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Nagrinéjama sutrikusio regéjimo paaugliy socialiniy igiidziy ugdymo problema, kaip svarbi
asmens socialinés integracijos i visuomeng¢ salyga. Straipsnyje atskleidziamas intrapersonaliniy
lgiidziy turinys, pateikiamas sutrikusio regéjimo paaugliy intrapersonaliniy jgiidziy teorinis ir
empirinis modelis. Remiantis tyrimo duomeninis, analizuojami specialiyjy ir bendrojo lavinimo
mokykly sutrikusio regéjimo paaugliy intrapersonaliniy jgidziy: saves pazinimo, saves vertinimo ir
savikontrolés ypatumai. ISrySkinami tie igidziai, kuriy daugiausia stokoja sutrikusio regéjimo
paaugliai. Intrapersonaliniai igidziai lyginami ir lyties aspektu. Taip pat atskleidziami paaugliu

intrapersonaliniy iglidZiy tarpusavio rysiai.

Ivadas

Siandieninéje visuomenéje vis daugiau
démesio skiriama nejgaliyjy socialinei integracijai
1 visuomeng. Socialiné integracija yra paremta
socialiniu poreikiu, reikalaujanciu plésti socialiniy
rySiy tinkla, igalinti asmeni aktyviai dalyvauti
visuomenés gyvenime. Efektyvi asmens sgveika
su socialine aplinka priklausys nuo to, kiek ir kaip
nejgalaus asmens savybés ir jgidziai atitiks so-
cialinés aplinkos reikalavimus. Be abejo, sociali-
néje aplinkoje yra daug tokio atitikimo galimybiy.
Taciau kad neigalus asmuo galéty aktyviai
saveikauti su aplinka, jis turi gebéti pasirinkti ge-
riausig alternatyva, tenkinancia jo ir socialinés ap-
linkos poreikius. Siekdamas kuo geresnio atitiki-
mo tarp savo poreikiy ir aplinkos asmuo turi ,,igyti
arba sustiprinti galios jausma™ (Pivoriené, 1999,
p. 55) ivairiose socialinés saveikos lygmenyse.

Taigi integracijos procesas yra aktyvus
procesas, kuris ne tik eliminuoja nejgaliyjy
izoliacija, bet ir keifia juy aktyvumo pobudi.
Zinoma, taip gali vykti, jeigu negale turintis
asmuo tikés savo galimybémis, jam bus padedama
igyti aukstesni socialini kompetentinguma, bus
plétojami socialiniai jgiidziai (Mitchell 1990).
Ypa¢ svarbu nepamirsti, jog socialiniy igidziy
konceptas glaudziai siejasi su asmens gebéjimu
valdyti socialines situacijas, efektyviai veikti
jvairiose naujose socialinése aplinkose. Vadinasi,
socialiniy jgiidziy ugdymas gerina socialinio
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funkcionavimo galias, didina asmens galimybes
dalyvauti visuomenés gyvenime. Be to, socialiniai
iglidziai padeda jveikti stresa, jaustis sveikai tiek
fiziskai, tiek psichologiSkai; padeda pasitikéti
savimi, savo jégomis, efektyviai bendrauti, sutei-
kia vidinés energijos, stiprina ir sudaro prielaidas
gyventi laimingesnj, produktyvesnj gyvenima tiek
individualiame, tiek tarpasmeniniame lygmenyje
(Sacks, Kekelis 1992; Kolb, Hanley-Maxwell
2003 ir kt.). Todél socialiniy igiidziy ugdymo
tyrimai aktuallls, sprendziant nejgaliy vaiky, tarp
ju ir sutrikusio regéjimo, efektyvaus funkciona-
vimo visuomeniniame gyvenime problemas.
Nemazai autoriy, nagringjanciy nejgaliy
vaiky socialing ir edukacing situacija, iSkelia so-
cialiniy igiidziy ugdyma kaip svarby asmens so-
cialinés integracijos veiksnj. Antra vertus, dauge-
lis 1§ ju (Sacks, 1992; Hall, Schlesinger, Dineen,
1997 ir kt.) pabrézia, kad socialiniy jgudziy stoka
tampa nemaZza problema paauglystéje, o ypac kai
susiduriama su negalg¢ turinCiais paaugliais, tarp
kuriy yra ir sutrikusio regéjimo. Sutrikusio regé-
jimo paaugliy (ypa¢ neregiy) gyvenime atsiranda
daugiau situacijy, kai jie daznai jauciasi priklau-
somi nuo kity. Tai sukelia daug neigiamy emo-
ciju, o daznai ir nevisavertiSkumo kompleksa:
paaugliai varzosi savo negalés, bando ja nuslépti
arba pernelyg susitelkia ties negalés faktu (Waren,
1994; Gailiené, 1995 ir kt.). Tai apsunkina savi-
aktualizacijos poreikiy patenkinimg visuomenéje
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ir lemia negatyvy psichologini ir socialini
prisitaikyma.

Tyréjy (Waren, 1994; Rosenblum, 1998 ir
kt.) poziiriu, sutrikusio regéjimo paaugliams
budingas maziau palankus santykis su savimi:
menkesnis pasitenkinimas savimi, Zemesnis saves
vertinimas, iniciatyvos stoka ir kt. Santykis su
savimi, kaip viena i§ svarbiausiy asmens socia-
linio funkcionavimo dimensijy, turi itakos san-
tykiams su kitais Zmonémis bei socialine aplinka
placiaja prasme. Tod¢l Sie paaugliai turi nemazai
ir tarpasmeniniy santykiy problemuy: jiems sun-
kiau sekasi uzmegzti ir iSlaikyti draugiskus kon-
taktus, sekmingai bendradarbiauti su kitais (Sacks,
Thomas, Wolffe, 2000 ir kt.). Taciau moksliniy
tyrimy analizé parodé, kad socialiniy igidziy ug-
dymui mokykloje kol kas néra skiriama pakan-
kamai démesio. Be to, Lietuvoje $i problema ma-
Zai tyrinéta, o ypac sutrikusio regéjimo paaugliy
socialiniy igidziy ugdymas. Kita vertus, prasi-
déjus nejgaliy vaiky integracijai i bendrojo la-
vinimo mokyklas, svarbu patyrinéti ir besimo-
kan¢iy integruotai socialinius jgudzius, juolab,
kad §i problema miisy Salyje beveik netirta. Todél
tikslinga atlikti tyrimus, padedancius susidaryti
iSsamesni vaizda apie paaugliy, besimokanciy tiek
specialiosiose, tiek ir bendrojo lavinimo mo-
kyklose socialinius jgiidzius.

Tyrimo objektas — sutrikusio regéjimo

paaugliy  socialiniy igidziy susiformavimo
lygmuo.

Tyrimo tikslas — atskleisti sutrikusio
regéjimo paaugliy intrapersonaliniy igidziy

lygmens ypatumus.
Tyrimo uzdaviniai:
1.  Pateikti sutrikusio reg¢jimo  paaugliy
intrapersonaliniy igtidziy raiSkos modelj.
2. ISryskinti  sutrikusio regé€jimo paaugliy,
besimokanc¢iy specialiosiose ir bendrojo

lavinimo  mokyklose, intrarpersonaliniy
igidziy lygmens panasumus ir skirtumus.
3. Atskleisti  paaugliy  intrapersonaliniy

iglidziy tarpusavio rysius.

Tyrimo metodai: mokslinés literatiiros
analizé. Artimos darbo temai mokslinés literatiros
(psichologinés, pedagoginés, tiflologinés) analiza-
vimas, lyginimas ir vertinimas padéjo sukurti
sutrikusio regéjimo paaugliy socialiniy igiidziu
raiSkos teorini ir empirini modeli bei sudaryti
tyrimo instrumentarijy.

Mokiniy ir pedagogy apklausos rastu me-
todas (instrumentas — socialiniy igidziy aprasas,
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kuriuo siekta iSsiaiSkinti sutrikusio reggjimo
paaugliy intrapersonaliniy (savgs pazinimo, saves
vertinimo, savikontrolés) igudziy raiskos ypatu-
mus). Sio apraso autoré — pati tyréja. Sudarant §
aprasg buvo remtasi teoriniu ir empiriniu so-
cialiniy jgudziy modeliu. Vertinimo kriterijumi
laikytas jgudzius iSreiSkianciy veiksmu pasireis-
kimo stabilumas. Mokiniy ir pedagogy buvo
klausiama apie tai, ar daznai mokiniams pasiseka
atlikti apraSe nurodytus veiksmus, iSreiskiancius
atskirus socialinius igidzius, o juy atliekamy
veiksmy daznumas jvertintas penkiy baly skale.

Statistinés analizés metodai: aprasomoji
statistika (dazniy pasiskirstymo analizé); faktoriné
analizé; skalés vienalytiSkumo (Cronbach alpha)
tyrimas, atskleides aukSta sutrikusio regéjimo
paaugliy intrapersonaliniy igidziy {jvertinimo
skalés vidinio homogeniskumo reikSm¢ — 0,825;
Chi kvadrato kriterijus, siekiant palyginti intra-
personaliniy jgidziy raiskos ypatumus pagal lyti,
taikant Stjitdento kriterijy buvo lyginami duome-
nys apie paaugliy intrapersonalinius jgiudZzius,
gauti i§ pedagogy ir paciy mokiniy. Nustatant
sasajas tarp intrapersonaliniy jgidziy buvo
naudota Spearmano koreliaciné analizé. Surinkty
duomeny statistiné analizé buvo atlikta naudojant
SPSS programings jrangos 11.0 versija.

Tiriamyjy imti sudaré 211 sutrikusio
regéjimo paaugliy: i$ ju 92 mokési specialiosiose
Vilniaus ir Kauno mokyklose ir 119 — bendrojo
lavinimo mokyklose, esancose ivairiuose Lietuvos
miestuose (Alytaus, Vilniaus, Elektrény, Siauliy,
Visagino) ir rajonuose (Vilniaus, Sven&ioniy, Vil-
kaviskio, Taurages). Siekiant atskleisti, kaip pe-
dagogai vertina mokiniy socialinius igtidzius, ir
palyginti duomenis apie paaugliy socialinius igii-
dzius, gautus i§ pedagogy ir paciy paaugliy, buvo
apklausta trylika Vilniaus ir Kauno specialiyju
mokykly Sesty, septinty, astunty, devinty ir de-
simty klasiy vadovy. Duomenys gauti apie visus
(92) tirtus specialiyjy mokykly minéty klasiy
paauglius.

