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TEORIJA IR PRAKTIKA

SANTRAUKA

Straipsnyje aptariamos aukstojo mokslo in-
ternacionalizacijos raiskos formos instituci-
niame lygmenyje. ISry$kinamas internacio-
nalizuoty studijy kokybés vertinimo teorinio
pagrindimo aktualumas, sialomos interna-
cionalizuoty studijy kokybés sampraty api-
bréztys. Kritikuojami esami aukstojo mokslo
internacionalizacijos vertinimo budai, kaip
neaprépiantys visy institucinio lygmens ats-
kiry internacionalizuoty studijy elementy
visumos. Remiantis aukstojo mokslo interna-
cionalizacijos parametrais ir aukstojo mokslo
kokybés vadybos teorija ir praktika, siiloma
taikyti tokig internacionalizuoty studijy ko-
kybés vertinimo metodologija, kuri leisty tin-
kamai vertinti aukstosios mokyklos internaci-
onalizacijos kokybe ir jos raidos tendencijas.

PAGRINDINIY TERMINY
APIBREZIMAI

o Studijy internacionalizacija - permanen-
tinis tarptautiniy, tarpkultriniy reigkiniy
integravimo | aukstosios mokyklos tikslus,
funkcijas (studijas, tyrimus, paslaugas) ir i
aukstosios mokyklos vadybg procesas.

o Aukstosios mokyklos organizacinés struk-
tiros bitinos institucijos internacionalizaci-
jai — universiteto ar kolegijos intelektiniai,

QUALITY ASSESSMENT
OF INTERNATIONALISED
STUDIES:

THEORY AND PRACTICE

ABSTRACT

The article reviews forms of higher education
internationalisation at an institutional level.
The relevance of theoretical background of
internationalised study quality assessment is
highlighted and definitions of internationa-
lised studies quality are presented. Existing
methods of assessment of higher education
internationalisation are criticised for not in-
volving the totality of elements of different in-
ternationalised studies at an institutional level.
Taking into consideration parameters of higher
education internationalisation and theory and
practice of quality management in higher edu-
cation, a recommendation is given to assess
the quality of internationalised studies follow-
ing the methodology that enables proper qual-
ity assessment of internationalisation at higher
education institutions and its development.

DEFINITIONS OF KEY TERMS

o Internationalisation of studies — a permanent
process of integration of international and
intercultural phenomena into the aims, func-
tions (studies, research, services) and manage-
ment of a higher education institution.

o Organisational structures of a higher edu-
cation institution necessary for institutional
internationalisation - intellectual, financial,
material resources of a university or college



finansiniai, materialiniai i$tekliai ir jy vadyba
(planavimas, organizavimas, motyvavimas,
kontrolé), pasizyminti tarptautiniu, tarpkul-
tariniu matmeniu.

o Internacionalizuotos studijos - studijy tu-
rinys ir auk$tojoje mokykloje ar uZsienyje
aukstosios mokyklos iniciatyva realizuoja-
mas studijy vadybos procesas, pasizymintis
tarptautiniu, tarpkultiriniu matmeniu.

o Internacionalizuoty studijy kokybés verti-
nimas — duomeny apie tarptautiniy, tarpkul-
tariniy rei$kiniy integravimo j svarbiausias
universiteto ar kolegijos veiklas bei procesus
rinkimas, analizé ir apibendrinimas pagal
parinktus internacionalizuoty studijy koky-
bés parametrus (dimensijas, Kkriterijus, ro-
diklius), atsizvelgiant j aukstosios mokyklos
plétros (pagal studijy internacionalizacijos
motyvus ir strategija) bei socialiniy dalinin-
ky poreikius.

JVADAS

Pastaraisiais metais tiek Europos, tiek Lietu-
vos mastu aukstojo mokslo (toliau - AM) in-
ternacionalizacija jgauna vis didesn¢ svarba
$aliy politinéje ir aukstyjy mokykly (toliau -
AMI) strateginés plétotés darbotvarkéje. Lie-
tuvoje studijy tarptautiSkumas skatinamas
vyriausybiniu lygmeniu!, teikiama parama?
Lietuvos AMI plétojant tarptautinj studijy
matmenj. Per 2009-2012 m. i§ viso Lietu-
vos AMI studijy tarpatautiSkumui didin-
ti buvo suteikta daugiau nei 100 milijony
lity paramos® tobulinti zmogiskyjy istekliy
kompetencijas siekiant studijy tarptautisku-
mo, parengti ir pradéti jgyvendinti jungtinio

1 LR Vyriausybés patvirtintos 2008-2010 m. ir 2011-
2012 m. Aukstojo mokslo tarptautiskumo skatinimo pro-
gramos.

2 Nacionaliné studijy programa (2007), skirta 2007-2013 m.
ES struktariniy fondy paramai.

3 ES Struktariné parama. Internetinis adresas: www.es-
parama.lt. Puslapis aplankytas 2013 m. sausio 31 d.
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and their management (planning, organising,
motivation, control) with international and
intercultural dimensions.

o Internationalised studies — curriculum and
the study management process realised at
home or abroad under initiative of higher edu-
cation institution and characterised by inter-
national and intercultural dimensions.

o Quality assessment of internationalised
studies — collecting, analysing and generalis-
ing data on integration of international and
intercultural phenomena into key university
or college activities and processes in accor-
dance with the chosen quality parameters of
internationalised studies (dimensions, crite-
ria, indicators) and taking into consideration
stakeholders’ needs and the development
(under the motives and strategy of study
internationalisation) of a higher education
institution.

INTRODUCTION

In recent years internationalisation of both Eu-
ropean and Lithuanian higher education (here-
inafter — HE) has gained more importance in
the agenda of national political and higher ed-
ucation institution (hereinafter — HEI) strate-
gic development. Internationality of studies in
Lithuania is highlighted at the state level, sup-
port? is provided to Lithuanian HEI when de-
veloping an international dimension of stud-
ies. In 2009-2012, Lithuanian HEIs received
more than 100 million litas support® towards
the improvement of internationality, including
the development of human resource compe-
tencies focusing on internationality of studies,

1 2008-2010 and 2011-2012 programmes on promo-

ting internationality in higher education, approved by the
Government of the Republic of Lithuania.

2 National study programme (2007) for 2007-2013 sup-
port from EU structural funds.

3 EU structural support. Website: www.esparama.lt. Re-
viewed on 31 January 2013.
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laipsnio studijy programas, studijy progra-
mas uzsienio kalbomis. Taip pat vykdomi
nacionaliniai projektai, skirti Lietuvos AM
pristatyti pasauliui®, tarptautiniy stazuociy
sistemai sukurti® ir t. t. Tai salygojo sparcia
internacionalizuoty studijy (toliau - IS) ele-
menty plétote Lietuvos AMI.

Néra abejoniy, kad internacionalizacija
$iandienos AM sistemoje yra svarbi: ji gau-
sina tarpkultirines Zinias, ugdo mokéjimus,
vertybes ir pozZiarius, butinus $iandienos
globalioje, daugiakultiréje visuomenéje ir
darbo rinkoje. Salyse, kuriy studenty skai-
¢ius AM sistemoje ar tik kai kuriose studijy
srityse gerokai mazéja, uzsienio studentai i$
dalies prisideda prie nacionalinio AM siste-
mos finansavimo. Jy jmokos uz studijas pa-
deda AMI i$saugoti / stiprinti jy studijy ir
tyrimy pajégumus. Taip pat pabréziama, kad
tarptautiSkumas - labai svarbus AM kokybés
kriterijus. Tac¢iau, nepaisant pranasumy, in-
ternacionalizacijos augimas ir jvairové tiek
vyriausybéms, tiek AMI kelia daug aktualiy
klausimy, kuriy bene svarbiausias - IS koky-
bé ir jos vertinimas.

Siuo metu daugiausia pastangy (pvz., Bo-
lonijos proceso dalyviy) pirmiausia telkiama
siekiant suvienodinti Europos $aliy AM ko-
kybés vertinimo sistemas, o per mazai - AM
IS kokybés vertinimui. Literatiiros ir kity Sal-
tiniy analizé rodo: kalbant apie AM interna-
cionalizacijos kokybe, mokslininkai (Altbach,
2002; Knight 2004b, Van der Wende, 2009;
ir kt.) ir jvairios tarptautinés organizacijos
(UNESCO, OECD ir kt.) kol kas daugiau-
siai démesio skiria AM paslaugy, tarptauti-
niu mastu teikiamy komerciniais pagrindais,
kokybés problemoms spresti. Konstatuoja-
mas nacionaliniy ir tarptautiniy norminiy
akty bazés nebuvimas, todél néra galimybés

4 Lietuvos aukstojo mokslo tarptautiskumo plétra“ 2010~
2013 m. (VP1-2.2-SMM-08-V-02-001).

> ,Nacionalinés Lietuvos auktyjy mokykly studenty
ir déstytojy tarptautinés praktikos ir stazuociy sistemos
sukarimas ir jgyvendinimas® 2010-2013 m. (VP1-2.2-
SMM-08-V-02-002).

the development and delivery of joint degree
study programmes and study programmes in
foreign languages. Beside national projects are
aimed at introducing Lithuanian HE globally*,
developing the system of international train-
eeships® etc. All these aspects influenced rapid
development of internationalised study (here-
inafter - IS) elements in Lithuanian HEIs.
Internationalisation without a doubt takes
an important part in the current HE system:
it provides intercultural knowledge, develops
skills, values and attitudes that are necessary
in a contemporary global and multicultural
society and labour market. In those countries
where the number of students in the HE system
or certain study fields is significantly decreas-
ing, foreign students partially contribute to the
national funding of the HE system. Their study
fees help to preserve / improve HEIs study and
research facilities. It is also noted that interna-
tionality is an important HE quality criterion.
However in spite of all these advantages, both
governments and HEIs are still facing many
issues related to the development and variety
of internationalisation. The most important of
them is IS quality and its assessment.
Currently the majority of efforts (e.g. of
participants of the Bologna process) is put into
unifying European HE quality assessment sys-
tems, leaving HE IS assessment out. The analy-
sis of literature and other resources has shown
that the discussions on the quality of interna-
tionalisation provided by scientists (Altbach,
2002; Knight, 2004b, Van der Wende, 2009;
etc.) and various international organisations
(UNESCO, OECD etc.) mainly focus on quali-
ty related issues of HE services, internationally
provided on a commercial basis. No existing
base of national and international regulatory

4 “The Development of Internationality in Lithuanian High-
er Education’, 2010-2013 (VP1-2.2-SMM-08-V-02-001).

> “Development and Implementation of a National System

for Students’ and Teachers’ from Lithuanian Higher Educa-
tion Institutions International Practice and Traineeships’,

2010-2013 (VP1-2.2-SMM-08-V-02-002).



identifikuoti, kas atsakingas uz studijy, tei-
kiamy uzsienio $alyse fransizés, nuotoliniy
studijy forma arba per jsteigta filiala, koky-
be (Knight, 2006a); pabréziamas tarptau-
tiniu mastu didéjantis tiek kvalifikacinius
laipsnius, tiek institucijy akreditacija parda-
vinéjanciy organizacijy kiekis (CHEA, 2003;
OECD, 2004; Hamshere, 2007, SKVC, 2012),
daug démesio skiriama netradiciniams pelno
siekiantiems AM teikéjams (tarptautinéms
kompanijoms, korporaciniams universite-
tams, informaciniy technologijy ir ziniasklai-
dos jmonéms ir pan.) (Altbach, 2000, 2002;
Knight, 2006a), kuriamos gaireés, kaip isvengti
apgaulés (Code of Good Practice in the Pro-
vision of Transnational Education, 2001; Gui-
delines for Quality Provision in Cross-border
Higher Education, 2005). Svarbu pabrézti,
kad labai didelé AM internacionalizacijos
struktiiriniy elementy dalis (pvz., akademi-
nés bendruomenés mainai, studijy progra-
my tarptautinimas, tarptautiniai projektai
bei AMI tarptautiniai tinklai ir kt.) pagrista
ne komerciniais, o akademiskai ir kultariskai
orientuoto tarptautinio bendradarbiavimo
pagrindais. Todél tarptautiné AM paslaugy
prekyba néra vienintelis veiksnys, lemiantis
IS kokybés ir jos vertinimo aktualumg.

