VILNIUS PEDAGOGICAL UNIVERSITY

Juraté Sucylaité

EDUCATIONAL POETIC THERAPY
AS ATOOL FOR EMPOWERMENT
OF ADULTS ILL WITH SCHIZOPHRENIA
OR DEPRESSION

Summary of the Doctoral Dissertation
Social Sciences, Educational Science (07S)

Vilniaus
pedagoginio
univergiteto
Ceidyhla

Vilnius, 2011



The Doctoral Dissertation is prepared 2007-2010 at the Vilnius Pedagogical
University
Doctoral studies were supported by State Studies Foundation in 2008, 2009, 2010

Scientific Advisor
Assoc. Prof. Dr. Vilmanté Aleksiené (Vilnius Pedagogical University, Social sciences,
Educology - 07 S)

Scientific consultant for this research
Prof. Habil. Dr. Algirdas Gaizutis (Vilnius Pedagogical University, Humanities,
Philosophy - 01 H)

The dissertation will be defended at the Board of Social Sciences at Vilnius
Pedagogical University

Chairman
Prof. Habil. Dr. Marijona Barkaukaité (Vilnius Pedagogical University, Social
sciences, Educology - 07 S)

Members

Prof. Habil. Dr. Vytautas Gudonis (Siauliai University, Social sciences, Psychology -
06 S)

Prof. Dr. Ona Monkevic¢iené (Vilnius Pedagogical University, Social sciences,
Educology - 07 S)

Prof. Dr. Vilija Saliené (Vilnius Pedagogical University, Social sciences, Educology -
07S)

Assoc. Prof. Dr. Virginija Adomaitiené (Lithuanian Health Sciences University,
Biomedical sciences, Medicine — 07 B)

Opponents

Prof. Dr. Rata Marija Andriekiené (Klaipéda University, Social sciences, Educology -
07°S)

Prof. Habil. Dr. Vaidas Matonis (Vilnius Pedagogical University, Social sciences,
Educology - 07 S)

The doctoral dissertation will be defended in an open sitting of the Board of Social
Sciences, at 13.00 on 8 April at Vilnius Pedagogical University.
Address: Studenty str. 39, LT-08106, Vilnius, Lithuania

The dissertation is available for review at Vilnius Pedagogical University Library and
Martynas Mazvydas National Library of Lithuania

© Juraté Sucylaite, 2011
© Vilnius Pedagogical University, 2011



VILNIAUS PEDAGOGINIS UNIVERSITETAS

Juraté Sucylaité

UGDOMOJI POETIKOS TERAPIJA KAIP
PRIEMONE SUAUGUSIUJU, SERGANCIUJU
SIZOFRENIJA AR DEPRESIJA, JGALINIMUI

Daktaro disertacijos santrauka
Socialiniai mokslai, edukologija (07S)

Vitniaus
pedagoginio
univergiteto
leidyhla

Vilnius, 2011



Disertacija rengta 2007-2010 metais Vilniaus pedagoginiame universitete
Valstybinis studijy fondas doktorantiros studijas rémé 2008, 2009, 2010

Moksliné vadové
doc. dr. Vilmanté Aleksiené (Vilniaus pedagoginis universitetas, socialiniai mokslai,
edukologija -07 S)

Mokslinis konsultantas
prof. habil. dr. Algirdas Gaizutis (Vilniaus pedagoginis universitetas, humanitariniai
mokslai, filosofija - 01H)

Disertacija ginama Vilniaus pedagoginio universiteto Edukologijos mokslo kryp-
ties taryboje

Pirmininké
prof. habil. dr. Marijona Barkauskaité (Vilniaus pedagoginis universitetas, socialiniai
mobkslai, edukologija - 07 S)

Nariai

prof. habil. dr. Vytautas Gudonis (Siauliy universitetas, socialiniai mokslai, psicho-
logija - 06 S)

prof. dr. Ona Monkevic¢iené (Vilniaus pedagoginis universitetas, socialiniai mokslai,
edukologija - 07 S)

prof. dr. Vilija Saliené (Vilniaus pedagoginis universitetas, socialiniai mokslai, eduko-
logija - 07 S)

doc. dr. Virginija Adomaitiené (Lietuvos sveikatos moksly universitetas, biomedicinos
mokslai, medicina - 07 B)

Oponentai

prof. dr. Rata Marija Andriekiené ( Klaipédos universitetas, socialiniai mokslai, edu-
kologija - 07 S)

prof. habil. dr. Vaidas Matonis (Vilniaus pedagoginis universitetas, socialiniai moks-
lai, edukologija — 07 S)

Disertacija bus ginama viesame Edukologijos mokslo krypties tarybos posédyje 2011
m. balandzio 8 d. 13 val. Vilniaus pedagoginio universiteto 204 aud.
Adresas: Studenty g. 39, LT-08106 Vilnius, Lietuva

Disertacijos santrauka isiysta 2011 m. kovo 8 d.
Disertacijg galima perziaréti Vilniaus pedagoginio universiteto ir Lietuvos Nacionali-
néje Martyno Mazvydo bibliotekose

© Juraté Sucylaite, 2011
© Vilniaus pedagoginis universitetas, 2011



INTRODUCTION

Relevance of the topic. Nowadays educators meet a challenge
to humanize education, promoting understanding and tolerance.
Psychiatric illness is a cause of lost self dependence and disability to
live in society. On the other hand, often isn’t employed the cognitive
potential of depressed and schizophrenic patients for learning
not to face personal future with hopelessness, but to build it with
responsibility and hope. According to the United Nations Program
on Education for All and Education for Life it is necessary to meet
“needs of all peoples, for all times, with no exception” (Delors et al,
1996). Most of the United Nations and European Union documents
(Declaration of Hamburg, 1997, Lisbon, 2000, the Hague Declaration
of 2000, Education for Sustainable Development Strategy, 2005, etc..)
scholars (McKeown, 2002, Scott Gough, 2003; Galkuté etc. ., 2003,
Zubrickiené, Adomaitiené, Andriekiené, 2008) particularly emphasize
the role of adult education and sustainable development of society.

The way useful for depressed and schizophrenic patients to
keep self-esteem, self-assessment and to survive is learning to be, to
live and to act together with others. Based on the above-mentioned
document analysis, it can be argued, that in order to achieve
sustainable development of society it is necessary to extend the
mission of adult education, to emphasize on its development, and on
involvement into education not only active people with a clear need
to hold out occupation positions, but adults with special educational
needs as well.

Education is an agent of positive social transformation: reduces
criminality and improves mental health and health in general, so

the task to promote the understanding and tolerance has never been



more obvious than today. Mental Health Strategy (2007) emphasizes
the need to combine efforts of various professionals for strengthening
mental health. The same point of view is discussed in EU documents
(Depression and Suicide prevention Congress 2009 12 10-11), it is
recommended optimize psychosocial development of children and
young people and to strengthen their mental health; to develop
lasting projects for improvement of mental health of disabled people
and to overcome their social isolation. In order to reinforce the idea of
lifelong learning and to facilitate learning for all groups of people, it is
a need to suggest scientifically based and effective training (learning)
methodic for patients ill with schizophrenia and depression. In the
works, written by J. McGovern ir D. Turkington (2001), schizophrenia
is seen as a continuum, which includes psychotic, neurotic disorders,
and what is healthy - this approach confirms educational efforts to
improve quality of life of mentally ill people.

Schizophrenia is a complex phenomenon, so educational research
requires an interdisciplinary approach. There is no deeper analysis
of learning of schizophrenic and depressed people in Lithuanian
scientific context. Creation of methodic of educational poetic therapy,
its implementation into practice, and its scientific research deny
stigmatized standpoint to mentally ill, and lets to overcome social
isolation of schizophrenic and depressed adults. Scientific research
of education in arts and its benefit for stimulation of health and
psychosocial development of disabled has traditions in Lithuania.
A. Vaitkeviciené (2006), V. Aleksiené (2001), A. Brazauskaité (2001),
L. Kac¢iugyté-Skramtai (2002), A. Vilkeliené (2000), J. Sinkiiniené
(2001) defended their dissertations, but the usage of literature and
language arts for empowerment of schizophrenic and depressed
adults is still not examined in the discussions of Lithuanian scientists.

The usage of language arts is a specific criterion of educational poetic



therapy. Artistic language makes more impact on emotions and
imagination and has more power to awake reminiscences, which
disclose personal meanings. Existential knowledge is given in very
concrete form like individual witnessing, so this method inspires and
encourages learners to open up new perception. Metaphoric language
and fiction not only intrigue, but tell existential truth delicately,
indirectly, so protects individual’s self evaluation and self identity,
helps person to escape traumatic experiences. According C.G. Jung
(1996) mythological archetypes of stories draw together universal
spiritual experience of present and past generations, give hope and
strengthen efforts to survive in difficult situation. In the spectrum
of Lithuanian scientific works there is no discussions how to use the
literature to analyze own experience: to understand the causes and
the results of past events; to recognize the strongest sides of self,
which were able to help to survive; to evaluate the weak sides of self,
which could break down rational understanding of situation; and
to understand the social causes of conflicts and a need to learn to
manage own behavior and strategies of its management.

Culture of Peace and self-responsible life can be developed via
holistic methods of transformative learning. It is known that the
disclosure of emotions and thoughts can be painful, that sadness is
normal status of learner in interaction with new knowledge and lasts
until new integral understanding is reached (Boyed, Myers, 1988), but
there is no scientific discussion how to manage sadness in educational
process. The method of creative writing liberates person from painful
experiences, allows reconciliation between self and personal situation
in the world, but depressed and schizophrenic people often are locked
in themselves, so it is a need to have training methods (techniques)
to liberate feelings, emotions and thoughts. In Lithuanian scientific

literature there is no analysis of methods, which could inspire



writing of mentally ill adults; and there is no analysis of the benefit of
writing for disclosure clients’ personal meanings, useful for critical
reflection, and for personal and social transformations. There is no
research on the impact of educational poetic therapy techniques
on development of depressed and schizophrenic adults illness and
their future life. The creation of methodic of educational poetic
therapy is a result of reflective analysis of 10 years own educational
practice. Client’s and educator’s relations are based on equality and
partnership, this direction of empowerment advocates for conception
of social participation (Ebersold, 2002, Ruskus, Mazeikis, 2007 ).
Interdisciplinary standpoint, based on scientific findings in nursing
(Rindner, 2004, Fulton, 1997, Hage, 1997) and on theories of
transformative learning (Freire, 1970, Tisdell, 2003 Mezirov,1997 ),
allowed to construct original methodic of educational poetic therapy
for empowerment of adults ill with schizophrenia or depression, and
to apply it into practice, and to analyze its results. Psychotherapeutic
goals (better cognitive, emotional and social functioning) are
achieved, so word therapy is acknowledged in educational context.
That’s why this scientific research is new.

The analysis of application of educational poetic therapy for
empowerment of schizophrenic and depressed adults is presented first
time in the scientific context of Lithuania.

Scientific problem of the research: As demonstrated analysis of
scientific literature and practical observations, there is no systematic
approach to poetry therapy techniques, which were useful to empower
adults ill with depression or schizophrenia, that’s why is it possible to
formulate main research question: what are the preconditions of the
empowerment of depressed and schizophrenic adults; based on what
is created theoretical model of educational poetic therapy; and how

effective is created methodic.



Object of this research: effectiveness of educational poetic

therapy methodic, applied for empowerment of depressed and

schizophrenic adults.

Aim of this research: To analyze the effectiveness of educational

poetic therapy theoretically and to confirm it empirically.

The objectives of this research:

1.

To analyze the factors that affect adults’ ill with schizophrenia
or depression ability to live independently in society and learn
to be.

. To analyze preconditions of empowerment of depressed and

schizophrenic adults and to reveal theoretical model of educa-

tional poetic therapy.

. To construct methodic of educational poetic therapy and to

make its examination.

. To confirm effectiveness of educational poetic therapy me-

thodic via case analysis.

Defensive arguments:

1.

Suppression and ignorance of emotions, a lack of knowledge
how to deal with negative experiences causes negative thinking
and leads to low self evaluation and withdrawal, which weak-
ens reflective thinking, verbal skills and ability to interact with
new knowledge. Abilities to live in society and to learn to deal
with disability decrease, this leads to failure to assess intellec-
tual ability of mentally ill people in society and to marginali-

zation.

. Precondition of empowerment of depressed and schizophrenic

adults - creation of cultural spiritual environment for learn-
ing, helpful for client’s liberation from internal and social iso-
lation: for getting power to speak up about personal meaning,

for management of anxiety and interaction with new knowl-



edge. Empowerment of depressed individuals is more related
with cultural spiritual tradition of transformative learning;
empowerment of schizophrenic individuals is more related
with social emancipation tradition of transformative learning.

3. Poetic language gives possibility to tell new knowledge (mean-
ings) delicately escaping wounding, inspiring to survive. Expe-
riences of mentally ill persons, expressed in poetic way, trans-
form low self evaluation and liberate from internal isolation.

4. Educational poetic therapy methodic involves: 1) management
of emotional isolation and development of emotional expres-
sion, 2) strengthening of self evaluation and stimulation of
responsibility for own life, 3) development of cognitive skills,
4) strengthening of verbal skills and its development, 5) recon-
struction of social behavior. Realization of educational poetic
therapy methodically is expressed in 1) interaction between
learner and literature, which is able to cause awakening of
feelings and reminiscences, 2) collaboration with educator
in learning to analyze life problems and to relate the ideas of
literature with personal experience, 3) stimulation of creative
writing, helpful to express deep experiences. Empowerment is

result of epistemological changes.

Theoretical and methodical research statements:

Post structuralism Postulate: social reality is dynamic and created
by people; subjectivity and qualitative research are acknowledged.

Postmodern philosophy gives possibility for various interpretations
of social reality and an opportunity to research it stressing that the
sources of information and knowledge significant to this research

may be different.
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Existential philosophy (M. Heidegger, 1992, J.P. Sartre, 1974,
K. Jaspers, 1989 and other) explains reality as subjective world of
individual, where death is apprehensible and unavoidable, fear and
crises are experienced. Freedom of individual, choice of alternatives,
and uniqueness of individual are honored. Importance of humanities
is emphasized as a way to increase perception of existential problems.
The goal of education is to teach to understand existential phenomena,
to develop self dependence and self creation. Ideas of logotherapy
are important in this context. According V. Frankl (2008) potential
meaning exists in every situation, and individual is responsible for its
realization. Individual’s efforts to look for life meaning are supported
in educational process.

Humanistic psychology: (A. Maslow, 2006, C. Rogers, 2005,
E. From, 1990). A human being is positive by nature; destructiveness
takes place, when basic needs are not satisfied. People can be
autonomic and unique without loosing relationship with other. In
educational process learner experiences unconditional love and
esteem, relationship is grounded by equality and partnership, process
is orientated to highest values. Educator is emphatic. Humanistic self
expression theory is important in this context. Everyone is responsible
for creation of own individuality. Hopelessness, depression and angst
are named as meta-pathology, which appear when a man doesn’t try
to achieve meta-values: truth, kindness and beauty. Educator seeks
self realization, progress in self education, delivers main attention to
learner, and stimulates his or her self realization.

Phenomenological standpoint (E. Husserl, 2005, Binswanger, 1999)
world exists really, but it gets meaning only by personal perception.
Poetical experiences become a part of experience of individuals. By
point of view of Dasein, or phenomenological analysis of human being in

the world, authentic being is related to transcendence of self limitation,
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with creation of future project. The goal of education is to help to find
authentic life, aim, and to create own life trying to reach goals.

Individual psychology: (A. Adler, 2009) man’s unconsciousness is
not separated from social context. Individual puts efforts to subordinate
inner experiences to social interest, successful therapy or educational
help needs understanding the individual within social context.

Social emancipation learning theory: (P. Freire, 1970) social reality
is understood like living place of man, where individual involved
into educational action transforms society. Educational process is
orientated to liberation of individual and development of his or her
critical thinking; relationship between teacher and learners is based
on equal partnership.

Cultural spiritual transformative learning theory: (E. Tisdell,
2006.) Learning is understood as a process not separated from
spirituality, telling own story and listening to stories of others help
to find new standpoints to life’s phenomena; and person’s skills to
perceive the problems of human being are developed by discovering
new meanings.

Philosophy of dialog (M. Buber, 1998): three kinds of relationship
are mentioned: being, open - hearted communication and
involvement. Action of speaking are more important than content of
thoughts. Educator involves self into life of learner and experiences
relationship I - You, and expresses inner experiences in speech.

Interactive bibliotherapy / poetic therapy paradigm (A.Hynes,
M. Berry-Hynes, 1994, N. Mazza, 1998), is based on individual
psychology (Adler, 2009), psychoanalysis (Freud, 1999) psychodrama
(Moreno, 1969), Gestalt psychology (Perls, Heferline, Goodman,
1951). Life is understood as creative process, creativity as personal and
social act. Poetry reading or writing is understood as a way to explore

inner feelings, to bring some materials from unconsciousness to
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consciousness and to find words for expression of inner experiences,
to attempt the resolution of inner conflict.

Research methods are employed: analysis of scientific literature,
analysis of documents, phenomenological observation, descriptive
and hermeneutic - interpretative methods, strategy of grounded

theory, educational project, method of experts, case studies.

Scientific novelty and theoretical significance of the research:
In Lithuanian context
e Educational poetic therapy methodic for empowerment of de-
pressed and schizophrenic adults, based on theories of trans-
formative education, hasn’t been constructed till this time.
e The possibilities of educational poetic therapy haven’t been
discussed in Lithuanian scientific context.
In the context of the world
o First time is presented educational poetic therapy methodic for
empowerment of depressed and schizophrenic adults, and its
application is analyzed.
e Practical significance of this research
Educational poetic therapy is innovative method in wild
world context of poetic therapy. In USA, UK and other countries
developmental bibliotherapy / poetry therapy is oriented to
development of self cognition of healthy individual, to development
of creative powers and strengthening of spiritual health. Educational
poetic therapy methodic for empowerment of depressed and
schizophrenic adults hasn’t been constructed till this time.
Research of effectiveness of educational poetic therapy, applied
for empowerment of depressed and schizophrenic adults, has benefit
for all specialists of the system of mental health, because the benefit

and meaning of development of verbal skills are explained, and it
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is shown how to transform low self evaluation in dialoging and to
strengthen individual’s power to live self- dependently in the society.

The methodic of educational poetic therapy is like guide for
practitioners of mental health; aims and benefit of educational poetic
therapy techniques are theoretically grounded, the description of
concrete educational — psychological techniques is presented. This
methodic helps specialists to develop own professional competence,
and to transfer one or other techniques of educational poetic therapy
into own practice. Liberation of power to speak up and to keep dialog
improves communication with physician psychiatrist, this serves for
purpose to define the diagnosis and plan of treatment more precisely.

Concrete ways how authentic language is stimulated and
developed are presented for arts therapists. If clients’ experiences,
disclosed in the therapies of visual art, music, dance and movement,
were expressed in authentic language, this could lead to better
perception of own experience and could strengthen therapeutic effect.

It is possible to use the principles of educational poetic therapy in
other field of educational sciences: in language arts, in education of
teachers, in projects of cultural educations, and in social work, and in
nursing of mentally ill.