Intrapersonaliniy jgudziy raiSkos modelis kaip
tyrimo pamatas

Modelis apibréziamas kaip pavyzdys, pa-
gal kuri kas nors kuriama, tiriama. Kuriant su-
trikusio regéjimo paaugliy intrapersonaliniy igi-
dziy raiskos modelj, buvo remiamasi psichologuy,
edukology darbais, kuriuose gvildenamos $iy
iglidziy problemos.

Psichology bei pedagogu darbuose socia-
liniai jgidziai dazniausiai apibréziami kaip as-
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mens gebgjimas efektyviai funkcionuoti sociali-
nése saveikose, kai saveikos efektyvumas pripa-
Zistamas ne tik paties individo, bet ir kity individy
(Rubin, Rose-Krasnor, 1992; Lekaviciené, 2000 ir
kt.). Sitaip pabréziamas asmens santykiy dvipusis-
kumas, apimantis asmenini ir socialini konteksta.
Todé¢l neatsitiktinai mokslingje literatiiroje so-
cialiniai jgidziai dazniausiai siejami su asmens
santykiais su savimi, kitais Zmonémis ir veikla.
Vadinasi, nustatant sutrikusio regéjimo paaugliy
socialiniy igidziy turinj, iSeities tasku galima
laikyti Sias saveikos sritis, leidziancias iskirti
intrapersonalinius (arba santykio su savimi), in-
terpersonalinius (santykio su kitais) ir veiklos bei
bendradarbiavimo igidzius. Siy igidziy svarba
pabrézia ir daugelis tyréjy, nagrinéjanciy sutri-
kusio regé¢jimo vaiky socialinius igiidzius (Beaty,
1992; Huurre, Komulainen, Aro, 1992 ir kt.).

Mokslinéje literatiiroje pabréziama, kad
intrapersonaliniai igiidziai yra viena svarbiausiy
asmens socialinio funkcionavimo dimensijy. Re-
miantis psichology bei pedagogu (Teylor, Larson,
1999; Rean, Kolominski, 2000; Kolb, Hanley-
Maxwell, 2003; Butkiené, Kepalaité, 1996;
svarbiausiais intrapersonaliniais igudziais laikyti
saves pazinimo, saves vertinimo bei savikontrolés
igtdziai.

Saves pazinimas atsiskleidzia per savista-
bq ir savianalize (Hanley-Maxwell, 2003; Jovaisa,
2001; Zemaitis, 1995 ir kt.). Savistaba sietina su
asmens savo fiziniy savybiy, min¢iy, jausmy, el-
gesio stebéjimu, o savianalizé — su gebé&jimu gi-
liau prasiskverbti { savaji vidini pasauli: iSskirti
savo gerasias ir blogasias savybes; ivardyti savo
jausmus bei i§gyvenimus; izvelgti savo veiksmy ir
elgesio priezastis. Taigi savianaliz¢ padeda ir ge-
riau save pazinti, o kartu ir adekvaciau save
vertinti.

Saves vertinimas yra vienas i§ svarbiausiy
savimonés dariniy, turintis tiesiogini rySi su
visomis asmens gyvenimo bei veiklos sritimis. Pa-
sak G. Valicko, ,tiesiogiai dalyvaudamas elgesio
ir veiklos reguliacijoje, savgs vertinimas nustato
tam tikra pusiausvyra tarp iSoriniy poveikiy,
vidinés asmenybés biisenos ir jos elgesio formy*
(1997, p. 149). Remiantis Teylor, Larson (1999),
Kolb, Hanley-Maxwell (2003), Dildienés (1995),
Zemaicio (1995) ir kt. darbais, svarbiausiais saves
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vertinimo rodikliais laikytina savigarba bei
pasitikéjimas savimi. Savigarba yra vienas 1§
svarbiy asmens pozilirio i save komponenty.
Savigarba, pasak V. Zemaicio, rodo, kad Zmogus
suvokia ir iSgyvena savo doroving vertg, saugo
savo orumg. Taigi savigarba nusako, ,,kiek Zzmo-
gus reiskia pats sau, kiek jis vertina save kaip
doroving asmenybe* (Zemaitis, 1995, p. 12). Save
gerbiantis asmuo yra savarankiskesnis, princi-
pingesnis, garbingiau besielgiantis bet kurioje
situacijoje. Be to, save gerbiantis Zmogus labiau
gerbia kitus Zmones, taip pat labiau linkes laukti
pagarbos, palankumo i§ kity zmoniy. Ne maziau
svarbus ir asmens pasitikéjimas savimi (arba As
veiksmingumas). Anot Dildienés (1995), pasitiké-
jimas savimi yra vienas svarbiausiy teigiamo
saves vertinimo rodikliy, grindziamas asmens ti-
kéjimu savo jégomis, galimybémis. Savimi pasiti-
kintis zmogus nebijo imtis ivairiy darby, tiki savo
s¢kme, lengviau jveikia iskilusius sunkumus.

Intrapersonaliniy igidziy sri¢iai buvo
priskirti ir savikontrolés igudziai, kurie ne tik pa-
deda islaikyti viding pusiausvyra, bet ir pozityviai
saveikauti su kitais bei konstruktyviai spresti ky-
lanc¢ias problemas. Remiantis Golemano (2001),
JovaiSos (2001), Zemaicio (1995) ir kt. darbais,
svarbiausiais savikontrolés iglidziy komponentais
laikytina savitvarda bei savidrausmeé. Savitvarda,
kuri reiSkiasi asmens gebéjimu valdyti savo
jausmus, laikoma valios jéga. Savidrausmé siejasi
su asmens iSugdyta vidine drausme: save draus-
minantis zmogus laikosi nustatyty taisykliy, nor-
my; atlieka pareigas, taip pat nepasiduoda blogai
kity jtakai; moka pasipriesinti kity spaudimui.

Atsizvelgus 1| tai, kas pasakyta, esminiais
intrapersonaliniais jgudziais, uztikrinanciais efek-
tyvia saveika su aplinka, laikyta saves paZinimas,
saves vertinimas ir saves kontroliavimas. Bitent
Sie ighdziai buvo ijtraukti { sutrikusio regéjimo
paaugliu socialiniy igiidziy teorini modeli. Gili-
nantis | minéty igidziy turini, buvo apibréztos
konkrecios elgesio apraiskos, iSreiskiancios tg ar
kita igtdi ir sudarancios empiring modelio dali.
Mat jgudis dazniausiai apibréziamas kaip tam
tikra elgesio sistema; elgesio Sablonas ar
meistriskai atlieckamas veiksmas.

Siekiant detaliau pagristi Sio modelio
tinkamuma, taikytas faktorinés analizés pagris-
diniy komponenty metodas (1 lentelé).
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1 lentelé

Sutrikusio regéjimo paaugliy intrapersonaliniy jgiidZiy empiriniy apraiSky pasiskirstymas pagal

faktorinj svorj

Igudziy rasys Komponentai Empirinés jguidZiy apraiskos (il‘:lel::tl:)srl;:llilggslil:)l;:)
Stebi kiino pasikeitimus 0,444
. Stebi savo elgesi jvairiose situacijose 0,593
Savistaba Domisi, ka gerai sugeba padaryti 0,456
Saves paZinimo Domisi, kaip ji kiti Zmonés vertina 0,578
ISskiria savo gerasias ir blogasias savybes 0,409
Savianalizé Ivardija tai, ka jaucia 0,396
Iesko blogo elgesio priezaséiy savyje, o ne kituose 0,468
Galvoja, kad yra neblogesnis uz kitus 0,562
Savigarba Galvoja, kgd ir kiti r}eblogai jivertina 0,557
Yra patenkintas savimi 0,681
Saves vertinimo Nenuvertina saves dél patirty nesé¢kmiy 0,419
Savimi pasitiki 0,700
Pasitikéjimas Pats savarankiskai apsisprendzia 0,465
savimi Igyvendina tai, ka nusprendé padaryti 0,462
Iveikia iskylancius sunkumus 0,562
Valdo savo jausmus 0,471
. Nepasiduoda pyk¢iui 0,448
Savitvarda Prisivercia atlikti ir ta uzduoti, kuri jam nepatinka 0,487
Savikontrolés Moka tinkamai nusiraminti 0,412
Moka pasipriesinti kity spaudimui 0,419
. . Vykdo pazadus, jsipareigojimus 0,426
Savidrausmé Nepasiduoda blogai kity jtakai 0,427
Laikosi mandagumo taisykliy 0,640

Gauti rezultatai patvirtino { modelj itrauk-
ty empiriniy apraisky reikSmingumg. Tai pir-
miausia pasakytina apie empirines apraiskas, is-
reiSkianCias savistaba (domisi, kaip ji kiti Zmonés
vertina; stebi savo elgesi ivairiose situacijose);
savigarbg (yra patenkintas savimi; savimi pasitiki;
mano, kad yra neblogesnis uz kitus, taip pat, kad
ir kiti neblogai ji vertina); pasitikéjimg savimi
(savimi pasitiki; jveikia iSkylan¢ius sunkumus) ir
savidrausmg (laikosi mandagumo taisykliy). Va-
dinasi, apibréziant regé¢jimo nejgaluma turinciy
paaugliy interpersonaliniy igidziy turini, visy
pirma i3skirtini minéti igiidziai. Siy svarbiausiy
intrapersonaliniy igidziy komponenty ir juos
iSreiSkianciy apraisky atskleidimas yra reikSmin-
gas tuo, kad leidzia sukonkretinti $iy igidziy
turinj ir ateityje pasirinkti tinkamesnes jy ugdymo
priemones.

67

Remiantis $iuo modeliu buvo sudarytas
aprasas, padéjes iSsiaiskinti sutrikusio regéjimo
paaugliy intrapersonaliniy igiidziy lygmens
ypatumus.