Visos AM vertinimo agenttiros naudoja
iSorinio, o dauguma - AMI vidinio kokybés
vertinimo ir uztikrinimo proceduras, bet jos
neapima visy AM internacionalizacijos (pvz.,
AMI internacionalizuoty studijy uZzsienyje)
aspekty. AM internacionalizacija nagriné-
jantys mokslininkai (Kelo, Teichler, Wéchter,
2006; Radzevi¢iené, 2007) konstatuoja, kad
funkcijy kompleksiSkumas ir tarptautinés
veiklos tipy bei siekiamy strateginiy tiks-
ly jvairové i$ dalies paaiskina, kodél iki $iol
stokojama bendryjy internacionalizacijos
kokybés vertinimo instrumenty. Vis délto
besiplecianti AM internacionalizacija palieka
opia problemg (ir spraga) kokybés uztikri-
nimo srityje: AM kokybé i§ esmés vertina-
ma nacionalinés Salies kontekste, todél per
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acts was found. Thus it is impossible to identi-
fy which party is responsible for the quality of
studies delivered in foreign countries under a
franchise agreement, in a form of distant stud-
ies or through an established branch (Knight,
2006a); internationally increasing number of
organisations that sell both qualification de-
grees and institution accreditations (CHEA,
2003; OECD, 2004; Hamshere, 2007, SKVC,
2012); attention is drawn to non-traditional
HE providers that operate for profit (interna-
tional companies, corporate universities, in-
formation technologies and media companies,
etc. Altbach, 2000, 2002; Knight, 2006a); guide-
lines for avoiding fraud are developed (Code
of Good Practice in the Provision of Transna-
tional Education, 2001; Guidelines for Quality
Provision in Cross-border Higher Education,
2005). It is important to note that a large part
of structural elements of HE internationalisa-
tion (e.g. exchange between members of aca-
demic communities, internationalisation of
study programmes, international projects and
international HEI networks etc.) is based on
academically and culturally oriented interna-
tional cooperation rather than commercial as-
pects. Thus international trade of HE services
is not the only factor determining relevance of
IS quality and its assessment.

All HE assessment agencies apply exter-
nal and the majority of them internal HEI
quality assessment and assurance procedures.
However, these do not involve every aspect
of HE internationalisation (e.g. internation-
alisation abroad). Scientists analysing HE
internationalisation (Kelo, Teichler, Wachter,
2006; Radzeviciené, 2007) note that the com-
plexity of functions and the variety of types of
international activity and strategical aims can
to a certain extent explain the lack of general
instruments for quality assessment of inter-
nationalisation. However the development of
internationalisation comes with an important
issue (and gap) in the sphere of quality assur-
ance, i.e. HE quality is basically assessed in the
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mazai démesio skiriama internacionalizaci-
jos matmeniui.

Sio straipsnio tyrimo objektas — 1S koky-
bés vertinimas. Straipsnio tikslas — jvertinti
esamg AM internacionalizacijos vertinimo
praktika institucinés IS kokybés vertinimo
sampratos kontekste. Siam tikslui pasiekti
keliami Sie wuZdaviniai: 1. Charakterizuoti
galimus institucinius (AMI lygmens) IS mo-
deliy pozymius. 2. Apibrézti IS kokybés sam-
prata. 3. Isanalizuoti ir palyginti esamus AM
internacionalizacijos vertinimo teorinius ir
praktikoje naudojamus instrumentus bei jy
tinkamumga IS kokybei vertinti.

Taikyti tyrimo metodai: tarptautiniy ir
nacionaliniy dokumenty, mokslinés literata-
ros analize.

1

INTERNACIONALIZUOTY STUDIJY
MODELIAI'IR JY CHARAKTERISTIKOS

Siekiant jvertinti esamy tiek pasialyty teo-
riniy, tiek praktikoje naudojamy AM IS ko-
kybés vertinimo instrumenty tinkamuma
institucinio lygmens IS kokybés vertinimui,
pirmiausia butina iSskirti tiriamo fenome-
no pozymius. Siuo atveju bitina apibrézti
galimas AMI studijy internacionalizavimo
iniciatyvy sritis, t. y. universiteto ar kolegi-
jos veiklas, pasizymindias tarptautiskumu,
tarpkultariSkumu, skirtas studijoms inter-
nacionalizuoti tiek institucijos viduje, tiek
uzsienyje. Aiskiai apibrézti pozymiai sudaro
prielaidas gauti tikslius duomenis apie insti-
tucijos internacionalizacija.

Mokslininky ir specialisty (Knight, 1997,
1999, 2003, 2004a, b, 20064, b, 2011; De Wit,
1998; Crowther, 2000; Soderqvist, 2002; Nils-
son, 2003; Frew, 2006; Koutsantoni, 2006a;
Teekens, 2007; Parsons, 2010; Bennett, Kane,
2011; Wilkins, Huisman, 2011; Coryell ir kt.,
2012; ir kt.) atlikti AM internacionalizacijos
fenomeno tyrimai rodo, kg galima ar (ir) ka

national context, leaving the dimension of in-
ternationalisation out.

Research object of the article - IS quality
assessment. Aim of the article - to evaluate
existing practice of HE internationalisation
assessment in the context of the conception
of IS quality assessment. To achieve this aim,
the following tasks were set: 1. To character-
ise possible institutional (HEI level) features
of IS models. 2. To define the conception of
IS quality. 3. To analyse and compare existing
theoretical and practical instruments for HE
internationalisation assessment and their suit-
ability for IS quality assessment.

Applied research methods: analysis of in-
ternational and national documents and sci-
entific literature.

1

MODELS OF INTERNATIONALISED
STUDIES AND THEIR
CHARACTERISTICS

Having the aim to evaluate if existing theo-
retical and practical HE IS quality assessment
instruments are suitable for assessing IS qual-
ity at an institutional level, the first thing to be
done is to identify features of the analysed phe-
nomenon. In this case it is necessary to define
spheres of internationalisation initiatives of
HEI studies, i.e. university or college activities
that focus on internationality, interculturalism
and are aimed internationalising studies both
in the institution and abroad. Clearly defined
features can result in obtaining accurate data
on internationalisation of the institution.
Research on the phenomenon of HE in-
ternationalisation carried out by scientists and
specialists (Knight, 1997, 1999, 2003, 2004a, b,
20063, b, 2011; De Wit, 1998; Crowther, 2000;
Soderqvist, 2002; Nilsson, 2003; Frew, 2006;
Koutsantoni, 2006a; Teekens, 2007; Parsons,
2010; Bennett, Kane, 2011; Wilkins, Huis-
man, 2011; Coryell et al., 2012, etc.) revealed
what can or (and) should be done when



reikéty daryti internacionalizuojant AMI
studijy turinj, kuris Siame straipsnyje apibre-
Ziamas kaip visi kryptingi studijuojanciojo
kompetencijy, reikalingy jo ateities profe-
sinei veiklai bei savaranki$kam gyvenimui
tarptautinéje, tarpkultirinéje ir (ar) globalio-
je aplinkoje, ugdyma(si) veikiantys veiksniai,
kuriuos patiria aukstojoje mokykloje arba uz
jos riby, bet aukstosios mokyklos iniciatyva.
Sio straipsnio autorés atlikta minéty tyrimy
analizé leidzia daryti iSvada, kad instituci-
niu lygmeniu internacionalizacija skyla j du
skirtingus IS modelius: | aukstosios mokyk-
los internacionalizuotas studijas uZsienyje
(toliau — ISU) ir j aukstosios mokyklos inter-
nacionalizuotas studijas institucijos viduje
(toliau - ISIV).

ISIV modelis apima $ias sritis: studijy
programy turinio, déstymo / studijavimo
metody ir salygy (jskaitant ir atvykstantj-
ji mobilumg), akademinés bendruomenés
laisvalaikio tarptautinimg ir bendradarbia-
vimg su vietinémis kultGrinémis / etninémis
grupémis. ISU modelis apima S$ias sritis: stu-
denty, déstytojy, administracijos darbuotojy
iSvykstantjji mobiluma; studijy programy
tarptautinj mobilumg, kartu su uzsienio par-
tneriais vykdant AMI studijy programas tik
uzsienyje; pacios AMI tarptautinj mobiluma,
uzsienyje steigiant filialus, centrus ar susijun-
giant su kitomis uzsienio AMIC.

Taip pat egzistuoja ISU ir ISIV mode-
liy jungiamieji reikiniai. Tai yra iniciatyvy
tipai, charakterizuojantys ir AMI viduje, ir
uzsienyje AMI vykdomas studijy internaci-
onalizacijos veiklas bei apimantys $ias sritis:
tarptautinius projektus, mokslinés veiklos
internacionalizacijg. Siam jungiamajam rei3-
kiniui priskiriami akademinés bendruome-
nés mainai bei studijy programy, vykdomy
ir AMI, ir uzsienyje, rasys (pvz., dvigubo /
jungtinio laipsnio studijy programos).

Inga JUKNYTE-PETREIKIENE

INTERNACIONALIZUOTY STUDLJY KOKYBES VERTINIMAS: TEORIJA IR PRAKTIKA
QUALITY ASSESSMENT OF INTERNATIONALISED STUDIES: THEORY AND PRACTICE

internationalising HEI curriculum which in
this article is defined as all purposeful fac-
tors influencing (self)development of learner’s
competences required in his/her future profes-
sional activity and independent life in intercul-
tural and (or) global environment. A person
experiences these factors in or outside a higher
education institution but under the initiative
of a higher education institution. The author
of this article has analysed the mentioned
researches and made a conclusion that inter-
nationalisation at an institutional level can be
divided into two different IS models, i.e. HEI
internationalisation abroad (hereinafter — IA)
and HEI internationalisation at home (herein-
after — IH).

The TA model covers the following spheres:
curriculum of a study programme, teaching /
learning methods and conditions (including
incoming mobility), internationalisation of
academic community leisure time and coop-
eration with local cultural / ethnical groups.
The TH model involves the following spheres:
outgoing mobility of students, teachers and
administration staff; international delivery of
study programmes, delivering HEI study pro-
grammes abroad in cooperation with foreign
partners; international mobility of HEI itself,
i.e. establishing branches, centres abroad or
joining other foreign HEIs®.

Certain phenomena unite IA and IH mod-
els. These are types of initiatives that character-
ise activities of study internationalisation both
in HEI itself and performed abroad, such as
international projects and internationalisation
of scientific activity. This unifying phenom-
enon involves exchange of the academic com-
munity and types of study programmes deliv-
ered both in an HEI and abroad (e.g. double /
joint degree study programmes).

Empirical researches (Huisman, Van der
Wende, 2004, 2005; Koutsantoni, 2006a, b;

® ISIV ir ISU modeliy charakteristikos pladiau aptaria-

mos J. Knight (1999, 2003, 2006a), D. Koutsantoni (2006a)
darbuose.

® Detailed description of IA and TH models is presented
in the works of Knight (1999, 2003, 2006a), Koutsantoni
(2006a).
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Empiriniai tyrimai (Huisman, Van der
Wende, 2004, 2005; Koutsantoni, 2006a, b;
Altbach, Knight, 2006; Van der Wende, 2009)
rodo, kad, atsizvelgiant j motyvus, vieny $aliy
(pvz., JAV, Didziosios Britanijos, Australijos)
AMI labiau dominuoja ISU modelis, o kity
$aliy (pvz., kontinentinés Europos) AMI la-
biau diegiamas ISIV modelis. ISIV modelio
rezultatai orientuoti | mobilios akademinés
bendruomenés nariy patirties perdavima
(sklaidg) nemobiliai akademinés bendruo-
menés daliai, taip pat j studijy (déstymo /
studijavimo) proceso internacionalizavimg,
naujos organizacinés kultiiros bei galimybiy
plétra ir pan. Taip sudaromos tinkamos saly-
gos vietos akademinés bendruomenés tarp-
tautinei, tarpkultirinei patir¢iai nei$vyks-
tant i§ AMI. Dauguma ISU modelio veikly
nukreipta | AM rinkas uZ nacionaliniy sieny
riby: pirma, sudaromos galimybés akademi-
nei bendruomenei i$vykti j uzsienio $alis jgy-
ti tarptautinés, tarpkultarinés patirties, antra,
AMI sukurti internacionalizuoti ,,produktai®
pateikiami (parduodami) uzsienio aukstojo
mokslo rinky vartotojams.

Vis délto, nepaisant to, kuris modelis do-
minuoja, galima pagrijstai teigti, kad $iandie-
néje AMI esama abiejy IS modeliy elementy,
t. y. daugelis AMI derina $iy modeliy strukta-
rinius elementus. D. Koutsantoni (2006a) tei-
gia, jog daugelis jos tirty AMI démesj skiria ir
IS institucijos viduje, ir uzsienyje. J. Fielden
(2006) nuomone, studijas internacionalizuoti
siekianti AMI privalo apimti ir ISU, ir ISIV
modeliy tam tikrg veikly spektra. Taigi gali-
mas ir misrus IS modelis.

Minéti modeliai apima skirtingas veiklas,
kurioms reikia nevienodo AMI pasirengimo,
t. y. studijy internacionalizacijos proceso va-
dybos gebéjimy, materialinés bazés, finansy,
zmoniy ir pan. itekliy. Todél butina pabreézti,
kad studijy internacionalizacija néra tik kelios
veiklos, suteikiancios studentams papildomy
studijy galimybiy (Knight, 1997), ar veikly
su tarptautiniu, tarpkultdriniu matmeniu

Altbach, Knight, 2006; Van der Wende, 2009)
show that depending on the motives, HEIs of
some countries (e.g. USA, UK, Australia) pri-
oritise the IA model while others (e.g. conti-
nental Europe) tend to choose the IH model.
Results of the IH model are oriented towards
the transfer of experience of mobile members
in the academic community to non-mobile
members, as well as internationalisation of
study (teaching / learning) process, develop-
ment of new organisational culture and pos-
sibilities etc. Local academic communities are
also provided with appropriate conditions to
gain international, intercultural experience
without leaving their HEI. Many IA activities
focus on HE markets outside national borders:
firstly, academic community has opportunities
to go abroad and gain international, intercul-
tural experience, and, secondly, internationa-
lised “products” created by an HEI are provid-
ed (sold) to users at foreign higher education
markets.