Structure of this dissertation

This work consists of introduction, four parts, conclusions,
recommendations, references and appendix. The work contains
54 visual aids: 13 pictures, 41 tables. 291 literary sources have been

used for thesis paper.
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REVIEW OF DISSERTATION CONTENT

Introduction contains grounding of scientific problem and
its relevance, scientific novelty of the work, goals and objectives
of the research, theoretical significance of the work and practical
importance. Explanation of interdisciplinary point of view to learning
and empowerment of depressed and schizophrenic adults is given, the
concept of educational poetic therapy is presented, and a list of titles
of published scientific articles and scientific abstracts closed to topic
of dissertation is put.

In the first part “Learning as a possibility to reduce disability
of schizophrenic and depressed adults” the author of the
dissertation discusses the influence of different factors on learning of
schizophrenic and depressed adults, and pursues to reveal educational
preconditions for empowerment individuals ill with mental illness,
and the relationship between the development of verbal skills,

narrative and recovery from mental illness.

The first chapter “Factors shaping the attitudes to learning
of mentally ill adults” examines mental health as complicated
phenomenon, depended on biological, psychological and social
factors. Biological conception of schizophrenia is confirmed by
small deviations from biological norm and by pathological metabolic
findings in human brain in case of schizophrenia (Gottesman, 1977,
Torrey, 1994). Family members of schizophrenic patient usually have
the same small pathological changes and insufficiency of metabolic
processes in brain, but not everyone with genetic predisposition to
illness is ill with schizophrenia; it means the necessity to develop
researches on influence of psychosocial situation on schizophrenia
(Bertrando, 2006). Bio-psychosocial model of mental illness,

developed by Engel (1970), gives theoretical ground for examination
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of social influence on mental health, and leads to supposition, that
psycho education of mentally ill people is real way to reduce their
disability. Contradictory statements of effectiveness of psycho
education (NICE, 2002, Falkai, Wobrock, Lieberman and other,
2006) disclose a problem of concept of psycho education. Evolutional
point of view to psycho-education (Bertrando, 2006) emphasizes on
integration of therapeutic techniques into teaching of mentally ill
people, and this concept is more closed to educational poetic therapy.
Stressful life events have negative effects on subjective wellbeing
(Dormann, Zapf, 2004; Story, Repetti, 2006, Kiselica and other, 1994;
Lee, Gramotnev, 2007), and social learning to think negatively may
be a cause of depression (Furnham and Kuyken, 1991). Negative way
of thinking is connected with the system of values of individual,
so learning to understand the action of psychosocial factors leads
to better understanding of self situation, and helps to deal with
personal problems. This chapter represents forming of stigma as
a result of experience of psychosis, and its difficult social effects
on future life and recovery (Johansson, 2002, Hayne, 2003). The
necessity to listen to personal meanings of schizophrenic person is
represented (Koivisto, 2002, Hayne, 2003). Author of this dissertation
supposes that deep dialog with focus on client’s personal meaning
is an important tool for destigmatisation and social functioning of
schizophrenic person.

The second chapter “Psychological educational preconditions

of reduction of disability of schizophrenic and depressed adults”
examines the negative effects of unresolved psychological problems

on behavior of adults ill with mental illness, and the impact of
unresolved problems on psychopathological symptoms. Empirical
data using the method of phenomenological observation were fixed

in the educational poetic therapy groups guided by author of this
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dissertation and were published in scientific articles, written by
author of this scientific work. These data are presented and compared
with theoretical insights of other researches, and using the strategy
of grounded theory the factors that cause the disability of adults ill
with schizophrenia or depression to live in society and to learn to
deal with their disability, are established. Seven factors are presented:
1) helplessness / lost identity, 2) disorder of self evaluation and
experience of fault, 3) dependency on others, 4) hopelessness, 5) lost
social habits / disorder of experience community sense, 6) defective
strategy of management of emotions, 7) communicational defect in
narrative. Generalizing theoretical studies of existential problems of
schizophrenic and depressed adults, and empirically noticed ways of
effective, educational help for empowerment, it is supposed that sense
of being connected to one’s body needs stimulation as well as sense of
one’s identity and one’s own action, conceiving of new information
needs visual form, negative emotions need expression, negative
thinking could be transformed with help of knowledge.

The third chapter “Development of speaking / narrative and

process of recovery” examines the multiphase and contextual nature

of recovery from schizophrenia, examines the content of learning
in educational poetic therapy groups and looks for its relationship
to experience of recovery in mutual - help group Schizophrenic
Anonymous (Beeble, Salem, 2007). Discovering of social meaning
in narrative is evaluated like recovering from schizophrenia
(Lysaker and other, 2005). According scientific and empirical data
it is supposed that disclosure of painful experiences and interaction
with new knowledge is useful for empowerment of depressed and
schizophrenic individuals in educational poetic therapy group.

In the second part “Theory of transformative education”

the author of this dissertation discusses the educational value of
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educational poetic therapy reached by educational methods, presents
educational value like readiness to solve life and action problems,
like new quality of life, discovered in the process of learning.
Looking for ways, how to involve person into educational process
and how to improve the collaboration with learner, and looking for
ways of optimization of interactive educational action, theoretical
propositions of transformative theories of adult education and
theoretical standpoints of psychology of depressed and schizophrenic
adults are conceptualized. The author of this dissertation presents
original hypothetic theoretical model of transformative learning,
adapted for empowerment of depressed and schizophrenic adults,
based on synthesis of transformative theories, and theoretical
conceptions of individual psychology (Adler), logotherapy (Frankl)
and Dasein analysis (Binswanger).

The first chapter “Social emancipation learning theory by
Freire” discusses the benefit of Freire theory for empowerment of
depressed and schizophrenic adults, emphasizing on dialog and on
standpoint that silence of stigmatized person does not signify an
absent of response, but means response witch lacks critical quality
and words. Beginning to speak is evaluated as main factor in
learning, and educational preconditions for speaking are discussed.
Freire concept of dialog is enlarged by M. Buber’s (2001) principles,
goal of empowerment is centered to individual, original theory of
empowerment is transferred from context of Marxism into existential,
spiritual-cultural context.

The second chapter “Other standpoint to transformative learning”
emphasis on cultural-spiritual tradition (Tisdell, 2006), learning is
viewed as a spiritual journey to wholeness of being, where creative
expression serves for development of community sense, and symbols

of art are important for constructing of knowledge. Development of
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personal narrative, telling and retelling stories for sensitive listeners,
listening to stories of other are evaluated as fundamental educational
methods for empowerment of mentally ill. Critical reflection, understood
by J. Mezirow (1997), is examined like most important rational method
of learning, which is able to transform low self evaluation, hopelessness,
and feeling of dependence on other. According psychoanalytical point
of view (Boyd, Myers, 1988) stage of grief is typical when old ways
of conceiving become invalid in interaction with new knowledge
and continues until old and new knowledge are integrated into one
conceiving. Stage of grief, named as discomfort before discovering in
neurobiological theories of transformative learning (Janik, 2005), is a
big challenge for educator in the work with depressed and schizophrenic
adults. Author of this dissertation discloses a need to create techniques
for management of uneasiness in learning and supposes benefit of
symbolical artistic language.

The third chapter “Theoretical interpretation of epistemological

changes” discusses focus on process of learning: on expression of
inner experiences, on sharing of personal meanings, on context of
knowledge and its relationship to personal experience and meanings
of individuals. Emotional support is evaluated as precondition for
development of cognitive abilities. Learning activities, which are
tied with personal meanings, are assessed as an essential tool of
empowerment, more important than cognitive abilities to absorb
knowledge of abstract. Theoretical standpoint is based on S. Papert
constructional model which is marked out as a separate school of
constructivism theory (Ackerman, 2010).

The third part “Models of poetic therapy” presents theoretical
understanding of poetic therapy in the contexts of psychotherapy
and educational sciences, analyzes practical eclectic model of poetic

therapy, developed in USA, and presents authentic model of role of
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metaphor, actual in educational poetic therapy for empowerment of
depressed and schizophrenic adults.

The first chapter “Psychological and educational ground”
examines verbal creation and interaction with literature as social
act and as integrative part of learning in educational poetic therapy.
According A. Adler (2009) social relationship is created by verbal
symbols, and usage of verbal symbols acts on cognitive development
in social communication - this point of view is presented like one of
main conceptions for grounding educational poetic therapy, and its
relationship to cultural spiritual tradition of transformative learning
is mentioned as well. According A. Adler theoretical standpoints,
author of this dissertation emphasizes the liberation of repressed
spiritual needs, and evaluates fiction as inner expression, depended on
perception personal goals, human relationship, and as a fantasy which
helps to deal with tension between reality and dreams. It is noticed a
need of verbal symbolization for social communication. Disclosure
of personal meanings of learner and its exploration are presented like
psychological and educational task in poetic therapy. New conceiving
is reached by insight in holistic way and by rational critical reflection.
Psychoanalytic standpoint (Jung, 1999, Knox, 2008) is used for
examination how archetypes and relationship act on unconsciousness
and on insight in learning in educational poetic therapy. Literature
is evaluated as a source of mythological archetypes, and benefit of
emphatic relationship is confirmed. In ground of Gestalt psychology
learning of poetic expression is viewed as possibility to integrate
vision and reality into one view of wholeness and to confirm
personal meaning and identity. According psychodrama tradition
(Schloss, 1976), emotional identification with literature hero reduces
emotional tension and gives possibility to interact with new meanings
(knowledge of life).

21



The second chapter “Literature and language: aspects of therapy”
examines literature as a tool to disclose repressed feelings and

dreams, and to discover personal situation and its problems, and as
a source of human spiritual experiences. Process of story writing is
presented like act of inner freedom: when individual is open to inner
experiences, creates and recreates meanings of situations, this leads
to better understanding of self and reality (Lengelle, Meijers, 2009).
Discussing the benefit of poetic language and its impact on emotional,
cognitive and social development, metaphor is viewed as tool to create
therapeutic relationship and to liberate individual out of negative
stereotype of knowing (Mazza, 1999). According H.Tamura (1998), in
examination of schizophrenic language difficulties in understanding
of word meaning are presented, and collective writing is discussed as
a way to restore the understanding of word meaning.

The third chapter “Methods of poetic therapy” presents methods
of poetic therapy developed by J. Leedy, 1969, A. Hynes and M. Hynes-
Berry, 1994 N. Mazza, 1999, G. Schloss, 1976 and results of effectiveness
of poetic therapy in different groups of mentally ill people (Meunier,
1999, Papadopoulos, 1999, Brown, Rossiter, 1988, Bjorklund, 1999).
Generalizing theoretical standpoints to depressed and schizophrenic
adults’ disability to be self depended, to live in society and to learn to
deal with disability; and the standpoints to transformative learning as
a way to empower stigmatized individuals ill with mental illness; and
the studies of poetic therapy methods, the explanatory model of the
role of metaphor in educational poetic therapy is created. This model
is based on concept of metaphor, developed by S.Rojcewicz (2001), and
on educational system model adapted for poetic therapy by L. Tilley
(2000). In original model of role of metaphor in educational poetic
therapy metaphor is understood as mobile component. Metaphor

serves for expression of repressed feelings and repressed questions in
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the micro level of individual, where disability, alienation and low self
esteem dominate. Metaphor as expression of individual’s level moves
through social environment to macro level: to the sphere of language
arts and wisdom, and comes back as a confirmation of individual’s
identity and as spiritual existential meaning. The role of metaphor to
promote self expression is confirmed.

The fourth part “The research of effectualness of educational
poetic therapy” consists of 4 chapters and presents 1) methodology
and organization of the research, 2) description of created methodic of
educational poetic therapy, 3) an expertise of methodic of educational
poetic therapy, 4) case studies of applied educational poetic therapy
for empowerment of depressed and schizophrenic adults.

The first chapter “Methodology and organization of research”
involves methodological statements chosen to validate research,
research methods, and presents description of research stages,
research ethics, research validity and dependability.

Theoretical and empirical research methods are used in the
dissertation. Theoretical analysis of scientific literature is used for
conceptualization of definition of educational poetic therapy, of
its functions, goals and manifestation of learning methods; for
establishment the factors causing the disability of schizophrenic
and depressed adults to live in society and to learn to deal with their
disability; for development the concept of liberation of power to speak
up and the theoretical model of educational poetic therapy. Different
theories are used for explanation of theoretical ground of educational
poetic therapy for empowerment of depressed and schizophrenic adult
- this choice has been made on an opportunity, given by postmodern
philosophy, to select different sources of knowledge and to interpret
social meanings. The research is based on post structuralism Postulate

that social reality is dynamic and created by people, that’s why
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subjectivity is allowed. The author of this dissertation is a cognition
instrument, and the method of qualitative research is applied.
Selection of qualitative research method is stipulated by the goal to
understand deeply holistic educational poetic therapy process as a
systematic phenomenon and to give its precise and comprehensive
explanation (Sale and other, 2002, Rupsiené, 2007).

Research ethics has an obligatory requirement of confidentiality
and safety in the work with mentally ill people. Research participants
were informed about the research, and they gave their agreement to
use data of their personal experience and to represent qualities of
their social communication anonymously in the context of scientific
research (dissertation). Names of participants were changed.
Knowing that it is possible to indentify subject’s data indirectly and
the requirement of Lithuanian law to protect subject’s personal data
author of this dissertation don’t name the places of data collection
in accurate way. Names of towns and institutions are not published.
Directors of medical institutions were informed about the research
of educational poetic therapy for empowerment of depressed and
schizophrenic adults and allowed this work. This educational research
is not regulated by law of biomedical researches.

Research stages. The duration of the research is 4 years (2006-
2010). The first stage is the formation of research concept: the
importance of practical and theoretical questions of the research is
discussed. The scientific literature and official documents connected
with the research questions are studied; analysis of documented
personal educational practice (1998-2006) is made. Using strategy
of grounded theory theoretical model of educational poetic therapy
is developed and methodic of educational poetic therapy for
empowerment of depressed and schizophrenic adults is created

and applied into practice as a project. The second stage: criterions
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of qualitative evaluation of methodic of educational poetic therapy
are established, and expert’s evaluation form is created. Experts
are invited to evaluate the methodic. Data of experts are analyzed
by content analysis. The fourth stage: most informative cases of
empowerment of depressed and schizophrenic adults are selected for
case analyses. The research report is prepared.

Methods of data collection, analysis, verification and
generalization are employved in the research of effectualness of

educational poetic therapy. Phenomenological observation is used
for data collection. Descriptive and hermeneutic - interpretative
methods are used for analysis of data collected by phenomenological
observation of the process of educational poetic therapy group.
Author of this dissertation is used to use phenomenological
observation of her guided educational poetic therapy groups every
time since 1998, and to reflect personal experience with purpose
to develop professional competences. Empirical data of personal
educational experience, collected by action research and by
reflective practice, are compared with data of scientific literature and
generalized using strategy of grounded theory. By this way the factors,
which cause the disability of schizophrenic and depressed adults to
live in society and to deal with their disability, are established, and
theoretical model of educational poetic therapy is developed.
Analysis of documents includes analysis of public official
documents and analysis of private documents. Analysis of Lithuanian
and EU documents is used for the research of relevance of topic and
betters its understanding. Analysis of medical documents is used for
confirmation of diagnosis of participant of educational poetic therapy.
Analysis of saved personal documents (Charmaz, 2006), created
having aim of self expression and professional training, includes

analysis of diary, and essay. Saved documents are the sources of thick
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description of phenomenological observation of work in educational
poetic therapy groups.

Educational project is used for verification of methodic
of educational poetic therapy, for evaluation of its benefit for
participants, and for institutions of help for depressed and
schizophrenic adults. Before creating the project the goal of
educational poetic therapy is conceptually grounded using
1) empirical material of personal educational practice generalized
by strategy grounded theory, 2) practical model of poetic therapy
developed in USA, 3) social emancipation theory of transformative
learning, and 4) cultural spiritual theory of transformative learning.
Technological construction of project is grounded with empirical data
and with systematic analysis of educational poetic therapy, process
is divided into conditionally separated systems: (literature, client
ill with depression or schizophrenia, organization of educational
process, educator), educational tools and interventional techniques
useful to reach goal of educational poetic therapy are described.

Method of experts is used for evaluation of expediency of applying
methodic of educational poetic therapy into practice, for evaluation
of its possible effectualness for empowerment of depressed and
schizophrenic adults, and for verification of its theoretical ground.
The experts serve as instruments, which have qualitative reliability.
Special form for experts with criterions for qualitative evaluation of
methodic of educational poetic therapy is created by author of this
dissertation. Material is prepared for experts from Lithuania and
abroad. Criterions for selection of experts are: academic doctor’s
degree, one of named competences: 1) poetic therapy, 2) psychiatry,
3) pedagogy of special needs, 4) bibliotherapy, 5) pedagogy of creative
writing, 6) pedagogy of artistic education of disabled, 7) psychology,

8) education of adults. Experts are invited to make expertise.
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Content analysis is used for generalizing data given up by experts.

Case studies are used for verification of effectualness of methodic
of educational poetic therapy for empowerment of depressed and
schizophrenic adults. Six steps research methodic developed by
Soy (2006) is used for examination data in case studies. At first,
questions of research are identified: what criterions represent
empowerment? What emotional changes are noticed in the process
of educational poetic therapy program? What changes of thinking
and social communication are noticed? How individual evaluates
changes of self and ability to live self independently after educational
poetic therapy program? What educational difficulties are noticed
in the process of educational poetic therapy, and what intervention
techniques are useful to solve problems? Second step: cases are chosen
for representation of empowerment. Result of empowerment of
depressed person is presented by description of emotional, cognitive,
communicational and self evaluation changes of two adult women
participated in educational poetic therapy. Course and symptoms of
depression are very different: one woman became ill in young age after
child birth; another woman struggled with problems of mental health
in period of retirement. In both cases the same fact is noticed: both
women ignored and suppressed feelings from early childhood. Result
of empowerment of schizophrenic person is presented by description
and interpretation of emotional, cognitive communicational and
self evaluation changes of one woman and one man with paranoid
schizophrenia, and one man ill with schizoaffective disorder
(depressed type). Trauma getting to know psychiatric diagnosis, a lack
of ability to perceive feelings, and failure trying to express difficult
inner experience in speaking are common symptoms. Third step:
assessment of quality of data collection. Data were collected in natural

confidential conditions; mechanic tools for observation couldn’t be
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used. Work of educational poetic therapy group was observed and
guided by author of this dissertation. For quality of data collection
worked: 1) relaxation before work in group, 2) deep concentration
to fix all qualities of educational process and 3) readiness to keep
observed qualities in memory until comfortable moment to write
data in the end of educational poetic therapy session.. Fourth step:
identification of important qualities of educational process in the
thick description of phenomenological observation: 1) qualities of
interactions: literature - client, client - client’s group, educator-
client, 2) emotional, cognitive, communicational and self evaluation
qualities 3) qualities of impact of intervention techniques: impact on
emotions, impact on behavior. Fifth step: interpretative — hermeneutic
analysis of data is made. Evaluation of depressed and schizophrenic
person’s changes in relationship with self during educational poetic
therapy process is discussed developing a theory carried concept
of empowerment in intrapersonal level. Evaluation of depressed
and schizophrenic person’s changes in relationship with others
during educational poetic therapy process is discussed developing
a theory carried concept of empowerment in interpersonal level.
Developing a theory carried concept of effectualness of educational
poetic therapy, the factors acting on transformation of personality in
educational poetic therapy process are discussed as well as evaluation
of much useful techniques, the criterions of application techniques
into educational poetic therapy process are mentioned.. Sixth step:
generalization of data, conclusion making.