Sutrikusio regéjimo paaugliy intrapersonaliniy
igtidZiy tyrimo rezultatai

Nustatant sutrikusio regé¢jimo paaugliy
intrapersonaliniy igldziy ypatumus, pagrindinis
démesys buvo sutelktas | paaugliu saves pazinimo,
saves vertinimo ir savikontrolés jgiidzius.

Saves paZinimo ypatumai. Siekiant
atskleisti sutrikusio regéjimo paaugliy saves
pazinimo ypatumus, pagrindinis démesys buvo
kreipiamas | savistabq ir savianalize. Dométasi, ar
tirtiems paaugliams daznai pasiseka atlikti
veiksmus, iSreiSkiancius atitinkama savistabos ir
savianalizés lygi (2 lentel¢).
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2 lentelé
Sutrikusio regéjimo paaugliy saves paZinimo lygmens ypatumai (sk., proc.)
[gudziy Raiskos stabilumas Labai retai Retai Nei retai, Danai Labai
kompo- Empirinés nei daZnai daznai
nentai igdZiy apraiSkos SM* BM* SM | BM | SM | BM | SM | BM | SM | BM
Stebi savo kiino pasikeitimus 17 10 10 24 18 21 42 32 > 12
18,5 8,4 10,9 | 26,1 | 19,6 | 17,6 | 45,7 | 43,7 | 54 | 10,1
Domisi savo elgesiu jvairiose 7 6 24 30 13 16 41 61 7 6
. situacijose 7,6 5,0 26,1 | 252 | 14,1 | 13,4 | 44,6 | 51,3 | 7,6 5,0
Savistaba iy . . 9 3 9 13 10 | 17 [ 37 | 38 | 27 | 48
Domisi, ka gerai sugeba padaryti | g ¢ 25 | 98 | 109 | 109 | 143 | 402 | 31,9 | 293 | 40,3
Domisi, kaip ji kiti Zmonés 9 9 16 32 6 6 39 42 22 30
vertina 9.8 76 | 174 1269 | 65 | 50 | 424 | 353 | 23,9 | 252
Skiria savo gerasias ir blogasias 7 4 22 31 23 18 29 43 11 23
savybes 7,6 3,4 239 | 26,1 | 25,0 | 15,1 | 31,5 | 36,1 | 12,0 | 19,3
Savianalizé | [vardija tai, ka jaucia 10 / 23 23 29 37 18 40 12 12
’ 10,9 5,9 250 | 19,3 | 31,5 | 31,1 | 19,6 | 33,6 | 13,0 | 10,1
Iesko blogo elgesio priezas¢iy 17 6 29 22 20 28 19 44 7 19
savyje, o ne kituose 18,5 5,0 31,5 18,5 | 21,7 | 23,5 | 20,7 | 37,0 7,6 16,0

* SM — specialioji mokykla; BM — bendrojo lavinimo mokykla

Duomenys rodo, kad sutrikusio regéjimo
paaugliai, besimokantys tiek specialiosiose, tiek
bendrojo lavinimo mokyklose, skiria nemazai
démesio savistabai. Daugelis ju (atitinkamai 69,5
proc. ir 72,2 proc.) daznai domisi, ka gerai geba
padaryti, kaip juos kiti zmonés vertina (atitin-
kamai 66,5 proc. ir 60,5 proc.). Taip pat daugiau
nei pusé ju (atitinkamai 52,2% ir 56,3%) daznai
domisi savo veiksmais jvairiose situacijose ir
beveik tiek pat stebi savo kiino pasikeitimus (ati-
tinkamai 51,12 proc. ir 53,8 proc.). Matyt, tai
galima paaiskinti vykstancia paaugliy identiSkumo
paieska, kai jie iesko atsakymo i klausimus: ,.kas
kei¢iasi manyje?, ,kaip suprantu save ir kaip
mane kiti supranta?”, . ka a§ galiu? ir pan. Siy
atsakymy ieSkojimas ir skatina paaugli dométis
savimi.

Kiek kitokia padétis paaiskéjo, iSanali-
zavus gautus savianalizés duomenis. Rasta, kad
abieju tipy mokykly paaugliai skiria maziau
démesio savianalizei nei savistabai. Taciau su-
trikusio regéjimo paaugliy, integruoty i bendrojo
lavinimo mokyklas, savianalizés lygis aukstesnis
(x2=17,4, p=0,002) nei besimokanciy specia-
liosiose mokyklose. Esminis skirtumas tas, kad
Siek tiek daugiau nei pusei (55,4 proc.) bendrojo
lavinimo mokykly paaugliy daznai pavyksta
atskirti savo gerasias ir blogasias savybes. Taip
pat Sie paaugliai dazniau ieSko blogo elgesio
priezasCiy savyje, o ne kituose, nors ketvirtadaliui
ju retai pavyksta ta padaryti. Tuo tarpu maZziau nei
pusé (43,7 proc.) specialiyju mokykly paaugliy
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atskiria savo gerasias ir blogasias savybes ir taip
pat reciau iesko blogo elgesio priezasCiy savyje.
Taciau trecdalis abieju mokykly tirty paaugliy
prisipazino, kad to nesugeba padaryti, ir tiek pat ju
nurodé, kad negali to tiksliai pasakyti.

Kity tyréjy (Sacks, Kekelis, Gaylord,
Ross, 1992; Kef, 1997; Gailiené, 1995 ir kt.)
duomenys taip pat rodo, kad sutrikusio reg¢jimo
paaugliai daznai susiduria ne tik su savo jausmuy,
bet ir kity savo asmenybés savybiy atpazinimo
problema. Taip pat Sie paaugliai daugiau linke
manyti, kad tiek Sia, tiek kitas problemas lemia ne
nuo ju paciy priklausantys dalykai. Todél
dazniausiai savo problemy kilimo istaky ieSko ne
savyje, o kituose. Suprantama, toks poziiiris néra
teigiamas, nes jis sumazina atsakomybg uz save.

Tyrimo metu taip pat buvo dométasi, ar
saves pazinimas priklauso nuo /yfies. Taciau
nerasta skirtumo tarp skirtingos lyties specialiyjy
mokykly paaugliy. Skirtumas pastebétas tik tarp
bendrojo lavinimo mokykly mokiniy: mergaiciy
saves pazinimo lygis aukstesnis nei berniuky tiek
savistabos (y2 = 12,1, p = 0,007), tiek savianalizés
(x2=13,8, p=0,008) srityse. Mergaités labiau
domisi ne tik savimi, bet ir dazniau atpazjsta savo
gerasias ir blogasias savybes, ivardija tai, ka
jaucia. Be to, jos dazniau linkusios ieskoti blogo
elgesio priezasCiy savyje, o ne kituose. Remiantis
psichologu ir edukology (Gucas, 1990; Jovaisa,
2001 ir kt.) iSvadomis, ta, tikriausiai, buty galima
paaiskinti paauglystéje iSkylanciu poreikiu rodyti
geruosius savo asmenybés bruozus. Mergaités
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Siek tiek labiau linkusios dométis asmens
savybémis, padedanciomis uzmegzti ir palaikyti
tarpusavio rySius. Vadinasi, jos kur kas daugiau
démesio skiria socialiniams rySiams. Berniukai
labiau ripinasi pasirodyti savo fizinémis bei
protinémis ypatybémis (jéga, miklumu, greitumu,
intelekto galia ir pan.). Kita vertus, nors mergaités
Siek tiek daugiau domisi savimi ir geriau save

paZista, bet vis délto saves pazinimo jgidziy
ugdymas islieka aktualus ne tik berniukams, bet ir
mergaitéms.

Saves vertinimo ypatumai. Sutrikusio
regéjimo paaugliy saves vertinimo ypatumai
nustatyti pagal savigarbos ir pasitikéjimo savimi
raiSkos stabiluma (3 lentelé).

3 lentelé

Sutrikusio regéjimo paaugliy saves vertinimo lygmens ypatumai (sk., proc.)

[gudziy . . R aiSkos stabilumas Labai retai Retai Nei revt al, et DaZnai Labai daZnai
komponentai .Erflpvlrlnes - daZnai
jgudziy apraiSkos SM BM SM BM SM BM SM BM SM BM
Pagalvoja, kad yra 9 5 18 16 22 30 32 36 11 32
neblogesnis uz kitus 9,8 42 19,6 13,4 | 23,9 | 252 | 34,8 | 303 12,0 | 26,9
Pagalvoja, kad ir kiti 14 9 20 20 30 49 23 31 5 10
Savigarba neblogai ji vertina 15,2 7,6 21,7 16,8 | 32,6 | 41,2 | 250 | 26,1 5,4 8,4
Yra patenkintas savimi 8 > 20 22 1 19 36 41 17 32
8,7 4,2 21,7 18,5 12,0 16,0 | 39,1 34,5 18,5 | 26,9
Nenuvertina saves dél patirty 12 14 21 25 37 29 16 40 6 11
nesékmiy 13,0 11,8 | 22,8 | 21,0 | 40,2 | 244 17,4 | 33,6 6,5 9,2
Pasitiki savo jégomis 11 5 18 26 7 19 41 40 15 29
12,0 4,2 19,6 | 21,8 7,6 16,0 | 44,6 | 33,6 16,3 | 24,4
Pats savarankiskai 7 10 18 18 12 14 35 50 20 30
Pasitikéjimas apsisprendzia 7,6 8,4 19,6 15,1 13,0 11,8 38,0 42,0 21,7 25,2
savimi Igyvendina tai, ka 7 4 25 40 14 12 29 43 17 20
nusprendzia padaryti 7,6 3,4 27,2 33,6 15,2 10,1 31,5 36,1 18,5 16,8
Iveikia iskylan¢ius sunkumus 6 > 25 19 23 23 29 60 0 12
6,5 4,2 27,2 16,0 | 25,0 19,3 31,5 50,4 9,8 10,1

Tyrimo rezultatai atskleidé, kad sutrikusio
regéjimo paaugliy, besimokanciy abiejy tipy mo-
kyklose, pasitikéjimo savimi lygis yra aukStesnis
nei savigarbos. Kita vertus, nors statistiskai reiks-
mingo skirtumo neuzfiksuota lyginant Siuos jgu-
dzius tarp abiejy grupiuy paaugliy, vis délto duo-
menys rodo, kad specialiyjy mokykly mokiniy sa-
vigarba ir pasitikéjimas savimi Siek tiek Zemesni,
nei to paties amziaus sutrikusio regéjimo mokiniy,
integruoty | bendrojo lavinimo mokyklas.