However, irrespective of what model pre-
vails, it can be reasonably stated that a mod-
ern HEI has elements of both IS models, i.e.
many HEIs combine structural elements of
these models. Koutsantoni (2006a) notes that
many of her researched HEIs draw attention
to IS both at an institution and abroad. Fielden
(2006) believes that having the aim to interna-
tionalise studies, HEI should involve activities
of both IA and IH models. Thus a mixed IS
model is also available.

The above mentioned models involve dif-
ferent activities that require different arrange-
ments, i.e. management abilities in study inter-
nationalisation, material resources, finances,
people etc. So it has to be noted that interna-
tionalisation of studies does not simply involve
several activities that provide students with ad-
ditional study opportunities (Knight, 1997), or
a totality of activities at an institution focusing
on an international and intercultural dimen-
sion. It is a consistent relation among these ac-
tivities that is formulated trough institutional



visuma institucijoje, - o nuoseklus ty vei-
kly rysys, suformuotas per institucinj veikly
koordinavimg ir centrinj valdyma (Witcher,
2000). Vadinasi, studijy internacionalizacija
turéty buti traktuojama kaip vienas po kito
einanciy veiksmy, susijusiy priezastiniais ry-
$iais, raida, t. y. procesas. AMI studijy inter-
nacionalizacijos proceso, kaip vienas po kito
einanc¢iy veiksmy, susijusiy priezastiniais
ry$iais, bavio arba kaitos kokybé turéty bati
grindziama AMI organizacinémis struktaro-
mis, t. y. intelektiniais, materialiniais, finansi-
niais i$tekliais ir jy vadyba (planavimu, orga-
nizavimu, jtaka ir kontrole).

Vadovaudamasi jvairiy AMI patirtimi,
J. Knight (1999, 2004a) pateikia organizacines
institucijos internacionalizacijos struktiras,
apimancias tam tikras veiklas, procediras,
sistemas ir infrastruktiirg bei palengvinancias
tarptautinio, tarpkultiirinio matmens diegima
ar sustiprinancias tg matmenj. J. Knight (1999,
2004a) pateiktos organizacinés struktaros, su-
skirstytos | keturias valdymo, operatyvinés
veiklos, paslaugy ir Zmogiskyjy istekliy sritis,
parodo AMI jsipareigojimy remti tarptautinio,
tarpkultiirinio matmens diegima | AMI vei-
klg realuma, t. y. jos yra butinos, kad IS buty
institucionalizuotos per tinkamas vadybos ir
administracines sistemas. Todél tarptautinis,
tarpkultiirinis matmuo turi buti koordinuotas
ir subordinuotas bei reguliuojamas, atsizvel-
giant | visg AMI sistema, ir tapti viena pa-
grindiniy akademinés veiklos ir organizaciniy
struktary daliy.

Aptartos AMI studijy internacionalizavi-
mo iniciatyvos bei organizacinés internaci-
onalizacijos struktiiros rodo, kad tiek viena,
tiek kita yra svarbu studijy internacionalizavi-
mui. Nors AMI studijy internacionalizavimo
iniciatyvos (institucijos pagrindinés, t. y. aka-
deminés, veiklos plotmé) ir jos organizacinés
internacionalizacijos struktiiros (institucijos
vadybos plotmé) - skirtingo pobudzio da-
lykai, taciau pastarosios yra privalomos sie-
kiant kokybisko studijy internacionalizacijos
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activity coordination and central management
(Wiatcher, 2000). Thus internationalisation of
studies should be treated as the development
(i.e. process) of consecutive actions linked by
causality. The quality of an existing or chang-
ing HEI study internationalisation process as
consecutive actions linked by causality should
be based on HEI organisational structures, i.e.
intellectual, material, financial resources and
their management (planning, organising, in-
fluencing and controlling).

Knight (1999, 2004a) takes into account
various HEI experiences and provides or-
ganisational structures for institutional inter-
nationalisation that involve activities, proce-
dures, systems and infrastructure, as well as
ease implementation of international, inter-
cultural dimension or improve this dimen-
sion. Organisational structures provided by
Knight (1999, 2004a) are divided into four
spheres (i.e. management, operational activ-
ity, services and human resources) and reveal
reality of HEI responsibilities to support the
implementation of an international, intercul-
tural dimension, i.e. they are necessary for IS
to be internationalised through appropriate
management and administration systems.
Therefore this international and intercultural
dimension should be coordinated and subor-
dinated as well as regulated focusing on the
entire HEI system and should become one of
key aspects of academic activity and organi-
sational structures.

The reviewed initiatives of HEI study inter-
nationalisation and organisational structures
of internationalisation have shown that both
of them are important for study internation-
alisation. Although HEI study internationali-
sation initiatives (the area of key, i.e. academic,
institutional activity) and its organisational
structures of internationalisation (the area of
institution management) are aspects of differ-
ent nature, the latter are necessary for high-
quality process and results / achievements of
study internationalisation. Thus the structure
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proceso ir rezultaty / pasiekimy. Todél ana-
lizuoto reiskinio sandara leidzia instituciniu
poziariu IS apibrézti kaip studijy turinj ir
aukstojoje mokykloje ar uzsienyje aukstosios
mokyklos iniciatyva realizuojama studijy
vadybos procesa, pasizymintj tarptautiniu,
tarpkultiriniu matmeniu. Vadinasi, tiek IS
modeliy sudedamieji elementai, tiek jos or-
ganizacinés struktaros turi buti IS kokybés
vertinimo objektais.

2

INTERNACIONALIZUOTY STUDIJY
KOKYBES SAMPRATA

Analizuojant mokslininky (Smith, 1994; Wich-
ter, 1999; Knight, Adams, Lenn, 1999; Knight,
De Wit, 1999; Van der Wende, 1996b, 1999;
Van der Werf, 2001; Knight, 1999, 2001,
2006a; Fischer-Bluhm, 2007; Hunger, Skal-
bergs, 2007; Yokoyama, 2011) keliamas stu-
dijy internacionalizacijos kokybés problemas,
neteko aptikti IS kokybés sampratos. Kitaip
tariant, dauguma apzvalgininky ir stebétojy
kritikuoja daugelj internacionalizuoty stu-
dijy dél zemy standarty, bet neidentifikuoja
jokiy kokybés maty. Taciau vertinant IS ko-
kybe, IS kokybés samprata yra svarbi, nes
kokybés koncepcijos apibrézimai turi strate-
giskai svarbias implikacijas, juose atsispindi
kokybés vertinimo mechanizmy tikslai ir tu-
rinys, laukiami rezultatai bei veikéjai, jtraukti
i kokybés vertinimo procesa (Green, 1994;
Van Damme, 1999; Cooper, 2002). Taigi, no-
rédama pagrjsti IS kokybés vertinimo para-
metrus, $io straipsnio autoré formuluoja IS
kokybés sampratg remdamasi AM internaci-
onalizacijos ir kokybés reiskiniy santykio bei
AM kokybés koncepcijy analize ir jy sinteze.
Straipsnyje nebediskutuojama, kas yra auks-
tojo mokslo kokybé. Sj reiskinj analizavo dau-
gelis ne tik uzsienio, bet ir Lietuvos autoriy
(Adomaitiené, RuZevi¢ius, 2002; Zekevidie-
né, 2003, 2009; Savickiené, 2005; Zibéniené,

of the analysed phenomenon allows defining
IS at an institutional level as curriculum and
the study management process realised at a
higher education institution or, under its ini-
tiative, abroad and characterised by interna-
tional and intercultural dimensions. Therefore
both constituent elements of IS models and its
organisational structures should become ob-
jects of IS quality assessment.

2

CONCEPTION OF QUALITY OF
INTERNATIONALISED STUDIES

The conception of IS quality could not be
found when analysing quality-related prob-
lems of study internationalisation raised by
scientists (Smith, 1994; Wachter, 1999; Knight,
Adams, Lenn, 1999; Knight, De Wit, 1999; Van
der Wende, 1996b, 1999; Van der Werf, 2001;
Knight, 1999, 2001, 2006a; Fischer-Bluhm,
2007; Hunger, Skalbergs, 2007; Yokoyama,
2011). In other words, a number of reviewers
and observers criticise many internationalised
studies due to their low standards but do not
identify any quality measures. However, the
conception of IS quality is very important
when assessing IS quality as definitions of qual-
ity conception have strategically important
implications; they reflect the aim and content
of quality assessment mechanisms, anticipated
results and actors involved into the process of
quality assessment (Green, 1994; Van Damme,
1999; Cooper, 2002). Thus having the aim to
validate IS quality assessment parameters, the
author of this article formulates the concep-
tion of IS quality on the basis of the analysis of
relations between HE internationalisation and
quality phenomena as well as HE quality con-
ceptions and their synthesis. The article does
not discuss what higher education quality is.
This phenomenon was analysed by a number
of not only foreign but also Lithuanian authors



2005; Pukelis, Pilei¢ikiené, 2006; ZydZitnaité,
Merkys, Jonusaité, Katiliaté, 2006; Jéciuviene,
2008; Allan, Pilei¢ikiené, 2010; ir kt.). Darbe,
vadovaujantis kity autoriy atlikta AM koky-
bés reiskinio analize, siekiama surasti teorinj
IS kokybés sampratos pagrindima.

Nors IS kokybés samprata néra aiski, vis
délto keli mokslininkai bando apibadinti AM
internacionalizacijos ir kokybés reiskiniy
santykj. Mokslinés literatairos analizé leidzia
uzciuopti kelias prielaidas ir lakes¢ius AM
internacionalizacijos ir kokybés reiskiniy
konvergencijos atzvilgiu.

Pirmiausia, AM internacionalizacijos ir
kokybés reiskiniy sarysis grindziamas tuo, jog
AM internacionalizacija traktuojama kaip ka-
talizatorius AM kokybei stiprinti, t. y. koky-
bés tobulinimas yra esminis kiekvienos AMI,
nacionalinés vyriausybés, EK jgyvendinamy
bei remiamy internacionalizacijos veikly ir
programy tikslas. M. Van der Wende (1996a)
teigia, kad kokybés tobulinimo galimybiy gali
atsirasti j studijy dalykus integruojant tarp-
tautinius elementus arba vykdant jungtinius
modulius, tobuléjant akademiniam persona-
lui, stiprinant uZsienio kalby mokymga, per
dalines studijas uzsienyje pasirengiant dirbti
globalioje darbo rinkoje, formuojant tarp-
tautines grupes bei lyginant ir semiantis pa-
tirties i$ uzsienio partneriy. J. Knight (1999)
tvirtina, kad internacionalizacijos proceso
strateginis tikslas — uztikrinti ir gerinti stu-
dijy bei moksliniy tyrimy rezultaty koky-
be. S. Reicherto, B. Wichterio (2000) teigi-
mu, AM kokybe gali sustiprinti tarptautinio
bendradarbiavimo nulemtas intelektualiniy
istekliy dalijimasis, studijy turinio, jo pro-
ceso ir pacios institucijos valdymo naujovés.
K. Kri$¢ianas (2000) nurodo $ig AM interna-
cionalizacijos pridéting verte — tarptautinis
bendradarbiavimas jgalina padidinti skurdy
finansavima, atnaujinti technine baze, i$plésti
ry$ius, iSeiti j tarptauting moksliniy tyrimy
rinka, pakelti tyrimus j pasaulinj lygj, garsin-
ti universitetg, gauti naujausig informacija.
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(Adomaitiené, Ruzevicius, 2002; Zekeviciené,
2003, 2009; Savickiené, 2005; Zibéniené,
2005; Pukelis, Pilei¢ikiene, 2006; Zydiiﬁnaité,
Merkys, Jonusaité, Katiliaité, 2006; Jéciuviené,
2008; Allan, Pilei¢ikiené, 2010; etc.). Taking
into account the analysis of the phenomenon
of HE quality conducted by other authors, this
work aims to find a theoretical validation for
the conception of IS quality.

Although the conception of IS quality is
not clear, several scientists try to describe the
relation between HE internationalisation and
quality phenomena. Scientific literature analy-
sis allows making several assumptions and ex-
pectations in relation to the convergence of HE
internationalisation and quality phenomena.