Research validity is based on the researcher’s interest to
reveal research findings in real naturalistic situation. Principles of
naturalistic research, context- boundedness, and thick description
are tied with validity of qualitative research (Rupsiené, 2007). Socially

situated thick description and data collected in natural situations of
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educational poetic therapy validate this research. Credibility of this
research is argued by few ways. Results of empowerment of depressed
and schizophrenic adults are confirmed generalizing data collected
by phenomenological observation, and generalizing data disclosed
by participants (case studies). Besides triangulation of methods of
data collection, theory triangulation is used. Different theories of
transformative learning (Freire, Tisdell, and Mezirow) and different
psychotherapeutic theoretical conceptions (Adler, Jung, Moreno,
Freud, and Zinker) are used. Experts evaluated and confirmed
theoretical model of educational poetic therapy (researchers’
triangulation). Experts of methodic noticed possibility to apply
results of methodic of educational poetic therapy into their contexts
and situations. According Rupsiené (2007) transfer of research results
validates findings of qualitative research.

Dependability of the research is argued by stepwise replication
of empirical data in two different towns and in different time
(triangulation of place and time). These data was used for creation
of methodic (project). The same results of empowerment (cognitive,
emotional, communicational and self evaluation transformations) are
noticed in case analysis (case after case).

The second chapter “Methodic of educational poetic therapy
for empowerment of depressed and schizophrenic adults” presents

original methodic of educational poetic therapy, created by author
of this dissertation as a result of generalization of empirical data
of personal educational experience and data of scientific literature.
Author of this dissertation presents educational poetic therapy for
empowerment of adults ill with schizophrenia or depression as
an integral learning process, which has different parts: education
in authentic speech, teaching of self understanding, education

in social culture, seeking of life meaning, development of poetic
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abilities. Practical goals are mentioned as well: to develop abilities
to understand personal experience, to understand the cause of past
events and their influence on nowadays life, to teach to understand,
what things block abilities to communicate and to understand
real situation, to teach to understand the strongest parts of Self, to
strengthen Self-confidence, and to develop personal responsibility,
and to strengthen individual’s power to manage personal life.
Methodic of educational poetic therapy is based on theory of
P. Freire and other theories of transformative learning (Janik, 2007,
Brooks, 2000, Tisdell, 2003 Boyd and Myers 1988, Mezirov, 1995),
and on theoretical works of analytics and practitioners of poetic
therapy (Hynes, Hynes- Berry 1994, Mazza, 1999, Tamura, 2001).
Process of learning is based on dialog and reflection. Literature is
used as a tool for awakening of feelings and reminiscences. Dialog
with educator helps to tell own story (or small fragments of story)
and to move from one story to other story by direction of hope and
deliberation. Empowerment is understood as a process of seeking of
new possibilities, discovering of new meanings and transferring from
context of hopelessness to context of hope.

Concrete steps of empowerment are presented: 1. Awakening
of emotions and reminiscences, 2 Becoming open to feelings, ideas,
and social reality, 3 Experiencing, 4. Liberation of power to speak
up, 5 Sharing personal story, 6 Identification of existential problem,
7 Critical reflection, 8 Interaction with new knowledge, 9 New point
of view, 10 New understanding.

Difference in empowerment of depressed and schizophrenic
adults is revealed. Awakening of feelings and reminiscences of
depressed individual may cause strong anxiety, which has negative
impact on mental status and stimulates shutting oneself up in one’s

own shell (withdrawal). Depressed person needs knowledge how to
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live, but knowledge detached from holistic poetic perception may
strengthen experience of fault and be a cause of mental health getting
worse. Special techniques are suggested for management of anxiety
and for giving chance to continue transformative learning.

Schizophrenic person needs knowledge about impact of illness
and of time, spend in locked door psychiatric department, on
emotions and self-confidence, needs knowledge how healthy people
perceive one or other actions of schizophrenic. Confirmation of
schizophrenic individual right to accept and to experience personal
feelings and thoughts is presented like key to dialog. Liberation of
power to speak up is understood like most important step. Special
techniques for liberation of power to speak up are presented.

Requirements for educational therapeutic environment, group
formation, process and educator are presented; criterions for persons’
involvement into educational activities are given. Premises for most
effective results of educational poetic therapy are noticed: 1) individual
had high aspirations before illness, 2) had most successful results
in one sphere of life, 3) had been interested in arts and took part in
creative activities, 4) if spiritual values has priority in person’s system
of values, 5) if person has a need for education in language arts.

Parts of educational poetic therapy process are shown like motion
by wheel: reading, awakening of feelings and reminiscences—> critical
reflection, Creation of Verbal Picture for One’s Thought (transferring
into vivid language) in discussion or in form of creative writing=>
resume of learning, application to Self, poetic ritual.

Bibliotherapeutic dialog means the use of literature for awakening
of feelings and reminiscences and for disclosure of personal meanings
of participant of educational poetic therapy; samples of pieces of
literature and possible questions for bibliotherapeutic dialog or

discussion are presented. The techniques useful for development
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of dialog are given: 1) “Repeating of last word or last words, told
by participant”, 2) “Creation of Verbal Picture for One’s Thought”
(questions about senses, concrete details help to move from abstract
word to view of concrete moment). This technique helps to escape
hyper rational discussion when ideas are separated from feelings.
Reminiscence of positive period of life (expressed in vivid language)
is experienced again in present time and transforms the negative
understanding of past life, and has positive influence on self
evaluation.

Technique “Observation of surroundings” is recommended like
intervention, when growing of anxiety or angst is noticed, and for
making group ready for poetical improvisation.

Poetic improvisation is useful way for positive interaction when
participants’ anxiety is very strong after poem’s reading, when clients
have a fear to experience feelings and feel themselves as victims,
when clients have a lack of motivation and energy to have dialog after
reading. Poetic improvisation is presented as a way to involve group
into one creative action, and as a way to interact with hopelessness.
Simple symbol such as tree, way, bird; sky has a power to connect vital
nature and human being into one experience, and often is used in
poetic improvisation. Directions for poetic improvisations are given
and is explained how to use clients’ words.

Techniques of physical movement (kinesthetic) are integrated
into methodic of educational poetic therapy and are suggested when
clients’ emotions, thoughts and physical movement are inhibited,
when their perception of self is very weak, when they have a lack of
ability to understand simple metaphors.

Techniques of art therapy are integrated into methodic of
educational poetic therapy and are suggested when client focuses

attention on one problem and speaks about the same problem in
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different situations, and hasn’t clear understanding of reality. It
is suggested to draw balance and to put bad things on one plate,
good things - on other, to draw shapes of human body and to write
into the shape what depends on client, what depends on other,
these techniques lead to new understanding and positive emotions,
stimulate abilities of critical reflection. It is suggested to draw a dark
cloud and to write into the shape of cloud what do client wants to
escape, and to look around: what concrete is here and now. This
technique is useful for starting to write in haiku tradition, to manage
anxiety.

Techniques of creative writing and collaborative writing are
presented and recommended for rituals and for stimulation of
community feeling.

Liberation of power to speak up is presented as essential step
in empowerment of depressed and schizophrenic adults. Acrostic
writing technique is given for discovering material, which has
personal meanings for client. It is explained how to keep dialog for
exploration of personal meanings, expressed in acrostic writing.
Emphatic writing technique is suggested as a way for client’s
emotional support, for improvement of self esteem, for confirmation
of positive goals, hopeful vision, and as a holistic resume of learning
during dialog.

The third chapter “An expertise of methodic of educational poetic
therapy” evaluates the methodical aspects of educational poetic
therapy for empowerment of depressed and schizophrenic adults. All
Lithuanian and foreign experts noted scientific novelty and originality
of methodic. Experts pointed out that the methodic is theoretically
grounded and high quality of its preparation. Development of
cognitive and verbal abilities is evaluated as the best grounded and

methodically prepared parts of the methodic. Experts confirmed
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possibility to use educational poetic therapy for reconstruction of
social behavior. Techniques, assigned for getting out off one’s own
shell and for development of emotional self expression and verbal
abilities, are evaluated as most effectual techniques by experts.
Evaluating possible cognitive, emotional and communicational
changes of depressed and schizophrenic adults as results of applied
educational poetic therapy experts confirmed effectualness of
methodic, created for empowerment of depressed and schizophrenic
adults. The educational importance of educational poetic therapy
methodic is noticed of its process presented as educational action:
positive environment for self creation is created; techniques for
development of abilities and for training of skills are given. Experts
have assessed that it is possible to use educational poetic therapy
methodic for strengthening factors of positive socialization and for
stimulation of appearance of socially valuated needs in that way. In
opinion of experts it is possible to apply educational poetic therapy
methodic into other fields of education as well as in practical work
with depressed and schizophrenic adults.

The fourth chapter “Analysis of case studies of applied educational
poetic therapy” presents 5 cases of empowerment of persons ill with
schizophrenia or depression. First case discusses empowerment of
depressed 60 years old woman. In the beginning of educational poetic
therapy program 3 criterions of disability have been established: low
self evaluation, disturbance of experiencing fault, loneliness. In full
process of educational poetic therapy other criterions of disability
were fixed, and trends of transformation of these criterions were
observed. Low self evaluation was tied with a lack of emotional
expression and emotional knowledge, with a lack of frankness,
and with hopelessness. Emotional and cognitive development was

noticed when depressed woman became involved into reflective
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transformative learning. Disorder of experience of fault was
connected with negative evaluation of the Past period of life. During
educational process disorder of experience of fault was transformed
into better self evaluation, negative evaluation of the Past period of
life was transformed into positive. Knowledge, given by educator,
and technique “Creation of Verbal Picture for One’s Thought”
helped to experience positive experiences from the Past period of
life again and served for transformation of negative evaluation of
the Past period of life. Disability, depended on stigmatization, was
achieved via critical reflection and dialog based on authentic person’s
experience and personal meanings. Loneliness was transformed
into active position; experience of low self evaluation was changed
into growth of self-dependence and into strengthened community
feeling. Main educational poetic therapy techniques were: “Creation
of Verbal Picture to One’s Thought”, “Collective creation”, and
“Critical reflection”. Empowerment is presented by these criterions:
strengthened self-dependence, disclosure of emotions, positive
evaluation of the Past, critical thinking, active position, motivation
for learning, liberation, and understanding of choices.

Second case presents the empowerment of depressed woman,
48 years old. In the beginning of educational poetic therapy program
4 criterions of disability have been established: hopelessness, low
self evaluation, disorder of experiencing fault, dependency on other
people. Hopelessness was tied with lost life meaning, aimlessness -
with lost dreams. In educational poetic therapy process hopelessness
and aimlessness were transformed into community feeling, and it was
noticed that the critical thinking was liberated. Low self evaluation,
disorder of experiencing fault, dependency on other people has
been transformed into community feeling as well as hopelessness.

Learning to manage anxiety was obligatory in this way. Technique:
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“Poetic improvisation” was used for management of anxiety,
“Critical reflection” much more than other techniques served for
epistemological changes, “Creative writing” strengthened identity
feeling, “Bibliotherapeutic dialog”, inspired of Spiritual poetry of
Nature, helped person to make contacts with reality, to become more
open for impressions of world, and improved perception of Self.
Empowerment is presented by these criterions: strengthened self-
dependence, disclosure of emotions, positive evaluation of the Past,
critical thinking, active position, motivation for learning, liberation,
and understanding of choices.

Summarizing both cases of empowerment of depressed persons,
author of this dissertation emphasizes on main factor of disability-
on low of self evaluation. Preconditions of empowerment were
established - transformation of perception of self and life, and
transformation of emotions. Standpoint to self and own life has been
transformed via critical reflection, techniques: “Bibliotherapeutic
dialog”, “Poetic improvisation”, “Creation of Verbal Picture to One’s
Thought”, and “Collective creation” was identified as more useful for
emotional transformation.

The third case discusses empowerment of woman ill with
paranoid schizophrenia, 34 years old. In the beginning of
educational poetic therapy program 3 criterions of disability have
been established: hopelessness, low self evaluation, loneliness,
alexithymia. Hopelessness was tied with negative emotions and
narrow spectrum of emotions, and with a lack of social contacts, and
with the negative perspective of future, with role of victim and lost
self esteem. Educator’s empathy and knowledge given for explanation
of her personal experiences and social relations were obligatory
for saving dialog. Technique “Observation of surrounding” was

useful for management of emotions. “Poetic improvisation” created
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precondition for deep dialog and emotional relationship. Techniques
“Acrostic writing”, “Biblioteherapeutic dialog” served for disclosure
of personal meanings and gave material for critical reflection.
Technique “Emphatic writing”, based on personal meanings of client,
created preconditions for emotional identification with hero of text
and for perception of hero as other self, and for transformation of
role of victim into role of self-dependent person. In the process low
self evaluation was transformed, and the beginning of development
of community feeling was noticed. Empowerment is presented
as founded power to disclose emotions, as an active position and
motivation for learning, as liberation and understanding of choices.
The fourth case discusses empowerment of man ill with paranoid
schizophrenia, 34 years old. In the beginning of educational poetic
therapy program 2 criterions of disability have been established: low
self evaluation and disorder of experiencing fault. Low self evaluation
was tied with strong feeling of insecure in communication with
specialists; with perception of negative social experience, which is
conceived as a punishment; with very little self-dependence; with
disorder of self expression and trying to make suicide after changes
in relationship with friends. It was noticed, that insecure has
wounded identity of person. In the beginning of program defective
management of emotions and efforts to isolate self from external
world were noticed. Disorder of experiencing fault was tied with
negative evaluation of the Past. The establishment of emotional verbal
contact was obligatory for transformation of low self evaluation, for
transformation of negative strategy of regulation of emotions, for
establishing contacts with real world. The liberation from disorder
of experiencing fault were seen by founded new abilities to disclose
personal meanings and to express important experiences, that lead

to development of critical thinking and more positive evaluation
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of experience. Bibliotherapeutic dialog served for awakening of
reminiscences and for strengthening of identity, for liberation of
disorder of experiencing fault. Applied kinesthetic techniques
stimulated contacts with real world and strengthened feeling of
self. Applied art techniques stimulated perception of real present
situation. Observation of environment and poetic improvisation
strengthened feeling of self. Empowerment is presented by these
criterions: strengthened self-dependence, founded ability to disclose
emotions, positive evaluation of the Past, critical thinking, motivation
for learning, liberation, and understanding of possible choices.

Fifth case discusses empowerment of man ill with schizoaffective
disorder (depressive type), 20 years old. In the beginning of
educational poetic therapy program only one criterion of disability
has been established: low self evaluation. Low self evaluation was tied
with lost power to speak (alexithymia). The trend of empowerment
was seen observing new qualities of personality, which appeared in
educational poetic therapy process: liberated important experiences
and its expression, liberated power to speak up, the beginning of
development of critical thinking, strengthened self - dependence,
community feeling. Techniques: acrostic writing, emphatic writing,
round way dialog liberated power to speak up, and strengthened
feeling of self identity. Round way dialog helped to recreate correct
perception of word meaning. Empowerment is presented by these
qualities: strengthened belief in self, disclosure of emotions, positive
evaluation of the Past, critical thinking, active position, motivation
for learning, liberation, and understanding of choices.

Summarizing data of 3 cases of empowerment of schizophrenic
clients’ it is possible to show importance of cognitive and emotional
development in educational poetic therapy. Cognitive development is

depended on critical reflection; new knowledge creates preconditions
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for transformation of low self evaluation. Liberation of power to speak
up is most important step of empowerment and creates preconditions
for stimulation of cognitive development, and depends on techniques
of acrostic writing, liberation of word technique and emphatic
writing.

Summarizing data of 5 cases of empowerment of mentally ill
persons, it is possible to say that negative strategy of management of
emotions of individual ill with depression most depends on doubtful
convictions about necessity to suppress or escape negative feelings
and on experience of strong anxiety; negative strategy of management
of emotions of individual ill with schizophrenia most depends on
negative experience, which is tied with experience of psychosis and
internalized stigma. In case of depression educator has challenge to
manage anxiety and to save persons involvement into transformative
learning, in case of schizophrenia the challenge is to help persons to
accept own feelings as a part of self and to liberate power to speak up.
In both cases are useful poetic improvisation and emphatic writing,
bibliotherapeutic dialog is useful for disclosure of personal meanings,
critical reflection for liberation from disorder of fault experience.
Empowerment is a result of methodically guided cognitive, emotional

and social development.

39



CONCLUSIONS

1. Suppression of emotions and its ignorance, lack of knowledge
of feelings, and not knowing how to deal with negative emotions
direct the individual’s thinking in a negative direction. Negative
evaluation of the Past, continued negative emotions or poverty of
emotional experiences, a lack of goals and future dream are possible
causes of low self evaluation, helplessness, and passive position. Loss
of social skills of mentally ill individual leads to low self esteem and
low self evaluation, to shrink into oneself (withdrawal), resulting in a
big emotional tension, loss of skills of speaking, and the disturbance
of understanding of the meaning of words and dissociation of psychic
phenomena in the case of schizophrenia. Schizophrenia spectrum
sick persons’ disorder to understand word meaning depends on
negative experiences, which are caused by low self evaluation.
Impoverishment of word meanings causes associations reminding
the person of a previous socially meaningful life and the loss of
previous self evaluation. These painful experiences unconscionably
are detached from individual as central meaning of word, marginal
or personal meaning is used. Low and decreasing self evaluation
is the precondition of dissociation of psychic phenomena and of
weakening of cognitive functions, causing loss of self identity and a
loss of relations with the surroundings, and the loss of skills of social
communication. The individual, learning to express and to know
emotions, and to deal with negative experiences by critical thinking,
is able to save self esteem, and strengthens self evaluation, and this is
a possible way to protect mental processes from dissociation

2. Focus on personal meaning of individual experience and

stimulation of social behavior empower the individual, who is locked
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in self; liberate power to speak up and to question the problems
of life meaning. Disclosure of the pain experiences of mentally
ill individual expose problems of low self evaluation and loss of
life meaning. Life meaning is discovered through sharing inner
experiences and experiencing spirituality in educational poetic
therapy group. When inner experiences, previously expressed in
disconnected poor language, are recognized in poetic language,
spontaneously self understanding and positive emotions take place,
and this process is followed by positive transformation of self. In
emotionally supported learning, rational solution (critical reflection)
strengthens self evaluation, and stimulates transformation of negative
emotions to positive, activates cognitive processes, stimulates verbal,
reflective thinking skills and social communication. Disclosing inner
experiences to other participants of an educational poetic therapy
group allows individuals sick with depression or schizophrenia to
develop verbal skills and acquire abilities to tell one’s own story
and discover its’ social meaning, this transforms the experience of
low self evaluation into community feeling, perception of negative
experience into more positive, and hopeless vision into perception
of possible choices and abilities to plan activities. Context of social
communication, oriented to deepness of mentality as well as to
community, creates preconditions to abandon identification as a
person who depends only on treatment, and to identify oneself with
person, who learns to live in community.

