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Scientific problem in the dissertation research is specified according to
the following problem questions: How do the strategies for social skills’ education,
which are oriented towards the strengths of a pupil and the system of interactions
among education participants, function in the educational practice? What
particularities of the application of social skills’ strategies (pupil’s strengths and
education participants’system) do the experience of education participants reveal?
What positive and problem aspects of the interaction among education participants
do the education in the system child-family-school highlights? How do the education
participants decode and interpret the roles of a pupil and the one of his/her own in
this system of education participants? What challenges does the education of social
skills, oriented towards the child s strengths, raise for the educators?

The questions above and the search for their answers constitute the essence
of the dissertation research.

Formulation of problem questions and theoretical assumptions of the research,
arising from those questions, allowed defining the object of research — education
of social skills for the schoolgirl with moderate mental retardation, by constructing
educational strategies that are oriented towards the strengths (available skills) of the
pupil and the system child-family-school of education participants’ interactions.

The research objective — through the analysis and interpretation of
education participants’ experiences, to reveal particularities of educational strategies’
application, while constructing the education of social skills for the schoolgirl with
moderate mental retardation, which is oriented towards the strengths (available
skills) of a pupil and interactions of education participants in the system child-
family-school.

The following tasks are raised, in order to achieve the research objective:

1. With reference to theoretical data of scientific sources, to systemize substantial
theoretical components of social skills, revealing the multidimensionality of
the social skills’ construct.

2. To analyze socio-educational interpretations of social skills education; to
explore the data of scientific sources regarding the socialization and social
skills peculiarities of persons with moderate mental retardation, also dilemmas
and problems concerning their education.

3.  Employing quantitative and qualitative researches, to identify social skills
(strengths) that a pupil with moderate mental retardation possesses, including
special needs for the social skills” education.

4.  To empirically examine the possibilities for modeling of social skills’ education
strategies in various socio-educational environments, methodologically basing
them on a) the strengths perspective, i.e. individualizing the education of a
moderately mentally retarded pupil, in terms of his/her strengths (present social




skills) and family participation, as a source, which expands and strengthens
pupil’s opportunities and environments of the purposeful social skills’ education;
b) systemic approach, i.e. revealing the necessity of the involvement of all
education participants and the need to organize socio-educational interactions
in the system child-family-school.

Defensive Propositions

Principal strategies for social skills” education of the schoolchildren with
moderate mental retardation — 1) recognition of the child's strengths and reference
to them in the process of social skills’ education, and 2) systemic approach towards
social skills’ education with a purposeful organization of educational interactions
in the system child-family-school. The application of these two education strategies
create preconditions for positive changes in all parts of the system (child, his/her
family, educational school environment)

Orientation towards the strengths of a child. The basis for social skills’
education of the schoolchildren with moderate mental retardation — the identification
of their individual strengths (present abilities) and education needs (lacking abilities).
The knowledge of individual structure of social skills of these pupils allows to more
purposefully orient and ground principles, elaborating educational strategies, and
the preparation of an individual plan for the education of social skills.

Systemic approach towards social skills’ education. For social skills’
education of the moderately mentally retarded schoolchildren, a systemic education
strategy, oriented towards a child and family participation, is essential. Educational
situation in a specialized school, where schoolchildren with moderate mental
retardation are being taught social skills, necessary for the social integration, can
be positively altered by creating socio-educational environments empowering a
child and family, i.e. both by activating a pupil’s interaction with peers and adults
in various educational and social situations, and by encouraging the involvement
and purposeful interaction of all education participants, the collaboration among
teachers, and sharing of educational experiences.

Dissertation research emphasizes the necessity of the main two strategies
for social skills’ education, referring to 1) the systemic approach, and 2) strengths
perspective. Principles of implementation of these education strategies are empirically
grounded:

e identification (recognition) of a childs strengths, with reference to the
theoretical model of social skills;
e content of social skills’ education, oriented towards child’s potentials

(strengths) and special needs;

o selection of an individualized social skills’ education and motivation methods




that meet the child's potentials,

e inclusion of a child with moderate mental retardation into active interactions
with peers and adults in various environments;

e parents’participation in the child’s social skills’ education process,

e assistance of the school and family to a child in involving him/her into an
active occupation and communication with peers.

An active participation of both the child and his/her family members in the
process of school education creates conditions for the learner to develop potentials
in communication and participation, when interacting with various environments,
whereas, parents and pedagogues gain new experience by combining one’s own and
other’s experiential learning.

Theoretical Provisions and Concepts of the Dissertation Research

Provisions of the System Theory. Social skills’ education strategy for
pupils with moderate mental retardation is modeled basing it on the system theory
(Bertalanffy, 2001), which accentuates the complexity of human interaction with
environment and human ability both to surrender to the environmental effects, and to
change the influence of various factors on them. System theory permits to examine
complex formations, phenomena, and processes in various aspects, evaluating the
interrelations of the system’s components (Bailey 2006, Troncale 2006, Samuelson
2006, Mulej 2008).

Strengths Perspective. The main assumption of the strengths perspective is
that people have plenty of strengths (resources) — abilities, capacities, experiences,
features, and roles, which describe a person and the quality of his/her social
functioning (Saleebey, 1997; Weick, Rapp, Sullivan et al., 1989); and the primary
strength is a capacity to grow and change (Early, GlenMaye, 2000). Strengths
perspective, according to many authors, can be successfully adapted in education
of persons with various disabilities (Early, GlenMaye, 2000; Perkins, Tice, 1996;
Siegal, Rapp, Kelliher et al, 1995; Thrasher, Mowbray, 1995; van Wormer, 1999).
Education based on the strengths perspective proceeds in collaboration of different
systems (the child him/herself, his/her family, school, and etc.), each of which is
treated as an education resource (Weick, Chamberlain, 1997). In the dissertation
research, the practice, oriented towards strengths and needs of a pupil, is perceived
as an individualized, though based on active interactions with environment, social
skills’ education of a moderately mentally retarded pupil in a peer group, taking
into consideration child’s developmental and educational abilities and including the
participation of the child’s family members. Therefore, a special place in this model,
based on a systemic approach, is paid not only to a child, but also to the family
participation in the educational process.




Besides, a systemic strategy for social skills’ education that is oriented towards
a child’s strengths and family participation is closely related to methodological
provisions of symbolic interactionism and social constructionism.

The methodological ontological access of symbolic interactionism paradigm
highlights a child’s, as a participant’s of an interaction in a social group, development;
helps to identify social models that children create and the behavioral change in
social relationships. Authors of the theory (Mead, 1931; Blumer, 1969) accentuate
that in the society an interaction of individuals is perceived as a communication
system, interpersonal communication and social interaction, during which people
convey symbolic meanings of their actions and behaviors to other participants of
the interaction.

In the dissertation research, combining a systemic approach and strengths
perspective with provisions of symbolic interactionism, an interaction of participants
of social skills” education for the moderately retarded child is modeled in systems
child — educator (pedagogues, parents), child — child, and child — in a peer group.
According to Capul, Lemay (1996; quoted Ruskus, 2002), in the child — social
environment system, an educator (teacher, special pedagogue, parents) performs
functions of two kinds: being not only a behavioral modificator, whose role is to help
a pupil to develop behavior that meets the expectations of the social environment,
but also a mediator, whose role is to help the educational and social environment
to get to know the child, and for a child to get to know the social environment and
to create a dialogue between a child and environment, to improve the interaction
between a pupil and environment (educational, social), also to improve the adaptation
possibilities of the child and environment, to concretize the experience of participants
of the educational system, and to structure it.

Methodological epistemological provision of the social construction
paradigm (Saraga, 1998; Berger, Luckman, 1999; Taylor, 2000) defines the reality
through a social context — the reality cannot be understood in the same way; each
perceives their own experience through models that they have constructed. This
concept reveals that people, when interpreting the phenomena or situations of their
social lives, are constantly creating (constructing) knowledge by relating actual live
situations with available experiences. The creation of knowledge is possible given
there is a close interaction among the participants.

Under the dissertation research it is sought to analyze the impact of a pupil’s
and other education participants’ purposeful interaction in different situations on
the development of schoolchildren’s social skills. The following assumptions, based
on the provisions of social constructivism theory, are made: 1) education oriented
towards the cooperation of a pupil, his/her family members, and school, and a
purposeful development of a schoolchild’s interactions with the subjects of social
environment system, can help a pupil with moderate mental retardation use the




available resources and reduce the difficulties of social functioning that are caused
by the impairment, by storing the experience of social interactions. 2) With reference
to subjective-interpretative concept of constructionism (Berger, Luckmann, 1999;
Giddens, 2000; Denzin, Lincoln, 2003; 2005), written (interview) experiences of
parents and pedagogues, who took part in the research, in educating social skills of
children with moderate mental retardation, gain meaning both to the researcher, and
the educators themselves, and also can provide new knowledge for the construction
of strategies for social skills’ education of the moderately mentally retarded.

Social skills’ education of a moderately mentally retarded child is viewed as a
system of interactions, where its’participants construct their own learning according
to their individual experience and exposure to education possibilities, the education
process is being analyzed as a changing interaction of all education participants
caused by experiences.

Social participation is defined as being an active participant in society and
community life; person’s activity and open community — basic conditions for social
participation (Ebersold, 2004). Thus, social participation allows to seek a cooperative
education system, based on equality between a child and all of the participants of his/
her environment, and parents’ participation in decision-making, related to the quality
of a child’s life. The partnership of a pupil, his/her parents, pedagogues, and other
specialists is highlighted by modern concepts of a special, and especially inclusive,
education (Berger, 1991; Boot, Ainscow, Black-Hawkins et al, 2000; Dettmer, Dyck,
Thurston, 1996).

Empowerment perspective is closely related with the provisions of social
participation, which highlights the magnification of individuals’ social opportunities
(Turner, Beresford, 2005; Bunning, Heath, Minion, 2009). With reference to the
strengths perspective, the provisions of empowerment, and social participation,
such socio-educational environment is being constructed, in which all persons who
are related to the child (parents/ foster-parents, pedagogues, and etc.) participate;
individual’s abilities are strengthened by efforts of the entire community (Ruskus,
Mazeikis, 2007).

In the dissertation research, following the theoretical provisions of
the strengths perspective, system theory, symbolic interactionism, and social
constructivism, propositions of social participation, and invoking empirical (case
study) data, social skills’ education strategies for a moderately mentally retarded
schoolgirl were modeled: an active educational interaction between research
participants (child with a moderate mental retardation, her family members, and
pedagogues), which is oriented towards a child s strengths (present social skills) and
cooperation of education participants (systemic approach) is being constructed. In this
interaction, a schoolchild is given a role of an active pupil (propositions of symbolic
interactionism); with the help of adults, she has to learn to regulate her own behavior
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and manage certain situations, taking into consideration specific circumstances of the
interaction. In this educational interaction, teachers and family members are not only
mediators, facilitators, but also active participants of the education process (social
participation), who create conditions, enabling active pupil’s participation in diverse
social environments (school, family, and etc.), which facilitate the development of
child’s social behavior abilities. Such interaction implies a possibility to cooperate
with a child in her education process, to seek potentials for a partnership (of a pupil,
parents, teachers); adult’s trust in child is highlighted, and the dependence on the
adult is gradually being reduced (Juodaityté, 2003). Besides, each participant (child,
family members, teachers) of this education interaction constructs new experiences
and abilities of communication, sharing of knowledge, and cooperation (propositions
of social constructivism). The cooperation of education participants (child, parents,
pedagogues) is based on an active interaction, in order to achieve mutually beneficial
objectives, as well as, the shared responsibilities for decision-making (Cook, Friend,
1991).

Research Methodology: Methods for Data Collection and Data Analysis

Principle of Methods’ Triangulation (Denzin, Lincoln, 2003; 2005; Kardelis,
2002; Merkys, 1999; and others). Dissertation research is based on the principle of
systemic research methodology; quantitative and qualitative research methods are
reciprocally coordinated and integrated, striving for the credibility and thoroughness
of the information. The selection of methods’ triangulation was influenced by the
peculiarities of the object of dissertation research (multidimensional structure of
social skills and participants of special education — schoolgirl, her family members,
teachers — heterogeneity of interactions and education/ educational abilities).

Methods applied in the dissertation research — theoretical analysis, expert
method (content analysis of the test’s propositions), questionnaire survey, semi-
structured interview; case analysis (observation, non-structured interview, modeling,
with reference on the data of observation protocols and content analysis of interview
texts, reflections on experiences, applying elements of the Delphi method, and the
content analysis of these reflections).