Detaliau panagrinéjus pasitikéjimo savimi
rezultatus, matyti, kad daugiau nei pusé abieju
tipyu mokykly paaugliy daznai patys savarankiskai
apsisprendzia, pasitiki savo jégomis, apie pus¢ ju
igyvendina tai, ka nusprendé¢ padaryti. Bet kartu
akivaizdu, kad daugiau nei trec¢dalis juy retai
igyvendina tai, ka nusprendzia padaryti, ir tik apie
ketvirtadali — savarankiSkai apsisprendzia ir pa-
sitiki savo jégomis. Be to, tyrimo duomenys rodo,
kad daugiau nei pusé (60,5 proc.) paaugliy,
integruoty i bendrojo lavinimo mokyklas, ir dau-
giau nei trecdalis (41,3 proc.) specialiosiose mo-
kyklose besimokanciy paaugliy daznai jveikia
iSkilusius sunkumus. Taigi esama nemazai sutri-
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kusio regé¢jimo paaugliy, kuriems retai ta pavyksta
padaryti (apie trecdaliui i§ specialiyju mokykly ir
apie penktadaliui i§ bendrojo lavinimo mokykly).
Tai rodo nepakankama Siy paaugliy pasitikéjimo
savimi lygi.

Pasidoméjus, koks yra ty paciy paaugliy
savigarbos lygis, buvo rasta, kad daugiau nei pusé
ju daznai yra patenkinti savimi (specialiosiose
mokyklose 57,6 proc., bendrojo lavinimo mo-
kyklose — 61,4 proc.). Tac¢iau nemazai ju (trecdalis
specialiyjy ir daugiau nei penktadalis bendrojo
lavinimo mokykly auklétiniy) retai biina pa-
tenkinti savimi arba negali to tiksliai pasakyti. Nu-
statyta, kad daugiau paaugliy, integruoty i bendro-
jo lavinimo mokyklas (y2 = 9,7, p = 0,046), mano,
kad jie yra neblogesni uz kitus (¢ia taip mananciy
rasta daugiau kaip pusé, o specialiosiose mo-
kyklose — daugiau kaip ketvirtadalis). Verta at-
kreipti démesi, kad tik trecdalis abiejy grupiy
tirlamyjy daznai pagalvoja, kad ir kiti juos gali
neblogai vertinti, ir beveik tiek pat juy (Siek tiek
maziau bendrojo lavinimo mokyklose) retai ta
daro, o daugiau nei trecdalis (41,2 proc.) negaléjo
tiksliai to pasakyti. Taigi, remiantis visais at-
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sakymais, matyti, kad minéty grupiy paaugliy sa-
vigarbos lygis néra aukstas. Kartu pravartu isidé-
méti, kad maziau nei pusé (42,8 proc.) bendrojo
lavinimo mokyklu paaugliy nelinke nuvertinti
save del patirty nesékmiy (o trecdalis ju daro
priesingai). Sia prasme specialiyjy mokykly pa-
augliai atsilieka (2 =9,9, p=0,042): tik maziau
nei ketvirtadalis (23,9 proc.) ju patyr¢ nesékmiy
nekeifia savo vertinimo. Taigi specialiyju mo-
kykly paaugliy savigarbos lygis yra Zemesnis.
Galima manyti, kad nemaza dalis tiek
specialiyjy, tiek bendrojo lavinimo mokykly su-
trikusio regéjimo paaugliy nepakankamai po-

zityviai save vertina ir tai gali apsunkinti ju
socialing adaptacija. Kadangi silpnai matantys
mokiniai, o ypac¢ neregiai, dazniau patenka {
sudétingas situacijas, tai ju saves vertinimas igyja
ypatingg reikSme.

Palyginus tirtus duomenis /yties aspektu,
rySkesnio skirtumo tarp abiejy grupiy tiriamyju
nerasta.

Savikontrolés ypatumai.  Sutrikusio
regéjimo paaugliy savikontrolés igidziy ypatumai
buvo apibrézti, atsizvelgus 1 savitvardos ir
savidrausmeés pasireiskimo stabiluma (4 lentelé).

4 lentelé
Sutrikusio regéjimo paaugliy savikontrolés lygmens ypatumai (sk., proc.)
[gudziy .. R aiskos stabilumas Labai retai Retai N?i revt ai,. Daznai Lavbai.
komponentai !Erflpvlrmes N nei daznai daZnai
jgiidZiy apraiskos SM [BM [ SM [BM | SM [BM | SM [ BM | SM | BM
Valdo savo jausmus 6 6 21 16 18 24 32 45 15 28
6,5 50 | 22,8 | 134 | 19,6 | 20,2 34,8 37,8 | 16,3 | 23,5
Nepasiduoda pyk&iui 17 16 26 33 20 17 22 46 7 7
Savitvarda 18,5 | 134 | 283 | 27,7 | 21,7 | 143 | 239 | 387 | 7.6 | 59
Prisiver¢ia atlikti 8 11 25 28 17 8 26 53 16 19
nepatinkama uzduotj 8,7 9,2 | 272 | 235 | 18,5 | 6,7 28,3 445 | 174 | 16,0
Tinkamai nusiramina 10 4 24 19 16 26 27 53 15 17
109 | 34 | 261 | 160 | 174 | 21,8 29,3 445 | 16,3 | 143
Pasipriesina kity spaudimui 12 6 14 14 20 20 27 2 19 27
130 | 50 | 152 | 11,8 | 21,7 | 168 | 293 | 43,7 | 20,7 | 22,7
Vykdo pazadus ar 5 3 13 17 14 8 40 67 20 24
Savidrausme isipareigojimus 5,4 2.5 14,1 14,3 15,2 6,7 43,5 56,3 | 21,7 | 20,2
Nepasiduoda kity blogai 12 3 13 8 21 34 29 44 17 30
itakai 130 | 25 | 14,1 | 6,7 | 22,8 | 28,6 31,5 37,0 | 18,5 | 252
Laikosi mandagumo taisykliy 7 4 19 10 14 8 29 %6 23 41
76 | 34 | 207 | 84 | 152 | 6,7 31,5 | 47,1 | 25,0 | 345
Nustatyta, kad sutrikusio regéjimo pa- jie dazniau biina mandagesni (y2=15,7,

augliy, besimokanciy bendrojo lavinimo mo-
kyklose, savidrausmé yra gana auksto lygio.
Pasirodo, kad dauguma $iy paaugliy (nuo 76,5
proc. iki 81,6 proc.) laikosi mandagumo taisykliu,
vykdo pazadus bei isipareigojimus, o daugiau nei
pus¢ ju (nuo 62,2 proc. iki 66,4 proc.) geba
pasipriesinti kity spaudimui, nepasiduoti blogai
kity itakai. Be abejo, tai teigiamas bruozas, nes
savidrausmé yra ne tik tvirtas pamatas, kuris, pa-
sak JovaiSos (2001), padeda formuotis pazitiroms
1 atsakingumgq bei pareiginguma, bet ir yra svarbi
saviauklos palaikymo prielaida.

Tuo tarpu paaugliy, besimokanciy specia-
liosiose mokyklose, savidrausmeés igtudziai yra
menkesni: tik apie pusé ju geba save sudrausminti.
Vadinasi, ju to paties likimo bendraamziy, besi-
mokanciy bendrojo lavinimo mokyklose, savi-
drausmés lygis aukstesnis (y2 = 20,6, p =0,000):
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p=0,003), atsparesni kity itakai (y2=13,101,
p=0,011) ir reCiau pasiduoda kity spaudimui
(x2 =13,05,p=0,011).

ISanalizavus gautus duomenis apie savi-
tvardos lygi, paaiskéjo kiek kitokia padetis: abiejy
mokykly tipy paaugliams kur kas sunkiau sekasi
susitvardyti nei save sudrausminti. Nors sta-
tistiSkai reikSmingo skirtumo tarp tiriamujy, be-
simokanc¢iy abiejy tipy mokyklose, ir neuz-
fiksuota, taciau kurie ne kurie duomenys rodo,
kad specialiyjy mokykly paaugliy savitvardos
lygis yra Zemesnis, nei bendrojo lavinimo mo-
kykly mokiniy: bendrojo lavinimo mokyklose —
61,3 proc., specialiosiose mokyklose — 51,1 proc.
geba susivaldyti. Taciau apie tre¢daliui specialiyjy
mokykly ir beveik penktadaliui bendrojo lavinimo
mokykly paaugliy sunku ta padaryti. Panasi
tendencija pastebéta palyginus abieju paaugliy
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grupiy gebéjima nepasiduoti pykciui ir jveikti
nerima. Taigi tiek vieny, tiek kity tirty paaugliy
savitvardos lygis néra aukstas. Vadinasi, S$iy
mokiniy santykis tiek su savimi, tiek su kitais gali
biti problemiskas.

Palyginus duomenis pagal /ytj, Zymesniy
skirtumy tarp tiriamuju savitvardos srityje nerasta,
i§skyrus rySkesni skirtumag ju savidrausmeés
srityje. Pasirodo, kad specialiosiose mokyklose
mergaités dazniau nei berniukai vykdo pazadus ar
isipareigojimus (x2=11,3, p=0,026), laikosi
mandagumo taisykliy (x2=10,9, p=0,027).
Panasiis skirtumai rasti ir tarp sutrikusio regéjimo
berniuky ir mergaiciy, integruoty i bendrojo

lavinimo mokyklg: mandagumo (32 =11,1,
p=0,025) ir pazady, isipareigojimy vykdymo
(x2=11,7, p=0,020). Tiek Sio tyrimo, tiek kity
MartiSauskiené, 2004 ir kt.) duomenys leidzia
manyti, kad mergaités yra drausmingesnés, parei-
gingesnés ir atsakingesnés uz savo bendraamzius
berniukus.

Apibendrinus tyrimo duomenis apie su-
trikusio regéjimo paaugliy intrapersonalinius jgi-
dzius pagal auksta (sujungus labai auksta ir
auksta), nei auksta, nei zemga ir Zema (sujungus
labai zema ir zema) lygius, buvo gauti Sie
rezultatai (Zr. pav.).