3. Theoretical fundamentals of educational poetic therapy are
based on individual psychology of Adler: holistic approach requires
looking at individual situation of mentally ill personality; requires
to recognize the impact of unconsciousness on behavior and social
relations, and the social interest of individual, a need to be understand

in society, on Adler’s standpoint, which evaluates individual’s
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literary creation as individual and social act and its power to conceal
tension between individual and social world; on social emancipation
standpoint to transformative learning, emphasizing liberation of
power to speak up as the main precondition of empowerment of
mentally ill individuals, on the Frankl ideas of logotherapy, that
it is possible to find life meaning in every situation and a man is
responsible to look for it, on Tisdell cultural spiritual concept of
transformative learning that telling story to sensitive listeners leads
to better perception of wholeness, self understanding and creation of
society.

4. Created methodic of educational poetic therapy is a tool for
awakening and liberation of repressed feelings, for management
of negative emotions and anxiety, for involvement into dialog of
transformative learning. Using it, emotional, cognitive and social
development is optimized, social behavior is reconstructed; methodic
is a way of empowerment of depressed and schizophrenic adults to
live dependently on self in society, to improve mental health. Poetic
therapy techniques are the tools for empowerment mentally ill
patients.

o When acrostic and other techniques, which are able to liberate
word, are used, the individual with a loss of verbal communi-
cation skills becomes more spontaneous, words with client’s
personal meaning are revealed and lead to making up deep
dialog and to disclosure of inner experiences. Dialog emanci-
pates individual out off own shell, self evaluation increases and
perception of word meanings is corrected — this way creates
preconditions for development of cognitive, emotional and so-
cial communication skills.

o Inner experiences of mentally ill individual, expressed in dis-

connected poor language, which are able to disclose authentic
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knowledge of life, are transferred into narrative of person,
who is able to feel value of self and to perceive life more totally.
Technique of emphatic writing serves for this purpose. Read-
ing text and recognizing own experience, individual identifies
with hero of narrative, and this leads to positive changes of self
perception and self evaluation.

Client’s words with his or her personally important meaning
are used in therapeutic poetic improvisation and open new
more positive view of world, which in moment of identifica-
tion with hero of poetic improvisation is perceptible as more
positive experience and as more light perspective of future. Re-
currence of these experiences in continued educational poetic
therapy process transfers client’s “I” out of context of disability
into context of empowerment.

Technique Creation of verbal picture for one’s thought lets grace
reminiscences of the Past period of life to turn into experience
of present time and to experience positive emotions. These
recurrent positive emotions transform realization of negative
Past period of life and hopelessness. Distinctive transforma-
tions of personality involve emotional and cognitive potentials.
Active position, and community feeling, are developed and are
typical for empowered person.

Using critical reflection, it is learned to explore what the results
of such life experience, what depends on the surrounding, what
on personality with mental illness, what is possible to change.
This leads to growth of self evaluation, the role of victim is
transformed into role of self depended person, responsible for
own life

In the beginning of educational poetic therapy process, when

emotions are awakening, the depressed individual experiences
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strong anxiety, the mental status, which is getting worse is
managed using techniques of observation of surrounding and
poetic improvisation.

« Applying the technique Decoding individual’s metaphor
comprehensible meaning is given for all the time repeated,
incomprehensible ritual of the schizophrenic person and this
meaning is expressed in verbal form. After transferring it into
a life story of individual ill with schizophrenia a a major im-
provement in self evaluation is noticed, and this recurrent ex-
perience in dialog through educational poetic therapy causes
a shift from negative emotions to more positive and positive
changes in social communication.

Competitive experts and academic doctors of social, humanitarian
and biomedical sciences have evaluated the methodic of educational
poetic therapy and brought to light its scientific ground and the
possibility to use it for empowerment of schizophrenic and depressed
adults, and to apply it as a method of development of self cognition
and social communication into other contexts of educational sciences.

5. Disclosure of emotional experiences of individual ill with
schizophrenia or depression and poetic confirmation of personal
meanings of individual, and his possibilities of positive development,
expressed in poetic text, composed by requirements of humanistic
traditions, has the power to integrate mental processes, transforms
negative experience of low self esteem into community feeling,
strengthens abilities to perceive words meaning and to think
reflectively and critically - abilities, which were blocked by low
self evaluation, are liberated, and preconditions are made for
epistemological changes and reconstruction of social behavior.

5.1 Perception of word meaning of schizophrenic patient

is corrected by dialog: by giving emotional support, by seeking
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spiritual relationship with client’s thoughts, expressed in verbally
poor form, by directing the conversation to the side of more big
frankness and repressed experiences — preconditions to tell fragment
of life story is created by this way, and learning to tell whole, socially
meaningful story of own life is tied with positive changes of self
evaluation, cognition and social communication. The individual ill
with schizophrenia acquires the ability to think reflectively and to
be involved into the process of transformative learning only after the
explanation that disease has not determined whole personality, that
experienced feelings are not symptoms of disease, but real and not
disconnected from him, and that he knows his life better than other.
The individual ill with schizophrenia acquires the ability to think
reflectively and to be involved into the process of transformative
learning only after the explanation that disease has not determined
the whole personality, that experienced feelings are not symptoms of
disease, but real and not disconnected from him, and that he knows
his life better than other. Other obligatory condition - to stimulate
body senses and relations with surrounding. The use of techniques
Acrostic writing, Liberation of word, Decoding individual’s metaphor,
Emphatic writing, giving of educational information, stimulation
of critical reflection cause positive transformations of emotions of
individual ill with schizophrenia and empower to consider feelings as
part of self, to express them in speaking, to tell and to communicate -
skills of social communications, which were lost are reconstructed.
The schizophrenic person’s speaking up and acquired ability to tell
own life story transforms experience of low self evaluation into strong
feeling of community and belief in self and responsibility - that
is the result of empowerment. Results of case analysis confirm the
effectiveness of methodic of educational poetic therapy, applied for

schizophrenic individuals
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5.2 Anxiety in the depressed individual which follows the awakening
of emotions is managed by stimulation of the senses, exposing the
positive aspects of the Past, and by revealing spirituality in the personal
and nature relationship, and by opening the positive perspective of the
future - that create preconditions for bringing up to light problems
for rational analysis. Critical reflection causes positive epistemological
changes and changes of self evaluation. Techniques Poetic improvisation,
Creation of verbal picture for one’s thought, Collective creation are useful
to manage anxiety of depressed individual in educational process and
to achieve transformations, able to deny disability of depressed person.
Negative realize of the Past is transformed into more positive acceptance
of the Past, negative vision of future is transformed to more light vision;
disorder of the experience of fault (self blaming) is transformed into
feeling of community. In long lasting therapeutic process liberation
of helplessness and liberation of dependency on other are achieved,
the goal of life is found, ability to plan activities is acquired, a need for
social communication is found, and the quality of communication
grows. Results of case analysis confirm the effectiveness of methodic of

educational poetic therapy, applied for depressed individuals.

RECOMMENDATIONS

Research analysis, data obtained and conclusions drawn allow
formulating the following recommendation:

To institutes of continued education

To integrate a sand of educational poetic therapy into nurses’,
social workers’, occupation therapists’, librarians’, social pedagogic
specialists’, psychiatrists’, and language arts teachers’ professional
development program for acquiring additional competences useful in

their direct work.
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Psychiatric nurses of psychiatric, gained the competence of
poetic therapy, could stimulate patients” authentic speech focusing on
disclosure of personal meanings, this could help patients to overcome
emotional foreclosure and could lead to strengthening of self
dependence and motivation to recover from illness and could have
positive influence on course of illness and social relationship.

Social workers and occupational specialists acquired educational
poetic therapy competence, could be able to develop learning
curriculum for people with mental illness, and to give not only
knowledge about illness and methods of treatment, but to apply
transformative learning techniques, which deliberate from role of
victim, and covers various aspects of human being.

Librarians, acquired educational poetic therapy competences,
could organize bibliotherapy groups in libraries and to promote
authentic speaking and collective creation. This way could serve
for creation of vital communities and social transformation. In
contemporary society many people feel themselves as less needed
persons and their self evaluation is low.

Social pedagogic specialists could help for problematic
adolescents, who have not childish experience, to discover reflective
spiritual way of learning, to empower them to know and to create
themselves. Gained competences could help to make up inner contact
and to develop deep dialog, this way could protect adolescent seeking
self identity from mistakes and destructive behavior.

Language arts teachers, acquired competences of poetic therapy,
could use therapeutic techniques in language arts teacher’s work:
to develop pupils’ self cognition and authentic speech, to stimulate
creative writing, to strengthen responsibility for own life.

Psychiatrist, acquired competence of creative dialog, based on

educational poetic therapy techniques, could be able to know more
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about experience of his patient, and this could lead to more accurate

diagnostic and strategy of treatment.

To non profit organizations, which render support to disabled
people

It is recommended to develop educational poetic therapy projects
in associations of disabled people with purpose to give individuals a
chance to improve t self evaluation. They could become responsible

for own life and motivated to create society.

To leaders of health protection management

To integrate educational poetic therapy into system of medical
service, because educational poetic therapy method recreates mental
health, and is effectual for management of anxiety and reducing

depression.

To association of arts therapy

To organize seminars of educational poetic therapy for arts
therapists, because educational poetic therapy techniques, applied
in other therapies of art, could help clients to express deep inner
experiences in verbal form, could stimulate clients to be involved
into transformative learning, and this could lead to epistemological

changes and reconstruction of social behavior.
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SANTRAUKA

Temos aktualumas. Siuo metu $vietéjams keliamas issukis
humanizuoti $vietimg, ugdant supratimg ir tolerancijg. Susirgus
psichikos liga, prarandamas gebéjimas savarankiskai gyventi visuo-
menéje. Antra vertus, daznai neiSnaudojami serganciyjy depresija
ar Sizofrenija kognityviniai gebéjimai mokytis ne beviltiSkai zvelgti
i ateitj, o ja kurti viltingai ir atsakingai. Remiantis Jungtiniy Tauty
programomis ,,Svietimas visiems® ir ,,Svietimas gyvenimui®, batina
atsiliepti ,,j visy tauty, visy laiky poreikius, be jokiy i§im¢iy“ (De-
lors ir kt., 1996). Daugumoje Jungtiniy Tauty ir Europos Sajungos
dokumenty (Hamburgo deklaracijoje, 1997; Lisabonos strategijo-
je, 2000; Hagos deklaracijoje, 2000; Darnaus vystymosi §vietimo
strategijoje, 2005 ir kt.), mokslininky darbuose (McKeown, 2002;
Scott, Gough, 2003; Galkuté ir kt., 2003, Zubrickiené, Adomaitieng,
Andriekiené, 2008) akcentuojamas i§skirtinis §vietimo vaidmuo,
jskaitant suaugusiyjy $vietima, bei darnus visuomenés vystymasis.
Mokymasis gyventi kartu, bendradarbiauti, veikti drauge su kitais
zmonémis, mokymasis buti, tobuléti yra budas, leidziantis ser-
gantiesiems depresija ar $izofrenija Zmonéms iSsaugoti savigarba,
saves vertinimg ir i$likti. Remiantis jau minéty dokumenty analize,
galima teigti, kad siekiant darnaus visuomenés vystymosi, batina
i$plésti suaugusiyjy $vietimo misijg, jtraukti j mokymasi ne tik
aktyviaja visuomenés dalj, norincig i$silaikyti darbo rinkoje, bet
ir specialiyjy mokymosi poreikiy turinéius nejgalius suaugusius
7mones. Svietimas yra pozityvios socialinés transformacijos veiks-
nys, mazinantis kriminalinj nusikalstamumg, gerinantis psichikos
ir bendraja sveikatg, todél supratimo ir tolerancijos ugdymas dar

niekada nebuvo toks aktualus, kaip dabar. Psichikos sveikatos
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strategijoje (2007) pabréziama butinybé sujungti jvairiy specialisty
pastangas stiprinti gyventojy psichikos sveikatg. Tokio pat pozZiurio
laikomasi ir Europos dokumentuose: Europos Komisijos organizuo-
tame depresijy ir savizudybiy prevencijos kongrese (2009 12 10-11)
teigiama, kad bendradarbiaudami sveikatos apsaugos ir §vietimo
profesionalai gali optimizuoti vaiky ir jaunuoliy psichosocialinj
vystymasi, o taip pat rengti jvairias ilgalaikes akcijas, stiprinancias
pazeidziamy visuomenés grupiy gyvenimg ir padedancias jveikti
socialine atskirtj. Siekiant jtvirtinti mokymosi visg gyvenima idéja
ir sudaryti salygas mokytis visoms Zmoniy grupéms, reikia turéti
moksliskai pagrjsta, veiksmingg suaugusiyjy, sergané¢iy depresija
ar Sizofrenija, mokymo(si) metodika. J. McGovern ir D. Turkington
(2001) Sizofrenija suvokia kaip kontinuuma, apimantj psichozinius,
neurozinius sutrikimus ir tai, kas asmenybéje yra sveika - vadovau-
jantis $iuo pozitriu, galima teigti, jog jmanoma pagerinti psichikos
sutrikimais serganciyjy gyvenimo kokybe $vietimo pastangy déka.
Sizofrenija yra sudétingas reiskinys; atliekant mokslinj serganéiyjy
mokymosi tyrima, butina laikytis tarpdalykinio pozitrio. Pradéjus
taikyti nauja ugdomosios poetikos terapijos metodika serganciyjy
depresija ir Sizofrenija jgalinimui ir pradéjus jos veiksmingumo
mokslinj tyrimg, atrandami nauji argumentai, kuriais remiantis
galima sékmingiau destigmatizuoti poziarj j psichikos sutrikimais
sergancius asmenis ir padéti jiems jveikti socialine izoliacija.
Nejgaliy asmeny sveikata gerinancio, psichosocialinj vystymasi
stimuliuojanc¢io meninio ugdymo moksliniai tyrimai Lietuvoje jau
turi tradicijas. Disertacijas apgyné A. Vaitkevi¢iené (2006), V. Alek-
siené (2001), A. Brazauskaité (2001), L. Kaciu$yté-Skramtai (2002),
A. Vilkeliené (2000). J. Sink@iniené (2001). Lietuvoje néra moksliniy
darby, kuriuose buity nagrinéjama, kaip bity galima panaudoti litera-

turos meng jgalinti serganciuosius depresija ar $izofrenija.
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Poetikos terapijos specifika — meninés kalbos vartojimas. Jos
privalumai: stipresnis poveikis asmens emocijoms, vaizduotei, todél
suzadinama daugiau prisiminimy, atskleidzian¢iy individo patirties
asmenines prasmes. Universalios egzistencijos tiesos perteikiamos la-
bai konkrediai ir intymiai, kaip individualus liudijimas, tai skatina as-
menj atsiverti kiirinio prasméms. Perkeltinis kalbéjimas, pramanytos
istorijos ne tik intriguoja, bet ir subtiliai, netiesiogiai perteikia egzis-
tencijos tiesg, visa tai apsaugo asmenj nuo traumuojanciy i$gyvenimuy.
Remiantis C. Jungu (1996), galima teigti, kad sakmése ar poezijoje
sutinkami mitiniai vaizdiniai suartina buvusiy ir esamy karty univer-
salyji dvasinj patyrima, tai suteikia vilties ir skatina nepasiduoti esant
sunkioms situacijoms. Literattiriné kiiryba leidzia ne tik issilaisvinti i$
skaudziy iSgyvenimy, bet ir sutaiko rasantijjj su iSoriniu pasauliu.

Lietuvos mokslo darbuose néra diskusijy, kaip metodiskai panau-
doti literatiros meng, kad baty ugdomi asmens gebéjimai suprasti
savo patirtj: suvokti buvusiy gyvenimo jvykiy priezastis ir pasekmes;
pazinti savo asmenybés stiprigsias puses, padedancias islikti; pazinti
silpnasias savo puses, trukdancias racionaliai vertinti gyvenimiskaja
situacijg ir bendrauti; suprasti patiriamy konflikty socialines prie-
zastis ir jsitraukti j elgesio reguliavimo strategijy mokymasi. Taikos
kultara ir savarankiskas atsakingas gyvenimas gali bati kuriami
holistinio transformuojanc¢io mokymosi déka. Yra zinoma, kad emo-
cinis atsivérimas ir atviras min¢iy i§sakymas gali buti skaudus, kad
liudesys yra normali besimokanciojo busena, iSgyvenama saveikau-
jant su naujomis ziniomis ir besitesianti, kol senos ir naujos Zinios
yra suintegruojamos j naujg suvokima (Boyed, Myers, 1988), bet néra
moksliniy diskusijy, kaip suvaldyti litdesj mokymosi metu. Karybis-
kas raSymas i$laisvina i$ skaudziy i§gyvenimy ir sutaiko su socialiniu
pasauliu, bet psichikos sutrikimais sergantys asmenys daznai yra

uzsisklende, uzsirakine savyje, taigi reikia turéti mokymo metodus
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(technikas), i$laisvinancius serganciyjy pojucius, jausmus ir mintis.
Lietuvos mokslinéje literataroje dar neanalizuojami metodai, jkve-
piantys radyti suaugusius, specialiyjy poreikiy turinc¢ius Zzmones, ne-
analizuojama, kaip karybisko rasymo uzduociy metu i$siaiskinti kli-
ento asmenines prasmes, kaip j jas sutelkti démesj kritinés refleksijos
metu, kad jvykty pozityvios asmeninés ir socialinés transformacijos.
Néra moksliniy tyrimy apie ugdomosios poetikos terapijos metody
poveikj serganciyjy $izofrenija ir depresija ligos eigai bei tolesniam
gyvenimui. Ugdomosios poetikos terapijos metodika, skurta reflek-
syviai apmasc¢ius 10 mety poetikos terapijos taikymo patirtj. Kliento
ir ugdytojo santykiai grindziami visiska lygiava ir partneryste. Tokia
jgalinimo kryptis realizuoja socialinio dalyvavimo koncepcijos idéja
(Ebersold, 2002, Ruskus, Mazeikis, 2007). Tarpdisciplininis pozitiris,
grindZiamas slaugos mokslininky duomenimis, patvirtinanciais ga-
limybe jgalinti asmenis $vietimo déka (Rindner, 2004, Fulton, 1997,
Hage, 1997) ir transformuojancio mokymosi teorijomis (Freire, 1970,
Tisdell, 2003 Mezirov, 1997), leido sukonstruoti originalig ugdomo-
sios poetikos terapijos metodika depresija ir Sizofrenija serganciyjy
jgalinimuli, ja diegti j praktika ir analizuoti rezultatus. Psichoterapijos
tikslai (geresnis individo kognityvinis, emocinis ir socialinis funk-
cionavimas) yra pasiekiami, todél yra pateisinamas Zodzio terapija
vartojimas edukologijos kontekste. Lietuvos mokslo kontekste pirma
kartg pristatoma ugdomosios poetikos terapijos taikymo serganciyjy
depresija ar Sizofrenija jgalinimui analizé. Visa tai lemia masy moks-
linio tyrimo naujumg.

