagogika, po stebimosios praktikos suabejojo,
ar noréty ir ar galéty tapti Sios srities specialistais.
Viena priezas¢iy — menkos Zinios apie savo pasirinkta
profesija. Nors per praktikq ir buvo galimybiu paZzinti
savo studijuojama sriti, taciau tai nenulémé galutinio
apsisprendimo, ar studijuoti toliau. Tam jtakos turéjo
asmeninés refleksijos ir savirefleksijos apie savo
profesija nebuvimas: ,,... a§ pats dar nemasciau, ar no-
riu juo bti, t. y. specialiuoju pedagogu. Dar nezinau,
ar as tiksliai pasirinkau sau specialybg...” Per praktika
studentai nemégina atsakyti i klausima, ar mato save
Sios profesijos atstovu, nors ,,... noras mokytis ir tapti
kazkuo skatina...” tai daryti, taciau nesigilinant, kokia
tai bty sritis ir kg konkreciai noréty studijuoti. Buvo
akimirky per praktika, kai studentai nor¢jo ,,viska mes-
ti ir pabégti toli...“, ta¢iau asmeniniai prieStaravimai,
jog ,,ne dél to daugeli mety buvo stengtasi ir mokyta-
si, kad dabar, pamacius tikraja realybe, blity galima
viska mesti. Nenoréjimas nuvilti artimyjy, saves, ypaé
ty vaiky, kuriems galbiit ateityje galés padéti, sulai-
ko studentus ir skatina toliau studijuoti. Kartais vien
mintis, jog ateityje gali tapti specialiosios pedagogikos
specialistu, sulaiko ir ,,... suteikia jégy kovoti ir zengti
prieki...

Topic: low absorption in profession. Less than half
of the students who chose to study special education
after observational practice doubted if they would like
and if they could become specialists of this sphere.
One of the reasons — scarce knowledge about the
selected profession. Thus during practice there was a
possibility to get to know the studied sphere but this
does not determine final decision — to study further
or not. This was influenced by absence of personal
reflection and self-reflection about the profession:
“...I have not thought yet if I would like to become
a special pedagogue. I do not know if I have really
chosen my speciality...”. During practice students do
not try to answer the question if they see themselves
in this profession, although “...wish to study and to
become someone motivates...” without going deeper
what sphere and what exactly they would like to study.
There were moments in practice when students wanted
“to give up everything and escape...”, but personal
contradictions appeared that “not because of this” many
yearsItriedandstudied to giveup everythingafterseeing
the reality. Wish not to disappoint relatives, oneself and
especially those children whom, maybe in future they
could help, holds and stimulates students to continue
studying. Sometimes even a thought that in future I
can become a specialist of special education withholds
and “...gives strength to fight and go forward...”.
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Tema: profesinés veiklos tritkumai. Nors dalis
studenty iki praktikos darbg su specialiyjy poreikiy
vaikais apibudino kaip idomy ir naudinga ir buvo
apsisprendg, jog pasirinkta profesija biitent ta, apie
kurig ir svajojo, taciau po praktikos ju apsisprendimas
pasikeité. Pasikeité ir pozitiris { pasirinkta specialybg.
Per praktika studentai pastebéjo, jog viena pagrindiniy
specialiajam pedagogui reikalingy asmeniniy savybiy
dirbti su specialiyjy poreikiy vaikais yra kantrumas,
taCiau Sios savybes studentams ir triko. Asmeninés
savybés nebuvo vienintel¢ priezastis, kas priverteé
suabejoti savo pasirinkimu. Darbas su vaikais
apibiidinamas kaip sunkus, nuobodus ir varginantis,
kas lemia, jog ateityje Sio darbo, nors ir baigty studijas,
nedirbty studentai: ,,... manau, kad $is darbas mane per
daug varginty. AS i§ viso manau, kad darbas, susijes
su vaikais, yra labai varginantis. Man tiesiog atsibosty
kiekvieng dieng bendrauti su vaikais...*