Method of the theoretical analysis (pedagogical, psychological, sociological,
and methodological literature) was applied in pursuance to operationalize concept
of social skills, purifying their structure, and to theoretically ground the model
of educational strategies oriented towards the child and suitable for pupils with
moderate mental retardation. By the operationalization it was sought to detalize,
concretize the research object, to structure it, and to reveal its content in detail. As
a result of the operationalization of the research object, a theoretical social skills’
model was prepared, basing on which an instrument of the empirical research was
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construed and empirical research data was structured.

Modern conceptions of social skills, skills’ conceptions, interpretation
tendencies, and theoretical perspectives of the social skills’ development of a
moderately mentally retarded child were generalized and systematized, applying
methods of theoretical a analysis, and research methodology and corresponding
methods were grounded.

Quantitative method—questionnaire survey —was applied in order to determine
social skills, possessed by schoolchildren with moderate mental retardation. During
the investigation, teachers from the special school were questioned. Cornish, Ross
(2004) questionnaire (43 propositions) of a closed type was chosen and adapted
as the instrument of investigation for exploration of social skills’ expression in
schoolchildren with moderate mental retardation.

Statistical data analysis of the quantitative research was carried out via
computerized statistical data processing program (SPPS 11.0); descriptive statistics
was applied, as well as, multidimensional statistical methods: factor analysis
(method of analysis of principal components, Cronbach a coefficient was computed,
VARIMAX rotation with Kaiser normalization, when applying factor weight L;
calculation of empirical indicators’ frequencies (averages, percentage, standard
deflections), and Pearson correlation analysis.

Expert survey method was applied in order to categorize propositions (under
which various social abilities were named) of the adapted Cornish, Ross (2004)
questionnaire, by granting the propositions the same semantic meanings as is possible
and transforming those propositions into social skills’ components, consistent with
the theoretical social skills’ model composed by a researcher and objectives of
the dissertation research. Professionals — special pedagogues and lecturers of the
higher education institutions, who have work experience in scientific and practical
pedagogy — were chosen as the experts.

In pursuance to reveal the subjective experiences of research participants, and,
referring to them, to model the strategy for social skills’ education of the pupil with
moderate mental retardation, qualitative data collection methods, i. e. interview,
observation, and data processing methods — content, case study, and modeling —
were applied.

Interview — dialogue between two persons, initiated by the researcher, the
aim of which is to obtain the information necessary for the research tasks (Kardelis,
2005). Semi-structured interview method was used when performing parents’ survey,
the aim of which was to find additional diagnostic variables that would describe
social skills expression of the schoolchildren with moderate mental retardation in
unstructured (home) environment. Unstructured interview was applied in order
to reveal the inclusion and cooperation of parents and teachers in the modeled
social skills” education process; experiences that they have gained when creating
empowering environments and interactions, favorable to the active social skills
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education of a moderately mentally retarded child.

Case study. Case study — a process of systemic collection of the information
about a certain person, social environment, event, or group, in pursuance to
understand, how it works or functions (Berg, 2001). According to Hodkinson,
Hodkinson (2001), a case study is based on a rich and clear description of events,
provides a chronology of events, depicts the process embodying causal relations, and
eases the interpretation. It is “a detailed and complex investigation of a simple case,
conceptualizing its relation with important circumstances” (Stake, 2000); research,
during which social problems are analyzed, having investigated only one or several
cases of their expression (Yin, 2009; Stake, 2005), with reference to as many social
information sources as possible, and applying various social research methods. In
the cases of other research strategies, specific theoretical, methodological grounding
is important and the preference is reasonably given to the observation or interview
methods, while in the case of case study the most important is a focused attention
paid to a certain case.

In the dissertation research, an internal case study is used, when one case
is under investigation (Stake, 2005; Yin, 2008); one case of a social phenomenon
is being thoroughly investigated (Babbie (2004, p. 293) through interaction or
observation, in pursuance to exhaustively understand the certain participant in a
specific context, in which it is being investigated (Shinkfield, 2007). When using
the data collected during the internal case study, social skills’ education of one pupil
is being modeled in the dissertation research, targeting strategies of social skills’
education oriented towards the child’s strengths and system (child-family-school).

Observation. Direct observation takes place in a natural environment, in
which a problem behavior manifests, when observing children interacting with
others in that environment and writing down the events and contexts, in which it
occurs (Sugai, Lewis, 1996). A direct observation method that provides information
about a child’s social skills can be rather informative (Reynolds, Kamphaus, 2003).
Observers can use narrative or quantitative methods in order to register the noticed
behavior. When performing a narrative record, an observer writes down a fluent text
or description of a specific behavior, which occurred during the given time period
(McConaughy, Kay, Welkowitz, 2007). Direct observation method was used in the
dissertation research in order to collect data of for the case study.

Content analysis is a formalized research method of a document and/or text,
when the researcher refers to analysis of features significant to him/her; it highlights
text characteristics and categories that express empirical attributes of the object
under investigation, units of the analysis.

Content analysis is applied in the dissertation research when interview and
observation protocols are being analyzed; propositions, related to the research
purport, are searched for, they are categorized and coded (Leedy, Ormrod, 2005;
Kvale, 2003; Silverman, 2001; Zydzi@inaité, 2005). During the qualitative research,
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after the interview was performed, parents’ experiences and texts of the observation
protocols were analyzed, the method of content analysis enabled the researcher
to read carefully the thoughts that they have told and that were recorded by the
researcher, including the thoughts about actions, and to systematize the essential
categories and subcategories of the experiences of social skills’ education.

Coordination of quantitative and qualitative methods created a possibility
to analyze the peculiarities of social skills of schoolchildren with moderate mental
retardation from several positions, to create a more detailed view of the problem
under investigation, to understand and interpret the structure of social skills of
moderately mentally retarded schoolchildren, as well as, the context of expression,
out of which possibilities for modeling the strategies for teaching social skills’ in
socio-educational environments emerged.

Modeling includes means of cognition, inclusion, changes, and strategy
creation (Ding, Davison, Peterson, 2005); structural conceptual basis (Han, 2005);
and schemes for data interpretation (Trochim, 1999). Modeling, in the dissertation
research, is understood as a creation of a system of constructive social interactions
between a child and environment, a process of planning and realization of providing
help for pupil and family, considering individual available social skills (strengths) and
educational needs of the pupil, which need to be met by aggregate efforts of the pupil
and educators in daily socio-educational environments. It is assumed that modeling
grants a possibility to coordinate and interpret theoretical concepts and empirical
data (Hitchman, 2004), while constructing a systemic education, oriented towards
the child’s potentials (strengths), based on theoretical provisions of empowerment,
social participation, and social constructivism.

Delphi (group discussion) method. Having implemented individual
education program, the group of education participants were invited to generalize
the effectiveness of the applied educational strategies. The main objectives of group
discussions: to reveal changes in expression of social skills of the pupil; and the effect
of the applied educational strategies on the schoolgirl’s social skills’ education. In
this discussion group, elements from Delphi methods were applied. Method of group
discussion is attributed to group interview (Bitinas et al, 2008), by which qualitative
data about the effectiveness of individual educational program was sought to obtain
when educating social skills of a child with moderate mental retardation. Problem
questions of an open type were formulated for the discussion group. Group members
described the gained experiences, expressed various opinions, reflecting on social
skills and education methods of a child that has moderate mental retardation. Analysis
of subjective experiences and opinions allowed identifying the experiences and
constructs of inclusion of education participants into a child’s educational process,
which reflect the actual problem poles of the moderately mentally retarded child’s
social skills’ education.
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Stages of the Dissertation Research
In pursuance of the methodological unity of the research, theoretical methods
in the scientific research were closely related to empirical methods; all of the elements
and stages of the scientific research are linked into a logic sequence. Dissertation
research was carried out in four stages. Stages of the dissertation research, methods
applied, and generalized samples are depicted in the scheme (see figure 1). Figure 1

Research data collection methods, .
Stages Data processing methods
research samples
Theoretical analysis method of the scien-
tific literature sources
Stage I Objective —to systemiz.e essgntial theoreti- T/.temfetical anal)./sis,. operation-
cal components of social skills and to re- | alization, systemization [gener-
veal the multidimensionality of the social | alization]
skills’ construct.
Preparation of the questionnaire by
adapting the test of Cornish, Ross (2004).
Validation ofthe questionnaire propositions
using expert survey method (N=19) Content analysis of the diagnostic
Stage 11 Objective — to specify diagnostic variables | variables meanings, categoriza-
of social skills — semantic, meaningful | tion
units, to reveal empirical meanings of the
phenomenon under investigation.
Stage 111 Empirical research: coordination of quantitative and qualitative methods
3.1. Questionnaire survey of pedagogues
(in writing), applying a closed type
questionnaire
Objective — to reveal the structure of social | Statistical analysis methods:
skills of schoolchildren with moderate | Descriptive statistics (factor
mental retardation. analysis; averages, percentage,
Respondents — special pedagogues | standard deflections; Pearson
(N=214), who have evaluated 507 pupils | correlation)
— social skills of schoolchildren with
moderate mental retardation — using a test-
questionnaire
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Figure 1

32

Survey of parents, who are raising children
with moderate mental retardation.
Objective — with reference to parents’ in-
sights, to illustrate a theoretical model of
social skills® structure, and to reveal the
children’s expression of available social
skills in more depth.

Method: semi-structured interview.
Research participants— parents (N=39)

Interview, content analysis of
texts

Stage [V

Empirical research: coordination of qualitative methods case study, modeling
of the education strategy

Objective application of individualized
education strategies (method — model-
ing):

+ identification of a child’s strengths
(recognition), with reference to the the-
oretical model of social skills (meth-
ods: document analysis, observation
(840 min), unstructured interview).

» content of social skills’ education
oriented towards child’s abilities
(strengths) and special needs;

* selection of individualized social
skills’ education and motivation meth-
ods that meet the child’s abilities;

* inclusion of a child with moderate
mental retardation into active interac-
tion with peers and adults in various
environments;

» parents’ participation in the child’s so-
cial skills” education process;

» assistance of school and family to a
child in involving him/her into an ac-
tive occupation and communication
with peers.

Generalization of the education results

Elements of the Delphi method.

Research participants: a pupil with moder-

ate mental retardation (1); family members

of the pupil (2): foster-mother and sister;
teachers who educate the pupil (2); educa-

tors of the foster home (2).

Methods of the case study data
processing:

Content  analysis  of  the
documents, observation protocols
and interview texts

Content analysis of the data,
collected using Delphi method

Figure 1. Structure of the dissertation Research: objectives, samples, data collection and
processing methods of the theoretical and empirical research
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In the first stage, when analyzing theoretical sources, a theoretical conception
of social skills was constructed; having systemized the data of various authors’
researches, a theoretical model of social skills’ structure has been constructed and
essential components of social skills have been revealed. Researches on moderately
mentally retarded persons’ socialization and social skills, as well as, their education
peculiarities are reviewed; presumptions and factors, dilemmas and problems of
social skills’ education are analyzed.

Inthe second stage, an instrument of the quantitative research —a questionnaire
for teachers of the special school, was prepared, expert survey was carried out. When
applying the method of expert survey, diagnostic variables of social skills — semantic,
meaningful units were specified, which allowed to reveal empirical meanings of
the phenomenon under investigation (i.e. internal and external validation of test’s
propositions were performed).

In the third stage, a quantitative research is conducted — survey of pedagogues
in writing, using a closed type questionnaire. Having conducted a quantitative
data analysis, a structure of social skills of schoolchildren with moderate mental
retardation was revealed.

With reference to the theoretical model of social skills’ structure and data of
the quantitative research (survey of pedagogues), a questions’ plan for parent survey
under the method of semi-structured interview was prepared (interview questions for
parents were formulated), parent survey and content analysis of the interview were
performed. Referring to parents’ insights, it was sought to illustrate the theoretical
model of social skills’ structure, and to reveal the expression of children’s available
social skills in more depth.

In the fourths stage, a qualitative research was conducted — case study
(methods of data collection from documents, observation and interview, and their
content analysis, modeling of education strategies, generalization) was applied.

Having chosen a single case study, document analysis, observation, and
parent interview methods were applied. After the content analysis of documents,
observation data, and the chosen social skills of the moderately mentally retarded
schoolgirl, interview of the education participants, strategies for individualized
education of social skills to the schoolgirl were planned. An active educational
interaction between the schoolgirl with moderate mental retardation and other
education participants (foster-mother, pedagogues) was modeled, the aim of which
was to educate the schoolgirl’s social skills in formal and informal environments.
The social skills education strategy for the moderately mentally retarded schoolgirl
was modeled basing on paradigms of the system theory, strengths perspective,
symbolic interactionism, social constructionism, and social participation.

Using Delphi method, results of the research of the modeling of education
strategies, based on the case study, were generalized: new experiences of education
participants (schoolgirl’s, her family members, and teachers), gained in the

17




cooperation process, as well as, comprehensions, when educating social skills of the
schoolgirl with moderate mental retardation in various activities and environments,
were examined.