Moksliné problema. Kaip parodé mokslinés literaturos analizé
ir praktiniai stebéjimai, néra sisteminio pozitrio, kaip galima panau-
doti poetikos terapijos technikas serganciyjy Sizofrenija ar depresija
jgalinimui - visa tai leidzia formuluoti pagrindinj tyrimo klausima,

kokios yra serganciyjy depresija ir $izofrenija jgalinimo prielaidos,
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teorinis ugdomosios poetikos terapijos modelis ir juo remiantis su-
kurtos metodikos veiksmingumas.

Tyrimo objektas: ugdomosios poetikos terapijos metodikos,
taikomos $izofrenija ir depresija serganciy suaugusiyjy jgalinimui,
veiksmingumas.

Tyrimo tikslas - teorigkai iSanalizuoti ir empiriskai pagristi ug-
domosios poetikos terapijos metodikos taikymo Sizofrenija ir depresi-
ja serganciy suaugusiy asmeny jgalinimui veiksminguma.

Darbo uzdaviniai:

1. I$analizuoti faktorius, veikiancius suaugusiyjy, serganciy de-
presija ar Sizofrenija, gebéjima savarankiskai gyventi visuome-
néje ir mokytis buti.

2. Nustatyti serganciyjy depresija ir $izofrenija jgalinimo prielai-
das ir i$ryskinti ugdomosios poetikos terapijos teorinj modelj.

3. Sukurti ugdomosios poetikos terapijos metodika ir atlikti jos
ekspertize.

4. Pagrijsti ugdomosios poetikos terapijos metodikos veiksmin-

gumg, atliekant atvejy analize.

Ginamieji teiginiai

1. Emocijy nuslopinimas ir ignoravimas, jy nepazinimas, ir
nezinojimas, kaip susidoroti su neigiamais iSgyvenimais, nukreipia
asmens mastyma negatyvia linkme, tai lemia serganciyjy depresija
ar Sizofrenija zema saviverte ir vidinj uzsisklendima, silpninantj ref-
leksyvaus mastymo, verbalinius ir naujy Ziniy priémimo gebéjimus;
didina serganciyjy negalig gyventi kartu su kitais visuomenéje ir
mokytis jg jveikti; sudaro prielaidas nuvertinti serganciyjy psichikos
sutrikimais sugebéjimus ir didina socialine atskirtj.

2. Depresija ir Sizofrenija serganc¢iy asmeny jgalinimo prielai-

da - karimas kultarinés dvasinés mokymosi aplinkos, padedancios
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individui i$silaisvinti i§ vidinés ir socialinés izoliacijos: prakalbéti
apie asmenines prasmes, suvaldyti neigiamas emocijas sgveikaujant
su naujomis ziniomis. Serganciyjy depresija jgalinimas daugiau sie-
jamas su kult@rine dvasine transformuojancio mokymosi tradicija, o
serganciyjy $izofrenija jgalinimas su socialine emancipacine moky-
mosi tradicija.

3. Meniné kalba suteikia galimybe perteikti egzistencijos pras-
mes, sgveikaujancias su individo asmeninémis prasmémis, subtiliai,
nesuzeidziant, jkvepiant gyventi. Menine kalba perteikta autentiska
istorija (asmens patyrimai ir i$gyvenimai) pozityviai transformuoja
istorijos suvokima ir vertinima - taip pat saves vertinima.

4. Ugdomosios poetikos terapijos metodika apima 1) emocinio
uzsisklendimo jveikima ir emocinés saviraiskos gebéjimy plétote,
2) savivertés stiprinima ir atsakomybés uz savo gyvenimg skatinima,
3) kognityviniy gebéjimy ir verbaliniy jgudziy stiprinima bei plétote,
4) socialinio elgesio rekonstravima. Ugdomosios poetikos terapijos
idéjos metodiskai realizuojamos ugdomojo proceso metu: Zadinant
ugdytinio jausmus ir prisiminimus, sgveikaujant su grozine literata-
ra; klientui bendradarbiaujant su ugdytoju, aiskinantis egzistencijos
problemas ir mokantis susieti karinio idéjas su asmeniska patirtimi;
stimuliuojant kirybiska rasyma ir verbaline giluminiy i$gyvenimy

ekspresija.
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TEORINES IR METODOLOGINES TYRIMO NUOSTATOS

Poststruktiiralizmo postulatas: socialiné tikrové yra dinamiska ir
zmoniy kuriama, subjektyvumas ir kokybiniai tyrimai yra pripazjs-
tami, pagrjstai naudojami.

Egzistencinés filosofijos idéjomis (M. Heideger, 1992, J.P. Sartre,
1974, K. Jaspers, 1989 ir kt.). Realybé yra subjektyvusis Zmogaus pa-
saulis, kuriame suvokiamas mirties nei§vengiamumas ir iSgyvenama
baimé, patiriamos krizés. Aukstinama Zmogaus laisvé, pasirinkimas,
asmens unikalumas, akcentuojama humanitariniy dalyky svarba, su-
vokiant egzistencijos reiskinius. Ugdymo paskirtis — iSmokyti suvokti
egzistencijos fenomenus, pasitikeéti savimi ir kurti save. Egzistencinés
filosofijos kontekste yra svarbios logoterapijos idéjos (V. Frankl, 1997,
2009 ). Pasak V. Frankl, kiekvienoje gyvenimo situacijoje yra potenci-
ali prasmé, uz kurios jgyvendinima zmogus yra atsakingas. Ugdymo
procese padedama ie$koti gyvenimo prasmes.

Humanistinés psichologijos nuostatomis (A. Maslow, 2006, C. Ro-
gers, 2005, E. From, 1990). Zmogaus prigimtis pozityvi, destrukcija
pasireigkia, kai yra nepatenkinami pagrindiniai poreikiai. Zmonés
gali buti autonomiski ir unikalas, neprarasdami rysio su kitais Zmo-
némis. Ugdomojo proceso metu klientui jau¢iama besglygiska pagar-
ba ir meilé, santykiai grindziami absoliucia lygiava, orientuojamasi i
auksciausias vertybes. Ugdytojas empatiskas. Humanistinés psicho-
logijos kontekste svarbi asmens savirai$kos humanistiné psichologiné
teorija (Maslow, 2006, Rogers, 2005) . Kiekvienas asmuo yra savo
individualybés karéjas. Neviltis, depresija, pyktis yra jvardijami kaip
metapatologija, atsirandanti, kai Zmogus nesiekia metavertybiy: tie-
sos, gerumo, grozio. Ugdytojas siekia savirealizacijos, uzsiima saviug-
da, o ugdomojo proceso metu esminj démesj skiria klientui, skatina

jo savirealizacija.

59



Fenomenologiniu poZinriu (E. Husserl, 2005 ir kt.). Pasaulis
objektyviai egzistuoja, bet jis jgyja reik§me tik asmeninio suvokimo
déka. Vadovaujantis $ia nuostata, teigiama, kad poetiniai i$gyveni-
mai tampa individy patirties (iSgyvenimy, poziuriy) dalimi. Svarbus
ir Dasein, arba fenomenologinis didZiosios biities analizés, pozitris
(Binswanger, 1999), kuriuo vadovaujantis autentiska butis siejama
su savo riby transcendavimu, ateities projekto karimu. Ugdymo pa-
skirtis — padéti asmeniui atrasti autenti$ka gyvenimg ir tikslus, kuriy
siekiant buity galima kurti savo gyvenima.

Individualiosios psichologijos nuostatomis (A. Adler, 2009). Zmo-
gaus pasgmoneé yra neatsiejama nuo socialinio konteksto. Ugdymo
proceso metu i$laikoma pusiausvyra tarp orientacijos j individualuma
ir socialumg.

Socialiné emancipaciné transformuojancio mokymosi teorija (P. Frei-
re, 1970). Socialiné tikrové suprantama kaip Zzmogaus gyvenamoji vieta,
kurioje laisvédamas individas kei¢ia visuomene. Orientuojamasi j pa-
zeminto asmens i$laisvinima ir kritinés sgmonés vystyma, mokytojo ir
mokiniy santykiai grindziami absoliucia lygiava ir partneryste.

Kultariné-dvasiné transformuojancio mokymosi teorija (E. Tisdell,
2006). Mokymasis suprantamas kaip nuo dvasingumo neatsiejamas
procesas, kurio metu, pasakojant kitiems apie savajj gyvenimag ir
klausantis kity, atrandama daugiau poziariy j gyvenimo rei$kinius ir
plétojami asmens gebéjimai placiau suvokti Zmogaus biities problemas.

Dialogo filosofija (M. Buber, 1998). [Zvelgiami trys santykio ele-
mentai: buvimas, nuoS$irdus, atviras bendravimas ir jsitraukimas.
Svarbus yra ne tiek sakomy minciy turinys, kiek pats kalbéjimo
vyksmas. Ugdytojas jsitraukia j ugdytinio gyvenimga, i§gyvena A$-Tu
santykj ir savo i§gyvenimus reiSkia kalbédamas.

Interakcinés biblioterapijos poetikos terapijos paradigma (A.Hynes,
M. Berry-Hynes, 1994, N. Mazza, 1998) grindziama individualiosios
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psichologijos (Adler, 2009), psichoanalizés (Freud, 1999), psicho-
dramos (Moreno, 1969), gestaltinés psichologijos (Perls, Heferline,
Godman, 1951) teoriniais pozifiriais: gyvenimas suprantamas kaip
karybinis procesas, o kiaryba kaip asmeninés ir socialinés raiskos
aktas. Teigiama, kad literatiiros skaitymas arba kirybiskas rasymas
padeda pazinti vidinius i§gyvenimus, perkelti dalj i§gyvenimy i$ iki-
samoninio lygmens j samonés lygmenj, surasti ZodzZius, reikalingus
vidiniams i$§gyvenimams i$reiksti, ir méginti spresti vidinj konflikta.

Postmodernioji filosofija suteikia galimybes jvairioms socialinés
tikrovés interpretacijoms ir pabréziama, kad moksliniam darbui nau-
dojami informacijos $altiniai gali bati jvairas ir skirtingi.

Tyrimo metodai:

Moksliniy $altiniy ir dokumenty analizé, fenomenologinis stebéji-
mas, apraSomieji ir hermeneutiniai-interpretaciniai metodai, grindziamo-
sios teorijos strategija, projekto metodas, eksperty metodas, atvejy analizé.

Mokslinio darbo naujumas

Lietuvos kontekste:

1. Pateikta transformuojancio mokymosi teorijomis pagrista
suaugusiyjy, serganciy depresija ar $izofrenija, jgalinimo kon-
cepcija.

2. Pirma karta Lietuvoje iSanalizuotos poetikos terapijos taikymo
galimybés.

Pasaulio kontekste:

3. Sukurta Ugdomosios poetikos terapijos metodika suaugusiyjuy,

serganciy depresija ar $izofrenija, jgalinimui.

Darbo praktinis reik§mingumas
Ugdomoji poetikos terapija yra inovatyvi metodika pasaulinia-
me poetikos terapijos kontekste. JAV, Didziojoje Britanijoje ir kitose

Salyse ugdomoji biblioterapija / poezijos terapija (angl.developmental
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bibliotherapy / poetry therapy) yra orientuota j sveiko Zmogaus saves
pazinimo, karybiniy galiy vystyma ir dvasinés sveikatos stiprinima.
Iki $iol nebuvo sukurtos ugdomosios poetikos terapijos metodikos
suaugusiyjy, serganciy depresija ar $izofrenija, jgalinimui.

Ugdomosios poetikos terapijos, taikomos suaugusiy asmeny,
serganciy depresija ar $izofrenija, jgalinimui, veiksmingumo ty-
rimas naudingas visiems specialistams, dirbantiems su psichikos
sutrikimais serganciais Zzmonémis, nes paai$kina autentiskos kalbos
vystymo prasme ir praktiskai parodo, kaip pozityviai transformuoti
sergancio asmens Zemg saves vertinimg dialogo metu ir tokiu badu
sustiprinti asmens galias savarankiskai gyventi visuomenéje.

Specialistams, dirbantiems su depresija ir $izofrenija serganciais
zmonémis, sukurta ugdomosios poetikos terapijos metodika yra kaip
praktinio darbo vadovas: teoriskai pagrindZiamas ugdomosios poeti-
kos terapijos techniky prasmingumas, pateikiami konkreéiy edukaci-
niy psichologiniy techniky aprasymai. Tai sudaro galimybes specia-
listams plétoti savo profesine kompetencija, perkeliant j savo praktika
vienus ar kitus ugdomosios poetikos terapijos metodus.

Meny terapijos specialistams parodomi konkretas badai, kaip
stimuliuojama ir vystoma autentiska kalba. Dailés, muzikos, judesio ir
$okio terapijoje ekspresyviai iSreik$tus giluminius i§gyvenimus galima
perteikti autentiska kalba - tai sustiprinty pozityvy $iy terapijy poveiki.

Ugdomosios poetikos terapijos principus galima panaudoti ir ki-
tose edukologijos srityse: lituanistikoje, mokytojy mokymui, kulttros
edukologijos projektuose, o taip pat jais naudotis socialiniame darbe
ir psichikos ligoniy slaugoje.

Disertacijos darbo struktara. Darbg sudaro jvadas, keturios
dalys, i§vados, rekomendacijos, literatuiros ir $altiniy sarasas, priedai.
Darbe pateikta 54 vaizdinés priemoniés: 43 lentelés, 13 paveiksly. Di-

sertaciniam tyrimui panaudoti 285 literaturos $altiniai.
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DISERTACIJOS TURINIO PRISTATYMAS

Disertacijos jvade pagrindziama tiriamoji problema, apibrézia-
mas disertacijos aktualumas, mokslinis naujumas, pristatomas tyri-
mo tikslas, uzdaviniai, darbo teoriné ir praktiné reik§mé. Nurodomi
disertacijos tema publikuoti moksliniai straipsniai ir skaityti moksli-
niai pranesimai.

Pirmoje disertacijos darbo dalyje ,,Mokymasis - galimybé
sumazinti serganciyjy depresija ar $izofrenija negalia“ disertacijos
autoré nagrinéja jvairiy veiksniy jtaka suaugusiyjy, serganciy depre-
sija ar $izofrenija, mokymuisi ir siekia atrasti psichikos sutrikimais
serganciyjy jgalinimo edukacines salygas, i$siai$kinti verbaliniy, o
taip pat pasakojimo gebéjimy ugdymo ir sveikimo sgsajas.

Pirmajame skyriuje ,,Veiksniai, formuojantys poziirj i psichikos
sutrikimais serganc¢iyjy mokymasi® psichikos sveikata analizuojama
kaip sudétingas reiskinys, priklausantis nuo biologiniy, psicholo-
giniy ir socialiniy faktoriy. Sizofrenijos biologiné koncepcija yra
tvirtinama, remiantis Zmogaus smegenyse aptinkamais nezymiais
nukrypimais nuo biologinés normos ir patologiniais metaboliniais
pokyt¢iais (Gottesman, 1974, Torrey, 1994). Tiriant serganciyjy $izo-
frenija Seimos nariy galvos smegenis, daznai aptinkami nedideli gal-
vos smegeny pakitimai, o taip pat nustatomas smegenyse vykstanciy
metaboliniy procesy nepakankamumas. Tai, kad ne visi asmenys,
turj $izofrenijos genus, serga $izofrenija, skatina vystyti socialinés
aplinkos poveikio sergantiesiems $izofrenija mokslinius tyrimus
(Bertrando, 2006). Vadovaujantis biopsichosocialiniu S. Engel (1970)
psichikos sutrikimo modeliu, teoriskai pagrindziamas socialinis
poveikis psichikos sveikatai ir daroma prielaida, kad psichikos su-
trikimais serganciyjy psichoedukacija yra realus negalios mazinimo

buadas. Priestaringi psichoedukacijos veiksmingumo tyrimy rezultatai
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(NICE, 200,2 Falkai, Wobrock, Lieberman ir kt., 2006) i$ryskina psi-
choedukacijos koncepcijos problema. Evoliucinés koncepcijos atstovai
teigia, jog psichoedukacija kinta, j edukacine veiklg integruojama vis
daugiau jvairiy terapijos metody (Bertrando, 2006), $is poziiris yra
artimiausias ugdomajai poetikos terapijai. Stresg keliantys kasdienio
gyvenimo jvykiai negatyviai veikia subjektyvy gyvenimo gerovés
suvokimg (Dormann, Zapf, 2004; Story, Repetti, 2006 Kiselica ir kiti
1994; Lee, Gramotnev, 2007); socialinis iSmokimas negatyviai galvoti
yra reik§mingas, sudaro prielaidas depresijai atsirasti (Furnham ir
Kuyken, 1991). Negatyvumo linkme nukreiptas mastymas yra susijes
su asmens vertybiy sistema, tad mokymasis suprasti psichosocialiniy
faktoriy poveikj sudaro prielaidas geriau suvokti savo situacijg ir
padeda susidoroti su asmeninémis problemomis. Siame skyriuje pri-
statomas stigmos i§gyvenimas kaip psichozés pasekmé, ir neigiamas
stigmos poveikis asmens tolesniam gyvenimui ir sveikimui (Johans-
son, 2002, Hayne, 2003). Remiamasi poziiriu, kad batina i§girsti ser-
ganciojo Sizofrenija asmenines prasmes (Koivisto, 2002, Hayne, 2003).
Disertanté daro prielaida, kad gilus dialogas, kurio metu stengiamasi
iSgirsti ir suzinoti serganciojo $izofrenija asmenines prasmes, yra
ypac svarbi destigmatizavimo priemoné, padedanti i§saugoti asmens
socialinj funkcionavima.

Antrajame skyriuje ,,Serganciyjy Sizofrenija ar depresija negalios
mazinimo andragoginés prielaidos” nagrinéjamas neisspresty psicho-
loginiy problemy poveikis psichikos sutrikimais serganciyjy elgesiui

ir psichopatologiniams pozymiams. Empiriniai fenomenologinio
stebéjimo duomenys, uzfiksuoti ugdomosios poetikos terapijos pro-
ceso metu disertantés vadovaujamose grupése, yra lyginami su kity
tyréjy teorinémis jzvalgomis ir, vadovaujantis grindziamosios teorijos
strategija, yra nustatomi kriterijai, patvirtinantys suaugusiyjy sergan-

¢iy depresija ar Sizofrenija, negalig gyventi visuomenéje ir mokytis
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ja jveikti. Pristatomi septyni kriterijai: 1) bejégiskumas / identiteto
(tapatumo paciam sau) netekimas, 2) saves vertinimo / kaltés iSgyve-
nimo sutrikimas, 3) nesavarankiskumas / priklausomumas nuo kity,
4) beviltiskumas, 5) socialiniy jgudziy praradimas / bendruomenis-
kumo i$gyvenimo sutrikimas, 6) ydinga emocijy valdymo strategija,
7) nekomunikuojantis naratyvas. Apibendrinant suaugusiyjy, sergan-
¢iy depresija ar $izofrenija, egzistencijos problemas ir empiriskai pa-
stebétus veiksmingos edukacinés pagalbos budus, daroma prielaida,
kad kano pojuciai, tapatybés iSgyvenimas, asmens veikla turi bati
stimuliuojami, o naujos informacijos suvokimg lengvina vizuali jos
perteikimo forma; neigiamy jausmy karybiskas iSreiskimas mazina
emocine jtampa ir gerina saves suvokimg, o negatyvy galvojima gali-
ma pakeisti pozityvesniu, suteikiant naujy Ziniy.