Tema: nory ir asmeniniy galiy nesuderinamumas.
Praktikos metu studentai {zvelgia asmeniniy gebéjimy
trokumy. Jiems sunku suprasti nejgaliy vaiky
individualius poreikius, kas kelia jiems prisiderinimo
prie iy vaiky problemy. Nezinant ir negebant pazinti
vaiko, sunku atrasti ir numatyti biidus bei priemones,
kaip galima biity prisitaikyti prie jo ar padéti. Nors
noras padéti vaikams, stebint jy pasikeitimus ir
tobuléjima, skatina studentus toliau gilintis { pasirinkta
studijuoti sritj, taciau daznas suabejoja galimybémis
ateityje dirbti pagal savo profesija. Taip pat abejoja
ir savimi, pastebédami, jog jiems triksta pasitikéjimo
savimi: ,,... nezinau, ar sugebésiu dirbti toki darba, o ar
i8vis gausiu toki darba...

Tema: asmeniniai prie§taravimai. Studentai re-
fleksijose mini akimirkas praktikoje, kai noréjo ,,viska
mesti ir pabégti...“, taiau asmeniniai prieStaravimai,
jog ,,ne dél to daugeli mety buvo stengtasi ir mokytasi,
kad dabar, pamacius tikraja realybe, bty galima viska
mesti. Nors ir dvejojama savo pasirinkimu, taciau
tokios priezastys, kaip nenoréjimas nuvilti artimyjy,
saves, ypac¢ ty vaiky, kuriems galbiit ateityje galés
padeéti, sulaiko studentus ir skatina toliau studijuoti.

Tema: darbo su vaikais sudétingumas. Darba
su vaikais studentai jvardija kaip labai varginantj ir
nuobody: ,,... Sis darbas mane per daug varginty. AS
i§ viso manau, kad darbas, susijg¢s su vaikais, yra labai
varginantis. Man tiesiog atsibosty kiekviena dieng
bendrauti su vaikais... Studentai viliasi, jog tai gali
bati tik pirmasis ispiidis po praktikos ir viliasi, kad
ateityje §is pozilris apie darba gali pasikeisti.

Trecia dimensija: ,nebiisiu specialusis
pedagogas®“.  Dimensija  atskleidzia  studenty

Topic: disadvantages of professional activities.
Although a part of students described work with chil-
dren as interesting and useful until practice, and were
sure that the selected profession was exactly they were
dreaming about, their self-determination after practi-
cal placement changed. Attitude to selected speciality
changed. After practice many students doubted about
their choice. During practical placement students have
noticed that one of the main personal characteris-
tics necessary for a special pedagogue working with
children with special needs is patience but they were
lacking this feature. Personal characteristics were not
the only reason that made students doubt about their
choice. Work with children is described as hard, bor-
ing and tiring what determines that in future even after
finishing studies, students would not work as special
pedagogues: “...I think this job would be too tiring for
me. On the whole I think that work related with chil-
dren is very tiring. I would simply get bored to com-
municate to children every day...”.

Topic: incompatibility of wishes and personal
powers. During practice students see disadvantages of
personal abilities. It is difficult for them to understand
individual needs of the disabled children and this
causes problems of adjustment to these children. Not
knowing or not being able to know a child is difficult
to find and foresee ways and means how to adapt to
or help a child. Wish to help children while observing
their changes and progress, stimulates students to
continue going deeper into the selected sphere of
studies, but frequently students doubt their possibilities
in the future to work to their profession. Also they
doubt themselves noticing that they lack confidence
in themselves: “...I do not know if I would be able
to do this work or if [ would get such work at all...”.

Topic: personal contradictions. In the reflections
students mentioned moments when they wanted: “...
to give up everything and escape...”, however, per-
sonal contradictions, that “not because of this” many
years | tried and studied to give up everything after
seeing the reality. Despite doubts regarding the choice,
such reasons as unwillingness to disappoint relatives
and oneself, especially children whom they might help
in future withhold students, stimulate further studies.