The relation between HE internationalisa-
tion and quality phenomena is first of all based
on the fact that HE internationalisation acts as
a catalyser for the improvement of HE quality,
i.e. quality improvement is the key aim of every
HEI, national government and internationali-
sationactivitiesand programmes implemented
and funded by the EC. Van der Wende (1996a)
claims that quality could possibly be improved
through integration of international elements
into study subjects or implementation of joint
modules, development of academic person-
nel, improved foreign language learning, the
use of partial studies abroad to prepare one-
self for the global labour market, formation
of international groups and comparison of
foreign partners and following their experi-
ence. Knight (1999) notes that the strategical
aim of the process of internationalisation is to
assure and improve quality of studies and re-
sults of scientific research. According to Reich-
ert and Wichter (2000), HE quality could be
improved by sharing intellectual resources as
a result of international cooperation or by in-
troducing innovations in curriculum, its pro-
cess and institution management. KriS¢itinas
(2000) identifies the following additional val-
ue of HE internationalisation: international
cooperation enables increasing poor funding,
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A. Radzevidienés (2007) teigimu, AMI inter-
nacionalizavimas yra institucijos poky¢iy ins-
trumentas, leidziantis uztikrinti institucijos
veiklos kokybe. Internacionalizavimo sukelti
poky¢iai paveikia pagrindines AMI dimen-
sijas: tikslus (strategija), struktara, iSteklius,
kultara. Vadinasi, $iuo atveju galima daryti
pagrista prielaidg, kad internacionalizacija
skatina AM kaitg studijuojanciojo, déstancio-
jo, mokslinius tyrimus atliekanciojo, pacios
institucijos bei visos AM sistemos lygmeniu,
o kaita reiSkia kokybe. Tokia internaciona-
lizacijos ir kokybés ry$io samprata sudaro
prielaidas IS kokybés vertinimo parametrus
gristi L. Harvey ir D. Green (1993) suformu-
luota AM kokybés koncepcija, t. y. kokybe
kaip kaita’. Pasitelkus $ig kokybés koncepcija
bei suformulavus atitinkamus kokybés krite-
rijus ir rodiklius, galima vertinti IS jtakag AMI
atvirumo, studijy programuy, studijy proceso,
personalo kompetentingumo, infrastrukta-
ros ir pan. kokybiniams pokyc¢iams.

Taciau svarbu paminéti, kad, viena vertus,
IS jtaka geresnei studijy kokybei kol kas yra
prielaidos ir ltikes¢iai, nes stinga jrodymy, pa-
grindzianciy rysio tarp internacionalizacijos
ir kokybés reik§me. Viena i§ priezas¢iy — ne-
pakanka $ios srities empiriniy tyrimy. Antra
vertus, néra garantijy, kad internacionaliza-
cija teigiamai paveiks kokybe, - priesingai,
gali net susilpninti studijy kokybe. M. Van
der Wende (1996a) isskiria $ias grésmes ko-
kybei: uzsienyje vykstanciy veikly (studijavi-
mo ir déstymo) kontrolés praradima, désty-
ma naujoms studenty, atvykusiy i$ kity $aliy
grupéms, nezinant jy studijavimo stiliaus ir
lygio, déstyma uzsienio kalba (jei déstanciojo
ir studijuojanciyjy kalbos lygis yra nepakan-
kamas) ir pan. E. Van der Werf (2001) kelia
panasius klausimus, susijusius su grésme IS
kokybei, pavyzdziui: kaip mes galime buti
tikri, kad studento studijy periodas uzsie-
nio AMI yra vertingas tiek akademinio, tiek

7 Angl. Quality as transformation.

renewing technical base, expanding relations,
entering international market of scientific
research, raising research to the global level,
promoting university, getting the most recent
information. Radzeviciené (2007) believes
that HEI internationalisation is an instrument
for institutional transformation that allows
assuring quality of activities. Transformation
inspired by internationalisation influence key
dimensions of HEI: aims (strategy), structure,
resources, and culture. Thus a reasonable as-
sumption could be made that internationalisa-
tion inspires HE changes at learner’s, teacher’s,
scientific researcher’s and the HE system levels
while changes mean quality. This understand-
ing of the relation between internationalisa-
tion and quality allows grounding IS quality
assessment parameters on Harvey and Green’s
(1993) conception of HE quality, i.e. quality as
transformation. The use of this quality concep-
tion and formulation of appropriate quality
criteria and indicators allow assessing IS influ-
ence on qualitative changes in HEI openness,
study programmes, study process, personnel
competence, infrastructure etc.

However, it is important to note that IS
influence on better quality of studies still re-
mains in the phase of assumptions and ex-
pectations due to the lack of evidence proving
the relation between internationalisation and
quality. One of the reasons for that is lack of
empirical research. Besides, it cannot be guar-
anteed that internationalisation will have posi-
tive effect on quality. On the contrary, it can
even lower quality of studies. Van der Wende
(1996a) identifies the following threats to qual-
ity: the loss of control in activities performed
abroad (learning and teaching), teaching
new groups of students from abroad without
knowing their level and learning style, teach-
ing in foreign language (if teacher’s and stu-
dents’ language level is not sufficient) etc. Van
der Werf (2001) raises similar issues regarding
IS quality. For example, how sure can we be
that student’s study period at a foreign HEI is



asmeninio tobuléjimo pozitriu, ar pakanka-
mai démesio skiriame kultarinés jvairovés
svarbai studijy metu (miSrioms grupéms),
kaip integruojame tarptautiskuma, tarpkul-
tariskuma j studijy programas, skirtas tiems
studentams, kurie nei$vyksta j uzsienj daliniy
studijy? Kitg fundamentaly klausimg kelia
J. Knight (1999) ir Ph. G. Altbachas (2000): ar
AM produkty eksportas j tarptautines rinkas
(t. y. ISU modelio veiklos, vykdomos komer-
ciniais pagrindais®) faktiskai turi jtakos tarp-
tautisSkumo, tarpkultariskumo integravimui
i studijas, tyrimus ir paslaugas, ar atnesa tik
pajamy institucijos biudzetui. Sias abejones
galima performuluoti j aktualy IS kokybés
klausimag - ar uzsienio AM teikéjy vykdomos
studijy programos, uzsienio $aliy studentams
siilomos programos, nuotolinés studijos, stu-
dijy programos, vykdomos jsteigtame uzsie-
nio AMI filiale, jungtinio / dvigubo laipsnio
studijy programos ar net studijy programy
internacionalizavimas institucijoje (kuris vis
délto negali pasialyti studentams tokios pa-
¢ios kultarinés ir lingvistinés patirties kaip
studijos uzsienyje) i$ tiesy turi tarptautisku-
mo, tarpkultariSkumo (ar europietiskumo)
pozymiy? Ar IS turiniui suteiktas tarptauti-
nis, tarpkultarinis (ar europinis) lyginamasis
poziuris, ar vis délto disciplinos déstomos tik
remiantis AM paslaugos teikéjo nacionaline
perspektyva? Ar stiprinami uzsienio kalby, ar
ugdomi tarpkultarinés komunikacijos jga-
dziai, t. y., ar studentai i§ tiesy parengiami
gyventi ir dirbti daugiakultaréje, globalioje
aplinkoje? Antra vertus, J. Fieldenas (2006)
teigia, kad IS neapsiriboja paprasta kultarine
ir tautine AMI jvairove, - i$ tokios jvairovés
siekiant naudos turi buti daugiau organiza-
cinés paramos ir gerai suplanuoty struktiry.
D. Obstas (2007) formuluoja Sias problemas:
dazniausiai dominuoja ekonominis uZzsie-
nio studenty pritraukimo motyvas; atvyke
uzsienio studentai patiria izoliacija dél per
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valuable both for academic and personal de-
velopment? Is appropriate attention drawn to
the importance of cultural diversity during
studies (mixed groups)? How is internation-
alisation and interculturalism integrated into
study programmes for those students who do
not go abroad for their partial studies? Yet an-
other fundamental question is raised by Knight
(1999) and Altbach (2000): does export of HE
products into international markets (i.e. ac-
tivities of the IA model performed on a com-
mercial basis’) have any influence on integra-
tion of internationality and interculturalism
into studies, researchers and services or does
it only contribute to the budget of an institu-
tion? These doubts could be used to formulate
an important IS quality question, i.e. do study
programmes delivered by foreign HE provid-
ers, programmes offered to foreign students,
distance studies, study programmes delivered
at a branch of foreign HEI, joint / double de-
gree study programmes or even internationali-
sation of study programmes at home (which
however cannot offer the same cultural and
linguistic experience as studies abroad) have
any features of internationalisation and inter-
culturalism (or Europeanism)? Does IS cur-
riculum follow international, intercultural (or
European) comparative approach? Or maybe
disciplines are taught following a national per-
spective of HE service provider. Are foreign
language skills improved and intercultural
communication skills developed, i.e. are stu-
dents really prepared for life and work in glo-
bal environment? On the other hand, Fielden
(2006) notes that IS are not limited to simple
cultural and national diversity, i.e. such di-
versity benefits others if more organisational
support and well-planned structures are pro-
vided. Obst (2007) identifies the following
problems: economic aspect is usually used to
attract foreign students; foreign students feel
isolated due to insufficient integration into

8 1. Juknytés-Petreikienés pastaba.

7 Juknyté-Petreikiené’s note.
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menkos jy integracijos j vietos akademing
bendruomene; internacionalizacija néra AMI
strategijos dalis; per mazai akademinio per-
sonalo dalyvauja tarptautiniuose mainuose.
Tai logiskai implikuoja ir kitus probleminius
klausimus, susijusius su pacia IS kokybe. Pa-
vyzdziui, uzsienio $aliy studenty mokesciai
uz studijas padedant iglaikyti AMI, skatina
pritraukti vis daugiau naujy uzsienio $aliy
studenty, tapti labiau orientuotoms j paklau-
sg ir verslesnéms. Todél kyla klausimas, kaip
AMI galimybés gali patenkinti augancius
poreikius? Ar didindamos priimamy uZsie-
nio studenty skai¢iy AMI uztikrina ,salygy,
suteikiamy asmens saviugdai plétoti ir kvali-
fikacijai jgyti universitete ar kolegijoje, tinka-
mumg” (Savickiené, 2005). Ar tinkama AMI
infrastruktara, t. y., koks paramos uZsienio
studentams lygis — personalo skaicius, jy ge-
béjimai dirbti tarpkultarinéje aplinkoje, ap-
gyvendinimo salygos, materialiniai istekliai
(leidiniai, auditorijos, informacinés techno-
logijos ir pan.)? Ar $ios ir kitos IS kokybés di-
mensijos yra reguliariai vertinamos, ar tobu-
linama IS kokybé ir ar jai tobulinti pakanka
finansiniy i$tekliy?

Tokios abejonés dél IS pridétinés vertés
studijy kokybei aktualizuoja §§ AM internaci-
onalizacijos ir kokybés reiskiniy konvergen-
cijos aspektg — paciy IS kokybe. Nevertinant
ir neuztikrinant pacios IS kokybés, prielaidos
ir lakesciai, kad internacionalizacija atne$
pridedamosios vertés studijy kokybei ar bus
stiprus AMI isskirtinumo pozymis, didinan-
tis jos tarptautinj konkurencingumg ir pa-
traukluma, tampa dar labiau abejotini. Todél
kalbant apie IS kokybés vertinimg, pirmiausia
reikéty formuluoti IS kokybés sampratg. Pa-
sak, K. Pukelio (2009), bet kuriuose tyrimuo-
se, siekian¢iuose mokslo statuso, pirmiausia
turi bati aiSkiai apibrézta (paaiskinta) pati
savoka, taip pat tikslus reiskiniy apibréZimas
yra svarbi tyrimy kokybés prielaida, nes tyri-
mo priemonés ir jy naudojimo metodai reis-
kiniui tirti priklauso nuo ty savybiy, kurios

local academic community; internationalisa-
tion is not a part of HEI strategy; insufficient
number of academic personnel participates in
international exchanges. All these aspects logi-
cally imply other relevant issues in IS quality.
For example, foreign students’ study fees could
be invested to attract other foreign students
and to make HEIs demand-oriented and focus
on entrepreneurship. Thus a question could
be raised if HEI are able to satisty increasing
needs. Does, with an increasing number of
foreign students, a HEI assure “appropriate
conditions for the development of self-educa-
tion and getting qualification at university or
college” (Savickiené, 2005). Does a HEI have
appropriate infrastructure, i.e. what is the level
of foreign student support (number of person-
nel, their abilities to work in intercultural envi-
ronment, accommodation, material resources
such as publications, auditorium, information
technologies etc.)? Are these and other di-
mensions of IS quality regularly assessed? Is
IS quality improved? And are there enough
financial resources for its improvement?