Trecdiajame skyriuje ,Kalbéjimo / pasakojimo gebéjimy plétojimas
ir sveikimo procesas” $izofrenija serganciyjy sveikimas analizuojamas
kaip daugialypis ir sudétingas procesas, ugdomosios poetikos tera-
pijos grupiy mokymosi turinys lyginamas su sveikimo patirtimi, su-
kaupta Anoniminiy Sizofreniky tarpusavio pagalbos grupése (Beeble,
Salem 2007). Socialinés prasmés atradimas serganciojo pasakojime
siejamas su pasveikimu ( Lysaker ir kt., 2005). Remiantis moksliniais
ir empiriniais duomenimis, daroma prielaida, kad skaudzios patirties
atskleidimas ir sgveikavimas su naujomis Ziniomis yra naudingi ug-
domosios poetikos terapijos proceso komponentai, siekiant jgalinti
serganciuosius Sizofrenija ar depresija.

Antrojoje disertacijos dalyje ,,Transformuojanc¢io mokymosi
teorijos“ disertanté analizuoja ugdomosios poetikos terapijos edu-
kacine verte, pasiekiama edukaciniais metodais: edukacine verte
pristato kaip pasirengima spresti gyvenimo ir veiklos problemas,
kaip mokymosi metu atrasta gyvenimo kokybe. Ieskant bady, kaip

jtraukti individa j mokymosi procesg ir pagerinti bendradarbiavima
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su besimokanciuoju, kaip optimizuoti interaktyviag ugdomaja veikla,
yra konceptualizuojamos suaugusiyjy transformuojancio mokymosi
ir specialiyjy poreikiy zmoniy (serganciy $izofrenija ar depresija)
psichologijos teorijos. Disertanté pristato originaly, hipotetinj, teori-
nj mokymosi modelj, adaptuotg suaugusiyjy, serganc¢iy depresija ar
$izofrenija, jgalinimo reikméms; modelis grindziamas transformuo-
jan¢io mokymosi teorijy sinteze bei individualiosios psichologijos
(Adler), logoterapijos, (Frankl) ir Dasein analizés (Binswanger) teori-
niais poziariais.

Pirmajame skyriuje ,,P. Freire emancipaciné transformuojancio
mokymosi teorija”, analizuojant P. Freire teorijos nauda serganciyjy
depresija ar $izofrenija jgalinimui, yra akcentuojama dialogo reik§mé
ir pozitris | stigmatizuoto asmens tyla. Tylé¢jimas vertinamas ne kaip
atsako nebuvimas, o kaip kritinio mastymo ir Zodziy stoka. Prakal-
béjimas siejamas su jsitraukimo j mokymasi ir sgmonéjimo pradzia,
analizuojamos edukacinés prakalbéjimo prielaidos. P. Freire pozia-
ris | dialoga yra praple¢iamas M. Buberio (2001) dialogo principais,
transformuojanc¢io mokymosi metu orientuojamasi ne j globalius
visuomenés jgalinimo tikslus, o j individo jgalinimg, originalioji P.
Freire jgalinimo teorija yra perkeliama i§ marksistinio konteksto i eg-
zistencinj, kultarinj-dvasinj.

Antrajame skyriuje ,,Kiti poziariai j transformuojantj mokymasi”
akcentuojama kultiiriné-dvasiné mokymosi tradicija (Tisdell, 2006),
mokymasis suprantamas kaip dvasiné kelioné j buties pilnatve: kary-
biskumas siejamas su bendruomeniskumo jausmo ugdymu, jvertina-
ma meno simboliy reik§mé ziniy konstravimo procesui. Gyvenimo is-
torijos daugkartinis pasakojimas jautriems klausytojams, kity pasako-
jan¢iy individy klausymasis, gebéjimo pasakoti lavinimas ir plétojimas
yra vertinami kaip svarbiausi mokymo(si) metodai, siekiant jgalinti

psichikos sutrikimais sergancius asmenis. J. Mezirow kritiné refleksija
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yra pristatoma kaip svarbiausias racionalus mokymosi metodas, lei-
dziantis pasiekti saves vertinimo, beviltiSkumo, priklausomybés nuo
kity pozityvig transformacija. Litdesys (sielvartas), remiantis psichoa-
nalitiniu pozitriu, yra pati svarbiausia mokymosi fazé: lindesys visada
atsiranda, jzvelgiant, kad ankstesni suvokimo biidai yra nebetinkami,
ir tesiasi tol, kol asmuo pradeda suprasti naujus pazinimo modelius,
kol senoji ir naujoji patirtis integruojamos i vieng (Boyd ir Myers,
1988, p. 277). Liudesio fazé, neurobiologinéje transformuojancio
mokymosi teorijoje (Janik, 2005) jvardijama kaip diskomfortas pries
atradimg, yra didziulis i$$ukis ugdytojui, dirban¢iam su suaugusiai-
siais, serganciais Sizofrenija ar depresija. Disertanté ryskina techniky,
jveikian¢iy transformuojanc¢io mokymosi sunkumus, karimo poreikj
ir daro prielaidg, kad yra naudinga simboliné meno kalba.

Trediajame skyriuje ,,Epistemologiniy pokyciy teoriné interpreta-

cija” analizuojamas mokymosi procesas: i$skirtinis démesys skiriamas
vidiniy i$gyvenimy ekspresijai, pokalbiui apie asmenines prasmes,
teikiamy ziniy kontekstui, jo ry$iams su individy patirtimi ir jiems
reik§mingomis asmeninémis prasmémis. Mokymosi veikla, kurioje
atrandamos sgsajos su asmeninémis prasmémis, ugdomojoje poetikos
terapijoje yra jvertinama kaip svarbi jgalinimo priemoné, svarbesné
uz asmens kognityviniy gebéjimy panaudojima abstrak¢ioms Zinioms
suvokti. Teorinis poziaris grindziamas S. Papert konstrukcionistiniu
modeliu, kuris yra pristatomas kaip atskira konstruktyvizmo teorijos
mokykla (Ackerman, 2010).

Trecioji dalis ,,Poetikos terapijos modeliai®“. Joje pristatoma
poetikos terapijos teoriné samprata psichoterapijos ir edukologijos
moksly kontekstuose, analizuojamas JAV sukurtas ir vystomas eklek-
tinis praktinis poetikos terapijos modelis, pristatomas disertantés
sukurtas metaforos vaidmenj ugdomojoje poetikos terapijoje paaiski-

nantis modelis.
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Pirmajame skyriuje ,,Psichologiniai ir andragoginiai pagrindai®
zodineé kiiryba ir sgveikavimas su grozine literatiira yra analizuojami

kaip socialinis aktas ir kaip sudétiné mokymosi ugdomojoje poetikos
terapijoje dalis. Vadovaujantis A. Adler (2009) poziriu, teigiama, kad
socialiniai santykiai kuriami verbaliniy simboliy déka, kad jy naudo-
jimas skatina kognityvinius gebéjimus ir socialing komunikacija - tai
viena i§ esminiy koncepcijy, teori$kai pagrindzianc¢iy ugdomaja
poetikos terapija, jZvelgiamas jos salytis su kultarine dvasine trans-
formuojanc¢io mokymosi tradicija. Remdamasi A. Adler individua-
ligja psichologija, disertanté akcentuoja represuoty dvasiniy poreikiy
i$laisvinima, literatGrine karybg vertina kaip vidiniy i$gyvenimy
raiska, priklausancig nuo asmeniniy tiksly suvokimo, tarpusavio san-
tykiy; kaip fantazija, padedancia iSgyventi jtampa, atsiradusig esant
atotrukiui tarp realybés ir geidziamybés. Isgyvenimy verbaliné sim-
bolizacija suvokiama kaip butina bendrystés jausma stimuliuojanti
socialinés komunikacijos prielaida. Besimokancio asmens prasmiy
atskleidimas ir aiskinimasis pristatomas kaip ugdomosios poetikos
terapijos psichologinis ir edukacinis uzdavinys, o terapine verte tu-
rintis naujas suvokimas siejamas su dvasine pagava holistinio i§gyve-
nimo metu arba su kritine refleksija. Psichoanalitiniu pozitriu (Jung,
1999, Knox, 2008) remiamasi, aiSkinant archetipy ir santykiy poveikj
pasamonei bei jZvalgai atsirasti. Literatura jvertinama kaip mitiniy
archetipy $altinis, patvirtinama empatinio rys$io su klientu nauda.
Remiantis gestaltine psichologija, poetinés ekspresijos mokymasis
siejamas su galimybe integruoti vizijg ir realybe j visumga, patvirtinti
asmenine prasme ir savo tapatybe. Remiantis psichodramos tradicija
(Schloss, 1976), patvirtinama, kad emociné identifikacija su litera-
taros karinio herojumi mazina emocing jtampg ir suteikia galimybe

saveikauti su naujomis prasmémis (gyvenimo ziniomis).
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Antrajame skyriuje ,,Literatara ir kalba: terapijos aspektai® svars-
tomos literatiiros kiiriniy panaudojimo galimybés, siekiant islaisvinti

uzgniauztus jausmus ir svajones, suprasti asmenine situacija suprati-
mui ir i8kelti problemas. Literatara vertinama kaip zmogaus dvasiniy
patir¢iy $altinis. Asmeninés istorijos ra§ymas suvokiamas kaip vidiné
laisvé: kada individas yra atviras vidiniams i§gyvenimams, jis sutei-
kia prasmes situacijoms, jas keicia, o tai lemia geresnj saves ir tikrovés
suvokimg (Lengelle, Meijers, 2009). Analizuojant poetinés kalbos
poveikj emociniam, pazintiniam ir socialiniam vystymuisi, atkrei-
piamas démesys j metaforas, padedancias kurti terapinius santykius
ir i$laisvinti individg i§ negatyvaus mastymo stereotipo (Maza, 1999).
Remiantis H. Tamura (1998), pristatomi nepakankami serganciyjy
$izofrenija gebéjimai suprasti Zodzio prasme, o kolektyvinis ragymas
siejamas su galimybe atkurti serganciyjy gebéjima suvokti zodj.
Trec¢iajame skyriuje ,Poetikos terapijos metodai® pristatomi
J.Leedy, (1969), A. Hynes ir M. Hynes-Berry (1994), N. Mazza (1999),
G. Schloss (1976) sukurti poetikos terapijos metodai, poetikos terapijos
taikymo rezultatai jvairiose psichikos sutrikimais serganciyjy grupése
(Meunier, 1999, Papadopoulos, 1999, Brown, Rossiter, 1988, Bjorklund,
1999). Pristatomas metaforos vaidmenj ugdomojoje poetikos terapijoje
paai$kinantis modelis, sukurtas 1) apibendrinus teorinius poziirius
| suaugusiyjy, serganciy depresija ar $izofrenija, nepajéguma sava-
rankigkai gyventi visuomenéje ir mokytis jveikti negalia, 2) jvertinus
transformuojantj mokymasi kaip bada jgalinti stigmatizuotus psichi-
kos sutrikimais sergancius asmenis, ir 3 ) poetikos terapijos metodus.
Kuriant modelj, remtasi S. Rojcewicz (2001) metaforos konceptu ir L.
Tylley (2000) poetikos terapijai pritaikytu edukaciniy sistemy mode-
liu. Metafora ugdomojoje poetikos terapijoje suprantama kaip mobilus
komponentas. Individo lygmenyje (mikrolygmenyje), kuriame domi-

nuoja negalia, atskirties ir Zemos savivertés iSgyvenimai, metaforos
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paskirtis — isreiksti represuotus jausmus ir i$laisvinti nuslopintus
klausimus. Metafora, isreiskianti individo lygmens i§gyvenimy tiesa,
pereidama bendravimo su ugdytoju mezolygmenj, pasiekia makroly-
gmenj: kalbos meng ir iSmintj, ir grjzta j individo mikrolygmenj kaip
dvasiné egzistencijos prasmé, tvirtinanti asmens tapatybe. Pripazjsta-
ma metaforos galia skatinti asmens saviraiska.

Disertacijos ketvirtaja dalj ,,Ugdomosios poetikos terapijos
veiksmingumo tyrimas®“ sudaro 4 skyriai: 1) tyrimo metodologija ir
organizavimas, 2) ugdomosios poetikos terapijos metodikos sukiri-
mas (projektas), 3) ugdomosios poetikos terapijos metodikos eksper-
tizé (eksperty metodas), 4) ugdomosios poetikos terapijos, taikomos
suaugusiyjy, serganciy depresija ar Sizofrenija, atvejy analizeé.

Pirmasis skyrius ,,Tyrimo metodologija ir organizavimas

Mokslinés literatiiros analizé atlikta konceptualizuojant ugdo-

«

mosios poetikos terapijos savoka, jos funkcijas, tiksly ir mokymosi
metody raiska, atskleidziant serganciojo depresija ar $izofrenija ne-
galig mokytis bati ir kartu su kitais gyventi visuomenéje nusakancius
kriterijus, ryskinant asmens prakalbéjimo (issilaisvinimo) koncepta
ir ugdomosios poetikos terapijos, skirtos depresija ir $izofrenija ser-
ganciyjy jgalinimui, teorinj modelj. Skirtingomis teorijomis remtasi
ai$kinantis ugdomosios poetikos terapijos, taikomos suaugusiyjy,
serganciy depresija ar Sizofrenija, teorinj pagrinda - postmodernisti-
né filosofija leidzia naudotis skirtingais ziniy $altiniais ir interpretuoti
socialines reik$mes. Tyrimas grindZiamas poststruktaralizmo postu-
latu, teigianciu, kad socialiné tikrové yra labai dinamigka, kuriama
zmoniy, o subjektyvis tyrimo metodai yra leidziami. Masy tyrimo
atveju pazinimo instrumentas yra disertacijos autoré, pasirinktas ko-
kybinio tyrimo metodas. Metodo pasirinkima lémé poreikis, kiek ga-
lima tiksliau suprasti holistinj ugdomosios poetikos terapijos procesa

ir kiek galima tiksliau ir i$samiau jj apibudinti (Sale ir kt., 2002, p.45).
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Tyrimo etika. Dirbant su psichikos sutrikimais serganciais zmo-
némis grieztai reikalaujama laikytis saugumo ir konfidencialumo
principy. Tyrimo dalyviai buvo informuoti apie tyrimg ir sutiko, kad
mokslinio tyrimo (disertacijos) kontekste anonimiskai buty atskleistos
jy asmeninés patirties ir socialinio bendravimo ypatybés. Tiriamyjy
vardai pakeisti. Vadovaujantis LR asmens duomeny teisinés apsaugos
jstatymo reikalavimais, siekta, kad baty kuo maziau galimybiy netie-
siogiai identifikuoti tiriamus asmenis, todél neminimi tikslas miesty ir
medicinos jstaigy pavadinimai, kuriose buvo renkami duomenys. Me-
dicinos jstaigy direktoriai buvo informuoti apie ugdomosios poetikos
terapijos taikymo suaugusiesiems, sergantiems depresija ir Sizofrenija,
veiksmingumo tyrimg ir jam nepriestaravo. Sio edukologinio tyrimo
nereglamentuoja LR biomedicininiy tyrimy etikos jstatymas.

Tyrimo etapai. Tyrimas truko ketverius metus (2006-2010). Pir-
majame tyrimo etape formuojama tyrimo koncepcija: apsvarstomas
tyrimo reik§mingumo klausimas teoriniu ir praktiniu pozitriu.
Analizuojama moksliné literatara, oficialas dokumentai ir asmeninés
ugdomosios patirties uzrasai (1998-2006), siekiant geriau suprasti
tiriama problemg. Vadovaujantis grindziamosios teorijos strategija,
sukuriamas ugdomosios poetikos terapijos teorinis modelis, sukuria-
ma ugdomosios poetikos terapijos serganciyjy depresija ir $izofrenija
jgalinimui metodika ir diegiama j praktika kaip projektas. Antrasis
etapas: nustatomi ugdomosios poetikos terapijos metodikos koky-
binio vertinimo kriterijai, sukuriama eksperto vertinimo forma.
Pakvie¢iami ekspertai, kad jvertinty metodika. Eksperty duomenys
analizuojami kontentinés analizés budu. Trediasis etapas: atrenkami
labiausiai informatyvis serganciyjy depresija ar $izofrenija jgalinimo
atvejai. Atliekama atvejy analizé. Parengiama tyrimo ataskaita.

Duomeny rinkimo, analizavimo, tikrinimo ir generalizavimo me-

todai. Duomeny rinkimui panaudotas fenomenologinio stebéjimo
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metodas. Aprasomasis ir hermeneutinis — interpretacinis metodai
naudoti fenomenologinio stebéjimo metu surinkty duomeny apdo-
rojimui. Disertacijos autoré nuo 1998m. atlieka savo vadovaujamy
ugdomosios poetikos terapijos grupiy fenomenologinj stebéjimg ir
refleksyviai apmasto asmenine ugdomaja patirtj, siekdama profesi-
nés kompetencijos tobulinimo tiksly. Empiriniai asmeninés ugdymo
patirties duomenys, sukaupti asmeninés veiklos tyrimo ir refleksinés
praktikos btidu, buvo lyginami su moksliniy $altiniuose publikuoja-
mais teoriniais pozitiriais ir apibendrinami vadovaujantis grindzia-
mosios teorijos strategija. Taikant §j tyrimo metoda, buvo nustatyti
serganciyjy Sizofrenija ar depresija negalios ir jgalinimo kriterijai,
jvertintas poetikos terapijos techniky panaudojimo tikslingumas -
visa tai padéjo iSryskinti ugdomosios poetikos terapijos teorinj pa-
grindg ir sukurti metodika.

Dokumenty analizé. Analizuojant vie$us oficialius Lietuvos ir
Europos Sajungos dokumentus, siekta geriau suprasti tiriamg proble-
ma. Medicinos dokumentais pasinaudota tikslinant tyrime dalyvau-
jané¢iy asmeny diagnoze, i$silavinima, profesija, amziy. Sie duomenys
panaudoti, analizuojant atvejus. Pasinaudota privaciais islikusiais
(zr. Charmaz, 2006) dokumentais: savo dienorasciais, darbo uZrasais,
sukurtais 1998-2005 asmeninés savirai$kos ir profesinés veiklos tobu-
linimo tikslais: juose detaliai aprasyti ugdomosios poetikos terapijos,
taikytos psichikos sutrikimais sergantiems zmonéms, fenomenai.