Topic: complexity of work with children. Students
describe work with children as very tiring and
boring: “...this job would be too tiring for me. On
the whole I think that work related with children is
very tiring. I would simply get bored to communicate
with children every day...”. Students hope that
this might be just the first impression after practice
and in future their attitude to work might change.

Third dimension: “I will not be a special
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apsisprendimg netapti specialiosios pedagogikos
specialistu. Nurodytos dvi pagrindinés temos:
pedagogo profesijos ignoravimas ir profesinés baimeés
(zr. 5 lent.).

pedagogue”. Dimension reveals students’ self-
determination not to become a specialist of special
education. Two main topics have been distinguished:
ignorance of pedagogue’s profession and professional
fears (see Table 5).

5 lentelé. Pedagogo profesijos ignoravimo ir profesiniy baimiy patirtys

Table 5. Experiences of ignorance of pedagogue’s profession and professional fears

IGNORANCE OF PEDAGOGUE’S

sphere

TEMA 2 SUBTEMA 1 SUBTEMA
TOPIC SUBTOPIC 2 SUBTOPIC 1
Noras dirbti reabilitacijoje
PEDAGOGO PROFESIIOS Siekimas keisti profesing sriti Wish to work in rehabilitation
IGNORAVIMAS Pursuit to change professional

Patinka riipintis sveikata ir kiinu
Enjoyment in caring about health and body

PROFESSION
Nenolra.s aukléti Nepatinka prizitiréti vaikus
Unwillingness to educate Do not like to take care of children
V‘ar.gmantls pedag’ogo darbas Mama pedagogé — motyvacija mazinantis veiksnys
Tiring pedagogue’s work Mother pedagogue — a decreasing motivation

. . factor

PROFESINES BAIMES

PROFESSIONAL FEARS Sunkumy baimé ,Dviguby“ pastangy reikalaujantis darbas Work
Fear of difficulties demanding “double” efforts

Distrust in oneself

Nepasitikéjimas savimi

Baimé ugdyti specialiyjy poreikiy vaikus
Fear to educate children with special needs

Nemokeéjimas elgtis su vaikais
Ineptitude to work with children

Negalia turin¢iy vaiky baimé
Fear of disabled children

Tema: pedagogo profesijos ignoravimas. Dalis
studenty, nors ir isivaizduoja save specialiuoju peda-
gogu, taciau neketina dirbti Sio darbo. Pastarieji save
daugiau sieja ne su pedagogo profesija, bet su pa-
sirinkta studijuoti specializacija. Noras biiti kinezitera-
peutu, o ne pedagogu lemia, jog studentai zada testi
mokslus biitent Sioje srityje nesigilindami { pedagogine
specialybés pusg. Pomégis riipintis savo sveikata ir
kiinu bei savgs matymas kaip klubo treneri nulemia
apmastyma apie tolesnes ateities perspektyvas keisti
specialybés profili: ,,...baigusi Sias studijas, moky-
siuos toliau, kad buciau panaSesné i kineziterapeute.
Save isivaizduoju kaip sporto klubo trenere, nes man
patinka ripintis savo sveikata, kiinu...*

Tema: profesinés baimés. Apsisprendima nebiti
specialiuoju pedagogu po praktikos daugiausia
nulémé tai, jog buvimas su vaikais, ju aukléjimas ir
prizitiréjimas néra priimtinas. Studentams nepatikty ir
tai, jog dirbant su specialiyjy poreikiy vaikais reikia
dvigubai daugiau pastangy nei dirbant su vaikais,
neturin€iais specialiyju poreikiy. Sunkumy baimé,
nepasitikéjimas savimi bei darbo su vaikais igtdziy

Topic: ignorance of pedagogue’s profession.
A part of students, even they imagine themselves as
special pedagogues, do not intend to do this work. They
relate themselves not with pedagogue’s profession
but with the choice to study specialization. Wish to
became a kinesytherapist not pedagogue determines
that students are going to continue studies in this
sphere without going deeper into pedagogical part of
speciality. Pleasure to take care of own health and body
and considering oneself as a gym trainer determines
consideration about further future perspectives to
change the profile of speciality: “...after finishing
these studies I am thinking of further studies to be more
like kinesytherapist. I imagine myself as a gym trainer
since I like taking care of my health and body...”.