All the doubts about the added value of IS
to quality of studies update one aspect of the
convergence of HE internationalisation and
quality phenomena, i.e. IS quality. Without as-
sessing and assuring IS quality, all the assump-
tions and expectations that internationalisa-
tion will add value to the quality of studies and
that it will become an exceptional feature of a
HEI and increase its international competitive
ability and attractiveness become even more
doubtful. Thus prior to discussing IS quality
assessment, the conception of IS quality needs
to be formulated. According to Pukelis (2009),
if any research aims to achieve a science status,
a definition (explanation) of the concept (phe-
nomenon) must be clear and reflect the main
features of the phenomenon precisely, and not
to contradict or duplicate the names and defi-
nitions of other concepts (phenomena). Thus
taking into account raised questions, the con-
ception of IS could be based on the following



priskiriamos tiriamam rei$kiniui. Taigi IS
samprata, atsizvelgiant i iskeltus klausimus,
galéty bati grindziama kitomis pirmg karta
L. Harvey ir D. Green (1993) suformuluoto-
mis bei kity autoriy taikytomis, interpretuo-
tomis, i$plétotomis ir (ar) modifikuotomis
kokybés sampratomis: kokybeés kaip ,,atitikties
tikslui®; kokybés kaip efektyvumo; kokybés
kaip normy, standarty visumos; kokybés kaip
atitikimo vartotojo poreikiams apibréztimis.

AM kokybé visada turi buti vertinama
pagal tai, ar ji atitinka AMI i$sikeltg veiklos
tikslg. Todél IS pozitriu kokybés kaip atitik-
ties tikslui samprata vertinga tuo, kad AMI IS
kokybé gali buti vertinama pagal pasirinkta
institucijos IS modelj.

IS kokybés vertinimas vadovaujantis ko-
kybés kaip efektyvumo samprata leisty matuoti
studijoms internacionalizuoti reikalingy orga-
nizaciniy struktiry kai kuriy dimensijy koky-
be: Zmogiskyjy ir materialiniy istekliy, vady-
bos bei kity indéliy panaudojimo racionaluma,
veiksminguma ir derme su pasiektais rezulta-
tais, — nes §i samprata aktualizuoja tokias AM
kokybés dimensijas kaip iStekliy naudojimas ir
institucijos vadyba. Tai labai svarbu vertinant
IS dél tikrai dideliy sanaudy (pvz., tinkamos
studijy bazés kiarimo, atnaujinimo, uZzsienio
akademinio personalo kvietimo ir pan.

Internacionalizacijos kontekste butina
pastebéti, kad visi $io proceso reiskiniai didi-
na kompetencijy, kredity ir studijy periody
pripazinimo aktualumg. Todél vertintant IS
kokybe svarbi tampa ir kokybés kaip normy,
standarty visumos samprata. Internacionaliza-
cija sukuria ne tik didesnio studijy programy
ir jy vertinimo skaidrumo poreikj, bet ir reika-
lauja standartizuoty kompetencijy ir kredity
apibrézimy’. Poreikis aiSkiau apibrézti stan-
dartus ir kriterijus taip pat aktualus dél batiny-
bés teikti aiskesne informacijg apie institucijos
veiklos ir studenty pasiekimus. Turint omeny,

Inga JUKNYTE-PETREIKIENE
INTERNACIONALIZUOTY STUDLJY KOKYBES VERTINIMAS: TEORIJA IR PRAKTIKA
QUALITY ASSESSMENT OF INTERNATIONALISED STUDIES: THEORY AND PRACTICE

definitions of the conception of quality formu-
lated by Harvey and Green (1993) and later ap-
plied, interpreted and (or) modified by other
authors: quality as fitness for purpose; quality
as effectiveness; quality as threshold; quality as
“meeting consumers’ needs”.

HE quality should always be assessed on
whether it meets the aim of activity set by a
HEIL From the IS perspective, the conception
of quality as fitness for purpose is valuable be-
cause HEI IS quality can be assessed in accor-
dance with the chosen IS model.

Assessing IS quality under the conception
of quality as effectiveness would allow mea-
suring quality of the following organisational
structure dimensions required when interna-
tionalising studies: human and material re-
sources, rational use, effectiveness of manage-
ment and other inputs and their correlation
with achieved results. This conception updates
such dimensions of HE quality as the use of
resources and management of an institution.
This aspect is very important when assessing
IS due to huge expenditure (e.g. creating and
renewing proper study base, inviting foreign
academic personnel etc.).

Every phenomenon of the process of in-
ternationalisation increases the importance
of recognising competences, credits and study
periods. Thus IS quality assessment also fol-
lows the conception of quality as threshold. In-
ternationalisation not only increases the need
for greater transparency in study programmes
and their assessment but also requires stan-
dardised definitions of competences and cred-
its®. The need for more accurate definitions of
standards and criteria also reflects the necessity
to provide clearer information on institutional
activity and student achievements. Having in
mind that internationalisation can in fact en-
danger quality of studies, certain norms have

9 Apibreéziant kompetencijy ir kredity turinj bei jy sasajas
daug pastangy jdéta j ,Tuning” projekta (zr. http://tuning.
unideusto.org/tiningeu; www.rug.nl/let/tuningeu).

8 Defining the content of competencies and credits as well
as their links contributed by the “Tuning” project (see http://
tuning.unideusto.org/tiningeu; www.rug.nl/let/tuningeu).
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kad internacionalizacija - gan daug pavojy
studijy kokybei keliantis procesas, bitina api-
brézti tam tikras normas, bent norint nustatyti
organizaciniy struktiry, kaip pradiniy salygy,
reikalingy jgyvendinant IS, kokybe.

Nepaisant kokybés koncepcijy jvairovés,
visos kokybés savokos grindziamos vartotojy
poreikiais ir atspindi AM kokybe suintere-
suoty socialiniy dalininky interesus (Jukny-
té-Petreikiené, Pukelis, 2007). Pavyzdziui,
tiek vyriausybés, tiek AMI gali turéti poreikj
(buti suinteresuotos) rengti kvalifikuotus spe-
cialistus Salies konkurencingumui globalios
ekonomikos kontekste didinti, o studijuojan-
tieji — jgyti Ziniy ir mokéjimy, leisianciy jiems
lanksc¢iai prisitaikyti prie besikei¢ian¢iy darbo
rinkos salygy ir poreikiy. Todél nenustacius
galimy vartotojy poreikiy nejmanoma apiba-
dinti i$samiy ir tinkamy reikalavimy, pagal
kuriuos buty galima planuoti ,,produkta“ ar
»paslauga” bei vertinti IS kokybe. Taigi kokybés
kaip atitikimo vartotojo poreikiams samprata
galima jvardyti kaip metakokybés arba kertine
koncepcija, apimancia visas kitas.

Taigi AM internacionalizacijos ir kokybés
reiskiniy santykio bei AM kokybés koncepcijy
analizé leidzia identifikuoti skirtingas kokybés
koncepcijas, kuriy galima laikytis vertinant IS
kokybe. Mokslininky teigimu (Green, 1994;
Van Damme, 1999; Cooper, 2002; Savickie-
né 2005), vertinant AM kokybe, jvairios AM
kokybés sampratos daugeliu atveju papras-
tai vartojamos vienu metu. Be to, kokybé yra
nuo konteksto priklausantis reiskinys, t. y. be
konkretaus konteksto labai sudétinga (ir be-
prasmiska) apibrézti kokybe (Cooper, 2002;
A European Common Quality Assurance
Framework, 2003). Todél $iuo atveju, siekiant
iSvengti painiavos ir dviprasmiskumo, reikia
atsizvelgti j siekiamo vertinti reiskinio, t. y. IS,
sandarg. IS sudaro du pagrindiniai elementai:
AMI internacionalizavimo veiklos sritys, pri-
skiriamos akademinei sferai (studijos, tyrimai,
tarptautiniai projektai, konsultavimas ir pan.),
ir AMI organizacinés struktiiros, skatinancios

to be defined in order to determine quality of
organisational structures as initial conditions.

Irrespective of the variety of quality con-
ceptions, all concepts of quality are based on
users’ needs and reflect interests of stakehold-
ers who are interested in HE quality (Juknyté-
Petreikiené, Pukelis, 2007). For example, both
governments and HEIs can express the need
(be interested in) to prepare qualified special-
ists in order to increase national competitive-
ness in the context of global economy. Students
may have the need to acquire knowledge and
skills that enable them to adapt to the chang-
ing rules and needs of the labour market. Thus
without identifying potential users needs it
would be impossible to describe comprehen-
sive and proper requirements that could be
used in planning a “product” or “service” and
assessing IS quality. So the conception of qual-
ity as meeting consumer’s needs could be seen
as meta-quality or key conception that in-
volves all other conceptions.

The analysis of the relations between HE
internationalisation and quality phenomena
allows identifying different conceptions of
quality that can be followed in assessing IS
quality. Scientists (Green, 1994; Van Damme,
1999; Cooper, 2002; Savickiené 2005) note that
HE quality assessment often applies various
HE quality conceptions simultaneously. Be-
sides quality depends on context, i.e. it is very
complicated (and pointless) to define quality if
no specific context is present (Cooper, 2002; A
European Common Quality Assurance Frame-
work, 2003). In order to avoid confusion and
ambiguity, the structure of a phenomenon to
be assessed, i.e. IS, has to be taken into account.
IS consists of two main elements: activity areas
of HEI internationalisation that belong to an
academic sphere (studies, researches, inter-
national projects, consultations etc.) and HEI
organisational structures that promote and
support internationalisation and belong to the
functions of organisational management. The
structure of IS phenomenon at an institutional



ir palaikancios internacionalizacija, priskiria-
mos organizacinés vadybos funkcijoms. IS
reiskinio instituciniu lygmeniu sandara bei
aptarta AM internacionalizacijos ir kokybés
reiSkiniy konvergencija leidzia susiaurinti iki
dviejy pagrindiniy koncepcijy: ,,internaciona-
lizuoty studijy kokybé® ir ,kokybé per inter-
nacionalizuotas studijas. Pirmoji koncepcija
apima studijy internacionalizacijos indéliy,
proceso, grindziamo AMI organizacinémis
struktaromis, kokybe. Antroji - IS rezultaty /
pasiekimy kokybe (nuo kokybés ir inovacijy
»importo“ siekiant savosios sistemos inovacijy
iki absolventy pasiekimy).

Taigi atsizvelgiant j suformuluotg IS api-
brézima, internacionalizuoty studijy kokybés
samprata $iame straipsnyje apibréziama kaip
aukstojoje mokykloje ar uZsienyje aukstosios
mokyklos iniciatyva suteikiamy sglygy, turin-
Ciy tarptauting, tarpkultirini matmenj, visu-
mos tinkamumas asmens saviugdai plétoti ir
kvalifikacijai jgyti. O kokybés per internaciona-
lizuotas studijas koncepcija apibréziama kaip
studijy turinio bei aukstojoje mokykloje ir (ar)
uzsienyje aukstosios mokyklos iniciatyva reali-
zuojamo studijy proceso, pasizymincio tarptau-
tiniu, tarpkultiriniu matmeniu, sglygota bitklés
kaita nuo asmens iki sistemos lygio.

Sio straipsnio autoré daro prielaida: sie-
kiant i$samaus ir visapusisko IS kokybés
jvertinimo, IS kokybés vertinimas turéty buti
grindziamas abiem koncepcijomis.

3

AUKSTOJO MOKSLO
INTERNACIONALIZACIJOS
VERTINIMO PRAKTIKA

IS kokybés vertinimo priemoniy paieska at-
skleidé, kad AM internacionalizacijos verti-
nimo praktikoje dazniausiai vyrauja ,veiklos
kodeksy“1® karimas ir taikymas. Taciau jvai-
riy AMI i§ Europos, Amerikos ir Australijos

19 Angl. Codes of practice.

level and the discussed convergence of HE in-
ternationalisation and quality phenomenon
allows distinguishing two main conceptions:
“quality of internationalised studies” and “qual-
ity through internationalised studies” The first
conception covers quality of study interna-
tionalisation inputs and process based on HEI
organisational structures. The second concep-
tion involves quality of IS results / achieve-
ments (from quality and innovation “import”
having the aim to improve own system to
graduate achievements).

In accordance with the formulated IS
definition, the conception of quality of inter-
nationalised studies is defined in this article as
relevance of a set of conditions, which are pro-
vided by a HEI or abroad, on the initiative of the
HEI, and have the international, intercultural
dimension, for development of self-education of
the person and attainment of qualification. The
conception of quality through internationa-
lised studies is defined as transformation from
a personal level to a system level influenced by
curriculum and study process realised at a HEI
and (or), under its initiative, abroad that is
characterised by international and intercultural
dimension.

The author of this article makes an as-
sumption that comprehensive and thorough IS
quality evaluation requires assessing IS quality
on the basis of both conceptions.