Ugdymo projektas naudojamas, siekiant patikrinti ugdomosios
poetikos terapijos metodikos naudingumg ugdomojo proceso daly-
viams, institucijoms, teikianc¢ioms pagalbg suaugusiesiems, depresija
ir Sizofrenija sergantiems Zmonéms.. Prie§ sukuriant projekta, buvo
konceptualiai pagristas ugdomosios poetikos terapijos tikslas, sinte-
zuojant 1) asmeninés ugdymo patirties empiring medziaga, apiben-

drintg grindZiamosios teorijos metodu, 2) JAV sukurta praktinj ugdo-
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mosios poetikos terapijos modelj, 3) socialing emancipacine transfor-
muojancio mokymosi teorija, 4) kulturine dvasine transformuojancio
mokymosi teorija. Remiantis empiriniais duomenimis ir ugdomosios
poetikos terapijos sistemine analize, tai yra proceso i$§skaidymu j
salygiskai atskiras sistemas (groziné literattra, klientas, ugdomosios
poetikos terapijos proceso organizuotumas, ugdytojas), buvo aprasy-
tos konkrecios ugdymo priemonés ir intervencinés technikos, pade-
dancios siekti jgalinimo tiksly.

Eksperty metodas pasirenkamas, siekiant i§siaiskinti, ar tikslinga
ugdomosios poetikos terapijos metodika diegti  praktine veikla, ar
vadovavimasis metodika gali turéti teigiamg poveikj asmenims, ser-
gantiems depresija ar $izofrenijos spektro sutrikimais, ar metodika
teori$kai pagrjsta. Nustatomi ugdomosios poetikos terapijos metodi-
kos kokybinio vertinimo kriterijai, sukuriama speciali eksperty ver-
tinimo forma, parengiama medziaga Lietuvos ir uzsienio ekspertams.
Eksperty parinkimo kriterijai: 1. daktaro mokslinis laipsnis, 2. viena
i$ ¢ia i$vardinty kompetencijy: 1) poetikos terapeuto, 2) psichiatro,
3) socialinio pedagogo, 4) biblioterapeuto, 5) kurybisko rasymo peda-
gogo, 6) nejgaliyjy meninio ugdymo pedagogo, 7) psichologo, 8) an-
dragogo.

Kontentiné analizé naudojama apibendrinti eksperty duomenis.

Atvejy analizé, pasirinkta, siekiant apibendrinti ir jprasminti
ugdomosios poetikos terapijos taikyma serganciyjy Sizofrenija ar de-
presija jgalinimui. Atvejy analizé atlikta, vadovaujantis S. Soy (2006)
pateikta $e$iy zingsniy atvejo tyrimo metodika.

I. Identifikuojami tyrimo klausimai: 1) kokie kriterijai reprezen-
tuoja jgalinima? 2) Kokie emocijy poky¢iai atsiranda dalyvaujant ug-
domosios poetikos terapijos programoje? 3) Kokie mastymo poky¢iai
pastebimi? 4) Kokie poky¢iai pastebimi socialiniame bendravime?

5) Kaip pats tiriamasis vertina savo asmenybés pokycius ir gebéjima
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savarankiskai gyventi po ugdomosios poetikos terapijos programos?
5) Kokie sunkumai pastebéti ugdomosios poetikos terapijos metu ir
kokios intervencinés ugdomosios technikos buvo panaudotos jy jvei-
kimui?

II. Pasirenkami jgalinimg reprezentuojantys atvejai. Depresija
sergancio asmens jgalinimo rezultatai pristatomi aprasant ir interpre-
tuojant dviejy depresija serganc¢iy motery, dalyvavusiy ugdomojoje
poetikos terapijoje, emocijy, mastymo ir socialinio bendravimo poky-
¢ius. Abiejy tiriamyjy psichikos sutrikimo rai$ka labai skiriasi, viena
i$ tiriamyjy tapo nejgali budama darbingo amziaus, kitos psichikos
sveikatos problemos i$rys$kéjo sulaukus pensinio amziaus. Bendra yra
tai, kad abi tiriamosios nuo mazens ignoravo arba slopino savo jaus-
mus. Sizofrenijos spektro sutrikimu serganéiojo jgalinimo, taikant
ugdomaja poetikos terapija, rezultatai pristatomi aprasant ir interpre-
tuojant dviejy tiriamyjy, serganciy paranoidine $izofrenija, ir vieno,
sergancio Sizoafektiniu sutrikimu, emocijy, mastymo, socialinio
bendravimo, saves vertinimo pokyc¢ius. Bendra yra tai, kad tiriamyjy
negalia yra susieta su trauma, kurig sukélé psichikos ligos diagnozés
suzinojimas, su nepakankamu gebéjimu pazinti savo jausmus ir juos
priimti, su patirtomis nesékmémis méginant sunkius vidinius i§gyve-
nimus perteikti kalba.

III. Duomeny rinkimo kokybés jvertinimas. Duomenys rinkti
nattraliomis salygomis, kuriose laikomasi konfidencialumo reikala-
vimy. Mechaninés priemonés negaléjo buti naudojamos stebéjimui.
Disertacijos autorei teko ir ugdytojos, ir stebétojos vaidmuo. Pries
ugdomosios poetikos terapijos grupés susitikima buvo pailsima ir gi-
liai susikaupiama, kad pavykty uzfiksuoti visas ugdomosios poetikos
terapijos proceso detales ir jas iSsaugoti atmintyje iki ugdomojo darbo
pabaigos, tai yra, iki patogaus laiko detaliai aprasyti fenomenologinio

stebéjimo duomenis.
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I'V. Tyrimui reik§mingy kokybiniy pozymiy identifikavimas. Ug-
domojo proceso detaliame fenomenologiniame aprasyme identifikuo-
jami kokybiniai pozymiai, nusakantys 1) saveiky ypatybes: literata-
ra-klientas, klientas- klienty grupé, ugdytojas-klientas, 2) emociniy,
pazintiniy, komunikaciniy gebéjimy ir saves vertinimo ypatybes,
3) intervenciniy techniky poveikio ypatybes: poveikis emocijoms,
poveikis elgesiui.

V. Atliekama apra$yty duomeny analizé, vadovaujantis inter-
pretaciniu hermeneutiniu poziariu. Vertinama asmeny, serganciy
depresija ar $izofrenija, santykiy su savimi kaita ugdomojo proceso
metu. Turimi duomenys ir pirminés jzvalgos apibendrinami teorijg
plétojanciu poziuriu, jgalinimo rezultatas jvertinamas intrapersona-
liniu aspektu. Vertinama asmeny, serganc¢iy depresija ar $izofrenija,
santykiy su kitais asmenimis kaita ugdomojo proceso metu. Turimi
duomenys ir pirminés jzvalgos apibendrinami teorija plétojanciu po-
zitriu, jvertinamas jgalinimo rezultatas interpersonaliniu aspektu.

VI. Rezultatai pateikiami disertacijos skaitytojams.

Tyrimo validumas grindziamas tyréjos suinteresuotumu atrasti
tikrus serganciyjy depresija ar $izofrenija jgalinimo duomenis realio-
je ugdomosios poetikos terapijos taikymo situacijoje nataraliomis sg-
lygomis. Nattralistinio tyrimo principai — kontekstualumas ir detalus
aprasymas — pagrindzia kokybinio tyrimo validuma (Rupsiené, 2007).
Socialines situacijas atskleidziantys detalas penkiy asmeny jgalinimo
atvejy apraSymai, natiiraliomis salygomis surinkti duomenys patvir-
tina i$vady pagrjstumo siekiamybe. Tikétinumas (vidinis validumas)
jrodomas dviem budais. Depresija ar Sizofrenija serganciyjy jgalini-
mas patvirtinamas 1) apibendrinant duomenis, surinktus fenome-
nologinio stebéjimo budu ir 2) apibendrinant klienty atskleidziamus
duomenis (atvejy analizé). Pasinaudota ne tik duomeny rinkimo me-

tody, bet ir teorijy trianguliacija: procesas ai$kinamas skirtingomis
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transformuojanc¢io mokymosi teorijomis (Freire, Tisdell, Mezirow)
ir skirtingomis psichoterapijos koncepcijomis (Adler, Jung, Moreno,
Freud, Zinker). Ekspertai jvertino ir patvirtino teorinj ugdomosios
poetikos terapijos modelj (tyréjy trianguliacija), pazyméjo galimybe
perkelti ugdomosios poetikos terapijos technikas j kitus kontekstus
ir situacijas. Perkeliamumas, kaip teigia L. Rupsiené (2007), pagrin-
dzia kokybinio tyrimo validuma. Pasikliovima tyrimu didina tai, kad
empiriniai duomenys, kuriais remtasi, kuriant ugdomosios poetikos
terapijos metodika (projekta), kartojosi skirtinguose miestuose ir
skirtingu laiku (laiko ir vietos trianguliacija) ir kiekviena karta buvo
pastebimi tie patys jgalinimo rezultatai- kognityvinés, emocinés, ko-
munikacinés ir saves vertinimo transformacijos.

Antrajame skyriuje ,,Ugdomosios poetikos terapijos metodika su-
G

augusiuju, serganciy Sizofrenija ar depresija, jgalinimui“ pristatoma
disertantés sukurta originali ugdomosios poetikos terapijos metodi-

ka, sukurta apibendrinus asmeninés ugdomosios patirties empirinius
duomenis ir mokslinés literatiiros teiginius. Ugdomoji poetikos tera-
pija yra suvokiama kaip integruoto mokymosi procesas, kuriame is-
skiriamos $ios sudedamosios dalys: autentiskos kalbos ugdymas, saves
pazinimo ugdymas, socialinés kultiros ugdymas, gyvenimo prasmeés
ais$kinimasis, poetiniy gebéjimy lavinimas. Pristatomi praktiniai uz-
daviniai: iSugdyti gebéjima analizuoti savo patirtj, tai yra suprasti bu-
vusiy gyvenimo jvykiy priezastis ir pasekmes, iSmokyti suvokti, kas
trukdo racionaliai vertinti gyvenimiskaja situacija ir bendrauti, is-
mokyti suprasti stiprigsias savo asmenybés savybes, skatinti pasitikéti
savimi ir imtis atsakomybés uz savo gyvenima, jtraukti asmenj j savo
elgesio reguliavimo strategijy mokymasi. Ugdomosios poetikos tera-
pijos metodika yra grindziama P. Freire ir kitomis transformuojancio
mokymosi teorijomis (Janik, 2007, Brooks, 2000, Tisdell, 2003 Boyd
ir Myers 1988. Mezirov, 1995) ir poetikos terapijos proceso analitiky
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bei praktiky (Hynes, Hynes- Berry 1994, Mazza, 1999, Tamura, 2001)
darbais. Refleksija ir dialogas pristatomi kaip svarbiausi mokymosi
metodai Ugdomojoje poetikos terapijoje. Literatiira yra panaudojama,
siekiant suzadinti emocijas ir prisiminimus. Dialogas su ugdytoju
paskatina papasakoti savo istorija (arba jos fragmenta), visg laikg ja
vystyti: viena pasakojima keisti kitu ir judéti vilties ir iSsilaisvinimo
kryptimi. Jgalinimas yra suvokiamas kaip naujy galimybiy paieska ir
radimas, kaip persikélimas i§ nevilties konteksto i vilties konteksta.
Pristatomi konkretais jgalinimo Zingsniai: suzadinimas, atsivérimas,
jausmy iSgyvenimas, prakalbéjimas, gyvenimo istorijos pasakojimas,
egzistencijos problemos pripazinimas, kritiné refleksija, saveika su
naujomis Ziniomis, naujas pozitiris, naujas supratimas.

Buvo pastebéti serganciyjy depresija ir serganciyjy Sizofrenija
jgalinimo skirtumai. Serganciojo depresija jausmy suzadinimas gali
sukelti stipry nerima, neigiamai veikiantj psichikos bisena ir tapti
dar viena serganciyjy vidinio uzsisklendimo priezastimi. Sergantiems
depresija yra labai reikalingos zinios, kaip gyventi, bet Ziniy atotrukis
nuo visuminio (poetinio) suvokimo gali stiprinti kaltés jausma ir pa-
bloginti psichikos biiseng. Sioms problemoms spresti siitlomos tech-
nikos, suvaldancios nerimg ir leidZiancios dalyvauti transformuojan-
¢io mokymosi procese.

Sizofrenijos spektro sutrikimais sergantiems asmenims labai rei-
kia ziniy apie ligos ir laiko, praleisto uzdarame psichiatrijos skyriuje,
poveikj jausmams ir tikéjimui savimi, taip pat reikia ziniy, kaip sveiki
zmonés suvokia vienus ar kitus serganciyjy $izofrenija veiksmus. Sé-
kmingo dialogo su serganciuoju Sizofrenija prielaida - patvirtinimas,
kad sergantysis turi teis¢ pripazinti ir i§gyventi savo jausmus, o taip
pat ir mintis. Kalbéjimo galios i$laisvinimas (prakalbéjimas) jvertina-
mas kaip svarbiausias zingsnis jgalinimo kelyje. Pateikiamos techni-

kos, skatinancios prakalbéjima.
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Pristatomi reikalavimai, keliami ugdomosios poetikos terapijos
aplinkai, grupés formavimui, ugdomajam procesui ir ugdytojui; pateikia-
mi serganciyjy jtraukimo j ugdomaja poetikos terapija kriterijai. Tikéti-
na, kad jgalinimo rezultatai bus ypa¢ ryskas, 1) jei asmuo iki ligos turéjo
daug auksty siekiy; 2) jei vienoje ar kitoje veiklos srityje buvo pasiekes
ypac gery rezultaty; 3) jei doméjosi menu ir uzsiminéjo karybiska veikla;
4) jei asmens vertybiy sistemoje prioritetas skiriamas dvasinéms verty-
béms; 5) jei jaucia poreikj domeétis literatiiros menu ar kita meno rasimi.

Poetikos terapijos proceso dalys parodomos kaip judéjimas spira-
le: skaitymas, jausmy ir prisiminimy Zadinimas = kritiné refleksija,
minties jvaizdinimas (pasakyty minciy perteikimas meniskesne kal-
ba diskutuojant arba atliekant ragymo uzduotj), karybiskas raSymas
- mokymosi apibendrinimas, naujy Ziniy pritaikymas sau, poetinis
ritualas 2 jausmy ir prisiminimy zadinimas...

Biblioterapinis dialogas reiskia literatiiros panaudojima kliento
jausmams ir prisiminimams suzadinti, asmeniniams iSgyvenimams ir
prasméms suzinoti. Pateikiami literataros, o taip pat biblioterapiniam
dialogui ar diskusijai naudingy klausimy pavyzdziai. Pristatomos bi-
blioterapinj dialogg lengvinancios technikos: 1) paskutinio Zodzio ar
keliy paskutiniy zodziy pakartojimas, 2) minties jvaizdinimas (klau-
simai apie pojicius, aplinkos detales - tai padeda tolti nuo abstraktaus
suvokimo ir artéti prie konkretaus vaizdo). Si technika svarbi, nes
pokalbio metu padeda i$vengti perdéto hiperracionalumo, kuriam
badingas rys$kus jausmy atotrakis nuo minc¢iy. Minties jvaizdinimas
leidzia malonius praeities prisiminimus i$gyventi lyg vykstancius da-
bartyje, o tai labai naudinga siekiant transformuoti asmens neigiamos
patirties jsisgmoninimg ir pagerinti saves vertinima.

Technika ,, Aplinkos stebéjimas® rekomenduojama kaip interven-
cija, kai pastebimas nerimo ar pykéio pasireis$kimas ir stipréjimas, o

taip pat pasirengiant atlikti poeting improvizacija.
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Poetiné improvizacija naudinga, siekiant pozityvios interakcijos,
kai po eiléras¢io skaitymo grupés dalyviai iSgyvena stipry nerima;
kai klientai bijo iSgyventi jausmus ir jauciasi aukos; kai klientams
truksta energijos po eilérascio skaitymo jsijungti i diskusijg. Poetiné
improvizacija pristatoma kaip budas, padedantis klientams jsitraukti
i karybiska akcija, ir kaip intervencinis metodas, siekiant jveikti kli-
enty neviltj. Paprasti simboliai, tokie, kaip medis, kelias, paukstis,
dangus, turi galios susieti gamtos gyvybingumga ir Zmogaus butj i vie-
ng i$gyvenima, daznai naudojami poetinéje improvizacijoje. Poetinei
improvizacijai pateikiamos gairés, paai$kinama, kaip klienty Zodzius
panaudoti improvizacijoje.

Judesio terapijos technikas naudinga integruoti j ugdomaja po-
etikos terapija, kai klienty jausmai, mintys ir judesiai uzslopinti, kai
savojo ,A$“ pojutis nusilpes ar i$nykes, kai truksta gebéjimy suprasti
nesudétingas metaforas.

Dailés (pie$imo) terapijos technikas tikslinga integruoti j ugdo-
maja poetikos terapija, kai kliento visos mintys visose situacijose su-
kasi tik apie viena problema, kai nepakankamai aiskiai suvokiama gy-
venimo tikrové. Klientai paprasomi nupiesti svirtines svarstykles, ant
vienos lékstelés suradyti skriaudas, ant kitos — sékmes, dziaugsmus;
paprasomi nupiesti zmogaus kontirus ir j juos jrasyti, kas jy gyveni-
me priklauso nuo jy paciy, o $alia zmogaus kontary parasdyti, kas dar,
be jy paciy, daro poveikij jy gyvenimams. Siy techniky panaudojimas
sukelia teigiamy emocijy, stiprina gebéjimus, reikalingus kritinei
refleksijai, gerina situacijos suvokima. Pasitiloma nupiesti debesj ir j
jo konturus jrasyti, ko klientas nori i§vengti, ir apsidairyti aplink: kas
konkretaus yra ¢ia ir dabar. Technika yra naudinga siekiant pasirengti
ra$yti, vadovaujantis haiku tradicija, o taip pat suvaldyti nerimg.

Karybisko ir kolektyvinio rasymo technikos yra pristatomos ir re-

komenduojamos ritualams, stiprinantiems bendruomeniskumo jausma.
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Prakalbéjimas pristatomas kaip esminis zingsnis jgalinant su-
augusiuosius, sergancius depresija ar Sizofrenija. Akrosticho rasymo
technika pateikiama kaip budas, leidZiantis surasti ta kliento patirtj,
kuri jam yra prasminga. Aiskinama, kaip vystyti dialoga, kad baty
i$nagrinéjamos asmeninés prasmes, slypincios akrosticho zodziuose.
Empatinis rasymas pristatomas kaip emocinés paramos, dalyvio savi-
garbos ir pozityviy tiksly patvirtinimo buadas, viltinga vizija ir holis-
tinis dialogo metu vykusio mokymosi apibendrinimas.