Scientific Novelty and Practical Prominence of the Research. Researches
of social skills phenomenon are relevant in all countries; this is proved by the variety
of conducted researches and studies in this field, in the whole world. The scientific
novelty and practical prominence of the research is described by:

»  the formulated systemic conception of social skills;

*  constructed theoretical model of social skills’ structure;

e for the first time in the Lithuanian education a research of the modeling of
education strategies in socio-educational environments and identification of social
skills’ structure of schoolchildren with moderate mental retardation was carried
out, basing it on 1) the strengths perspective, i.e., putting the emphasis not on the
impairment, but on the strengths (potentials) — available social skills — of a child with
moderate mental retardation, and 2) with reference to methodological provisions of
the system theory, i.e., recognizing the necessity of the inclusion and cooperation of
all of the education participants in the system child-family-school.

GENERALIZATION

In the majority of researches, the significance of social skills for a successful
socialization is being accentuated; especially, the relevance of social skills’
education to children with moderate mental retardation and the creation of necessary
assumptions are highlighted. Undoubtedly, social skills education can encourage
positive behavior changes during social interactions and in the daily process of
socialization; therefore, it is one of the main priorities in education of the children
with moderate mental retardation.

However, in the practice of special education, methodological basis
and systemic approach towards the evaluation and education of social skills of
schoolchildren with moderate mental retardation is missing. Theoretical analysis
revealed the problems with content and methods of social skills’ education for
mentally retarded children. Even though, quite a lot of researches on social skills
of persons with moderate mental retardation have been done, theoretical analysis
showed that there are no generally accepted methodics known, which would allow
the evaluation of individual peculiarities of social skills, education potentials and
limitations of these schoolchildren, as well as, clear strategies, descriptive of what
and how should be taught while developing social skills of such persons.

In the dissertation research, research and strategies for social skills’ education
are based on theoretical provisions of the system and strengths, and symbolic
interactionism.

Systemic approach towards social skills’ education is based on the essential
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presumption that a human being is a member of various social groups, and who
not only is influenced by the requirements that environment raises, but also who
influences the environment himself.

It is impossible to comprehend the social system, if there is no understanding
of how separate parts of the system work, as it is impossible to comprehend how an
individual functions in the system without the knowledge about the entire system
(Wachs, 2000). System and its’ parts are interrelated, and also connected to other
systems; each part of the system alternates when it is affected by the environment
and the system has an impact on other systems, present in the environment (Ackoft,
1999; Banathy, 1996; Capra, 1997; Midgley, 2000; Richmond, 2001 and others).
Social systems are complex systems, open to environmental influences. The basis
for success of each system is an ability to flexibly react toward the environment and
to adapt itself.

Children are dynamically interacting in their microsystems, such as families
and school. These systems are related by connections inside the systems (relations
between the family members; relations at school) and connections with other systems
— relations between school and family. Each part of the system is important; when
changes occur in parts of the system, the entire system is changing (Capra, 1997).
Each of the components of the environment affects the child, and gives various
experiences. Family, school, and society affect the individual, considered as a part
of the system.

When considering the education systems of a child’s social skills from the
perspective of symbolic interactionism (Mead, 1931 and others), it becomes obvious
that systems and their parts have to interact in order to make influence and changes
to parts of the system and other systems. Child’s social skills and features of his/her
personality have influence on interactions between him/her and the environment,
including the child’s reaction to the environment’s interactions with him and the
environment’s reaction to the child’s behavior. Active participation of parents and
equal child’s inclusion in the systems of interactions is necessary, in pursuance of
all-round influence on the child’s social skills development in the family and at
school.

In the dissertation research, the application of methodological provisions
of the strengths perspective (Saleebey, 1996 and others) helps to comprehend the
identification of social skills (strengths) that a child possesses and the inclusion of
family members as the child’s educational resource, which is used for the education
of missing social skills by constructing interrelations in social systems (child-family-
school).

With reference to analysis of scientific sources, in the dissertation research,
conception of social skills is systemized and theoretical model of social skills’ structure
is constructed, by which social skills components are revealed: 1) interrelationship
skills, 2) communication skills, 3) participation skills, 4) emotional skills, and 5)
social cognition skills.
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Systemic approach towards the conception of social skills is assumed: social
skills are a constituent part of a person’s social competence, a multi-dimensional
construct, which consists of complex structure components that are integrated
and complement each other. In various areas of a person’s social functioning
(communication, cooperation, learning, and etc.), in social interactions with other
persons, interrelated communication, participation, emotional, and social cognition
skills manifest. Social skills of each field consist of certain sets of social abilities that
are related by close systemic connections. Therefore, when developing social skills
of one field, the influence is made to social skills of other fields, as well.

In this research, validation of the applied theoretical social skills model,
when assessing the formation of social skills in schoolchildren with moderate mental
retardation, was approved by factor analysis of the data received from the survey
of special pedagogues, who educate these pupils. Parents’ interview complemented
and specified the peculiarities of social skills expression of the schoolchildren with
moderate mental retardation.

Data analysis of the pedagogues’ and parents’ surveys indicated that pupils
with moderate mental retardation experience most of difficulties in social interactions
due to insufficient social cognition skills; the lack of skills from this field causes
disorders in the majority of other areas of social functioning (communication,
participation in activities, and etc.). However, this research determines and data
of other authors confirm that section of pupils with moderate mental retardation
has some abilities in the area of social cognition, e.g., social sensitivity (Farrell,
2006), and the area of emotional skills, e.g., abilities of emotional expressiveness
(Gevorgianiené, 1999; Gilmore, Campbell, Cuskelly; 2003).

Deficiencies in social skills are caused not only by the characteristics of
developmental disorder (Bielecki, Swender, 2004; Fidler, 2005; Matson, 2009;
Chapman, 2003; Gar$viené, 1996 and others), but also by limitations of environment:
lack of organization (Bielecki, Swender, 2004) and individualization (Capel, 1998;
Cascella, McNamara, 2005; Gevorgianiené, 1999; Snell, 1987 and others) of the
social skills” education; poor cooperation among parents and pedagogues (Gerulaitis,
2008); depreciatory propositions (Bakk, Grunewald, 1997; Ruskus, 2002; Ruskus,
Mazeikis, 2007; Ruskus, Merkys, 1999); lack of child’s social contacts, limited
circle of personal contacts (Sameroff, Fiese, 2000; Kemp, Carter, 2002; Kampert,
Goreczny, 2007; Leffert, Siperstein, Millikan, 2000; and others).

In the interaction of theoretical propositions of the system, strengths, symbolic
interactionism, and social constructivism, the following strategies for social skills’
education to schoolchildren with moderate mental retardation were formed:

o identification (recognition) of childs strengths, with reference to the

theoretical model of social skills;

o content of social skills’ education oriented towards child’s abilities

(strengths) and special needs;,
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o selection of individualized social skills education and motivation methods
that meet the child's abilities,

e inclusion of a child with moderate mental retardation into an active
interaction with peers and adults in various environments;

e parents’participation in the child’s social skills’ education process,

e assistance of school and family to a child in involving him/her into an
active occupation and communication with peers.

Methodological basis for the social skills education strategies is illustrated

by figure 10.
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EDUCATION, BASED ON THE STRENGTHS PERSPECTIVE AND SYSTEMIC APPROACH

Parents’ Assistance of

Inclusion of a
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Figure 10. Methodological basis for social skills” education strategies
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From the perspective of system theory, individuals themselves are both
systems, and parts of the system; they are influenced by social environments, in
which they function; individual and environments are reciprocally dependent and
impact one another by their actions/ behavior. Children are active participants of
interactions that occur in the family and school systems, and their environment does
not only influence them, but also they themselves influence the environment, which
surrounds them.

Therefore, when planning changes, making decisions, or solving problems
inside the system, it is necessary to consider the environment’s impact on the system,
and the impact of the system on parts of the system and environment.

The application of system theory in modeling social skills’ education to
schoolchildren with moderate mental retardation, allows to take a view of a pupil
(microsystem) from a structural aspect as a part of the family’s and school’s systems;
the environment can ease (or hinder) the positive changes in social skills. Thus,
social skills education model, based on system theory, is oriented not only towards
the education subject — a pupil with moderate mental retardation, but also towards
interrelations and connections of all participants of the education system (pupil,
peers, pedagogues, parents); common goals of the educational activities and social
skills education program, oriented towards a child and family participation, unify
a child, his/her family, and school. This grants an opportunity to solve problems
regarding a child’s social skills” education not only as individual problems, but also
as functioning problems of the systems — individual’s, family’s, school’s, and to
search for solutions that are integrated in systems (Senge, 1990).

Social skills education strategies for a pupil with moderate mental retardation
are formulated considering a systemic approach that a pupil is a part of the system
child — family — school.

In pursuance of positive changes in the child’s social skills’ system, it is
important:

1) to recognize (identify) the child’s strengths — available skills (strategy —
identification of a child’s strengths, referring to a theoretical social skills’
model);

2) to create preconditions for a consonant functioning of all parts of the
system —

e by explicitly formulating roles and interactions of all education
participants (strategies: acknowledgement of an equal role of a child;
family participation; cooperation between school and family);

e and by choosing the content and methods of interactions (education)
correspondent to the child’s abilities and special needs (strategies -
construction of the content of social skills’ education, oriented towards
child’s strengths and special needs; selection of individualized social
skills’ education methods).
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Approach, oriented towards the person’s strengths, means provision that,
in the education of these children, it is very important to acknowledge child’s
individuality, and the available abilities. Therefore, when modeling the educational
process, the first step was to identify the social skills (strengths) possessed by a
child with moderate mental retardation. To this result, observation of child’s social
skills in a family environment was carried out; for the supplementation of the
observation data, interviews of pedagogues and parents were used. The quality of
social skills was identified having examined social interactions and considering the
behavior in certain situations, when examining subjective behavior interpretations
of the interaction participants. Data of the case study of social skills’ individual
expression was analyzed, referring to the theoretical model of social skills prepared
in this dissertation research. It was attempted to highlight the strengths of a child
with moderate mental retardation, as well as, the schoolgirl’s abilities, experiences,
characteristics, and roles that would describe the research participant and the quality
of her social functioning.

The case study revealed the moderately mentally retarded schoolgirl’s
individual social skills and potential strengths and confirmed the typical ones — to
communicate, participate in available activities and interactions, i.e., resources,
basing on which individual education plan of social skills can be composed. At the
same time, the observation data confirmed that purposeful and consisted education
is missing, as well as, adequate system of behavior encouragement, which would
develop social participation abilities and the learning through observation.

Analysis of typical and individual social functioning strengths and problem
areas found in children with moderate mental retardation highlighted potential
guideline for individualized social skills’ education. The available, though not
perfect, social skills of the schoolgirl became an important reference point of the
education individualization; participants of the educational activity, specific content
of the activity, methods, and techniques were projected.

Having analyzed the obtained data and identified the child’s social skills
(strengths), under the joint efforts of the researcher and all education participants
an individualized education plan of the socials skills that conforms to the child’s
abilities was prepared. The schoolgirl’s social skills (strengths) were considered,
and according to them, individualized education methods were planned and social
interactions in the child-family-school system were being planned.

According to the provisions of symbolic interactionism (Baudrillard, 2002;
Mead, 1931, 1934; McLuhan, 2003 and others), the formation of social skills occurs
when individual participates in various situations of social reality; during interactions
in social world, certain social roles are performed in various social situations, an
individual’s activity and behavior is subjectively comprehended and evaluated. In
Mead’s view, people do not have behavior instincts in social environment, thus,
they need interaction for the development of social skills; a person’s behavior is
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shaped by the internalization of the meanings (symbols) of social situations. These
symbols or meanings are internalized during social interactions: ‘“Meanings of
stimuli are socially extracted when interacting with others” (Manis, Meltzer, 1978,
p. 6). According to Mead (1931, 1934) and others, people gain their human nature
by inter-communication (interaction) through symbols, the most important of which
are the language means and verbal communication. A common understanding of
symbol systems is developed through communication, in addition, defined meanings
are granted and the first reaction is given namely to those meanings and symbols.
Referring to Mead (1931), communication, symbolic interaction is a necessary
presumption of the social skills’ education: in communication with other individuals,
a person internalizes social norms and turns them into his/her behavior rules.

Representatives of symbolic interactionism (Draper, Draper, 1975; Giddens,
2005) emphasize a close connection between peculiarities of social interrelations of
a child and environment (communication, common activity), and the fact, how/ in
what way a child and environment identify each other in social interactions.

It was referred to a proposition of a system theory, which states that the
interaction among system parts is effective if it takes place regularly during a
long time period (Bronfenbrenner, 1999), therefore, a daily educational activity,
concentrated on one goal, was projected in the individual education plan, which
lasted 6 months. During the entire process of social skills education, a child, family
members, teachers, and educators participated, and their intercommunication had an
impact on the change of the entire system of social skills” education.