3

ASSESSMENT PRACTICE OF HIGHER
EDUCATION INTERNTIONALISATION

Search for IS quality assessment tools has re-
vealed that assessment practice of higher edu-
cation internationalisation usually focuses on
the development and use of “codes of practice”
However, the analysis of various codes of prac-
tice (Principles of Good Practice in Overseas
International Education Programs for Non-
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zemyny bei tarptautiniy organizacijy (na-
cionaliniy universitety asociacijy, kokybés
vertinimo agentiiry bei vyriausybés institu-
cijy ir pan.) internetiniuose tinklalapiuose
paskelbty ,veiklos kodeksy“ (Principles of
Good Practice in Overseas International
Education Programs for Non-U.S. Nationals,
1997; Code of Good Practice in the Provisi-
on of Transnational Education, 2001; Code
of Practice for the Pastoral Care of Interna-
tional Students, 2003; Code of practice for
the assurance of academic quality and stan-
dards in higher education, 2004; Provision of
Education to International Students, Code of
Practice and Guidelines for Australian Uni-
versities, 2005; Code of conduct with respect
to international student in Dutch higher edu-
cation, 2006; The Standards of Good Practice
for Education Abroad, 2007; Code of Ethics
and Principles of Good Practice for Higher
Education Members, 2009 ir kt.) analizée
parodé, kad tai rekomenduojamy arba pa-
geidaujamy procesy, principy rinkiniai, ku-
riuose pateikiamos veiklos gairés, susijusios
su studenty mainais, partneryste su uzsienio
galiy institucijomis, uZzsienio studenty pri-
traukimu, rinkodaros veikla, informacijos
pateikimu, priémimo procediromis, parama
uzsienio studentams ir pan. Kodeksus galima
suskirstyti j iSorinius, susijusius su iSoriniu
kokybés uztikrinimo procesu (skirtus kon-
kreciai $aliai ar tarptautinius), ir vidinius
institucijy dokumentus. Jie paprastai skirti
AM socialiniy dalininky grupéms: vyriausy-
béms, AMI, studenty organizacijoms, koky-
bés uztikrinimo ir akreditacijos institucijoms,
akademinio pripazinimo institucijoms, pro-
fesinéms asociacijoms ir pan. Nors kodeksai
skiriasi turiniu ir apimtimi, jy tikslas panasus.
Nacionaliniais arba tarptautiniais kodeksais
paprastai siekiama paskatinti tarptautinj ben-
dradarbiavimg ir sustiprinti AM internacio-
nalizavimo kokybés uztikrinimo svarbos su-
pratima, siekiant apsaugoti studentus ir kitas
AM suinteresuotas grupes nuo nekokybisky

U.S. Nationals, 1997; Code of Good Practice
in the Provision of Transnational Education,
2001; Code of Practice for the Pastoral Care
of International Students, 2003; Code of prac-
tice for the assurance of academic quality and
standards in higher education, 2004; Provision
of Education to International Students, Code
of Practice and Guidelines for Australian Uni-
versities, 2005; Code of conduct with respect
to international student in Dutch higher edu-
cation, 2006; The Standards of Good Practice
for Education Abroad, 2007; Code of Ethics
and Principles of Good Practice for Higher
Education Members, 2009 etc.) published on
websites of various European, American and
Australian HEIs and international organisa-
tions (national university associations, quality
assessment agencies, government institutions
etc.) has revealed that they are collections of
recommended or desirable processes and
principles that provide activity guidelines on
student exchange, partnership with foreign
institutions, attracting foreign students, mar-
keting, provision of information, admission,
foreign student support etc. Codes can be
grouped into external, i.e. related to external
process of quality assurance (at national or
international level), and internal documents
of an institution. They are usually aimed at
groups of HE stakeholders: governments, HEI,
student organisations, quality assurance and
accreditation institutions, academic recogni-
tion institutions, professional associations
etc. Although codes differ in their content
and volume, their aim is similar. National or
international codes usually aim to encourage
international cooperation and reinforce un-
derstanding of the importance of quality as-
surance in HE internationalisation in order
to protect students and other HE interested
groups from low quality study programmes,
doubtful qualifications and institutions that
award accreditation. These codes are only
guidelines or moral imperative rather than ob-
ligatory documents. However, some countries,



studijy programy, abejotiny kvalifikacijy ir
akreditacijg teikian¢iy institucijy. Sie kodek-
sai néra privalomi, tai tik gairés arba mora-
linis imperatyvas. Taciau kai kuriose $alyse,
pavyzdziui, Didziojoje Britanijoje, Austra-
lijoje, yra ne viena organizacija ir asociacija
(pvz., ECS!!, UKCISA!?, UK Council for In-
ternational Education, AVCC'?), bandanti
priziuréti, kaip $iy rekomendacijy laikomasi
ju vienijamose AMI. Institucijy vidiniuose
kodeksuose paprastai nustatomi minimalas
reikalavimai, turintys atsispindéti tam tikroje
veikloje, ir nurodomi atvejai arba veiksmai,
kuriy reikéty vengti.

Siuos kodeksus biity galima panaudoti
IS kokybei vertinti, taciau pagal turinj jie i§
esmés skirti AM internacionalizavimo prie-
zitrai, nes stokojama vertinimo tikslo, krite-
rijy ir rodikliy, kaip objektyvaus ir patikimo
kokybés vertinimo pozymiy. Kodeksuose tik
keliami klausimai, j kuriuos kiekviena AMI
turéty atsakyti, arba iSdéstyti teiginiai, kaip
turéty bati. Be to, dauguma jy pirmiausia
skatina sukurti nacionalines iSorines AM
internacionalizavimo prieZiaros sistemas.
Analizé taip pat parodé, kad tiek iSorinius,
tiek vidinius veiklos kodeksus vienija vienas
bruozas - i§ esmés jie skirti ISU modelio vei-
kloms, vykdomoms komerciniais pagrindais.
Tai reiskia, kad jie neaprépia galimy IS vei-
klos sri¢iy visumos.

Platesnei sisteminei (palyginti su veiklos
kodeksais) institucijos internacionalizavimo
kokybei jvertinti gali buti taikomas OECD,
IMHE!" ir ACA' sukurtas IQRP!® mode-
lis (Guidelines for the Internationalisation
Quality Review Process (IQRP) for Institu-
tions of Higher Education, 1999). Sis modelis
pritaikytas AMI, kurios arba siekia jvertinti,
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for example, United Kingdom, Australia, have
more than one organisation and association
(e.g. ECS?, UKCISA!Y, UK Council for Inter-
national Education, AVCC!) that monitor
how these recommendations are followed by
HEIs. Internal codes at institutions usually set
minimal requirements that should be reflected
in certain activities and present cases or ac-
tions that should be avoided.

These codes could be used for IS quality;
however, their content is generally aimed at
monitoring HE internationalisation as it lacks
the aim, criteria and indicators of assessment
as features of objective and reliable quality as-
sessment. Codes only raise questions that every
HEI should answer itself or provide statements
about how it should be. Besides many of them
promote the development of national external
observation systems for HE internationalisa-
tion. The analysis has also revealed that both
external and internal codes of practice have a
common feature, i.e. they are basically aimed
at TA practices performed on a commercial
basis. Thus they do not involve a totality of all
possible spheres of IS activities.

Broader systematic (when compared to
codes of practice) quality assessment of insti-
tutional internationalisation might require the
use of OECD, IMHE!? and ACA®® developed
IQRP model (Guidelines for the Internation-
alisation Quality Review Process for Institu-
tions of Higher Education, 1999). This model
is adapted to HEISs that either want to evaluate,
assure and improve existing internationalisa-
tion or aim to integrate elements of interna-
tionalisation into studies, researches and other
institutional services. The aim of IQRP is to
support HEI in assessing and improving in-
ternationalisation taking into consideration:

Angl. Education Counseling Service.

12 Angl. UK Council for International Student Affairs.
Angl. Autralian Vice-Chancellors’ Committee.

Angl. Institutional Management in Higher Education.
Angl. Academic Co-operation Association.

Angl. Internationalisation Quality Review Process.

® EN: Education Counseling Service.

10 EN: UK Council for International Student Affairs.
Y1 EN: Australian Vice-Chancellors’ Committee.
12EN: Institutional Management in Higher Education.
13 EN: Academic Co-operation Association.

Y EN: Internationalisation Quality Review Process.
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uztikrinti ir tobulinti esamg tarptautiskumg,
arba dar tik rengiasi j studijas, tyrimus ir kitas
institucines paslaugas jdiegti tarptautiskumo
elementus. IQRP tikslas — padéti AMI vertin-
ti ir tobulinti tarptautiskumg atsizvelgiant j:
1) institucijos i$sikelty internacionalizavimo
tiksly pasiekimus; 2) tarptautinio matmens
jdiegima j svarbiausias institucijos funkcijas
ir veiklos prioritetus; 3) internacionalizavi-
mo kaip pagrindinio elemento jtraukimg j
bendrg kokybés uztikrinimo sistemg. IQRP
modelis jgyvendinamas pasitelkus institu-
cijos savianalizés metoda pagal pateikiamas
savianalizés gaires (klausimyna). Klausimy-
ne iSkeliami klausimai apie AMI tikslus ir
uzdavinius, veiklg ir pasiekimus, privalumus
ir trakumus, galimybes ir grésmes, susijusias
su institucijos tarptautine veikla. Analogiska
AMI internacionalizacijos vertinimo ISAS'
modelj 2010 m. pasialé ir IUA'S,

Nors IQRP ir ISAS modeliai pasizymi jau
didesne IS veiklos sric¢iy apréptimi, vis délto
jie pirmiausia leidzia nustatyti esamg institu-
cijos internacionalizavimo kiekybine bukle, o
ne kokybe. Stokojama kokybés vertinimo ti-
kslo, kriterijy ir rodikliy. Todél IQRP ar ISAS
modelis buty naudingesnis kaip strateginio
planavimo priemoné, kurios tikslas - atei-
tyje diegti tarptautiSkumg. Be to, jame dau-
giau démesio sutelkiama AMI organizaciniy
struktiiry, priskiriamy organizacinés vady-
bos funkcijoms, analizei, o ne AMI inter-
nacionalizavimo veikloms, priskiriamoms
akademinei sriciai, jvertinti. Tai reigkia, kad
$ie modeliai, nors ir tinkami IS kokybés ver-
tinimui, taip pat neaprépia galimy IS veiklos
sric¢iy visumos.

J. Knight (2001) yra pasitliusi interna-
cionalizacijos kokybés ir pazangos stebéjimo
metodika. Tac¢iau pagal ja suformuluotas in-
ternacionalizacijos stebéjimo priemoniy!’
konceptas skirtas tik internacionalizacijai,

17" Angl. Internationalization Strategies Advisory Service.
18 Angl. International Association of Universities.
19" Angl. Internationalization tracking measures.

1) achievement of internationalisation aims
set by an institution; 2) adding international
dimension to the most important institutional
functions and practice priorities; 3) adding
internationalisation as a key element in the
overall quality assurance system. The IQRP
model is implemented under the method of
institutional self-analysis following provided
self-analysis guidelines (questionnaire). A
questionnaire provides questions about HEI
aims and tasks, activity and achievements, ad-
vantages and disadvantages, possibilities and
threats related to international activity of an
institution. An analogous ISAS' model for
the assessment of HEI internationalisation
was provided by IUA!® in 2010.

Although the IQRP and ISAS models cov-
er more spheres of IS activity, first of all, they
enable to determine the quantitative state of
institutional internationalisation rather than
its quality. Quality assessment aims, criteria
and indicators are missing. Thus the IQRP or
ISAS model would be more useful as a stra-
tegical planning tool, the aim of which is to
introduce internationalisation in future. It
focuses on the analysis of HEI organisational
structures that belong to organisational man-
agement functions rather than evaluation of
HEI internationalisation activities belonging
to the academic sphere. Thus although these
models are suitable for IS quality assessment,
they do not cover a totality of possible spheres
of IS activities.

Knight (2001) offered a methodology for
tracking quality and progress of internation-
alisation. However, the formulated concept of
internationalisation tracking measures is only
aimed at tracking internationalisation as prog-
ress of a process and its quality, i.e. to deter-
mine how many internationalisation aims are
achieved at a certain moment. It is not aimed at
evaluating quality of IS results or transforma-
tion from and an individual to an institutional

15 EN: Internationalization Strategies Advisory Service.
16 EN: International Association of Universities.



kaip proceso pazangai ir jos kokybei, stebéti,
t. y. nustayti, kiek tam tikru momentu pa-
siekta uzsibrézty internacionalizacijos tiksly.
Tai néra skirta IS rezultaty kokybei arba
kaitos lygmeniui nuo individo iki visos ins-
titucijos jvertinti. Pavyzdziui, Sia metodika
nemeéginama jvertinti, ar IS iSugdé absolventy
tarpkultdrines Zinias, mokéjimus, vertybes
ir pozitrius, ar turéjo poveikj jy integraci-
jai i tarptautine darbo rinkg, koks uzsienio
studenty pasitenkinimo studijy kokybe lygis.
Taigi ji ir vél néra pakankama holistiniam IS
kokybés vertinimui. Butina pazymeéti, kad
IS rezultaty kokybés vertinimas yra esminés
svarbos, todél batina jj analizuoti, nes visuo-
tinai suformuluotos prielaidos apie IS svarbg
ir nauda reikalauja jrodymy apie internacio-
nalizacijos pridétine verte studijy kokybei ir
pagrindimo, kad materialios ir nematerialios
investicijos j IS sukuria pokycius bei teikia
i$skirtinumo studentams, tyrimams ir vie-
tinei bei tarptautinei bendruomenei teikia-
moms paslaugoms. Yra svarbu IS rezultaty
kokybe bei pridéting verte vertinti kiekvie-
nos AMI lygmeniu dél batinybés uztikrinti
IS nuosekluma, patikimuma ir jy verte.