1144
424

|
O M™Y28.6

%

|
5,8

SM

- 15
BM RIS

Saves pazinimo|Saves vertinimo| Savikontrolés

46,2

43,5
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56,5

53,7

65,6
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Nei aukstas, nei zemas
O Aukstas

60

80

SM - specialioji mokykla; BM — bendrojo lavinimo mokykla.
Pav. Sutrikusio regéjimo paaugliy skirstinys pagal intrapersonaliniy iglidziy lygmenj

Lyginamosios analizés duomenys pa-
tvirtina, kad sutrikusio regéjimo paaugliy, besimo-
kanciy tiek specialiosiose, tiek bendrojo lavinimo
mokyklose, savikontrolés igiidziy lygis yra auks-
tesnis nei saves vertinimo ir saves pazinimo. Ta-
¢iau akivaizdu ir tai, kad apie pusés specialiyjy
mokykly paaugliy ir trecdalio, integruoty i bend-
rojo lavinimo mokyklas, savikontrolés igiidziai
nepakankamai suformuoti. Verta atkreipti démesi,
kad specialiyjy mokyklu paaugliy saves pazinimo
1giidziy lygis yra zemesnis nei kity intrapersona-
liniy igtidziy. Tuo tarpu juy bendraamziy, integruo-
ty 1 bendrojo lavinimo mokyklas, saves vertinimo
1gidziy lygis yra Zemesnis nei savegs pazinimo ir
savikontrolés. Pridurtina ir tai, kad specialiyjy
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mokykluy mokiniy intrapersonaliniy igiidziy lygis
Zemesnis nei besimokanc¢iy bendrojo lavinimo
mokyklose: daugiau nei pusé ju S$iy igudziy
stokoja.

Palyginus specialiyju mokykly paaugliy
intrapersonaliniy igiidziy tyrimo duomenis su i$
mokytoju gauta informacija, statistiSskai reik§min-
go skirtumo nerasta. Tac¢iau matyti, kad paaugliy
saves pazinimo ir saves vertinimo jgidzius
mokytojai linkg vertinti geriau, o savikontrolés
iglidzius — prasciau.

Paaugliy intrapersonaliniy jgiidZiy
tarpusavio rySiai. Tyrimo metu ieSkota sgsajy
tarp tirty intrapersonaliniy igudziy grupiy (5
lentelé).
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5 lentelé
Paaugliy intrapersonaliniy jgtidZiy koreliaciniai rysiai
Igudziai Saves paZinimas Saves vertinimas Savikontrolé
Savegs pazinimas 1,000 0,533** 0,417%*
Savgs vertinimas 0,533%* 1,000 0,320%*
Savikontrolé 0,417%* 0,320%* 1,000

% p < 0,01

Nustatytas rySys tarp saves pazinimo ir
saves vertinimo igudziy, kuris rodo, kad kuo
geriau, visapusiSkiau zmogus save pazins, tuo jis
adekvaciau save vertins. Taigi stebédamas ir ana-
lizuodamas save, zmogus, anot Campbell (1990),
iSmoksta diferencijuotai vertinti savo savybes,
galimybes, poelgius, suprasti, ka savyje turi gera,
o ka reikia pakeisti. Taip pat rasta koreliacija ir
tarp savikontrolés, saves pazinimo ir saves ver-
tinimo igudziy. Tai leidzia teigti, kad, gebédamas
save pazinti ir adekvaciai vertinti, Zzmogus galés
geriau kontroliuoti ir savo veiksmus, pasak Ze-
maicio (1995), susikurti savireguliacijos sistema.
Kita vertus, savikontrol¢ yra svarbus vidinés
darnos veiksnys, padedantis islaikyti harmoningus
santykius ir su savimi, ir su aplinka.

ISvados

Intrapersonaliniai jglidziai yra socialiniy
igtidziy pagrindas, daro itaka asmens santykiui su
aplinka. Palyginus teorinés ir faktorinés analizés
duomenis, svarbiausiais intrapersonaliniais jgl-
dziais laikyti saves pazinimo, saves vertinimo ir
savikontrolés jgiidziai.

Tyrimo duomenys atskleidé, kad sutri-
kusio rege¢jimo paaugliy intrapersonaliniy igtidziy
lygis néra pakankamai aukStas: apie pusé spe-
cialiyju mokykly paaugliy ir trecdalis paaugliy,
besimokanc¢iy bendrojo lavinimo mokyklose,
stokoja saves pazinimo, savegs vertinimo bei savi-
kontrolés igidziy. Be to, specialiyju mokykly
paaugliu saves pazinimo jgidziai yra menkesni
nei saves vertinimo ir savikontrolés, o ju bendra-
amziy, integruoty i bendrojo lavinimo mokyklas,
saves vertinimo igudziy lygis yra Zemesnis nei
kity intrapersonaliniy igtdziy.

Tyrimo duomenys parodé, kad abiejy
mokykly tipy sutrikusio regéjimo paaugliai saves
pazinimo srityje skiria daugiau démesio savistabai
nei savianalizei. Sioje srityje paaugliai labiausiai
stokoja gebéjimo atpazinti savo jausmus ir iSskirti
savo gerasias ir blogasias savybes, taip pat
dazniau iesko blogo elgesio priezas¢iy ne savyje,
o kituose. Be to, specialiyjy mokykly sutrikusio

regéjimo paaugliy saves pazinimo lygis Zemesnis
nei besimokanciy bendrojo lavinimo mokyklose, o
mergai¢iy — aukstesnis nei berniuky.

Abiejy mokykly tipy paaugliai nepakan-
kamai teigiamai save vertina: daznai nuvertina
save d¢l patirty nesé¢kmiy, laiko save blogesniais
uz kitus, taip pat mano, kad ir kiti juos blogai
vertina. Be to, specialiyju mokykly paaugliai pa-
sizymi dar menkesniu savegs vertinimu nei ju
bendraamziai, integruoti { bendrojo lavinimo mo-
kyklas. Vadinasi, sutrikusio regéjimo paaugliams
visy pirma svarbu padéti geriau save pazinti ir
save adekvaciau vertinti.

Tyrimo duomenys atskleide, kad sutriku-
sio rege¢jimo paaugliy, besimokanciy tiek specia-
liosiose, tiek ir bendrojo lavinimo mokyklose,
savikontrolés igudziy lygis yra aukStesnis nei
saves pazinimo ir saves vertinimo. Antra vertus,
bendrojo lavinimo mokykly sutrikusio regéjimo
paaugliai geba geriau save kontroliuoti nei spe-
cialiyjy mokykly paaugliai, o mergaités — nei ber-
niukai. Bet tai nepaneigia ir savikontrolés igidziy
tolesnés plétotés biitinumo, nes apie pusé mokiniy
$iy igtdziy stokoja.

Palyginus specialiyju mokykly paaugliy
intrapersonaliniy jgiidziy tyrimo duomenis su i$
mokytojy gauta informacija, statistiSskai reik§min-
go skirtumo nerasta. Taciau pastebéta, kad paaug-
liy savikontrolés iglidzius mokytojai linkg vertinti
pras€iau, o saves pazinimo ir saves vertinimo —
geriau.

Koreliaciné analizé patvirtino, kad egzis-
tuoja glaudus rysys tarp intrapersonaliniy igiidziy:
saves pazinimo, saves vertinimo ir savikontrolés.
Tai reiskia, kad kuo geriau zmogus save pazins,
tuo jis adekvacdiau save vertins ir galés geriau
kontroliuoti savo veiksmus. Kita vertus, tai rodo,
kad, ugdant viena kuria socialiniy jgudziy rasi,
atitinkamai keisis ir kiti jgiidziai.
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The article deals with the problem of social skills in teenagers with visual impairments. Social
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research data, the specificity of intrapersonal skills — self-knowledge, self-valuation and self-control —
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also compared from the aspect of gender. The interrelations among the skills of teenagers with visual

impairments are revealed.

Keywords: social integration, teenagers with visual impairments, social skills, intrapersonal
skills, self-knowledge, self-valuation and self-control skills.

Introduction

Contemporary society pays more and
more attention to the integration of people with
disability. Social integration is based on social
need, demanding the expansion of the network of
social relations and empowering a person for an
active participation in community life. An
efficient interaction between the person and
his/her environment depends on how much and in
what way the qualities and skills of a person with
disability correspond to the demands of that social
environment. It goes without saying that there are
numerous opportunities for such correspondence
in the social environment. However, for a person
with a disability to be able to actively interact
with his/her social environment, s’he has to be
able to choose the best alternative, meeting the
needs of the person and those of his/her social
environment. In order to achieve the best
correspondence between the needs and the
environment, the person has “to acquire or
strengthen his/her sense of power” (Pivoriené,
1999, p. 55) on various social interaction levels.

Thus the process of interaction is an
active process, which not only eliminates the
isolation of people with disability but also
changes the type of their activity. Of course, this
can only happen if the person with a disability
believes in his/her opportunities and is assisted in
the development of superior social competence as
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well as social skills (Mitchell 1990). It should not
be forgotten that the concept of social skills is
closely related with the ability of the person to
manage social situations and to act in an efficient
way in various new social environments. Hence,
the training of social skills would develop the
individual’s potential of social functioning and
contribute to the higher quality of subsistence
enabling the person’s successful adaptation in a
new  changing environment and, more
importantly, his/her capacity to influence or even
change that environment. Besides, social skills
help to deal with stress, to feel well in both the
physical and psychological sense, to improve self-
confidence, and to communicate in an efficient
way. They give inner energy and power and
provide opportunities for a happier and more
productive life on both individual and
intrapersonal levels (Sacks, Kekelis 1992; Kolb,
Hanley-Maxwell 2003, etc.). That is why research
into social skills is important in solving the
problems of efficient functioning in the social life
of teenagers, those with visual impairments
among them.