Brofenbrenner (1979) defines improvement as a process, which needs
communication not only within its environment, but also behind its boundaries;
learning is enabled by the child’s participation in a common activity not only with
persons who are close to him/her, and with who he/she is related by strong emotional
ties.

In construction of social skills education process, Mead (1934), Blumer (1969),
Manis, Meltzer (1978) and other authors’ propositions, regarding the necessity of
social interactions for the social skills’ development, were taken into consideration.
During social interactions, people symbolically transfer meanings to other
interaction participants; the process of interaction is understood as a communication
and communication system. As Giddens (2005) states, by identifying oneself a child
learns to conceptualize himself/herself through understanding how people around
him/her feel when being him/her, what they think about him/her, and how they talk to
him/her. Berk (2006) attributes such parameters to self-identification, as individual’s
self-understanding and interiorization of values. Many of Lithuanian authors also
highlight the importance of interaction to child s identification in the socialization
process (Butvilas, 2006; 2008; Juodaityté, 2002; 2003; Pikiinas, Palujanskiené,
2000; gapamis, 2000; Pileckaité-Markoviené, 2001; 2004; Vasiliauskas, 2005;
Vaitkevi¢iené, 2006; and others).
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Therefore, when planning the content of education, various activities in
different environments are projected; it is planned in a way that a child would have
a possibility to choose the desired activity and the like. A lot of attention in the
schoolgirl’s process of social skills’ education is paid to a purposeful organization
of interactions with environment, the development of individual social skills that the
schoolgirl possesses, and to the satisfaction of special needs.

Besides, theorists of symbolic interactionism perceive an individual as
determining, not as determined; thus, considering the provisions of the strengths
perspective and symbolic interactionism, the acknowledgement of a child’s role in
the educational process as equal became one of the most important strategies for
social skills’ education.

Pupil’s family performs a significant role in the educational process, since
family members have the most knowledge about a child, his/her characteristics,
and favorable environment. Therefore, according to the strengths perspective,
the modeling of child’s social skills’ education requires the inclusion of family
members (Dunst, 2004) and cooperation among educators in creation of general
education strategies (Early, GlenMaye, 2000); by inclusion of family members in the
child’s education, they become an educational resource for the child, because they
purposefully assist the child in integration to the society and acquisition of its values
and behavior models.

Thus, strategies for social skills’ education are based on the following
methodological provisions: social skills of children with moderate mental retardation
are a result of social interactions; children, their parents, and teachers are active
subjects of various social interactions, who try to comprehend and give meaning
to the situation; the reaction of an individual to the action of other person is the
interpretation of the meaning of his/her action (Biesta, 1999); social interaction and
its meanings are complex elements of social expectations, individual interpretations,
and personal adaptations; people interact referring to their understanding about the
situation and its’ requirements (Broom, Bonjean, Broom, 1992).

The understanding of social world is developing during the social interaction,
where participants construct their behavior reflecting on the interpretation of
the behavior of others. Essential feature of social constructivism is attention to
people’s experiences, acknowledging them as “competent social actors, who can
share valuable insights about their experiences and interactions with social world”
(Stanley, Sieber, 1992, p.193).

According to Juodaityté (2003), educational work in the framework of
constructive education has to be based on the interactive interaction of pedagogues
and parents, and the social and cognitive world, in which they live and act together
with children (pupils), and which is not only constructed by adults, but also by
their children. The author also claims that pedagogical knowledge cannot be only
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theoretical, but they also have to become constructs of knowledge that function
through communication interaction “educator-schoolchild.”

Each participant of educational interaction (child, family members, teachers)
constructs new experiences and abilities in communication, knowledge sharing,
and cooperation. Cooperation of education participants (child, his/her parents,
pedagogues) is based on equal interaction, mutually beneficial goals, and shared
responsibility for decision-making.

k ok sk

In the dissertation research, the need for individualized education, oriented
towards the person’s individual strengths, for children with moderate mental
retardation is being accentuated, and the standpoint that the needs of all representatives
of the same disorder are equal is disclaimed.

With reference to the premises of the strengths perspective, the cognition
of social skills of children with moderate mental retardation is the essential
condition for education individualization, which allows to purposefully orient and
ground teaching strategies, and the educational process in the dissertation research
is analyzed as a systemic, based on experiences, and alternating interaction of all
education participants, which constitutes premises for positive changes of all parts
of the system.

When assessing (identifying) child’s strengths, in order to understand the
given situation, it is important to talk to the child himself/herself, and his/her family
members. Research limitations need to be indicated — when assessing the child’s
strengths, there was no possibility to hear the schoolgirl due to the lack of her verbal
communication abilities. However, this limitation was compensated by an active
involvement of the schoolgirl’s foster-mother and pedagogues into the research and
education process. The investigation of teaching strategies, based on the cooperation,
the identification of internal, external, created and naturally emerging resources
became an essential strength in selection of education strategies.

The strength of strategies — a systemic perspective towards the child’s
development. It is pursued to create such an individual content and process of
education, according to which possibilities for positive changes could be achieved,
i.e., so that the person himself/herself — a child with moderate mental retardation —
and his/her systems (family, school) would learn and change through cooperation and
became equal education partners. A child, parents, pedagogues —active participants of
education process: not only a child gains new social skills or improves the possessed
ones (social participation), but also parents, pedagogues, and peers (provisions of
system theory) learn from one another and gain new experiences and knowledge
(social constructionism) through interaction (symbolic interactionism); educators,
while constructing an individual curriculum, refer to the child-oriented education,
which originates from the system’s and strengths’ theories.
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Inthe context of system theory (Bertalanffy, 2001) and symbolic interactionism
(Mead, 1931; Blumer, 1969), the teaching of social skills of a moderately mentally
retarded child is viewed as a system of interactions, referring to the exposure of
child’s abilities (strengths perspective — Saleebey, 1992, 1996; Weick, Rapp, Sullivan
et al., 1989), in which its’ participants construct their own learning, depending on
individual experience (social constructivism - Saraga, 1998; Berger, Luckman, 1999)
and interrelationships (Mead, 1931; Blumer, 1969), and cooperation in all education
stages, starting with the identification of a child’s experiences and new insights of
education perspectives.

The partnership of a pupil, his/her parents, pedagogues, and other specialists
is accentuated by conceptions of modern special education, especially inclusive
education. The empowerment of pupil — the creation of educational and social
environments, and interactions, helps to strengthen person’s social skills; and both
educator, and pupil become equal subjects in the education process. According to the
provision of social participation, the inclusion of a child and participants of his/her
surrounding environment into the child’s education system, parents’ participation in
decision making, related to the child’s development, became an especially important
part of the social skills’ education strategies for a moderately mentally retarded
schoolchild.

The analysis of all social situations, in which a child participates together with
family members, peers, teachers, awareness of a pupil and educators as interacting
subjects of special education system, generalization and interpretation allowed to
ground the social skills’ education model, the basis of which — strengths of a child
and systemic cognition of education reality.

A purposeful assistance for such pupil is understood as constant efforts of
all education participants, oriented towards the pupil’s abilities, to encourage the
development of certain, relevant abilities of social participation. Besides, each
participant of the educational interaction undertakes to constantly reflexively
analyze every single of his/her experiences, and together construct the educational
process; with the reference to personal experiences and insights the interaction of all
education participants is changing, new experience of each education participant is
being constructed.

By modeling education, based on the case study, it was not sought to
substantially change the education environment, rather it was endeavored to
ground possibilities of the systemic cooperation of all education participants in
constructing the child-and-family-oriented social skills’ educational process, which
would be based on the cognition of child’s strengths (available social skills) and a
purposefully organized child’s communication and social participation in a wider
social environment. Scientific generalization of research participants’ reflexive
experiences enriches the theory of special education with new insights regarding
possibilities of social skills teaching of moderately mentally retarded pupils.
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CONCLUSIONS

Th

The dissertation research allowed formulating the essential conclusions that
are important in solving moderately mentally retarded children’s problems of social
skills” education.

1. Social skills, as a part of person’s social competence, are a complex
multidimensional construct that consists of integrated (overlapping) and
complementing structural components: 1) interaction skills; 2) communication
skills; 3) participation skills; 4) emotional skills; 5) social cognition skills. Each
of these structural components of social skills is composed from corresponding
social abilities” complexes, which are related by close system relations.

2. Deficiencies of social skills in schoolchildren with moderate mental retardation
are caused not only by characteristics of the impairment, but also limitations
of the environment: lack of social contacts, limited circle of contacts for
communication; lack of systematization and individualization in social skills’
education; poor collaboration between parents and pedagogues; and etc. The
structure of social skills is individual for each child/person, and this causes
unequal level of social adaptation and social functioning. The identification of
individual social skills is significant, because it directs educators to construct
education, oriented towards the child’s strengths. Purposeful education of
social skills has to take place in least restricting environment, having a pupil
actively participate in social interactions with peers and adults; however, due to
specific environment of special schools, schoolchildren lack realistic situations,
in which these skills would be applied and improved.

3. The validity of the theoretical model of social skills, applied in this research,
in assessing the structure of social skills of moderately mentally retarded
schoolchildren, was confirmed by the factor analysis of the data collected via
the survey of special pedagogues’ who educate these pupils. Parents’ interview
supplemented and specified the particularities of social skills’ expression of
schoolchildren with moderate mental retardation in various environments.
Data analysis of pedagogues’ and parents’ survey indicated that schoolchildren
with moderate mental retardation experience the most difficulties in social
interactions due to the insufficient social skills from all of the areas, and
especially due to the lack of social cognition skills, since the lack of skills
from this area, causes disorders in the majority of other social functioning areas
(communication, participation activity, and etc.). However, it was confirmed
that schoolchildren with moderate mental retardation distinguish themselves not
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only by social skills deficiency; part of them have some abilities of emotional
expressiveness, social sensitivity, and etc.

In the dissertation research, social skills’ education strategies are based on
theoretical provisions of the system theory and strengths perspective, which
are complemented by propositions of symbolic interactionism and social
constructionism. In the interaction of theoretical provisions of these approaches,
the following principles for realization of the strategies of social skills’
education for schoolchildren with moderate mental retardation were formed:
identification (recognition) of the pupil s strengths, referring to the theoretical
model of social skills; content of social skills’ education oriented towards the
pupil’s strengths and special needs, selection of social skills” education and
motivation methods that meet the individual child’s abilities; inclusion of the
pupil into an active interaction with peers and adults in various environments,
parents’ participation in the child’s social skills’ education process, assistance
of school and family to a child in involving him/her into an active occupation
and communication with peers.

The strengths perspective means the identification of social skills that a child
possesses and an orientation towards the strengths and individual possibilities
of a child, when modeling the education process. The case analysis revealed
individual and typical moderately mentally retarded schoolgirl’s social skills
and potential abilities, emphasized the available guideline and resources for
an individualized social skills’ education, according to which education was
modeled: social skills’ education plan that conforms to the child’s strengths
and abilities was prepared, participants of the educational activity, specific
content and methods of the activity were projected, as well as, ways under
which schoolgirl’s social interactions in the system child — family — school were
constructed. The strength of the modeled education strategies is the systemic
approach towards the social skills” education. The provisions of system theory
and a systemic approach towards the child’s development manifest not only
in the way that a family is included into the identification of a child’s skills,
planning and implementing the education oriented towards the child’s strengths
and that an interaction of all education participants is constructed, but also
that an integral system of the education content and educational effects is
being created. The involvement (inclusion) and participation of a family is an
especially valuable resource and strength of social skills’ education for a child.
With reference to the theoretical propositions of symbolic interactionism, social
skills” education is organized with the effort of all education participants when
expediently modeling the schoolgirl’s active social interactions in various
situations and different environments; active roles in educational process are
granted to each education participant and functional relations of all education
participants are defined.
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According to the perspective of social constructivism, modeling of social
interactions and situations enables not only the development of pupil’s social
skills, but also the construction of new educational experiences of the education
participants. The consideration of the strengths that a child possesses and the
application of systemic approach for a purposeful organization of educational
interactions caused positive changes in all parts of the system (child, family and
the educational school environment).