Topic: professional fears. Decision not to be
a special pedagogue after the practice was mainly
determined by the fact that being with children, their
education, supervision is not acceptable. Students also
would not like that work with children with special
needs requires twice more the efforts than work with
children without special needs. Fear of difficulties,
distrust in oneself and lack of skills of working with
children that became clear during practice determined
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stoka, iSryskeéjusi praktikoje, 1émé apsisprendima ne-
tapti Sios srities specialistu. Bendrauti su specialiyjy
poreikiy vaikais studentams ,,... yra pernelyg sunku.
Galbut todel, kad atgraso agresyviy vaiky elgesys,
bijau vaiky, turin¢iy didel¢ negalg. Ir yra baimé, kad
nemokesiu ugdyti tokiy vaiky...“ DaZnai studentai
iSgyvena baimg¢ jog nemokés ugdyti tokiy vaiky. Nors
ir patinka su vaikais Zaisti, bendrauti, bet nejgalus vai-
kas — baimés ir nezinojimo, kaip elgtis ir bendrauti,
pasekme. Studentai nejsivaizduoja savo ir specialiyjy
poreikiy turin¢io vaiko tarpusavio santykio bendrau-
jant ir ugdant Siuos vaikus. Apsisprendima nebiiti spe-
cialiuoju pedagogu nulémé Sie pagrindiniai veiksniai:
komplikuotas darbo pobiidis, asmeniniy igiidziy stoka
bei specialiyjy poreikiy vaiky individualtis elgsenos,
iSvaizdos ir emocijy ypatumai. Specialiojo pedagogo
darbg studentai apibudina kaip varginanti ir sunkuy,
reikalaujanti daug daugiau pastangy nei dirbant su
vaikais, neturinCiais specialiyjy poreikiy. ISryskéja
poreikis tobulinti studenty socialinius geb¢jimus bei
asmeninés baimés jausma mazinti darbe su specialiyjuy
poreikiy vaikais.

Atlikto tyrimo rezultatai leidzia teigti, jog rasytinés
refleksijos igalino studentus apmastyti savo patirti,
igyta praktikos metu studijuojant, identifikuoti
ir modifikuoti asmenines priclaidas apie biisima
savo kaip biisimojo specialisto vaidmeni, ieSkant
alternatyviy atsakymy { iSkilusius klausimus, stipri-
nant profesini supratima ir asmenines {Zvalgas. Ste-
bimoji praktika studijy metu buvo pagrindinis fak-
torius, leides pasitikrinti studentams savo likescius
ir iSankstinius isitikinimus bei nuostatas pasirinktos
specialybés atzvilgiu.

ISvados

Zenklia jtaka studenty apsisprendimui ir savo kaip
konkrecios profesijos atstovo identitetui formuotis turi
ankstesné iSgyventa biisimyjy specialiyjy pedagogu
patirtis su nejgaliaisiais, galimybé stebéti bei padéti
nejgaliems zmonéms iki apsisprendziant patiems stu-
dentams, kuo tapti. Profesijos pazinimas ir perima-
mumas i§ artimyjy, kurie jau dirba §i darba. Studentai
gal¢jo geriau pazinti savo studijuojama sritj, stebéti,
kokiy jgudziy ir ziniy reikia Sios profesijos atstovui,
kad galéty sékmingai atlikti §ios profesijos vaidmeni.
Studentai patys jzvelgé savo socialinéje aplinkoje, jog
yra didelis poreikis pasirinktos profesijos specialisty,
nes daugelis ju yra neinovatyviis, dirbantys pagal senas
metodikas ir Zemos kvalifikacijos. Pagalba vaikams,
sékminga adaptacija per praktika, nuosirdis tarpusavio
santykiai ir pastangos — esminiai kriterijai, lemiantys ir
patvirtinantys studenty profesinj apsisprendima.