A number of authors investigating the
social and educational position of children with
disability identify training in social skills as an
important factor driving the individual’s social
integration. Many of them (Sacks, 1992; Hall,
Schlesinger, Dineen, 1997 etc.) point out that the
lack of social skills becomes a noticeable problem
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in adolescence; this is particularly true in the case
of children with a disability. In the life of
teenagers with visual impairments (and blind
teenagers), the number of the situations when they
feel dependent on others tends to increase. This
evokes numerous negative emotions, often the
inadequacy complex: teenagers are ashamed of
their disability, try to conceal it or concentrate too
much on the fact of the disability (Waren, 1994;
Gailiené, 1995, etc.). This interferes with meeting
the needs of self-realisation in society and causes
negative psychological and social adjustment.

Several authors (Waren, 1994,
Rosenblum, 1998, etc.) point out that teenagers
with visual impairments tend to have a less
positive relationship with themselves: they are
less satisfied with themselves, their self-valuation
is lower, they lack initiative, etc. The relationship
with oneself, as one of the most important
dimensions of social functioning of a person, has
an impact on the relationships with other people
and the social environment in a broad sense. That
is why these teenagers have a number of
interpersonal problems: it is more difficult for
them to establish and maintain friendly contacts
and to collaborate with others (Sacks, Thomas,
Wolfte, 2000, etc.). However, the analysis of
some researchers has shown that so far not enough
attention is paid at school for the development of
social skills. Besides, in Lithuania this problem
has been little researched, especially in terms of
developing the social skills of teenagers with
visual impairments. On the other hand, with the
integration of disabled children in mainstream
schools, it is important to investigate the social
skills of the students who have been integrated in
the mainstream system; this problem has also
been little researched in Lithuania. That is why
research that helps to provide a more detailed
view of the social skills of teenagers educated in
both special and mainstream schools is necessary.

The research subject is the level of
development of social skills of teenagers with
visual impairments.

The research aim is to reveal the
specificity of the level of intrapersonal skills in
teenagers with visual impairments.

The research tasks:

1. To provide a model of expression of
intrapersonal skills of teenagers with visual
impairments.
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2. To highlight the similarities and differences
of the level of intrapersonal skills of
teenagers with visual impairments studying
in special and in mainstream schools.

3. To reveal the interrelation amongst the
intrapersonal skills of teenagers.

Research methods: analysis of the
research literature. The analysis, comparison and
evaluation of the research literature on the
corresponding topics (psychology, education
studies, the studies of the blind) helped designing
the theoretical and empirical model of expression
of social skills of teenagers with visual
impairments and creating a research instrument.

The method of a written survey of students
and teachers (the instrument was an inventory of
social skills), aimed at finding out the specificity
of expression of intrapersonal skills (self-
knowledge, self-valuation, and self-control) in
teenagers with visual impairments). The author of
the above-mentioned inventory is the writer of this
article. The inventory was compiled on the basis
of the theoretical and empirical social skills
model. The evaluation criterion was the stability
of the manifestation of actions expressing social
skills. The learners and teachers were asked how
frequently the schoolchildren succeeded in
accomplishing the actions specified in the
inventory and representing the manifestation of
individual social skills (the evaluation scale for
the frequency of actions ranged from 1 to 5
points).

Methods of statistical analysis: descrip-
tive statistics (frequency distribution analysis);
factor analysis; Cronbach alpha analysis, which
revealed the high level of internal homogeneity of
the intrapersonal skills evaluation scale of
teenagers with visual impairments — 0.825; Chi
square criterion was used to compare the
specificity of expression of intrapersonal skills
according to gender, Student’s criterion was
employed to compare the data on the intrapersonal
skills of teenagers received from teachers and
from the students. In order to establish the links
between intrapersonal  skills, Spearman’s
correlation analysis was employed. The statistical
analysis of the collected data was performed by
Version 11.0 of SPSS software.

The research sample consisted of 211
teenagers with visual impairments: 92 of them
studied in Vilnius and Kaunas special schools,
while 119 were in mainstream schools in various
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Lithuanian cities (Alytus, Vilnius, Elektrénai,
Siauliai, Visaginas) and regions (Vilnius,
Svencionys, Vilkaviskis, Tauragé). In order to
reveal how teachers view the students’ social
skills and to compare the data received from
teachers and students themselves on the social
skills of teenagers, 13 class teachers of Year 6 to
10 of Vilnius and Kaunas special schools were
interviewed. The data was received on all 92
teenagers studying in special schools.

The intrapersonal skills expression model as
research basis

The model is defined as an example,
according to which something is being created or
examined. The creation of the intrapersonal skills
expression model of teenagers with visual
impairments was based on the works of
psychologists and educators dealing with the
problem of these skills.

In the above-mentioned works, social
skills are most often described as a person’s
ability to function efficiently in social
interactions, when the efficiency of an interaction
is recognised not only by the individual, but also
by other individuals (Rubin, Rose-Krasnor, 1992;
Lekavicien¢, 2000, etc.). This way the bilateral
character of personal relations, including the
personal and social context, is emphasised. That is
why in scientific literature, social skills are most
often associated with the person’s relations with
him/herself, with other people and with some
activities. It means that in order to establish the
content of intrapersonal skills of teenagers with
visual impairments, these spheres of interaction
could be taken as a starting point. They allow for
the identification of intrapersonal (or relations
with oneself), interpersonal (relations with the
others) and activity/collaboration skills. The
importance of these skills is emphasised by many
researchers examining the social relations of
children with visual impairments (Beaty, 1992;
Huurre, Komulainen, Aro, 1992 etc.).

Research literature also reveals that
intrapersonal skills are one of the most important
dimensions of social functioning of a person.
According to most psychologists and educators
(Teylor, Larson, 1999; Rean, Kolominski, 2000;

Kolb,  Hanley-Maxwell, = 2003;  Butkieng,
Kepalaité, 1996; Barsauskiené, Januleviciute,
1999 etc.), the most important among the

intrapersonal skills are self-knowledge,
valuation and self-control skills.

self-
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Self-knowledge is revealed through self-
observation and  self-assessment  (Hanley-
Maxwell, 2003; Jovaisa, 2001; Zemaitis, 1995
etc.). Self-observation is associated with the
observation of one’s own physical qualities,
thoughts, feelings, and behaviour, while self-
assessment is to do with an ability to go deeper
into one’s inner world: to single out one’s positive
and negative qualities; to express one’s feelings
and experiences; to see the causes of one’s actions
and behaviour. Thus self-assessment helps to
know oneself better, and at the same time to
evaluate oneself in a more adequate way.

Self~valuation is one of the most
important constituents of self-awareness; it is
directly connected with all spheres of life and
activities of a person. According to G. Valickas,
“by directly participating in the regulation of
behaviour and activities, self-valuation establishes
a certain balance between external influences, the
internal state of a person and the forms of
personal behaviour” (1997, p. 149). Teylor,
Larson (1999), Kolb, Hanley-Maxwell (2003),
Dildien¢ (1995), Zemaitis (1995) and other
authors argue that self-esteem and self-confidence
should be viewed as the main indicators of self-
valuation. Self-esteem is one of the important
components of the person’s view upon
him/herself. According V. Zemaitis, self-esteem
shows that the person is aware of his/her moral
worth and minds his/her dignity. Thus self-esteem
indicates “how much a person means to
him/herself, how much s/he values him/herself as
a moral person” (Zemaitis, 1995, p. 12). The
person  who respects him/herself is more
independent, has stronger principles and is more
honest in any situation. Besides, a person with the
high degree of self-esteem respects other people
more, and is likely to expect respect and
acceptance from other people. The person’s self-
confidence (or self-efficacy) is of no less
importance. According to Dildiené (1995), self-
confidence is one of the main indicators of the
person’s self-valuation, based on the person’s
reliance in his/her own strength and opportunities.
A self-confident person is not afraid of diverse
kinds of work, s/he believes in success and easily
overcomes difficulties.

Self-control skills have also been ascribed
to the sphere of intrapersonal skills as the ones not
only helping to maintain an internal balance but
also to promote a positive interaction with the
others and a constructive solution of problems.
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Goleman (2001), Jovai$a (2001), Zemaitis (1995)
and other authors maintain that self~possession
and self-discipline are the most important
components of self-control.  Self-possession,
which is expressed by the person’s ability to
control his/her feelings, is considered to be will-
power. Self-discipline is related to the developed
internal discipline of the person: a self-controlled
person follows the set rules and norms, performs
his/her duties, is able to resist negative influences
and pressure on the part of the others.

With regard to what has been said, the
key intrapersonal skills ensuring the efficient
interaction with environment, are self~knowledge,

self~valuation and self-control. It is these skills
that were included in the theoretical model of the
social skills of teenagers with visual impairments.
While going deeper into the content of these
skills, concrete manifestations of behaviour,
expressing one or another skill and making up the
empirical part of the model, were defined. A skill
is most often defined as a certain system of
behaviour, a behavioural matrix or a masterful act.

In order to substantiate the suitability of
this model in more detail, the method of the main
components of factor analysis was applied (see
Table 1).

Table 1

The distribution of empirical manifestations of intrapersonal skills of teenagers with visual
impairments according to the factor

Kinds of Significance
. Components Empirical manifestations of skills (factor
skills .
weight)
Observes the changes in the body 0.444
Self-observation Observes one’s own behaviour in various situations 0.593
Self- Is interested in what s/he is able to do well 0.456
knowledge Is interested in how other people appreciate him/her 0.578
Singles out his/her positive and negative qualities 0.409
Self-assessment | Expresses his/her feelings in words 0.396
Looks for the reasons of bad behaviour in oneself and not in the others 0.468
Thinks that s/he is not worse than the others 0.562
Self-esteem Thinlfs that thers' also appreciate him/her 0.557
Is satisfied with him/herself 0.681
Self- Doesn’t devalue him/herself because of some failures 0.419
valuation Trusts him/herself 0.700
Makes independent decisions 0.465
Self-confidence Implements his/her decisions 0.462
Overcomes difficulties 0.562
Controls his/her feelings 0.471
Self-possession Does not give way to anger 0.448
Makes him/herself to perform even those tasks that s’/he doesn’t like 0.487
Self-control Knows how to calm down in a proper way 0.412
Knows how to oppose the pressure on the part of others 0.419
Self-discipline Keeps his/her promises and commitments 0.426
Is resistant to the negative influences 0.427
Has good manners, is polite 0.640

The research outcomes confirmed the
importance of empirical manifestations included
in the model. First of all, this can be said about
empirical ~ manifestations  expressing  self-
observation (is interested, how other people
appreciate him/her, observes his/her behaviour in
various situations); self-esteem (is satisfied with
him/herself, thinks that s/he is not worse than the
others, also that other people appreciate him/her);
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self-confidence (trusts him/herself, overcomes
difficulties) and self-control (has manners). It
means that while defining the content of
intrapersonal skills of teenagers with visual
impairments, the above-mentioned skills should
come first. Revealing the most important
components of intrapersonal skills and their
manifestations is important because it allows
making the content of these skills more definite
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and choosing more appropriate means and ways
of education in the future.