Results of the modeling of education strategies based on essential child’s
strengths and interaction of education participants’ systems are defined in two
ways:

Firstly: according to a changed approach of the educators towards the
pupil and her social skills’ education: educators got a better knowledge
of the schoolgirl; together the attitude towards the schoolgirl and her
potentials changed, the educational perspectives of the pupil’s social skills
and areas to be improved received a clearer perception. The partnership of
the family and school in educating social skills and constantly stimulating
pupil’s activity and proper behavior in various situations made a positive
educational impact on the schoolgirl’s interaction with peers and a more
active inclusion in peer activities. A systemic and purposeful education of
social skills resulted in small, but positive changes in social skills of some
areas: it partly succeeded to include the schoolgirl in the peer activity; the
number of negative behavior acts was reduced.
Secondly, a systemic approach to purposeful organization of educational
interactions resulted in positive changes of the climate in class, unified
educators and enabled them to purposefully solve problems, related to the
education of the child s skills; changed the attitude of education participants
towards the collaboration: a close connection among education participants
emerged, which grew into a partnership; a better knowledge of one’s own,
each other’s and child’s needs and potentials, a clearer perception of roles
and responsibilities for education participants, family participation in each
stage of the education (knowledge of the child’s strengths, construction
of education plan, inclusion in the schoolgirl’s education process by
developing the communication and participation skills in various activities
and environments) was positively evaluated. Education participants gave
a particularly positive evaluation of a new experience gained through
collaboration, learning through sharing of knowledge, when combining
the experiential learning of one’s own and other’s experiences; a successful
partnership has formulated provisions of a more active and purposeful
collaboration among the education participants and determination to
accept new challenges.

Therefore, the modeling of social skills education in the dissertation research
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is interpreted as a systemic and purposeful educational interaction, based on the
pupil’s strengths, which creates preconditions for positive changes for all education
participants (parts of the system). The scientific generalization of participants’
reflective experiences enriches the theory of special education with new insights of
social skills’ education.
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Moksliné problema disertaciniame tyrime konkretizuojama tokiais
probleminiais klausimais: Kaip ugdymo praktikoje funkcionuoja socialiniy jgiidziy
ugdymo strategijos, orientuotos j ugdytinio stiprybes ir j ugdymo dalyviy sqveiky
sistemq? Kokius socialiniy jgidziy strategijy taikymo (ugdytinio stiprybiy ir ugdymo
dabviy sistemos) ypatumus atskleidzia ugdymo dalyviy patirtis? Kokius ugdymo
dalyviy sqveikos pozityvius ir probleminius aspektus isryskina ugdymas sistemoje
vaikas-Seima-mokykla? Kaip tyrimo dalyviai atkoduoja ir interpretuoja ugdytinio ir
vaiko stiprybes orientuotas socialiniy jgidziy ugdymas?

Sie klausimai ir atsakymy j juos paieska sudaro disertacinio tyrimo esme.

Probleminiy klausimy ir i§ jy iSplaukianciy tyrimo teoriniy prielaidy
formulavimas leido apibrézti tyrimo objekta — vidutinio intelekto sutrikimo
mokinés socialiniy jgtidziy ugdymas konstruojant ugdymo strategijas, orientuotas j
ugdytinio stiprybes (turimus jgiidzius) ir j ugdymo dalyviy saveiky sistemgq vaikas-
Seima-mokykla.

Tyrimo tikslas — tyrin¢jant ir interpretuojant ugdymo dalyviy patirtis,
atskleisti ugdymo strategijy taikymo ypatumus, konstruojant vidutinio intelekto
sutrikimo mokinés socialiniy jgiidziy ugdyma, orientuota | ugdytinio stiprybes
(turimus jgudziais) ir ugdymo dalyviy sgveikas sistemoje vaikas-seima-mokykla.

Tyrimo tikslui pasiekti keliami Sie uZzdaviniai:

1. Remiantis moksliniy Saltiniy teorinés analizés duomenimis, susisteminti
esminius teorinius socialiniy jgidziy komponentus, atskleidziant socialiniy
igtidziy konstrukto multidimensionaluma.

2. ISanalizuoti socialiniy jgidziy ugdymo socioedukacinius aiSkinimus;
iSnagrinéti moksliniy $altiniy duomenis apie vidutiniskai sutrikusio intelekto
asmeny socializacijos ir socialiniy jgiidziy ypatumus, jy ugdymo dilemas ir
problemas.

3. Remiantis pedagogy anketinés apklausos ir tévy interviu duomenimis, atskleisti
vidutiniskai sutrikusio intelekto mokiniy socialiniy jgiidziy komponentus ir
raiskos biidus.

4. Kokybiniu (atvejo analizés) tyrimu identifikuoti vidutiniskai sutrikusio
intelekto ugdytinés turimus socialinius jgiidzius (stiprybes) ir socialiniy jgiidziy
specialaus ugdymo/si poreikius.

5. Empiriskai istirti socialiniy jgiidziy ugdymo strategijy modeliavimo galimybes
jvairiose socioedukacinése aplinkose, metodologiskai grindziant jas a)
stiprybiy perspektyva, t. y., individualizuojant vidutiniskai sutrikusio intelekto
vaiko ugdyma, remiantis jo stiprybémis (turimais socialiniais jgidziais) ir b)
sisteminiu poziuriu, t. y., visy ugdymo dalyviy jsitraukimu ir socioedukaciniy
sgveiky organizavimu sistemoje vaikas-seima-mokykla.
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Ginami teiginiai

Esminés vidutiniskai sutrikusio intelekto mokiniy socialiniy jgidziy ugdymo
strategijos — 1) vaiko turimy stiprybiy atpazinimas ir rémimimasis jomis socialiniy
jgiidziy ugdymo procese ir 2) sisteminis poziiuris j socialiniy jgudziy ugdymg, ti-
kslingai organizuojant ugdomasias saveikas sistemoje vaikas-$eima-mokykla. Siy
dviejy ugdymo strategijy taikymas sudaro prielaidas teigiamiems pokyciams visoms
sistemos dalims (vaikui, jo Seimai, mokyklos ugdomajai aplinkai).

Orientacija j vaiko turimas stiprybes. Vidutiniskai sutrikusio intelekto mo-
kiniy socialiniy jgiidziy ugdymo pagrindas — ju individualiy stiprybiy (turimy ge-
béjimy) ir ugdymo/si poreikiy (trikstamy gebéjimy) identifikavimas. Siy mokiniy
socialiniy jgiidziy individualios struktiiros pazinimas leidzia tikslingiau orientuoti
ir pagristi ugdymo strategijas detalizuojancius principus, individualaus socialiniy
igiidziy ugdymo plano parengima.

Sisteminis poziuris | socialiniy jgudziy ugdymg. VidutiniSkai sutrikusio in-
telekto mokiniy socialiniy jgiidziy ugdymui biitina sistemin¢ j vaika ir Seimos da-
lyvavimg orientuota ugdymo strategija. Specialiojoje mokykloje ugdomy vidutinj
intelekto sutrikima turin¢iy mokiniy socialinei integracijai biitiny socialiniy jgiidziy
ugdymosi situacijg galima pozityviai keisti, kuriant vaikg ir $eimg jgalinanéias so-
cioedukacines aplinkas, t. y., aktyvinant tiek mokinio saveika su bendraamziais ir
suaugusiaisiais jvairiose edukacinése ir socialinése situacijose, tiek ir skatinant visy
ugdymo dalyviy jsitraukima ir kryptinga saveika, ugdytojy bendradarbiavima ir da-
lijimasi ugdymo patirtimis.

Disertacinis tyrimas isryskino batinybe dviejy pagrindiniy socialiniy jgiidziy
ugdymo strategijy, besiremianciy 1) sisteminiu poziiriu ir 2) stiprybiy perspektyva.
EmpiriSkai  grindziami Siy ugdymo strategijy jgyvendinimo principai:

o vaiko stiprybiy identifikavimas (atpazinimas), remiantis socialiniy jgii-

dziy teoriniu modeliu;

e jvaiko galimybes (stiprybes) ir specialivosius ugdymosi poreikius orien-

tuotas socialiniy jgudziy ugdymo turinys;

e vaiko galimybes atitinkanciy socialiniy jgidziy individualizuoto ugdymo

ir skatinimo metody parinkimas,

e vaiko, turincio vidutinj intelekto sutrikimgq, jtraukimas j aktyvig sqveikq

su bendraamziais ir suaugusiais jvairiose aplinkose;

o tévy dalyvavimas vaiko socialiniy jgiudziy ugdymo/si procese;

o mokyklos ir Seimos pagalba vaikui j(si)traukiant j aktyvig veiklg ir ben-

dravimg su bendraamziais.

Aktyvus ne tik vaiko, bet ir jo Seimos nariy dalyvavimas mokyklinio ugdy-
mo/si procese besimokanc¢iajam sudaro sglygas plétoti bendravimo ir dalyvavimo
saveikose su jvairiomis aplinkomis galimybes, o tévai ir pedagogai jgyja nauja paty-
rimg sujungdami kickvienas savo paties ir kito patirtinj mokymasi.
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Teorinés disertacinio tyrimo nuostatos ir koncepcijos

Sistemy teorijos nuostatos. Vidutiniskai sutrikusio intelekto mokinio socia-
liniy jgtdziy ugdymo strategija modeliuojama grindziant jg sistemy teorija (Berta-
lanffy, 2001), kuri akcentuoja zmoniy tarpusavio saveikos su aplinka sudétinguma
ir zmoniy gebéjima tiek pasiduoti aplinkos poveikiams, tiek ir patiems keisti jvairiy
veiksniy jtaka jiems. Sistemy teorija sudétingus darinius, reiskinius, procesus leidzia
nagrinéti jvairiais aspektais, jvertinant sistemos sudétiniy daliy tarpusavio rySius
(Bailey 2006, Troncale 2006, Samuelson 2006, Mulej 2008).

Stiprybiy perspektyva. Pagrindiné stiprybiy perspektyvos prielaida ta, kad
zmongs turi daugybe stiprybiy (resursy) — gabumy, gebéjimy, patyrimy, savybiy ir
vaidmeny, kurie apibtidina asmenj ir jo socialinio funkcionavimo kokybe (Saleebey,
1997; Weick, Rapp, Sullivan ir kt., 1989); o svarbiausia stiprybé - gebéjimas augti ir
keistis (Early, GlenMaye, 2000). Stiprybiy perspektyva, daugelio autoriy nuomone,
sékmingai pritaikoma, ugdant asmenis turinCius jvairiy negaliy (Early, GlenMaye,
2000); Perkins, Tice, 1996; Siegal, Rapp, Kelliher ir kt., 1995; Thrasher, Mowbray,
1995; van Wormer, 1999). Stiprybiy perspektyva grindziamas ugdymas vyksta ben-
dradarbiaujant su skirtingomis sistemomis (pats vaikas, jo Seima, mokykla ir kt.),
kuriy kiekviena traktuojama kaip ugdymo/si resursas (Weick, Chamberlain, 1997).
I ugdytinio stiprybes ir poreikius orientuota praktika disertaciniame tyrime supran-
tama kaip individualizuotas, taCiau aktyviomis sgveikomis su aplinka grindziamas
vidutini$kai sutrikusio intelekto mokinio socialiniy jgiidziy ugdymas bendraamziy
grupéje remiantis vaiko raidos ir ugdymosi galimybémis ir dalyvaujant vaiko Seimos
nariams. Todél ypatinga vieta Siame sisteminiu poziliriu grindZiamame modelyje
skiriama ne tik vaikui, bet ir S§eimos dalyvavimui ugdymo/si procese.

Be to, sisteminé j vaiko stiprybes ir §eimos dalyvavima orientuota socialiniy
igtidziy ugdymo strategija glaudZziai siejama su simbolinio interakcionizmo ir socia-
linio konstravimo metodologinémis nuostatomis.

Simbolinio interakcionizmo paradigmos metodologiné ontologiné priciga
iSryskina vaiko kaip socialinéje grupéje vykstancéios sgveikos dalyvio, raida; pade-
da identifikuoti vaiky kuriamus socialinius modelius ir elgesio kaitg socialiniuose
santykiuose. Teorijos autoriai (Mead, 1931; Blumer, 1969) akcentavo, kad indivi-
dy interakcija visuomengéje suprantama kaip komunikavimo sistema, tarpasmeninis
bendravimas ir socialiné sqveika, kurios metu Zmonés perduoda savo veiksmy ir
poelgiy simbolines reikSmes kitiems sgveikos dalyviams.

Disertaciniame tyrime, sujungiant sisteminj pozilirj, stiprybiy perspektyva
su simbolinio interakcionizmo nuostatomis, modeliuojama vidutini$kai sutrikusio
intelekto vaiko socialiniy jgidziy ugdymosi dalyviy sgveika sistemose vaikas
— ugdytojas (pedagogai, tévai), vaikas — vaikas; vaikas — bendraamziy grupeé.
Pasak Capul, Lemay (1996; cit. Ruskus, 2002), ugdytojas (mokytojas, specialusis
pedagogas, tévai) sistemoje vaikas — socialiné aplinka atlicka dvejopas funkcijas:
ne tik elgesio modifikatoriaus, kurio vaidmuo padéti mokiniui ugdytis socialinés
aplinkos liikes¢ius atitinkantj elgesj; bet ir tarpininko, kurio vaidmuo padéti ugdymosi
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ir socialinei aplinkai pazinti vaika, o vaikui pazinti socialing aplinka bei kurti dialoga
tarp vaiko ir aplinkos, gerinti mokinio bei aplinkos (ugdomosios, socialinés) saveika,
tobulinti vaiko ir aplinkos adaptavimosi galimybes; sukonkretinti ugdymo sistemos
dalyviy patyrima, ji strukttruoti.