IS  kokybés instrumenty
paieska taip pat parodé, kad mokslininkai,
nacionalinés ar tarptautinés organizacijos
yra sukdare atskiry AM internacionalizacijos
veikiamy AMI veikly, produkty, procesy ver-
tinimo modeliy. Pavyzdziui, daug démesio
skiriama studijy programy internacionali-
zacijai. Svedijos Nacionaliné aukstojo moks-
lo agentara®, atliekanti studijy kokybés
vertinimg, 2005 m. publikavo trejus metus
vykdyto visy Svedijos AMI pirmosios ir an-
trosios pakopos studijy programy interna-
cionalizavimo jvertinimo rezultatus. Verti-
nant studijy programy internacionalizavima,
buvo nagrinétos keturios sritys: tikslai ir
strategijos, paramos sistemy struktiira, tuo
metu vykstanc¢ios veiklos bei pasiekimai.

vertinimo

20 Angl. National Agency for Higher Education.
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level. For example, this methodology does not
evaluate whether IS developed graduates’ in-
tercultural knowledge, skills, values and atti-
tudes, whether IS influenced their integration
into international labour markets and what
the level of foreign students’ satisfaction of
their study quality is. Thus this methodology
is insufficient for holistic IS quality assessment.
It has to be noted that quality assessment of IS
results is extremely important; so this aspect
has to analysed because universally developed
assumptions regarding IS importance and
benefits require evidence about added value of
internationalisation to study quality as well as
validation that material and immaterial invest-
ing into IS creates changes and makes services
provided to students, researches and local and
international communities more exceptional.
Quality of IS results and added value should
be assessed at a HEI level as it is important to
assure IS consistency, reliability and value.
Search for IS quality assessment measures
has also revealed that scientists, national or
international organisations have developed
different models for the assessment of HEI
activities, products and process affected by
HE internationalisation. For example, atten-
tion is drawn to internationalisation of study
programmes. In 2005, the National Agency
for Higher Education in Sweden that per-
forms quality assessment of studies published
results of three-year internationalisation
evaluation of all Swedish HEI first cycle and
second cycle study programmes. Assessment
of internationalisation of study programmes
focused on four spheres: aims and strategies,
structure of support systems, current activi-
ties and achievements. However, the analysis
of the published report indicates that although
assessment involves several organisational
structures that promote and support interna-
tionalised studies and an academic sphere, i.e.
study programmes and IS results, this system
is essentially a national system aimed at assess-
ing institutional quantitative and qualitative

67



68

AUKSTOJO MOKSLO KOKYBES TYRIMAI + RESEARCH ON QUALITY OF HIGHER EDUCATION - 2013/10

Tac¢iau paskelbtos ataskaitos analizé rodo:
nors vertinimas apima ir dalj organizaciniy
struktiiry, skatinan¢iy ir palaikandiy in-
ternacionalizuotas studijas, ir akademine
sritj, t. y. studijy programas bei IS rezulta-
tus, i§ esmés tai — nacionaliné institucijy
kiekybiniy ir kokybiniy internacionalizavimo
rezultaty, o ne IS kokybés vertinimo sistema.
Analogiska nacionalinj institucijy kiekybiniy
ir kokybiniy internacionalizavimo rezultaty
vertinimg atlieka Kanados universitety ir
koledzy asociacija (AUCC?!), kartu su Nova
Scotia banku teikianti apdovanojimus AMI
uz indélj i internacionalizacija, atsizvelgiant
j: uzsienio studenty skaiciy; studijy tu-
rinio pokycius; tarptauting partneryste;
finansiniy, Zmogiskyjy ir technologiniy
istekliy sutelkima; AMI ir privataus sekto-
riaus partneryste; akademinio personalo
jnasa j internacionalizacijg; tyrimy jnasa j
internacionalizacija; AMI internacionalizaci-
jos plétros projekty jnasa j internacionalizacija
(AUCC, 1996-1997, 1997-1998, 1998-1999;
AUCC, 2006). Abiem atvejais siekiama su-
rinkti informacijos apie esama nacionalinj
AMI internacionalizacijos pobudj ir apimtj
institucijy lyginamajam vertinimui. Taciau
siekiant objektyviai ir patikimai jvertinti IS
kokybe butina vadovautis IS kokybés kri-
terijais, apimanciais IS kokybés parametry
kompleksing visumg.

I$skirtinio démesio, kaip unikalus Bolo-
nijos proceso suformuotas produktas, Euro-
poje sulauké jungtiniy laipsniy studijy pro-
gramos. EUA (2006) yra paskelbusi jungtiniy
laipsniy antrosios pakopos studijy programy
kokybés tobulinimo gaires, padedancias ben-
dradarbiauti AMI tarpinstituciniu lygmeniu,
rengti ir jgyvendinti jungtiniy laipsniy stu-
dijy programas. Siose gairése identifikuotos
kelios svarbios kokybés problemos, kylan-
¢ios dél silpno jungtiniy laipsniy studijy
programy jgyvendinimo integravimo j AMI

21 Angl. Association of Universities and Colleges of Canada.

internationalisation results rather than IS
quality. Analogous national assessment of in-
stitution’s quantitative and qualitative interna-
tionalisation results is performed by the Asso-
ciation of Universities and Colleges of Canada
(AUCC) that cooperates with the Nova Scotia
bank and gives rewards to HEI for contribu-
tions to internationalisation, taking into con-
sideration: the number of foreign students;
international partnership; consolidation of
financial, human and technological resources;
academic personnel’s input into international-
isation; internationalisation focused research;
input of developmental projects on HEI in-
ternationalisation into internationalisation
(AUCC, 1996-1997, 1997-1998, 1998-1999;
AUCCG, 2006). In both cases information about
existing national nature and volume of the
HEI internationalisation is collected for the
purpose of comparative assessment of institu-
tions. However, objective and reliable evalua-
tion of IS quality requires following IS quality
criteria that involve a complex of IS quality
parameters.

Being a unique product of the Bologna
process, joint degree study programmes have
attracted much attention in Europe. EUA
(2006) has published guidelines for quality im-
provement of joint degree second cycle study
programmes that HEI can use when cooperat-
ing at an institutional level, preparing and de-
livering joint degree study programmes. These
guidelines identify several important quality
issues related to poor integration of joint de-
gree study programme implementation into
HEI activities. Five groups of quality criteria
for joint degree study programmes (aims and
tasks; idea; programme implementation; qual-
ity assessment; improvement) were formulated
in the form of questions. These groups of cri-
teria can and should be further developed and
their indicators should be formulated. They
will not be sufficient to evaluate a totality of IS
quality but it has to be noted that EUA quality
improvement guidelines for joint degree study



veiklg. Klausimy forma suformuluotos pen-
kios (tiksly ir uzdaviniy; idéjos; programos
jgyvendinimo; kokybés vertinimo; tobuli-
nimo) jungtinio laipsnio studijy programy
kokybés kriterijy grupés. Pasialyty kriterijy
grupes galima ir batina plétoti toliau bei for-
muluoti jy rodiklius. Jy nepakanka IS kokybés
visumai jvertinti, bet butina pazyméti: EUA
jungtiniy laipsniy studijy programy kokybés
tobulinimo gairés svarbios tuo, kad uz¢iuopia
abiejy ISU ir ISIV modeliy jungiamosios vei-
klos kokybés problematika. Tuo nepasizymi
né vienas aptartas bandymas vertinti IS.

AM internacionalizacijos tyrimy kon-
tekste nemenko démesio (taip pat ir Lietuvo-
je) sulaukia tarpkultarinio kompetentingumo
reiskinys. Moksliniy darby apie tarpkultari-
nius kompetentingumus gausoje modeliuoja-
mi ir tarpkultirinio kompetentingumo kaip
internacionalizacijos biuitinos salygos ir (ar)
rezultato vertinimai. Pavyzdziui, D. K. B. De-
ardorff (2004) yra pasidliusi tarpkultarinés
kompetencijos, kaip IS i$davos vertinimo
modelj, i$plétojusi tarpkultirinés kompeten-
cijos vertinimo metodus. Nors mokslininke
(Deardorff, 2004) neapibrézia tarpkultirinés
kompetencijos, kaip internacionalizacijos re-
zultato kokybés vertinimo parametry, taciau
iSryskina internacionalizacijos rezultaty (ne
tik kiekybiniais, bet ir kokybiniais (ilgalaikio
poveikio) rodikliais matuojamy pasiekimy
akademinés bendruomenés atzvilgiu) verti-
nimo svarba.

Fakultety, t. y. pagrindiniy AMI akade-
miniy ir administraciniy vienety, internacio-
nalizavimo vertinima pasialé A. Radzevi¢iené
(2007). Jos teigimu, tai TKFI (tarpkultirinio
kompetentingumo idéja grjsto internaciona-
lizavimo) koncepcijos realizavima jgalinantis
sprendimas: ,,Padaliniy vertinimas padidinty
vertinimo skaidruma, iSryskinty stiprigsias
ir silpnasias internacionalizavimo proceso
grandis bei skatinty vertinamy padaliniy
konkurencijg, taigi skatinty juos siekti geres-
niy rezultaty“ (p. 178). Nors A. Radzevicienés
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programmes take into account quality issues
of both IA and IH models and their connec-
tive activities. None of the discussed attempts
to assess IS has this feature.

The phenomenon of intercultural compe-
tence attracts much attention in the context re-
search on HE internationalisation (including
Lithuania). A number of scientific works on
intercultural competences also aim to design
assessment of intercultural competence as a
precondition and (or) result of internationalisa-
tion. For example, Deardorff (2004) proposed
an assessment model for intercultural compe-
tence as an IS outcome and developed meth-
ods for intercultural competence assessment.
Although the scientist (Deardorff, 2004) does
not define intercultural competence as quality
assessment parameters for internationalisa-
tion outcomes, she highlights the importance
of internationalisation result (achievements in
relation to an academic community, measured
by long-term indicators) assessment.

Radzevic¢iené (2007) proposed assessment
of internationalisation of faculties, i.e. main
HEI academic and administrative units. She
believes that the following decision would en-
able realising the conception of internationali-
sation based on the idea of intercultural com-
petence: “Assessment of departments would
make assessment more transparent, highlight
strong and weak links of the internationali-
sation process and promote competitiveness
among assessed departments, ie. would en-
courage them to achieve better results” (p. 178).
Although the aim of Radzevi¢ienés (2007)
form of assessment of international activity
performed by HEI structural departments is to
improve quality, the analysis of this assessment
model has shown that it is aimed at evaluating
quantity of internationalisation activities and
results rather than their quality. Similarly to
other models, this model lacks quality assess-
ment criteria. Radzevic¢ienés (2007) model for
international activity assessment of HEI struc-
tural departments does not cover a totality of
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(2007) sukurtos AMI struktariniy padaliniy
tarptautinés veiklos vertinimo formos tiks-
las — gerinti kokybe, vis délto Sio vertinimo
modelio analizé rodo, kad jis skirtas interna-
cionalizavimo veikly ir rezultaty kiekiui, o
ne kokybei jvertinti, nes kaip ir kiti modeliai
stokoja kokybés vertinimo kriterijy. A. Ra-
dzevicienés (2007) AMI struktariniy pada-
liniy tarptautinés veiklos vertinimo modelis
holistiniam IS kokybés jvertinimui neaprépia
galimy IS kokybés parametry visumos, jis
orientuotas tik j daugiaaspektj abipusj mo-
biluma, tarptautinius projektus ir mokslinius
rezultatus, naudoja tik kiekybinius internaci-
onalizavimo rodiklius, nevertina internacio-
nalizacijos salygy kokybés, pacios internacio-
nalizacijos jtakos kokybei ar skirtingy veikly
sinergijos.