Stebimosios praktikos metu dalis studenty neturéjo
galimybeés reflektuoti apie save kaip biisima specialista.

self-determination not to become a specialist of this
sphere. For the students to communicate with children
with special needs “... is too difficult. Possibly the
behaviour of aggressive children deter, | am afraid of
children with big disability. There is fear that [ will not
be able to educate such children...”. Often students
feel fear that they will not know how to educate
such children. Although they like to play with them,
communicate but a disabled child — the result of fear
and ignorance of how to behave and communicate.
Students do not imagine interrelation of them and child
with special needs while communicating and educating
them. Decision not to become a special pedagogue was
determined by these main factors: complicated nature
of work, lack of personal skills, individual peculiarities
ofbehaviuor, appearance and emotions of children with
special needs. Students describe special pedagogue’s
work as tiring, difficult, demanding much more efforts
than working with children without special needs. The
need for development of students’ social abilities and
decrease of personal fear working with children with
special needs appear.

Results of performed research state that written
reflections enabled students to think over their
experience acquired during practice, identify and
modify personal presumptions about the role of future
specialist searching for alternative answers to the
questions, strengthening professional understanding
and personal insights. Observational practice during
studies was the main factor that allowed checking the
students their expectations and anticipatory beliefs and
attitudes regarding the selected speciality.

Conclusions

Significant influence on students’ self-determina-
tion and formation of identity of a particular profes-
sion’s representative is done by previous experienced
intended special pedagogues’ experience in relation to
the disabled, opportunity to observe and help disabled
people till students decide who to become. Knowledge
of profession and continuity of relatives who do this
job. Students could better know the studied sphere,
observe what skills and knowledge are necessary for
representative of this profession to perform this role
successfully. Students saw that in their social environ-
ment there is a big demand for specialists since work-
ing persons are not innovative, work according to old
methods and have low qualification. Help to children,
successful adaptation during practice, sincere inter-
relations and efforts are the fundamental criteria de-
termining and confirming students’ professional self-
determination.

During observational practice a part of students
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Nors studijuojama sriti jie turéjo galimybe¢ paZinti,
taCiau apsispresti, ar tai ta sritis, kur jie mato save
kaip blisima specialista, nebuvo salygy ir galimybiy.
Asmeniniai prieStaravimai, sunkus, varginantis ir
nuobodus darbas, bendravimo bei vaiky pazinimo
gebéjimy trukumas, taip pat kantrumas, kaip viena
i§ pagrindiniy specialiajam pedagogui reikalingy
savybiy, nepasitiké¢jimas savimi — pagrindinés
priezastys, nulémusios dvejones ir abejojima savo pa-
sirinkimu.

Apsisprendima nebiiti  specialiuoju pedagogu
nuléme Sie pagrindiniai veiksniai: komplikuotas darbo
pobiidis, asmeniniy jgidziy stoka bei specialiyjy
poreikiy vaiky individuals elgsenos, iSvaizdos ir
emocijyypatumai.Specialiojopedagogodarbastudentai
apibiidina kaip varginanti ir sunky, reikalaujanti daug
daugiau pastangy nei dirbant su vaikais, neturinéiais
specialiyju poreikiy. ISryskéja poreikis tobulinti
studenty socialinius gebéjimus bei mazinti asmeninés
baimés jausma dirbant su specialiyjy poreikiy vaikais.
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did not have possibility to reflect about themselves as
intended specialist. Tough they had an opportunity to
know the studied sphere, but there were no conditions
and possibilities to decide whether this is the sphere
they see themselves as future specialists. Personal
contradictions, hard, tiring and boring work, lack of
abilities of communication and knowledge about
children as well as patience as one of the main
features necessary for special pedagogue, lack of self-
reliance — the main reasons that determined doubts and
indecisions about their choice.

Decision not to become a special pedagogue was
determined by these main factors: complicated nature
of work, lack of personal skills, individual peculiarities
of’behaviour, appearance and emotions of children with
special needs. Students describe special pedagogue’s
work as tiring, difficult, demanding much more efforts
than working with children without special needs. The
need for development of students’ social abilities and
decrease of personal fear working with children with

special needs appear
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