Socialinio konstravimo paradigmos metodologiné epistemiologiné
nuostata (Saraga, 1998; Berger, Luckman, 1999; Taylor, 2000) apibtudina realybe
per socialinj konteksta — realybé negali buti vienodai suprasta; kiekvienas supranta
savo patyrimus per savo sukonstruotus modelius. Si koncepcija atskleidzia, jog
zmonés, interpretuodami socialinio gyvenimo reiskinius ar situacijas, nuolat kuria
(konstruoja) zinias, susiedami realias gyvenimiskas situacijas su turima patirtimi.
Ziniy karimas galimas esant glaudziai dalyviy sqveikai.

Disertaciniu tyrimu siekiama iSanalizuoti mokinio ir kity ugdymo/si dalyviy
tikslingos sgveikos jvairiose situacijose poveiki mokiniysocialiniyjgtdziyugdymuisi.
Zvelgiant i§ socialinio konstravimo teorijos nuostaty, daromos prielaidos, kad 1)
ugdytinio, jo Seimos nariy ir mokyklos bendradarbiavima orientuotas ugdymas,
kryptingai plétojant mokinio sgveiky su socialinés aplinkos subjektais sistema, gali
padéti vidutinio intelekto sutrikimo mokiniui pasinaudoti savo turimais resursais ir
sumazinti negalés situacijos keliamus socialinio funkcionavimo sunkumus, kaupiant
socialiniy saveiky patirtj. 2) remiantis subjektyvia-interpretacine konstravimo
koncepcija (Berger, Luckmann, 1999; Giddens, 2000; Denzin, Lincoln, 2003;
2005), tyrime dalyvavusiy tévy ir pedagogy patirtys, ugdant vidutiniskai sutrikusio
intelekto vaiky socialinius jgiidzius, iSreikStos verbaline (interviu) forma, igauna
prasme, tiek tyréjui, tiek patiems ugdytojams ir gali suteikti naujy Ziniy vidutinio
intelekto sutrikimo mokiniy socialiniy jgiidziy ugdymo strategijy konstravimui.

I vidutiniskai sutrikusio intelekto vaiko socialiniy jgudziy ugdymgq zZvelgiama
kaip j sqveiky sistemq, kurioje jos dalyviai konstruoja kiekvienas savo mokymgsi,
remdamiesi individualia patirtimi ir ugdymo/si galimybiy isrySkinimu; ugdymo
procesas analizuojamas kaip patyrimo sqlygota kintanti visy ugdymo dalyviy
sqveika.

Socialinis dalyvavimas (angl. social participation) apibréziamas kaip
buvimas aktyviu visuomenegs ir bendruomenés gyvenimo dalyviu; asmens aktyvumas
ir atvira bendruomené — bazinés socialinio dalyvavimo salygos (Ebersold, 2004).
Taigi, socialinis dalyvavimas leidzia siekti vaiko ir visy ji supancios aplinkos
dalyviy lygybe gristos kooperacinés ugdymo/si sistemos, tévy dalyvavimo priimant
sprendimus, susijusius su vaiko gyvenimo kokybe. Ugdytinio, jo tévy, pedagogy
ir kt. specialisty partneryste akcentuoja Siuolaikinés specialiojo ir ypac¢ inkliuzinio
ugdymo koncepcijos (Berger, 1991; Boot, Ainscow, Black-Hawkins ir kt., 2000;
Dettmer, Dyck, Thurston, 1996).

Su socialinio dalyvavimo nuostatomis glaudziai susijusi jgalinimo
perspektyva, kuri akcentuoja individy socialiniy galimybiy didinima (Turner,
Beresford, 2005; Bunning, Heath, Minion, 2009). Remiantis stiprybiy perspektyva,
igalinimo, socialinio dalyvavimo nuostatomis, konstruojama tokia socioedukaciné
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aplinka, kurioje dalyvauja visi su vaiku susij¢ asmenys (tévai / glob¢jai, pedagogai
ir kt.); individo gebéjimai stiprinami visos bendruomenés pastangomis (Ruskus,
Mazeikis, 2007).

Disertaciniame tyrime laikantis stiprybiy perspektyvos, sistemy teorijos,
simbolinio interakcionizmo, socialinio konstravimo teoriniy nuostaty, socialinio
dalyvavimo teiginiy, ir remiantis empiriniais (atvejo tyrimo) duomenimis, buvo
modeliuojamos vidutiniskai sutrikusio intelekto mokinés socialiniy jgidziy ugdymo
strategijos: konstruojama j vaiko stiprybes (turimus socialinius jgidzius) ir ugdymo
dalyviy bendradarbiavima (sisteminis poZziiiris) orientuota aktyvi tyrimo dalyviy
(vaiko, turin¢io vidutinj intelekto sutrikima, jo Seimos nariy ir pedagogy) ugdomoji
saveika. Sioje saveikoje mokiniui suteikiamas aktyvaus besimokanéiojo vaidmuo
(simbolinio interakcionizmo teiginiai); suaugusiyjy padedamas jis turi mokytis
reguliuoti savo elgesj, valdyti tam tikras situacijas, atsizvelgdamas j konkrecias
sgveikos aplinkybes. Mokytojai ir §eimos nariai $ioje ugdomojoje saveikoje — ne
tik tarpininkai, fasilitatoriai, bet ir aktyviis ugdymo proceso dalyviai (socialinis
dalyvavimas) kurie sukuria salygas, igalinancias aktyvy ugdytinio dalyvavima
jvairialypése socialinése aplinkose (mokykloje, Seimoje ir kt.), palengvinancias
mokiniui socialinio elgesio gebéjimy ugdymasi. Tokia sgveika numato galimybe
kooperuotis su vaiku jo ugdymo/si procese, ieSkoti partnerystés (mokinio, tévy,
mokytojy) galimybiy; pabréziamas suaugusiojo pasitikéjimas vaiku, laipsniskai
mazinant priklausomybe nuo suaugusiojo (Juodaityte, 2003). Be to, kiekvienas Sios
ugdomosios saveikos dalyvis (vaikas, Seimos nariai, mokytojai) konstruoja nauja
sau bendravimo, dalijimosi ziniomis ir bendradarbiavimo patirtj bei gebéjimus
(socialinio konstravimo teiginiai). Ugdymo/si dalyviy (vaiko, jo tévy, pedagogy)
bendradarbiavimas remiasi aktyvia sgveika, abipusiai naudingais tikslais, pasidalyta
atsakomybe uz sprendimy priémimg (Cook, Friend, 1991).

Tyrimo metodologija: duomeny rinkimo ir duomeny analizés metodai

Metody trianguliacijos principas (Denzin, Lincoln, 2003; 2005; Kardelis,
2002; Merkys, 1999; ir kt.). Disertacinis tyrimas remiasi sisteminiu tyrimo
metodologijos principu; tarpusavyje derinami ir integruojami kiekybiniai ir kokybiniai
tyrimo metodai, siekiant informacijos patikimumo, iSsamumo. Metody trianguliacijos
pasirinkimg 1émé disertacinio tyrimo objekto ypatumai (multidimensiné socialiniy
igiidziy struktira ir specialiojo ugdymo dalyviy — mokinés, jos Seimos nariy,
mokytojy — saveiky ir ugdymo/ ugdymo gebéjimy heterogeniskumas).

Disertaciniame tyrime taikyti tyrimo metodai — teoriné analizé, eksperty
metodas (testo teiginiy turinio analizé), anketiné apklausa, pusiau strukttiruotas
interviu; atvejo analizé¢ (steb¢jimas, nestruktiiruotas interviu, modeliavimas,
remiantis steb&jimo protokoly ir interviu teksty turinio analizés duomenimis, patirciy
refleksija, taikant delphi metodo elementus, ir ty refleksijy turinio analizé).
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Teorinés analizés (pedagoginés, psichologinés, metodologinés literattiros)
metodas taikytas siekiant operacionalizuoti socialiniy jgiidziy koncepta, iSgryninant
ju struktiira, bei teoriSkai pagristi | vaika orientuoty ugdymo strategijy, tinkamy
vidutinio intelekto sutrikimo mokiniui modelj. Operacionalizacija siekta detalizuoti,
konkretizuoti tyrimo objekta, ji struktiiruoti, detaliai atskleisti jo turinj. Tyrimo
objekto opreracionalizacijos rezultate parengtas teorinis socialiniy jgiidziy modelis,
kuriuo remiantis buvo konstruojamas empirinio tyrimo instrumentas ir struktiiruojami
empiriniai tyrimo duomenys.

Taikant teorinés analizés metodus, apibendrintos ir susistemintos Siuolaikinés
socialiniy jgudziy sampratos, interpretavimo kryptys, teorinés vidutinj intelekto
sutrikimg turin€io vaiko socialiniy jgidziy raidos perspektyvos, pagrindziama
tyrimo metodologija bei ja atitinkantys metodai.

Kiekybinis metodas — anketiné apklausa — taikyta siekiant nustatyti vidutinio
intelekto sutrikimo mokiniy turimus socialinius jgidzius. Tyrimasi atliktas
apklausiant specialiosios mokyklos mokytojus. Tyrimo instrumentui parengti
pasirinktas ir adaptuotas Cornish, Ross (2004) uzdaro tipo klausimynas (43 teiginiai)
vidutinj intelekto sutrikima turin¢iy mokiniy socialiniy jgtidziy raiskai tirti.

Kiekybinio tyrimo duomeny statistiné analiz¢é atlikta naudojantis kompiuterine
statistiniy duomeny apdorojimo programa (SPPS 11.0); taikyta apraSomoji statistika,
daugiamaciai statistiniai metodai: faktoriné analizé (principiniy komponenciy
metodas, skaiciuotas Cronbach o koeficientas, VARIMAX rotacija su Kaiser
norminimu, taikant faktorinj svorj L; empiriniy indikatoriy dazniy skaiCiavimas
(vidurkiai, procentai, standartinis nuokrypis), Pearson koreliaciné analizé.

Eksperty apklausos metodas taikytas siekiant kategorizuoti adaptuoto
Cornish, Ross (2004) klausimyno teiginius (kuriais jvardyti jvairls socialiniai
gebéjimai), suteikiant teiginiams kiek jmanoma vienodai suprantamas semantines
prasmes ir transformuojant tuos teiginius j socialiniy jgiidziy komponentus, atitin-
kancius disertacinio tyrimo tikslams tyréjo sudaryta teorinj socialiniy jgidziy mo-
delj. Ekspertais pasirinkti profesionalai — specialieji pedagogai, aukstyjy mokykly
déstytojai, turintys mokslinio ir praktinio pedagoginio darbo patirt;.

Interviu — tyréjo inicijuotas dviejy zmoniy pokalbis, kurio tikslas — gauti bii-
ting tyrimo uzdaviniams informacija (Kardelis, 2005). Pusiau struktiiruoto interviu
metodas taikytas atliekant tévy apklausa, kuria siekta aptikti papildomy diagnostiniy
kintamuyjy, apibtdinanc¢iy vidutinio intelekto sutrikimo mokiniy socialiniy jgidziy
raiSka nestruktiiruotoje (namy) aplinkoje. Nestruktiiruotas interviu taikytas siekiant
atskleisti tévy ir mokytojy isitraukimg ir bendradarbiavimg sumodeliuoto socialiniy
igiidziy ugdymo procese; jy igytas patirtis, kuriant jgalinancias aplinkas ir sgveikas,
palankias aktyviam vidutinj intelekto sutrikima turin¢io vaiko socialiniy jgtidziy ug-
dymui/si.
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Atvejo analizé. Atvejo analizé arba atvejo studija (angl. case study) — siste-
minis informacijos atrankos apie konkrety asmenj, socialing aplinka, jvykj ar gru-
p¢ procesas, siekiant suprasti, kaip jis veikia ar funkcionuoja (Berg, 2001). Pasak
Hodkinson, Hodkinson (2001), atvejo analizé remiasi gausiu ir aiskiu jvykiy apiba-
dinimu, pateikia jvykiy pasakojimo chronologija, parodo priezastinius santykius ap-
imantj procesa bei palengvina aiskinima. Tai ,,paprasto atvejo detalus ir sudétingas
tyrimas, suvokiant jo sgveika su svarbiomis aplinkybémis* (Stake, 2000); tyrimas,
kurio metu socialinés problemos analizuojamos istiriant tik vieng ar kelis jy rais-
kos atvejus (Yin, 2009; Stake, 2005), remiantis kuo daugiau socialinés informacijos
Saltiniy ir pritaikant kuo jvairesnius socialiniy tyrimy metodus. Jei kitose tyrimy
strategijose svarbu specifinis teorinis, metodologinis pagrindimas, pirmenyb¢ argu-
mentuotai teikiama stebéjimo ar interviu metodams, tai kalbant apie atvejo studija
galima pasakyti tik tiek, kad ¢ia svarbiausia — koncentruotas démesys konkreciam
atvejui.