Bendrame daugumos nacionaliniy Sa-
liy AM studijy kokybés vertinimo kontekste
studijy internacionalizacijos matmuo, kaip
minéta, vertinamas menkai, t. y. nacionalinés
Salies kontekste j kokybés vertinimo proce-
daras atitinkamai nejtraukiami IS parame-
trai. Lietuva $iuo atveju ypatingai neissiskiria.
Lietuvos Studijy kokybés vertinimo centro
internetiniame puslapyje?? 2002-2010 m. pa-
skelbty vertinimo metodiky, rekomendacijy
ir pan. analizé leidzia daryti iSvada, kad na-
cionaliniy ar uzsienio AMI naujai rengiamy
ar jau jgyvendinamy studijy programy, paciy
institucijy veiklos internacionalizacijos koky-
bé vertinama epizodiskai. Nors Lietuvos AM
politiky ir strategy bei mokslininky atlieka-
mos analizés ir studijos, susijusios su AM in-
ternacionalizacijos tendencijomis pasaulyje,
Europoje ir Lietuvoje (Kri$¢ianas, Daugéliené,
2001; Juknyté-Petreikiené, Lekavi¢iené 2005;
Stumbrys, 2006; Zelvys, 2006a; Valiulis, 2006;
BarSauskas ir kt., 2007; Radzeviciené, 2007)
kelia klausimy, ar Lietuvos AMI bus patrau-
klios ir konkurencingos globalioje AM er-
dvéje, ir, svarbiausia, ar pavyks uztikrinti AM

potential IS quality assessment parameters
required in holistic IS quality evaluation. This
model is only focused on diverse mutual mo-
bility, international projects and scientific
results and only quantitative indicators of in-
ternationalisation are applied, without assess-
ing quality of internationalisation conditions,
influence of internationalisation of quality or
synergy of different activities.

In the context of various national HE study
quality assessments, the dimension of interna-
tionalisation has been poorly assessed, i.e. IS
parameters are not appropriately included in
quality assessment procedures at a national
level. No significant differences are noted in
Lithuania. The analysis of assessment method-
ologies, recommendations etc., published on
the website of the Lithuanian Centre for Qual-
ity Assessment in Higher Education!” during
the period of 2002-2010, has revealed that
quality of study programmes newly designed
or already delivered by national or foreign
HEIs and quality of internationalisation activi-
ties at an institution are assessed episodically.
Although analyses and studies conducted by
Lithuanian HE politicians and scientists on
global, European and Lithuanian trends of HE
internationalisation (Kri$¢iinas, Daugéliené,
2001; Juknyté-Petreikiené, Lekavic¢iené 2005;
Stumbrys, 2006; Zelvys, 2006a; Valiulis, 2006;
BarSauskas, etc., 2007; Radzeviciené, 2007)
have raised issues on whether Lithuanian
HEIs will be attractive and competitive in
global HE area and, most importantly, wheth-
er IS internationalisation quality as the base of
attractiveness and competitiveness will be as-
sured, increasingly more attention has recently
been given to quality evaluation of interna-
tionalisation in the accreditation process in
Lithuanian colleges. This is illustrated by the
development of the methodology for external
quality assessment of college activities, recom-
mendations for experts and summaries of self-

22 Internetinis adresas: www.skvc.lt.

17 Internet address: www.skvc lt.



internacionalizacijos kokybe, kaip patrauklu-
mo ir konkurencingumo pamata, $iuo metu
tik didesnis démesys internacionalizacijos
kokybés jvertinimui buvo skiriamas Lietuvos
kolegijy akreditacijos procese. Tai rodo pa-
rengta iSorinio kolegijy veiklos kokybeés ver-
tinimo metodika, rekomendacijos kolegijos
veiklos savianalizés suvestinei ir ekspertams
(Kolegijos veiklos savianalizés suvestinés me-
todinés rekomendacijos, 2006, 2008; I$orinio
kolegijy veiklos kokybés vertinimo metodika,
2008), kuriose apibréztos vertinamos veiklos
sritys, ju kriterijai ir rodikliai. Ypa¢ pabréz-
ta kolegijy tarptautiniy rysiy vertinama sri-
tis. Joje i§skiriami veiklos kokybés vertinimo
kriterijai yra tarptautiniy ry$iy organizavimo
sistemiskumo ir efektyvumo kriterijus, kurio
vienas rodikliy - tarptautiniy rysiy sasaja su
regiono, valstybés ir ES prioritetais; tarptau-
tiniy rysiy jtakos studijy plétrai kriterijus, jo
rodikliai - per tarptautinj bendradarbiavima
jgytos patirties panaudojimas studijy pro-
gramoms rengti ir tobulinti bei tarptautiniy
rys$iy poveikis studijy turinio kaitai, kolegijos
veiklos kokybei; institucijos pasirengimo vyk-
dyti tarptautines studijy programas kriterijus,
jo rodikliai — kolegijos déstytojy kompetenci-
ja déstyti studijy dalykus uzsienio kalba ir ko-
legijos studijy programy palyginamumo su
kity Saliy institucijose jgyvendinamomis stu-
dijy programomis uztikrinimas; dalyvavimo
tarptautiniuose projektuose apimties ir jta-
kos kolegijos veiklai kriterijus, jo aktualus ro-
diklis - tarptautiniy projekty jtaka jvairioms
studijy kryptims ir kolegijos veiklai; studenty
ir déstytojy mainy intensyvumo ir pusiausvy-
ros kriterijus. Galima daryti iSvada, kad Lietu-
vos kolegijy veiklos kokybés vertinimo (akre-
ditacijos) metodika paskatino kolegijas diegti
Bolonijos proceso tarptautinius susitarimus
bei savo veiklg sieti su bendros Europos AM
ir studijy erdvés prioritetais internacionali-
zuojant studijy turinj. Tadiau pasauliné AM
ir studijy rinky internacionalizacija, taip pat
Lietuvos AM politika (Nacionaliné studijy
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analysis of college activities (Kolegijos veiklos
savianalizés suvestinés metodinés rekomen-
dacijos, 2006, 2008; Isorinio kolegijy veiklos
kokybés vertinimo metodika, 2008'8), that de-
fine spheres of assessed activity, their criteria
and indicators. Focus is drawn to the sphere of
international relations in colleges. Assessment
criteria for quality of practice identified here
are: a criterion of systemisation and effective-
ness of organising international relations, one
of indicators of which is links of international
relations and regional, national and EU priori-
ties; a criterion of the influence of internation-
al relations on the development of studies and
its indicators — the use of experience gained
through international cooperation in design-
ing and improving study programmes and the
effect of international relations on curriculum
transformation and quality of college activities;
a criterion of an institution being prepared to
implement international study programmes
and its indicators — college teachers’ compe-
tence to teach subjects in a foreign language
and assurance of comparability of college
study programmes and study programmes
delivered in foreign institutions; a criterion
of the extent of participation in international
projects and its influence on college activities
and its relevant indicator - the influence of in-
ternational projects on various study fields and
college activities; a criterion of the intensity
and balance of student and teacher exchange.
A conclusion can be made that the methodol-
ogy for quality assessment (accreditation) of
Lithuanian college activities encouraged col-
leges to implement international agreement
of the Bologna process and relate their activi-
ties of curriculum internationalisation to the
priorities of European higher education area.
However, global internationalisation of HE
and study markets as well as Lithuanian HE
policy (Nacionaliné studijy programa, 2007;
Aukstojo mokslo tarptautiskumo skatinimo

18 In Lithuanian language
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programa, 2007; Auks$tojo mokslo tarptau-
tiskumo skatinimo programos, 2008, 2010),
kelia uzdavinj tiek universitetams, tiek kole-
gijoms skirti daugiau démesio vertinant tarp-
tautinio matmens raiskos institucijy veiklose
kokybe, todél butina naudoti platesnj nei iki
$iol IS kokybés vertinimo parametry spektra.

ISVADOS IR PASIULYMAI

Aptarty esamy tiek teoriniy, tiek praktiniy
AM internacionalizacijos vertinimo modeliy
nepakanka IS kokybei vertinti, nes: pirma,
dauguma jy skirti ne IS kokybei, o AMI in-
ternacionalizavimo veikly ir rezultaty kiekiui
ar pasiektiems tikslams nustatyti; antra, né
vienas kompleksiskai neaprépia visy IS vei-
klos sric¢iy; trecia, dominuoja tik klausimai,
néra apibrézty ir pagristy internacionalizaci-
jos vertinimo nuostaty, kriterijy ir rodikliy;
ketvirta, (jei yra) dominuoja kiekybiniai ro-
dikliai (tarptautiniy studijy programy ar mo-
duliy skaicius, dalyky, déstomy uzsienio kal-
bomis skaicius, tarptautiniy sutaréiy skaicius;
skaiciai, apibudinantys akademinio mobilu-
mo mastus, tarptautinio mokslinio bendra-
darbiavimo rodikliai, projekty skaicius, kity
su studijy internacionalizavimu susijusiy vei-
kly kiekybiniai rodikliai); penkta, bendruose
AM studijy kokybés vertinimo modeliuose
akcentuojama tik institucijos tarptautinio
bendradarbiavimo veikla iSoriniy rysiy kon-
tekste, kur labiausiai vertinami tarptautiniai
akademinés bendruomenés mainai.
Atsizvelgiant j analizuojamg reiskinj (IS
sandarg ir IS kokybés sampratg), IS kokybés
vertinimo parametry struktira pirmiausia
turéty apimti visas IS veiklos sritis: AMI or-
ganizacines struktiras, skatinancias ir palai-
kancias internacionalizacijg ir priskiriamas
organizacinés vadybos funkcijoms, ir AMI
internacionalizavimo veiklas, priskiriamas
akademinei sri¢iai. Pastarosios turi aprépti

programos, 2008, 2010%°) set both universities
and colleges a task to focus on assessing qual-
ity of international dimension in activities of
institutions. Thus it is necessary to apply wider
IS quality assessment parameters than were
used before.

CONCLUSION AND SUGGESTIONS

The existing theoretical and practical models
of HE internationalisation assessment are not
sufficient to assess IS quality because: 1) many
of them are aimed at determining quantity
of HEI internationalisation activities and re-
sults or identifying achieved aims rather than
assessing IS quality; 2) none of them cover
all spheres of IS; 3) questions prevail, i.e. no
defined and valid provisions, criteria and in-
dicators of internationalisation assessment
are found; 4) (if present), quantitative indica-
tors dominate (number of international study
programmes or modules, number of subject
taught in a foreign language, number of inter-
national agreements; numbers that describe
the volume of academic mobility, indicators of
international scientific cooperation, number
of projects and other quantitative indicators of
internationalisation-related activities); 5) gen-
eral models for quality assessment of HE stud-
ies only emphasise practice of international
cooperation of an institution in the context
of external relations where international ex-
change of academic community are treated as
most valuable.

Taking into consideration the phenom-
enon that is analysed (IS structure and IS qual-
ity conception), the structure of IS quality as-
sessment parameters should cover all spheres
of IS practice: HEI organisational structures
that promote and support internationalisation
and are assigned to functions of organisational

19 Tn Lithuanian language



ISU ir ISIV modelius bei jy jungiamasias vei-
klas. Antra, IS kokybés vertinimo parametrai
turéty buti suformuluoti taip, kad leisty jver-
tinti: 1) studijy internacionalizacijos pradi-
niy salygy (konteksto ir indéliy) kokybe, 2)
IS proceso kokybe, 3) IS rezultaty kokybe.
Tredia, atitinkamai suformuluoti IS kokybés
vertinimo kriterijai (poZymiai, savybés, ku-
riy pagrindu kas nors vertinama, nustatoma
vertinamo objekto kokybé, klasifikuojama,
priimamas sprendimas (jvertinimas) ir ro-
dikliai (kokybiniai arba kiekybiniai duome-
nys, apibadinantys tiriama pozymj) turéty
bati iskirstyti pagal pradiniy salygy kokybe,
studijy proceso kokybe bei studijy rezultaty
kokybe. Internacionalizuoty studijy kokybés
ir kokybés per internacionalizuotas studijas
suformuluotos koncepcijos suponuoja rei-
kalavimg aprépti ne tik konteksto, indélio ir
proceso (iSeigos), bet ir rezultato kokybés
kriterijus. Formuluojami kriterijy rodikliai
turéty aprépti ne tik kiekybinius, bet ir ko-
kybinius duomenis. Naudojant kriterijus ir
rodiklius taip pat turéty buti galima jvertinti
atskiry integruotai kartu veikianciy IS ele-
menty sinerginj efekta. IS kokybés vertinimo
parametrus butina suskirstyti j atskirus kri-
terijy ir rodikliy rinkinius, tinkamus skirtin-
giems IS etapams.

Inga JUKNYTE-PETREIKIENE
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management, and HEI internationalisation
activities that belong to an academic sphere.
The latter should cover the IA and IH mod-
els and their connective activities. Besides, IS
quality assessment parameters have to be for-
mulated so that they evaluated: 1) quality of
initial conditions (context and contributions)
of study internationalisation, 2) quality of
IS process, 3) quality of IS results. Moreover,
appropriately formulated IS quality assess-
ment criteria (characteristics, features that are
used as a basis for assessment, quality deter-
mination of an assessed object, classification,
decision-making / evaluation and indicators
(qualitative or quantitative data that describe
a feature that is assessed) should be divided
according to the quality of initial conditions,
quality of study process and quality of learning
outcomes. The conceptions of quality of inter-
nationalised studies and quality through inter-
nationalised studies require covering not only
quality criteria of a context, input and process
but also quality criteria of products. Indicators
of criteria should involve not only quantitative
but also qualitative data. The use of criteria
and indicators would also allow evaluating
synergistic effect of distinct IS elements that
act together. IS quality assessment parameters
should be distinguished as different groups of
criteria and indicators that could be used at
different IS stages.
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