On the basis of this model, an inventory
was compiled which helped to find out the
specifics of the level of intrapersonal skills of
teenagers with visual impairments.

The outcomes of the research into
intrapersonal skills of teenagers with visual
impairments

In order to define the specifics of
intrapersonal skills of teenagers with visual

impairments, the main attention was focussed on
the teenagers’ self-knowledge, self-valuation and
self-control skills.

Self-knowledge. In order to reveal the
specifics of self-knowledge in teenagers with
visual impairments, we focussed on self-
observation and self-assessment. We tried to find
out whether the teenagers under research were
often able to perform actions expressing the
corresponding level of self~observation and self-
assessment (Table 2).

Table 2

The specificity of self-knowledge of teenagers with visual impairments (in figures and percentage)

Expression Neither
Components stability | Very seldom Seldom seldom, nor Often Very often
of skills Empirical mani- often
festations of skills SS* MS* | SS MS | SS MS SS MS | SS MS
Observes the changes in the 17 10 10 24 18 21 42 52 5 12
body 18.5 84 | 109 | 26.1 | 19.6 | 17.6 | 457 | 43.7 | 54 | 10.1
Is interested in his/her own 7 6 24 30 13 16 41 61 7 6
Self- behaviour in various situations 7.6 50 | 26.1 | 252 | 14.1 134 | 446 | 513 | 7.6 5.0
observation Is interested in what s/he is able 9 3 9 13 10 17 37 38 27 48
to do well 9.8 2.5 9.8 | 109 | 109 143 | 402 | 31.9 | 293 | 403
Is interested in how other people 9 9 16 32 6 6 39 42 22 30
appreciate him/her 9.8 7.6 17.4 | 269 | 6.5 5.0 424 | 353 | 239 | 252
Singles out his/her positive and 7 4 2 31 23 18 29 43 11 23
negative qualities 7.6 34 | 239|261 | 250 | 151 | 31.5 | 36.1 | 12.0 | 19.3
Self- Expresses his/her feelings in 10 7 23 23 29 37 18 40 12 12
assessment words 10.9 59 | 250 | 193 | 31.5 | 31.1 19.6 | 33.6 | 13.0 | 10.1
] B IR R N N I TR TR
18.5 50 | 315 | 185 | 21.7 | 235 | 207 | 37.0 | 7.6 | 16.0
the others

* SS — special school; MS — mainstream school

The data shows that teenagers with visual
impairments studying in both special and
mainstream schools pay a lot of attention to self-
observation. Most of them (69.5% and 72.2%
correspondingly) are often interested in what they
can do well, and how other people appreciate
them (66.5% and 60.5%). Also more than half of
them (52.2% and 56.3%) are often interested in
their actions in various situations and almost the
same number of them observe changes in their
bodies (51.12% and 53.8%). This could probably
be explained by the search for identity in
adolescence, when teenagers are trying to find
answers to the questions, such as “What is
changing in me?”, “How do I understand myself
and how do the others understand me?”, “What
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am I able to do?”, etc. The search for the answers
to these questions stimulates the teenagers’
interest in themselves.

The analysis of the data on self
assessment revealed a slightly different situation.
It was found that teenagers studying in both types
of schools pay less attention to self-assessment in
comparison with self-observation. However, the
level of self-assessment of teenagers with visual
impairments integrated in mainstream schools is
higher (y2=17.4, p=0.002) in comparison to
those studying in special schools. The essential
difference is the fact that more than half (55.4%)
of teenagers studying in mainstream schools are
often able to discriminate between their positive
and negative qualities. These teenagers are more
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often trying to find the reasons for bad behaviour
in themselves and not in others, although one-
fourth of them are rarely able to do this. At the
same time, only less than half (43.7%) of
teenagers studying in special schools are able to
discriminate between their positive and negative
qualities. They are also more seldom looking for
the reasons of bad behaviour in themselves.
However, one-third of all teenagers under
research in both types of schools confessed that
they were unable to do this; the same number of
them pointed out that they couldn’t be sure about
this.

Other research data (Sacks, Kekelis,
Gaylord, Ross, 1992; Kef, 1997; Gailiené, 1995
etc.) also shows that teenagers with visual
impairments often meet with the problem of
recognising not only their own feelings, but also
other qualities of their personality. Thus these
teenagers also more often tend to think that this as
well as other problems depends on the things
outside themselves. That is why they often look
for the roots of the problem not in themselves but
in the others. It goes without saying, that this is
not a positive view, because it reduces
responsibility for one’s own actions.

The research also questioned whether
self-knowledge is in any way dependent on the
gender. However, no differences were found
among the teenagers of different genders studying
in special schools. The difference was noticed
only among the teenagers in mainstream schools:

the level of self-knowledge of the girls was higher
than that of the boys in both self~observation
(x2=12.1, p=0.007), and self-assessment
(x2=13.8, p=0.008) areas. The girls were not
only more interested in themselves, they more
often could recognise their positive and negative
qualities and could express their feelings in words.
Besides, they more often tended to look for the
reasons of bad behaviour in themselves and not in
the others. On the basis of the conclusions of
psychologists and educators (Gucas, 1990;
Jovaisa, 2001, etc.), this could probably be
explained by the emerging need to show one’s
good personal qualities in adolescence. Girls in
general tend to be slightly more interested in
personal qualities that help them to establish and
maintain interpersonal relationships. It means that
they pay more attention to social relations. Boys
tend to show off their physical and mental
qualities (strength, deftness, speed, intellectual
powers, etc.). On the other hand, although girls
were slightly more interested in themselves and
knew themselves better, the development of self-
knowledge skills remains important not only for
boys but also for girls.

Self-valuation. The specifics of self-
valuation of teenagers with visual impairments
was established in accordance with the stability of
the expression of self-esteem and self-confidence
(Table 3).

Table 3

The specifics of self~valuation of teenagers with visual impairments (in figures and percentage)

Expression Neither
Components stability | Very seldom Seldom seldom nor Often Very often
of skills Empirical mani- often
festations of skills SS MS SS MS SS MS SS MS SS MS
Thinks that s/he is not worse 9 5 18 16 22 30 32 36 11 32
than the others 9.8 4.2 19.6 13.4 | 239 | 252 | 348 | 303 12.0 | 26.9
Thinks that the others also 14 9 20 20 30 49 23 31 5 10
Self-esteem appreciate him/her 15.2 7.6 21.7 16.8 | 32.6 | 41.2 | 250 | 26.1 5.4 8.4
. o1 8 5 20 22 11 19 36 41 17 32
s satisfied with him/hersell | ¢ o1 45 | 517 | 185 | 120 | 160 | 3901 | 345 | 185 | 269
Doesn’t devalue him/herself 12 14 21 25 37 29 16 40 6 11
because of some failures 13.0 11.8 22.8 21.0 40.2 24 .4 17.4 33.6 6.5 9.2
. 11 5 18 26 7 19 41 40 15 29
Trusts him/hersel 120 | 42 | 196 | 218 | 7.6 | 160 | 446 | 33.6 | 163 | 244
. .. 7 10 18 18 12 14 35 50 20 30
Self- Makes independent decisions | | ¢4 | 95 | 151 | 13.0 | 11.8 | 380 | 420 | 217 | 252
confidence Implements his/her decisions 7 4 25 40 14 12 29 43 17 20
7.6 34 27.2 33.6 15.2 10.1 31.5 36.1 18.5 16.8
Overcomes difficulties 6 > 25 19 23 23 29 60 4 12
6.5 4.2 27.2 16.0 | 25.0 19.3 31.5 50.4 9.8 10.1
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The research outcomes revealed that the
level of self-confidence of teenagers with visual
impairments studying in both types of schools is
higher than that of self~esteem. On the other hand,
although there is no statistically significant
difference of the two skills between the two
groups of adolescents, the data shows that both
self-esteem and self-confidence of teenagers
studying in special schools are slightly lower than
the same age students’ with visual impairments
integrated in mainstream schools.

A more detailed analysis of self-
confidence outcomes revealed that more than half
of the teenagers in both types of schools often
make independent decisions, trust themselves, and
about half of them implement their decisions. It is
also obvious that more than one-third of them
seldom implement their decisions, and only one-
fourth are able to make independent decisions and
trust themselves. Additionally, the research data
shows that more than half of the respondents
(60.5%) integrated in mainstream schools and
more than one-third (41.3%) of the teenagers in
special  schools often overcome various
difficulties. Thus altogether there are quite a few
teenagers with visual impairments who are seldom
able to do this (about one-third in special schools,
and one fifth in mainstream schools). That shows
an insufficient level of self-confidence in these
teenagers.

As to the level of self-esteem as seen by
the teenagers themselves, it was found out that
more than half of them are often satisfied with
themselves (57.6% in special schools and 61.4%
in mainstream schools). However, some of them
(one third in special schools and more than one-
fifth in mainstream schools) are seldom satisfied
with themselves or cannot definitely confirm this.
It was established that more of the teenagers
integrated into mainstream schools (¥2=9.7,
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p =0.046) think that they are no worse than the
others (here more than half thinks that, in special
schools it is more than one-fourth). It has to be
mentioned that only one-third of teenagers of both
groups often think that others might also
appreciate them, and almost the same number of
them (slightly fewer in mainstream schools)
seldom do that, while more than one-third of them
(41.2%) couldn’t give a definite answer to this
question. Thus on the basis of all answers, it can
be seen that the level of self-esteem of the
researched teenagers is not high. It is worth
mentioning that less than half (42.8%) of
teenagers in mainstream schools tend to devalue
themselves due to the experienced failures (while
one-third of them do the opposite). In that sense
the teenagers in special schools are lagging behind
(x2=9.9, p=0.042): less than one-fourth
(23.9%) of them don’t change their valuation due
to the failure. Thus the level of self-esteem of
teenagers in special schools is lower.