Disertaciniame tyrime taikoma vidiné atvejo analizé, kai tiriamas vienas
atvejis (Stake, 2005; Yin, 2008); nuodugniai tyrinéjamas socialinio reiSkinio vi-
enas atvejis (Babbie (2004, p. 293) per sqveikq arba stebéjimg, siekiant iSsamiai
suvokti tg konkrety dalyvj tam tikrame kontekste, kuriame jis tyrinéjamas (Shink-
field, 2007). Naudojantis vidinés atvejo analizés metodu sukauptais duomenimis,
disertaciniame tyrime modeliuojamas vieno mokinio socialiniy jgiidziy ugdymas,
taikant | vaiko stiprybes ir sistemg (vaikas-Seima-mokykla) orientuotas socialiniy
igtdziy ugdymo strategijas.

Stebéjimas. Tiesioginis steb¢jimas vyksta natiiralioje aplinkoje, kurioje
pasireiskia probleminis elgesys, stebint vaikus toje aplinkoje sgveikaujant su kitais
bei uzsirasant jvykius ir kontekstus, kuriuose tai atsitinka (Sugai, Lewis, 1996).
Tiesioginio stebéjimo metodas, suteikiantis informacijos apie vaiko socialinius
igiidzius, gali biiti gana informatyvus (Reynolds, Kamphaus, 2003). Stebétojai
gali naudotis pasakojamaisiais arba kiekybiniais metodais, norédami uzfiksuoti
pastebéta elgesi. Atlikdamas pasakojamaji irasa, stebétojas uzraso sklandy teksta
arba konkretaus elgesio, kuris pasireiské duoto laikotarpio metu, apibidinima
(McConaughy, Kay, Welkowitz, 2007). Disertaciniame tyrime tiesioginio steb&jimo
metodu buvo kaupiami duomenys atvejo analizei.

Turinio analizé — tai formalizuotas dokumento, teksto tyrimo metodas, kai
remiamasi pozymiy, kurie svarbiis tyréjui, analize, iSrySkinanti teksto charakteristikas,
kategorijas, iSreiskiancias empirinius tiriamojo dalyko pozymius, analizés vienetus.

Turinio analizé disertaciniame tyrime taikoma analizuojant interviu
ir stebéjimo protokolus; ieSkoma teiginiy, susijusiy su tyrimo prasme, jic
kategorizuojami ir koduojami (Leedy, Ormrod, 2005; Kvale, 2003; Silverman, 2001;
Zydzitnaité, 2005). Kokybinio tyrimo metu, atlikus interviu ir analizuojant tévy
patirtj, bei steb¢jimo protokoly tekstus, turinio analizés metodas leido jsiskaityti |
ju i8sakytas ir tyréjo uzfiksuotas bei perrasSytas mintis, veiksmus bei susisteminti
esmines socialiniy jgiidziy ugdymo patiréiy kategorijas ir subkategorijas.
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Kiekybiniy ir kokybiniy metody derinimas sudaré¢ galimybe vidutiniskai
sutrikusio intelekto mokiniy socialiniy jglidziy ypatumus analizuoti i$ keliy pozicijy,
apie tiriamg problema susidaryti detalesnj vaizda, suvokti ir interpretuoti vidutinj
intelekto sutrikima turin¢iy mokiniy socialiniy jglidziy struktiira, raiSkos konteksta, i$
kuriy paaiskéjo socialiniy jgidziy ugdymo strategijy modeliavimo socioedukacinése
aplinkose galimybés.

Modeliavimas apima pazinimo, jsitraukimo, poky¢iy, strategijos kiirimo
priemones (Ding, Davison, Peterson, 2005); struktirinj konceptualy pagrinda
(Han, 2005); duomeny interpretavimo schemas (Trochim, 1999). Modeliavimas
disertaciniame tyrime suprantamas kaip konstruktyviy vaiko ir aplinkos socialiniy
saveiky sistemos kiirimas, pagalbos mokiniui ir Seimai planavimo ir realizavimo
procesas, atsizvelgiant | individualius mokinio turimus socialinius jgidzius
(stiprybes) ir ugdymo/si poreikius, kuriuos reikia tenkinti bendromis ugdytinio ir
ugdytojy pastangomis kasdieninése socioedukcinése aplinkose. Laikomasinuostatos,
kad modeliavimas suteikia galimybe derinti ir interpretuoti teorinius konceptus ir
empirinius duomenis (Hitchman, 2004), konstruojant sisteminj, i vaiko galimybes
(stiprybes) orientuota ugdyma, grindziama jgalinimo, socialinio dalyvavimo ir
socialinio konstravimo teorinémis nuostatomis.

Grupiné diskusija, taikant Delphi metodo elementus. ]gyvendinus
individualia ugdymo programa ugdymo dalyviy grupé buvo sukviesta apibendrinti
taikyty ugdymo strategijy efektyvuma. Pagrindiniai diskusijy grupés tikslai:
atskleisti ugdytinés socialiniy jgiidziy raiskos pokycius; taikyty ugdymo strategijy
poveikj mokinés socialiniy jgiidziy ugdymui. Sioje diskusijy grupéje buvo taikomi
Delphi metodo elementai. Grupinés diskusijos metodas priskiriamas prie grupinio
interviu (Bitinas ir kt., 2008), kuriuo buvo sieckiama gauti kokybiniy duomeny apie
taikyty ugdymo strategijy tinkamuma, veiksminguma, ugdant vidutiniskai sutrikusio
intelekto vaiko socialinius jgiidzius. Diskusijy grupei buvo formuluojami atviro tipo
probleminiai klausimai. Subjektyviy patir¢iy ir nuomoniy analizé leido identifikuoti
ugdymo dalyviy jsitraukimo ] vaiko ugdymosi procesa konstruktus, realius
vidutini$kai sutrikusio intelekto vaiko socialiniy jgiidziy ugdymo probleminius
polius.
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Disertacinio tyrimo etapai

Siekiant metodologinés tyrimo vienoves, teoriniai metodai moksliniame
tyrime buvo glaudziai susieti su empiriniais metodais; visi mokslinio tyrimo
elementai ir etapai apjungti | loging sekg. Disertacinis tyrimas atliktas keturiais
etapais. Disertacinio tyrimo etapai, taikyti metodai, imtys apibendrintai pavaizduoti
schemoje (zr. 1 lentele).

1 lentele

Disertacinio tyrimo struktiira:
teorinio ir empirinio tyrimo tikslai, imtys, metodai

. Tyrimo duomeny rinkimo metodai, Duomeny ap dqropmo
Etapai ., metodai
tyrimo imtys
Mokslinés literattiros Saltiniy teorinés analizés
metodas.
Tikslas — susisteminti esminius teorinius socia- | Teoriné analizé, operacionali-

I etapas liniy jgiidziy komponentus, atskleisti socialiniy | zacija, sisteminimas, apiben-
igidziy konstrukto multidimensionaluma, pa- | drinimas
rengti socialiniy jgtdziy teorinj model;.

Klausimyno parengimas adaptuojant Cornish,
Ross, (2004) testa.
Klausimyno teiginiy validacija eksperty ap-

11 etapas klal}sqs .m.et(_)dlv{ (N:1.9?. ~Tik‘sla.s - pa:tikslinti Diagnostiniy kintamyjy
socialiniy jguidziy empirinius indikatorius —se- | prasmiy turinio analizé, kate-
mantinius, prasminius vienetus, teiginiy pras- | gorizavimas
mes.

111 etapas Empirinis tyrimas: kiekybiniy ir kokybiniy metody derinimas
Anketine pedagogy apklausa (rastu), taikant

3.1 uzdaro tipo klausimyna. o . .
Tikslas — atskleisti vidutinj intelekto sutrikimg | Staistinés analizés metodai:
turin¢iy mokiniy socialiniy jgtidziy struktiirg. AEsogp statlgt{ka (faktorln'e
Respondentai — specialieji pedagogai (N=214), | analize; vidurkiai, procentai,
kurie testu-klausimynu jvertino 507 savo ugdy- standartm'ls 'r'1uokryp1s; Pear-
tiniy — vidutiniskai sutrikusio intelekto mokiniy | SOM koreliacija)
socialinius jgudzius.

Tevy, auginanciy vidutinj intelekto sutrikimg

32 turincius vaikus, apklausa. Interviu teksty turinio analizé
Tikslas — remiantis tévy jzvalgomis, iliustruoti
vidutinio intelekto sutrikimo mokiniy sociali-
niy jgidziy struktira, giliau atskleidziant vaiky
turimy socialiniy jgidziy raiska.

Metodas: pusiau strukttiruotas interviu.
Tyrimo dalyviai — tévai (N=39)
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1 lentelés tesinys

IV etapas Empirinis tyrimas (atvejo analizé): ugdymo strategijy modeliavimas

Tikslas — j ugdytinio stiprybes orientuoty ugdy-

mo strategijy modeliavimas.

e Jaiko stiprybiy identifikavimas, remiantis
sudarytu socialiniy jgudziy teoriniu mode-
liu. Metodai: dokumenty analize, stebéjimas
(840 min), nestruktiiruotas interviu,

e | vaiko stiprybes ir specialiuosius poreikius
orientuotas socialiniy jgiidziy ugdymo turi-
nio formavimas;

e vaiko galimybes atitinkanciy individualizuo-
ty ugdymo ir skatinimo metody parinkimas;

e vaiko, turinCio vidutinj intelekto sutrikima,
jitraukimas | aktyvig sgveikg su bendraam-
Ziais ir suaugusiais jvairiose aplinkose;

e tévy dalyvavimas vaiko socialiniy jgudziy
ugdymo procese;

e mokyklos ir Seimos pagalba vaikui
i(si)traukiant | aktyvig veiklg ir bendravima
su bendraamziais.

Ugdymo rezultaty apibendrinimas. Delphi

metodo elementai. Tyrimo dalyviai: mokinés

Seimos nariai (2) — globéja ir sesuo; moking ug-

dantys mokytojai (2); globos namy socialinés

darbuotojos (2).

Atvejo tyrimo duomeny apdo-
rojimo metodai:

dokumenty, stebéjimo proto-
koly ir interviu teksty turinio
analizé

Delphi metodu surinkty duo-
meny turinio analizé

Pirmame etape analizuojant teorinius Saltinius buvo konstruojama teoriné
socialiniy jglidziy samprata; susisteminus jvairiy autoriy tyrimy duomenis,
sukonstruotas teorinis socialiniy jgidziy struktiiros modelis ir atskleisti esminiai
socialiniy jgiidziy komponentai. Apzvelgti vidutiniSkai sutrikusio intelekto asmeny
socializacijos ir socialiniy jgiidziy bei jy ugdymo ypatumy tyrimai, iSanalizuotos
socialiniy jgiidziy ugdymo prielaidos ir veiksniai, dilemos ir problemos.

Antrajame etape parengtas kiekybinio tyrimo instrumentas — klausimynas
specialiyjy mokykly mokytojams, atlikta eksperty apklausa. Taikant eksperty
apklausos metoda, buvo patikslinti diagnostiniai socialiniy jgudziy kintamieji —
semantiniai, prasminiai vienetai, leidziantys atskleisti tiriamo reisSkinio empirines
prasmes (t. y., atliktas vidinis ir iSorinis testo teiginiy validavimas).

Treciajame etape atliktas kiekybinis tyrimas — pedagogy apklausa rastu,
naudojant uzdaro tipo klausimyna. Atlikus kiekybing duomeny analizg, atskleista
vidutinj intelekto sutrikimg turin¢iy mokiniy socialiniy jgiidziy struktiira.

Remiantis teoriniu socialiniy jgiidziy struktiiros modeliu ir kiekybinio tyrimo
(pedagogy apklausos) duomenimis, parengtas tévy apklausos pusiau struktiiruoto
interviu metodu klausimy planas (suformuluoti interviu klausimai tévams), atlikta
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tévy apklausa ir interviu turinio analizé. Remiantis tévy jzvalgomis, buvo siekiama
iliustruoti teorinj socialiniy jgudziy struktiiros modelj, giliau atskleidziant vaiky
turimy socialiniy jgiidziy raiska.

Ketvirtajame etape pasirinkus vieno atvejo tyrima, taikytas dokumenty
analizes, stebéjimo ir tévy, pedagogy interviu metodas. Atlikus dokumenty, stebéjimo
duomeny ir pasirinkty vidutiniskai sutrikusio intelekto mokinés socialiniy jgtidziy
ugdymo/si dalyviy interviu turinio analiz¢, numatytos individualizuoto mokinei
socialiniy jgidziy ugdymo strategijos. Modeliuota aktyvi ugdytings, turincios
vidutinj intelekto sutrikima, ir kity ugdymo/si dalyviy (glob¢jos, pedagogy) ugdomoji
saveika, kurios tikslas ugdyti mokinés socialinius jgtidzius formaliose ir neformaliose
aplinkose. Vidutinio intelekto sutrikima turin¢ios mokinés socialiniy jgidziy ugdymo
strategija modeliuota remiantis sistemy teorijos, stiprybiy perspektyvos, simbolinio
interakcionizmo, socialinio konstravimo, socialinio dalyvavimo paradigmomis.

Delphi metodu buvo apibendrinti atvejo analize gristo tyrimo — ugdymo
strategijos modeliavimo rezultatai: iSnagrinétos ugdymosi dalyviy (ugdytinés,
jos Seimos nariy ir mokytojy) bendradarbiavimo procese igytos naujos patirtys,
suvokimai, ugdant vidutini$kai sutrikusio intelekto mokinés socialinius igtidzius
jvairiose veiklose ir aplinkose.

Tyrimo mokslinis naujumas ir praktinis reikSmingumas. Socialiniy
igiidziy fenomeno tyrimai aktual@is visose Salyse; tai liudija Sios srities tyrimy ir
studijy jvairové visame
pasaulyje. Tyrimo mokslinj naujumg ir praktinj reikSminguma apibtidina tai, kad:

e suformuluota sisteminé socialiniy jgidziy samprata;

e sukonstruotas teorinis socialiniy jgudziy struktiiros modelis,

e pirmg karta Lietuvos edukologijoje atliktas vidutinj intelekto sutrikimgq
turinciy mokiniy socialiniy jgudziy struktiros identifikavimo ir ugdymo strategijy
modeliavimo socioedukacinése aplinkose tyrimas, grindziant ji 1) stiprybiy
perspektyva, t. y., akcentuojant ne negales, o vidutiniskai sutrikusio intelekto
vaiko stiprybes (turimus socialinius jgiidzius), bei 2) remiantis sistemy teorijos
metodologinémis nuostatomis, t. y., pripazjstant visy ugdymo dalyviy jsitraukimo ir
bendradarbiavimo biitinuma sistemoje vaikas-seima-mokykla.

46




ISVADOS

Th

Disertacinis tyrimas leido suformuluoti esmines i§vadas, svarbias sprendziant

vidutini$kai sutrikusio intelekto vaiky socialiniy jgtidziy ugdymo/si problemas.

1.

Socialiniai jgiidziai — tai asmens socialinés kompetencijos sudedamoji
dalis, sudétingas multidimensinis konstruktas, sudarytas i§ tarpusavyje
integruojanéiy (persidengianciy) ir vienas kitag papildanciy struktiiriniy
komponenty: 1) interakcijos jgiidziai; 2) bendravimo jgiidziai 3) dalyvavimo
iglidziai 4) emociniai jgiidziai 5) socialinés kognicijos jgiidziai. Kiekvieng i$
$iy socialiniy jgudziy struktiriniy komponenty sudaro atitinkamy socialiniy
gebéjimy kompleksai, kuriuos sieja glaudis sisteminiai rysiai.

Vidutinio intelekto sutrikimo mokiniy socialiniy igtdziy trikumus lemia ne
tik negalés charakteristikos, bet ir aplinkos ribotumai: socialiniy kontakty
stoka, ribotas bendravimo ratas; socialiniy jgiidziy ugdymo sistemingumo
ir individualizavimo stoka; menkas tévy ir pedagogy bendradarbiavimas;
ir kt. Kiekvieno vaiko/asmens socialiniy jgtidziy struktiira individuali, ir tai
lemia nevienoda socialinio adaptyvumo bei socialinio funkcionavimo lygj.
Individualiy socialiniy jgiidziy identifikavimas svarbus tuo, kad orientuoja
konstruoti i vaiko stiprybes orientuota ugdyma. Kryptingas socialiniy jgiidziy
ugdymas turi vykti maziausiai varzancioje aplinkoje, ugdytiniui aktyviai
dalyvaujant socialinése saveikose su bendraamziais ir suaugusiaisiais; taciau
dél specifinés specialiyjy mokykly aplinkos, mokiniams triiksta realiy situacijy,
kuriose $ie jgiidziai bty pritaikomi ir tobulinami.

Siame tyrime suformuluoto socialiniy jgiidziy teorinio modelio validuma,
vertinant vidutiniskai sutrikusio intelekto mokiniy socialinius jgiidziy struktiira,
patvirtino specialiyjy pedagogy, ugdanciy Siuos mokinius, apklausos duomeny
faktoriné analizé. Tévy interviu metodu atliktas tyrimas papildé ir patikslino
vidutinio intelekto sutrikimo mokiniy socialiniy jgiidziy raiskos jvairiose
aplinkose ypatumus. Pedagogy ir tévy apklausos duomeny analizé parod¢, kad
socialinése sgveikose vidutinio intelekto sutrikimo mokiniai daug sunkumy
patiria dél nepakankamy visy sri¢iy socialiniy jgidziy. Taciau nustatyta, kad
vidutinio intelekto sutrikimo mokiniai pasizymi ne tik socialiniy jgudziy
stoka; dalis jy turi kai kuriy emocinio ekspresyvumo, socialinio jautrumo ir
kt. geb¢jimy. Socialinése saveikose vidutinio intelekto sutrikimo mokiniai
daugiausia sunkumy patiria dél nepakankamy socialinés kognicijos igiidziy;
Sios srities jgudziy stoka lemia daugelio kity socialinio funkcionavimo sriciy
(bendravimo, dalyvavimo veiklose) sunkumus.

Socialiniy jglidziy ugdymo strategijos disertaciniame tyrime grindziamos
sistemy teorijos ir stiprybiy perspektyvos teorinémis nuostatomis, o jas papildo
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simbolinio interakcionizmo ir socialinio konstravimo teiginiai. Siy teoriniy
nuostaty saveikoje suformuoti tokie vidutiniSkai sutrikusio intelekto mokiniy
socialiniy jgiidziy ugdymo strategijy realizavimo principai: ugdytinio stiprybiy
identifikavimas (atpazinimas), remiantis socialiniy jgiudziy teoriniu modeliu, j
ugdytinio stiprybes ir specialiuosius poreikius orientuotas socialiniy jgudziy
ugdymo turinys, ugdytinio individualias galimybes atitinkanciy socialiniy
jgiudziy ugdymo ir skatinimo metody parinkimas; ugdytinio jtraukimas j
aktyvig sqveikg su bendraamziais ir suaugusiais jvairiose aplinkose; Seimos
dalyvavimas vaiko socialiniy jgidziy ugdymo/si procese; mokyklos ir Seimos
bendradarbiavimas ir pagalba ugdytiniui j(si)traukiant j aktyvig veiklg ir
bendravimg su bendraamziais.

Stiprybiy perspektyva reiskia vaiko turimy socialiniy jgiidziy identifikavima ir
orientacijg j vaiko stiprybes bei individualias galimybes, modeliuojant ugdymo
procesa. Atvejo analizé atskleidé individualius ir tipinius vidutiniskai sutrikusio
intelekto mokinés socialinius jgiidzius ir potencialias galias, iSrySkino galimas
socialiniy jgiidziy individualizuoto ugdymo gaires ir resursus, kuriais remiantis
buvo modeliuvojamas ugdymas: parengtas vaiko stiprybes ir galimybes
atitinkanciy socialiniy jgtidziy ugdymo planas, numatyti ugdomosios veiklos
dalyviai, konkretus veiklos turinys, metodai ir biidai, kuriais buvo specialiai
konstruojamos ugdytinés socialinés saveikos sistemoje vaikas — Seima
— mokykla. Modeliuojamy ugdymo strategijy stiprybé — sisteminis poziiiris
1 vaiko socialiniy jgtidziy ugdyma/si. Sistemy teorijos nuostatos, sisteminis
pozitris j vaiko ugdymasi pasireiskia ne tik tuo, kad tiek identifikuojant vaiko
turimus jgiidzius, tiek ir planuojant bei igyvendinant j vaiko stiprybes orientuota
ugdyma jtraukiama Seima ir konstruojama visy ugdymo dalyviy saveika, bet
ir tuo, kad kuriama vientisa ugdymo turinio ir ugdomyjy poveikiy sistema.
Seimos j(si)traukimas ir dalyvavimas — itin vertingas vaiko socialiniy jgiidziy
ugdymo/si resursas ir stiprybé.

Remiantis simbolinio interakcionizmo teoriniais teiginiais, socialiniy jgtidziy
ugdymas organizuojamas visy ugdymo dalyviy pastangomis tikslingai
modeliuojant mokinés aktyvias socialines sgveikas jvairiose situacijose ir
ivairiose aplinkose; kiekvienamugdymo dalyviui suteikiami aktyviis vaidmenys
ugdymo procese ir apibrézti jy funkciniai rySiai.

Socialinio konstravimo poziuriu socialiniy sgveiky ir situacijy modeliavimas
igalina ne tik mokinio socialiniy jgtidziy ugdyma/si, bet ir ugdymo dalyviy
naujy ugdymo/si patir¢iy konstravima. Rémimasis vaiko turimomis stiprybémis
bei sisteminio poziiirio taikymas tikslingai organizuojant ugdomasias sgveikas
lémé teigiamus pokycCius visose sistemos dalyse (vaikui, $eimos ir mokyklos
ugdomajai aplinkai).

Esminiai vaiko stiprybémis ir ugdymo dalyviy sistemy saveika grindziamy
ugdymo strategijy modeliavimo rezultatai apibiidinami dvejopai:



Pirma, pakitusiu ugdytojy poziiiriu i ugdyting ir jos socialiniy jgiidziy ugdyma:
ugdytojai geriau pazino moking; kartu kito ir pozitiris j mokine, jos galimybes,
sritys. Seimos ir mokyklos partnerysté, ugdant socialinius jgiidzius ir nuolat
skatinant mokinés aktyvuma bei tinkama elgesj ivairiose situacijose, daré
teigiamq ugdomajj poveikj mokinés sqveikai su bendraamziais, jos aktyvesniam
sitraukimui j bendraamziy veiklas. Sistemingas ir kryptingas socialiniy jgiidziy
ugdymas 1émé kad ir nedidelius, bet pozityvius kai kuriy sri¢iy socialiniy
jgidziy pokycius: i§ dalies pavyko jtraukti moking j bendraamziy veikla;
sumazéjo neigiamos elgsenos veiksmy.

Antra, sisteminis pozilris tikslingai organizuojant ugdomasias sgveikas lémé
pozityvius klasés klimato pokycius, suvienijo ugdytojus ir leido jiems kryptingai
spresti su vaiko jgudziy ugdymusi susijusias problemas, pakeité ugdymo dalyviy
poziirj j tarpusavio bendradarbiavimq: atsirado glaudus ugdymo dalyviy rysys,
perauges j partneryste, geresnis savo, vienas kito ir vaiko poreikiy bei galimybiy
pazinimas, aiskesnis ugdymo dalyviy vaidmeny ir atsakomybés suvokimas,
pozityviai jvertintas Seimos dalyvavimo vaidmuo visuose ugdymo etapuose (vaiko
stiprybiy pazinimo, ugdymo plano konstravimo, jsitraukimo j mokinés ugdymo
procesa, plétojant jos bendravimo ir dalyvavimo jgidzius jvairiose veiklose ir
aplinkose). Ugdymo dalyviai ypac pozityviai jvertino bendradarbiaujant jgytq
naujg patyrimg, mokymasi dalinantis Ziniomis, sujungiant kiekvienam savo
paties ir kito patirtini mokymasi; sékminga partnerysté suformavo ugdymo
dalyviy aktyvesnio ir kryptingesnio bendradarbiavimo nuostatas, ryztq priimti

Taigi, disertaciniame tyrime socialiniy jgidziy ugdymo modeliavimas

traktuojamas kaip ugdytinio stiprybémis paremta, sisteminé ir kryptinga ugdomoji
saveika, kuri sudaro prielaidas visy ugdymo dalyviy (sistemos daliy) pozityviems
pokyc¢iams. Tyrimo dalyviy refleksyviy patiréiy mokslinis apibendrinimas praturtina
specialiojo ugdymo teorija naujomis socialiniy jgidziy ugdymo galimybiy
jZvalgomis.
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