It can be assumed that a positive
evaluation of themselves is insufficient for quite a
large proportion of teenagers with visual
impairments both in special and in mainstream
schools, and this can hinder their social
adjustment. This is because students with visual
impairments, and especially the blind, more often
find themselves in difficult situations, their self-
esteem acquires special importance.

The comparison of the research data from
the point of view of gender didn’t reveal any
significant differences between the two groups of
research subjects.

Self-control. The specificity of self-
control skills of teenagers with visual impairments
was defined with regard to the stability of
manifestations of self-possession and self-
discipline (Table 4).
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Table 4
The specificity of the level of self-control skills of teenagers with visual impairments (in figures and
percentage)
Expression Neither
Components of stability | Very seldom Seldom seldom nor Often Very often
skills Empirical mani- often

festations of skills SS MS SS MS SS MS SS MS SS MS

. . 6 6 21 16 18 24 32 45 15 28
Controls his/her feclings 65 | 50 | 228 | 134 | 196 | 202 | 348 | 37.8 | 163 | 23.5

Does not give way to anger 17 16 26 33 20 17 22 46 7 7

18.5 | 134 | 283 | 27.7 | 21.7 14.3 239 | 38.7 7.6 5.9

elf-possession i
settposcsion [ ke ettt | s [ o 25 (s [ o7 e [ 8 e |
- 8.7 92 | 272 | 235 | 185 6.7 283 | 445 | 174 | 16.0
doesn’t like

Knows how to calm down in 10 4 24 19 16 26 27 53 15 17
a proper way 109 | 34 | 26.1 | 160 | 174 21.8 29.3 | 445 | 163 | 143

Knows how to oppose the 12 6 14 14 20 20 27 52 19 27
pressure on the part of others 13.0 5.0 152 | 11.8 | 21.7 16.8 293 | 43.7 | 20.7 | 22.7

Keeps his/her promises and 5 3 13 17 14 8 40 67 20 24
Self-discipline commi‘tments . 5.4 2.5 14.1 | 143 | 152 6.7 43.5 | 563 | 21.7 | 20.2
Is resistant to the negative 12 3 13 8 21 34 29 44 17 30
influences 130 | 25 14.1 6.7 | 22.8 28.6 31.5 | 37.0 | 185 | 252

Has good manners, is polite ’ 4 19 10 14 8 29 26 23 41
’ 7.6 3.4 20.7 8.4 15.2 6.7 315 | 47.1 | 25.0 | 345

It was established that the level of self-
discipline of teenagers with visual impairments
studying in mainstream schools is quite high. It
turned out that most of these teenagers (from
76.5% to 81.6%) are polite, keep their promises
and commitments, while more than half of them
(from 62.2% to 66.4%) are able to oppose the
pressure from others and not to give way to
negative influences. This is without doubt a
positive quality, because self-discipline is not only
the firm grounds, which, according to Jovaisa
(2001), helps to develop attitudes towards
responsibility and dutifulness, but is also an
important condition for maintaining self-
education.

Self-discipline skills of teenagers studying
in special schools were lower: only about half of
them were able to discipline themselves. It means
that the level of self-discipline of their peers
studying in mainstream schools is higher
(x2 =20.6, p=0.000): they are more often polite
(x2=15.7, p=0.003), more resistant to the
influences of the others (2 =13.101, p=0.011)
and more seldom give way to the pressure
(x2 =13.05,p=0.011).

The analysis of the data on self-possession
revealed a slightly different situation: for
teenagers in both types of schools it is more
difficult to exercise self-possession than self-
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discipline. Although no statistically significant
difference between the research subjects studying
in both types of schools was recorded, some data
shows that the level of self-possession of
teenagers attending special schools is lower than
that of their peers in mainstream schools: 61.3%
of teenagers in mainstream schools and 51.1% in
special schools were able to exercise self-
possession. However, about one-third of teenagers
in special schools and almost one-fifth in
mainstream schools have difficulties in doing that.
A similar tendency was noticed while comparing
the ability of both groups of respondents not to
give way to anger and to overcome anxiety. Thus
the level of self-possession in both groups of
teenagers is not high. This means that the relations
of these teenagers both with themselves and with
the others might be problematic.

The comparison of data in respect of the
gender of the research subjects revealed no
significant differences in terms of self-possession,
with the exception of a more pronounced
difference in the sphere of self-discipline. It turned
out that in special schools girls more often than
boys keep their promises or commitments
(x2 =11.3, p=0.026), and exercise good manners
(x2=10.9, p=0.027). Similar differences were
also revealed between boys and girls with visual
impairments who are integrated in mainstream
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schools: politeness (x2 = 11.1, p = 0.025), keeping
promises and  commitments  (y2=11.7,
p =0.020). The data of the present research and of
other researchers (Sprindzitinas, 2000;
Aramavicituté, 2005; MartiSauskiené, 2004, etc.)
allows stating that girls are more disciplined,
dutiful, and responsible in comparison with the
peer boys.

The following outcomes were received
after the generalisation of the research data on the
intrapersonal skills of teenagers with visual
impairments according to the high (a combination
of very high and high), neither high nor low and
low (a combination of very low and low) levels
(see the figure below).
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SS — special school; MS — mainstream school
Figure. The distribution of teenagers with visual impairments according to the level of intrapersonal skills

The results of the comparative analysis
confirmed that the level of self-control skills of
teenagers with visual impairments studying in
special schools and mainstream schools is higher
than that of self~valuation and self-knowledge.
However, it is also obvious that in almost half of
teenagers in special schools and one-third
studying in mainstream schools self-control skills
are insufficiently developed. It is also worth
mentioning that the level of self-knowledge of
teenagers from special schools is lower than that
of other intrapersonal skills. At the same time, the
level of self-valuation skills of their peers
studying in mainstream schools is lower than that
of self-knowledge and self-control. It should also
be added that the level of intrapersonal skills in

special school students is lower than that of their
peers studying in mainstream schools: more than
half of them lack those skills.

No statistically significant differences
were recorded having compared the data of
research into intrapersonal skills of teenagers from
special schools with the information received
from their teachers. However, it is obvious that
teachers tended to give better evaluations to the
teenagers’  self-knowledge and self-valuation
skills, while their self~control skills were given a
lower assessment.

Interrelations of teenagers’ intraper-
sonal skills. The research aimed at establishing
links between the groups of examined
intrapersonal skills (Table 5).

Table 5

Correlation links of teenagers’ intrapersonal skills

Skills Self-knowledge Self-valuation Self-control
Self-knowledge 1.000 0.533** 0.417**
Self-valuation 0.533** 1.000 0.320%*
Self-control 0.417%* 0.320** 1.000
**p<0.01
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A link between self-knowledge and self-
valuation skills was established, which shows that
the better the person knows him/herself, the more
comprehensive that knowledge is, the more
adequate his/her self-valuation. Thus by observing
and analysing themselves, people, according to
Campbell (1990), learn to differentiate their
qualities, opportunities, actions, to understand
what is good in them and what has to be changed.
Also there was established a correlation between
self-control, self-knowledge and self-valuation
skills. This allows for the assumption that being
able to know him/herself and assess oneself in an
adequate way, a person will be better able to
control his/her actions, and, according to Zemaitis
(1995), to create a system of self-regulation. On
the other hand, self-control is an important factor
of internal coherence, helping to maintain
harmonious relations both with oneself and one’s
environment.

Conclusions

Intrapersonal skills are the basis of social
skills, influencing a person’s relations with his/her
environment. The comparison of the data of
theoretical and factor analysis shows that self-
knowledge, self-valuation and self-control are the
most important intrapersonal skills.

The research data revealed that the level
of intrapersonal skills of teenagers with visual
impairments is not sufficiently high: about half of
teenagers studying in special schools and one-
third of those in mainstream schools are lacking
self-knowledge, self-valuation and self-control
skills. Besides, the level of self-knowledge skills
of teenagers in special schools is lower than that
of self-valuation and self-control, while the level
of self-valuation skills of their peers, integrated in
mainstream schools, is lower than that of other
intrapersonal skills.

The research data showed that teenagers
with visual impairments in both types of schools,
in terms of self-knowledge, pay more attention to
self-observation than to self-self-assessment. In
this sphere, teenagers lack the ability to recognise
their feelings and to distinguish between their
good and bad qualities; they are also looking for
the causes of the bad behaviour not in themselves
but in others. Also, the level of self-knowledge of
the students with visual impairments from special
schools is lower than that of the students studying
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in mainstream schools, while girls have a higher
level of self-knowledge than boys.

The level of self-valuation of teenagers
from both types of schools is insufficiently high:
they often devalue themselves because of the
experienced failures, consider themselves worse
than the others, also think that others don’t
appreciate them. Additionally, students from
special schools have a lower level of self-
valuation than their peers educated in mainstream
schools. That means that it is first of all important
to help teenagers with visual impairments to get to
know themselves better and to assess themselves
more adequately.

The research data revealed that the level
of self-control skills of teenagers with visual
impairments studying in both types of schools is
higher than that of self-knowledge and self-
valuation. On the other hand, teenagers from
mainstream schools were able to control
themselves better than their peers from special
schools, and girls were in general better than boys
in this respect. This, however, doesn’t deny the
necessity of further developing self-control skills,
because about half of students lack these skills.

A comparison of the data of research into
intrapersonal skills of special school students and
information received from their teachers revealed
no statistically significant differences. However, it
has been noticed that teachers tend to evaluate
teenagers’ self-control skills worse than they
themselves did, while self-knowledge and self-
valuation skills were evaluated by teachers better
than the students themselves.

Correlation analysis confirmed that there
is a close link between intrapersonal skills: self-
knowledge, self-valuation and self-control. This
means that the better the person knows
him/herself, the more adequate his/her valuations
of oneself and the better control of his/her actions.
On the other hand, this shows that while
developing a certain kind of social skills, other
skills are also likely to change.
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