Trediajame skyriuje ,,Ugdomosios poetikos terapijos ekspertizé*
jvertinama metodika, naudojama ugdomojoje poetikos terapijoje
jgalinti serganciuosius $izofrenija ar depresija. Lietuvos ir uzsienio
ekspertai pazyméjo metodikos originalumg ir naujuma, o atlikdami
ekspertize daugiausia svarsté teorinio aiSkumo ir pagristumo proble-
ma. Eksperty nuomone, ugdomosios poetikos terapijos metodika yra
teori$kai reikiamai pagrijsta ir parengta kokybiskai. Kognityviniy ir
verbaliniy gebéjimy ugdymas jvertintas kaip geriausiai moksligkai pa-
grista ir metodiskai parengta ugdomosios poetikos terapijos metodikos
dalis. Patvirtinta, kad, vadovaujantis ugdomosios poetikos terapijos
metodika, galima rekonstruoti socialinj elgesj. Veiksmingiausiomis
pripazintos intervencinés poetikos terapijos technikos, skirtos emoci-
niam uzsisklendimui jveikti ir emocinei savirai$kai plétoti, o taip pat
verbaliniams jgudziams lavinti. Ekspertai pripazino, kad ugdomosios
poetikos terapijos metodika galima naudoti stiprinant pozityviosios
socializacijos veiksnius, sudarancius salygas atsirasti naujiems, socialiai
vertingesniems poreikiams, o taip pat panaudoti kitose ugdymo srityse.

Ketvirtajame skyriuje ,Ugdomosios poetikos terapijos taikymo

atvejy analizé® pristatomi 5 serganciyjy depresija ar $izofrenija jgali-
nimo atvejai.
Pirmasis atvejis pristato 60 mety moters, sergancios depresija,

igalinimg. Ugdomosios poetikos terapijos programos pradzioje buvo
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nustatyti trys negalios kriterijai: Zemas saves vertinimas, kaltés igy-
venimo sutrikimas, vieni§umas. Ilgalaikiame ugdomosios poetikos
terapijos procese buvo uzfiksuoti ir kiti negalios kriterijai, o taip pat
pastebéta visy negalios kriterijy pozityvios transformacijos tenden-
cija. Zemas saves vertinimas buvo susietas su emocinés ekspresijos,
emocijy pazinimo ir atvirumo stoka, o taip pat su beviltisSkumu.
Emocinio ir pazintinio vystymosi pradzia pastebéta, kai serganti
depresija moteris jsitrauké j refleksinj transformuojantj mokymasi.
Kaltés iSgyvenimo sutrikimas buvo susietas su negatyviu praeities
vertinimu. Mokymosi proceso eigoje kaltés i§gyvenimo sutrikimas
pakeistas geresniu saves vertinimu, negatyvus praeities vertinimas -
pozityvesniu. Ugdytojos teikiamos Zinios ir minties jvaizdinimo
technika padéjo iSgyventi pozityvius praeities prisiminimus dar karta
ir sudaré prielaidas negatyvaus praeities vertinimo transformacijai.
Stigmatizacijos poveikyje atsiradusi negalia buvo jveikta kritinés
refleksijos budu ir dialogu, kurio metu démesys buvo sutelktas j kli-
entés autentiska patirtj ir jai reik$émingas prasmes. VieniSumga pakeité
aktyvi pozicija, Zemg saves vertinima —savaranki$kumo didéjimas ir
stipréjantis bendrystés jausmas. Svarbiausios ugdomosios poetikos
terapijos technikos buvo $ios: minties jvaizdinimas, kolektyviné ka-
ryba. Jgalinimas pagrindziamas $iais kriterijais: sustipréjes tikéjimas
savimi, emocijy atskleidimas, pozityvus praeities vertinimas, kritinis
mastymas, aktyvi pozicija, mokymosi motyvacija, i$silaisvinimas, ga-
limy pasirinkimy supratimas.

Antrasis atvejis pristato 48 mety amziaus moters, sergancios
depresija, jgalinima. Ugdomosios poetikos terapijos programos pra-
dzioje buvo nustatyti 4 negalios kriterijai: beviltiskumas, zemas saves
vertinimas, kaltés iSgyvenimo sutrikimas, priklausomumas nuo kity
zmoniy. BeviltiSkumas siejosi su prarasta gyvenimo prasme, tikslo

neturéjimu ir su prarastomis svajonémis. Ugdomosios poetikos te-
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rapijos proceso eigoje beviltiskumg ir tikslo neturéjima pakeité ben-
druomeniskumo jausmas ir sustipréjo kritinis mastymas. Zema saves
vertinimg, kaltés i$gyvenimo sutrikimg, priklausomuma nuo kity
zmoniy taip pat pakeité bendrystés jausmas. Mokymasis suvaldyti
nerimg buvo biutinas. Nerimo suvaldymui naudota poetinés impro-
vizacijos technika. Kritiné refleksija buvo ypac svarbi, kad atsirasty
epistemologiniai poky¢iai. Karybiskas rasymas sustiprino savojo ,,A§“
iSgyvenimg. Gamtos poezijos jkvéptas biblioterapinis dialogas padéjo
uzmegzti kontaktus su realiu pasauliu, atsiverti pasaulio jspidziams
ir pagerino saves suvokimg. Jgalinimas pagrindZiamas $iais krite-
rijais: sustipréjes tikéjimas savimi, emocijy atskleidimas, pozityvus
praeities vertinimas, kritinis mastymas, aktyvi pozicija, mokymosi
motyvacija, i$silaisvinimas, galimy pasirinkimy supratimas.
Apibendrindama depresija sergan¢iy asmeny jgalinimo atvejus,
disertanté akcentuoja svarbiausig negalios pozymj — Zemga saves ver-
tinimg. Nustatytos jgalinimo prielaidos: saves, gyvenimo suvokimo
ir emocijy transformacija. Pozitris j save ir gyvenimg buvo transfor-
muotas kritinés refleksijos buidu. Technikos - biblioterapinis dialogas,
poetiné improvizacija, minties jvaizdinimas ir kolektyviné karyba -
pristatomos kaip ypac veiksmingos, siekiant transformuoti emocijas.
Treciasis atvejis. Pristatomas 34 mety moters, sergancios para-
noidine $izofrenija, jgalinimas. Ugdomosios poetikos terapijos pro-
gramos pradzioje buvo nustatyti 3 negalios kriterijai: beviltiSkumas,
zemas saves vertinimas, vieniSumas, aleksitimija. BeviltiSkumas buvo
susietas su negatyviomis emocijomis, siauru emocijy spektru, su so-
cialiniy kontakty trakumu, neigiama ateities perspektyva, aukos role,
zemu saves vertinimu. Dialogo su kliente i$saugojimui buvo butina
ugdytojos empatija, o taip pat buvo butinos Zinios, paaiskinancios
klientés i$gyvenimus ir socialinius santykius su Zmonémis. Aplinkos

stebéjimo technika buvo naudinga suvalyti nerimg. Poetiné impro-
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vizacija karé prielaidas empatiskam santykiui ir giliam dialogui.
Empatisko rasymo technika, kurios metu démesys buvo sutelktas j
klientés prasmes, karé prielaidas emocinei identifikacijai su teksto
heroje, leido suvokti teksto heroje kaip kitokig save, atsisakyti aukos
rolés ir pasirinkti savimi pasitikin¢ios asmenybés role. Proceso eigoje
zemo saves vertinimo i§gyvenimas buvo transformuotas, pastebéta
bendrystés jausmo vystymosi pradzia. Jgalinimas jrodomas, prista-
tant Siuos kriterijus: atrasta galia atskleisti jausmus, aktyvi pozicija,
mokymosi motyvacija, i$silaisvinimas ir pasirinkimo galimybiy su-
vokimas.

Ketvirtasis atvejis. Pristatomas 34 mety vyriskio, sergancio
paranoidine $izofrenija, jgalinimas. Ugdomosios poetikos terapijos
programos pradzioje buvo nustatyti 2 negalios kriterijai: Zemas saves
vertinimas, kaltés i3gyvenimo sutrikimas. Zemas saves vertinimas
buvo susietas su stipriu nesaugumo jausmu bendraujant su specialis-
tais, negatyvios socialinés patirties tapatinimu su bausme, labai mazu
tikéjimu savimi, dideliais saviraiSkos sutrikimais, méginimu pasi-
traukti i§ gyvenimo (ketinimu nusizudyti) pasikeitus santykiams su
draugais. Nesaugumo jausmas buvo giliai suzeides asmenybe. Kaltés
iSgyvenimo sutrikimas buvo susietas su negatyviu praeities vertini-
mu. Ugdomosios poetikos terapijos programos pradzioje pastebéta
ydinga jausmy valdymo strategija ir pastangos izoliuotis nuo i$orinio
pasaulio. Analizuojant ugdomosios poetikos terapijos taikymo ilgalai-
kio stebéjimo duomenis, patvirtinta, kad emocinio verbalinio ry$io su
klientu uzmezgimas buvo butina sglyga, kad jvykty pozityvios Zemo
saves vertinimo, ydingos jausmy reguliavimo strategijos transforma-
cijos ir baty sustiprinti rysiai su i$oriniu pasauliu. Laisvinimasis i$
objektyviai nepagrindziamos kaltés siejamas su atrastais naujais ge-
béjimais atskleisti asmenines prasmes ir isreiksti reik§mingus isgyve-

nimus: tai skatino kritinj mastyma ir pozityvesnj patirties vertinima.
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Biblioterapinis dialogas buvo reikalingas, kad baty suzadinti prisimi-
nimai, sustiprintas tapatybés iSgyvenimas, i$silaisvinta i§ kaltés jaus-
mo. Judesio terapijos technikos skatino kontaktus su realiu pasauliu ir
sustiprino gebéjima jausti save patj. Dailés terapijos technikos gerino
realy dabartinés situacijos suvokimg. Aplinkos stebéjimas ir poetiné
improvizacija sustiprino saves paties jautima. Jgalinimas jrodomas
$iais kriterijais: sustipréjes tikéjimas savimi, atrasta galia iSreiksti
emocijas, pozityvus praeities vertinimas, kritinis mastymas, moky-
mosi motyvacija, i$silaisvinimas, galimy pasirinkimy suvokimas.
Penktasis atvejis: pristatomas 20 mety jaunuolio, sergancio $izoa-
fektiniu sutrikimu (depresijos tipu) jgalinimas. Ugdomosios poetikos
terapijos programos pradzioje buvo nustatytas tik vienas negalios
kriterijus - Zemas saves vertinimas, kuris buvo susijes su prarasta
galia kalbant reiksti vidinius i§gyvenimus (aleksitimija). Jgalinimo
tendencija konstatuojama, jvertinant naujas asmenybés kokybes,
atsiradusias ugdomosios poetikos terapijos proceso metu: islaisvinti
reik§mingi i$gyvenimai ir jy ekspresija, iSlaisvinta galia kalbéti, pa-
stebéta kritinio mastymo vystymosi pradzia, sustipréjes pasitikéjimas
savimi, bendrystés jausmas. Akrosticho raSymo, empatisko ragymo,
aplinkkelio dialogo technikos i$laisvino galig kalbéti ir sustiprino ta-
patybés jausma. Aplinkkelio dialogas padéjo atkurti zodzZio prasmés
suvokimg. Jgalinimas jrodomas, pristatant $iuos kriterijus: sustipréjes
pasitikéjimas savimi, atrasta galia atskleisti jausmus, pozityvus praei-
ties vertinimas, kritinis mastymas, aktyvi pozicija, mokymosi moty-
vacija, i$silaisvinimas ir pasirinkimo galimybiy suvokimas.
Apibendrinant 3 suaugusiyjy, serganciy $izofrenijos spektro
sutrikimais, jgalinimo atvejus, pabréziamas emocinis ir kognityvi-
nis vystymasis ugdomojoje poetikos terapijoje. Pazintinj vystymasi
stimuliavo kritiné refleksija, naujos zinios buvo butina Zemo saves

vertinimo transformacijos prielaida. I$laisvinta galia kalbéti (pra-
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kalbéjimas) yra svarbiausias Zingsnis, jgalinimo kelyje, sukuriantis
salygas stimuliuoti kognityvinj vystymasi. Prakalbéjimui prielaidas
sudaré akrosticho rasymo, islaisvinancio Zodzio ir empatisko rasymo
technikos.

Apibendrinant 5 psichikos sutrikimais serganéiyjy jgalinimo
atvejus, galima teigti, kad serganciyjuy depresija ydinga emocijy valdy-
mo strategija (uzsisklendimas) daug priklauso nuo abejones kelianc¢io
jsitikinimo, jog butina slopinti neigiamus jausmus, ir nuo negatyvios
jausmy i$gyvenimo patirties; serganciyjy Sizofrenija ydinga emocijy
valdymo strategija daugiausia priklauso nuo neigiamos patirties, su-
sijusios su psichozés i$gyvenimu ir internalizuota stigma. Dirbdamas
su depresija serganciu zmogumi, ugdytojas susiduria su i$$ukiu suval-
dyti nerimg ir i$saugoti Zmogaus jsitraukima j transformuojancio mo-
kymosi procesg. Dirbant su $izofrenija serganciu klientu, ugdytojas
susiduria su i§$akiu padéti serganc¢iajam pripazinti savo jausmus kaip
savo paties dalj ir iSlaisvinti galig kalbéti. Ir Sizofrenijos, ir depresijos
atveju yra naudinga poetiné improvizacija ir empatinis ra§ymas, kaip
galimybé individui identifikuotis su stipresne asmenybe: biblioterapi-
nis dialogas buvo naudingas asmeninéms prasméms atskleisti, kritiné
refleksija — destigmatizacijai.. Jgalinimas yra metodiskai vadovaujamo
kognityvinio, emocinio ir socialinio ugdymo, sudaranéio prielaidas

asmenybei vystytis, rezultatas.
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ISVADOS

Tyrimo visumos pagrindu galima teigti, kad

1. Pagrindiniai faktoriai, veikiantys psichikos ligomis serganciyjy
gebéjima savarankiskai gyventi visuomenéje ir mokytis buti yra emo-
cijy slopinimas ir ignoravimas, jy nepazinimas, ir nezinojimas, kaip
susidoroti su neigiamais iSgyvenimais — visa tai nukreipia asmens
mastyma negatyvia linkme: negatyviai vertinama praeitis, i§gyve-
namos neigiamos emocijos arba jos nuskursta, prarandamas tikslas,
ateities svajonés, tai lemia Zema savigarba, Zema saves vertinima,
emocine jtampg, uzsisklendimg ir kalbéjimo jgiidziy nykima. Sizof-
renijos atveju pastebimas Zodzio prasmés suvokimo sutrikimas - jj
lemia prarastos savivertés sukeliami neigiami i§gyvenimai. Centriné
zodzio prasmé sukelia asociacijas, primenancias ankstesnj socialiai
reik§mingg gyvenima ir prarastaja saviverte, nuo $iy skaudziy isgyve-
nimy, kaip ir nuo centrinés zodzio prasmés, nesgmoningai atsiriboja-
ma, centriné zodzio prasmé pakei¢iama marginaline arba asmenine -
tai yra viena i$ psichikos procesy disociacijos ir kognityviniy funkcijy
silpnéjimo priezasciy. Siy procesy pasekmé - identiteto (tapatumo
paciam sau) ir rysio su aplinka netekimas, socialinio bendravimo jgi-
dziy netekimas. Mokantis reiksti ir pazinti emocijas bei susidoroti su
neigiamais i$gyvenimais kritinio mastymo déka, galima i$saugoti sa-
vigarbg ir nesumenkinti saves vertinimo, o tai gali apsaugoti psichika
nuo disociacijos reiskiniy ir didinti gebéjima savarankiskai gyventi
visuomenéje ir mokytis biti.

2. Démesys depresija arba $izofrenija sergancio individo asmeni-
néms prasméms sukuria artima emocinj rysj, islaisvina uzgniauztas
emocijas ir paskatina uzsisklendusj asmenj prakalbéti. Skaudziy

asmenisky isgyvenimy atskleidimas i$rys$kina Zemos savivertés ir
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gyvenimo beprasmiskumo problemas, gyvenimo prasmé atrandama
dalijantis autentiskais vidiniais i§gyvenimais ugdomosios poetikos
terapijos grupéje ir iSgyvenant dvasinguma. Skurdzia kalba, padri-
kai i$sakyty vidiniy i§gyvenimy atpazinimg meninéje kalboje lydi
spontaniskas saves suvokimas, teigiamos emocijos. I$sakydamas
vidinius i$gyvenimus kitiems ugdomosios poetikos terapijos grupés
dalyviams, asmuo jgyja gebéjima papasakoti savo gyvenimo istorijg.
Emocinés paramos fone, pasakojant savo gyvenimo istorija, atran-
dama jos socialiné prasmeé, sustipréja pasitikéjimas, pageréja saves
vertinimas, atrandama viltis, rekonstruojami verbaliniai, refleksinio
mastymo jgudziai, skatinama kritiné refleksija ir mokymosi motyva-
cija Visa tai kreipia psichikos sutrikimu sergancio asmens mastyma
pozityvia kryptimi, leidzia identifikuotis ne su gydomu, o su besimo-
kan¢iu gyventi bendruomenéje asmeniu ir transformuoti Zemos savi-
vertés i§gyvenima j bendrystés jausma, negatyvios patirties suvokima
i pozityvesnj, bevilti$kos ateities vaizdinj i pasirinkimo galimybiy
suvokima ir veiklos planavima.

3. Depresija arba Sizofrenija serganciyjy igalinimo Ugdomosios
poetikos terapijos procese modelis teoriskai pagrindziamas A. Adle-
rio individualiosios psichologijos holistiniu poziariu i Zmogy, kuriuo
vadovaujantis psichikos sutrikimu sergantis zmogus matomas kon-
krecioje jo situacijoje: pripazjstamas pasamonés poveikis elgesiui, so-
cialiniams santykiams ir individo socialinis interesas buti suprastam
bendruomenéje; A. Adlerio poziuriu j individo literatarine karyba
kaip j individualiosios ir socialinés raiskos akta, leidziantj susitai-
kyti su iSoriniu pasauliu; P. Freire socialine emancipacine transfor-
muojan¢io mokymosi koncepcija, akcentuojancia uzguitojo asmens
prakalbéjima kaip i$silaisvinimo i$ aukos rolés ir jgalinimo prielaida,
V. Franklio logoterapijos idéjomis (visose gyvenimo situacijose, net

sergant sunkia psichikos liga galima atrasti gyvenimo prasme, o
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zmogus atsakingas uz jos ieskojima), ir E. Tisdell kultariniu dvasiniu
pozitriu j transformuojant] mokymasi, kuriuo remiantis asmeniskai
prasmingas pasakojimas jautriems klausytojams suprantamas kaip
visybiskesnio gyvenimo suvokimo, saves supratimo ir bendruomenis-
kumo kiirimo prielaida.

4. Sukurta Ugdomosios poetikos terapijos metodika yra inova-
tyvi priemoné, veiksminga optimizuojant depresija arba $izofrenija
serganciyjy jgalinimo mokytis ir savarankiskai gyventi procesus.
Ugdomosios poetikos terapijos uzsiémimuose bendradarbiaujant su
ugdytiniu(iais), meninés-poetinés kalbos technikos naudojamos kaip
represuoty jausmy suzadinimo ir ilaisvinimo, negatyviy i$gyvenimy
ir nerimo suvaldymo, verbaliniy gebéjimy atkarimo bei refleksinio
mastymo skatinimo ir asmens jtraukimo j transformuojanc¢io moky-
mosi dialoga jrankiai:

o Akrostiko ir kity Zodj i$laisvinanciy techniky déka padidéja
verbalinio bendravimo jgudzius praradusio individo sponta-
nis$kumas, suzinomi klientui asmeniskai reik§mingi zodziai,
sudarantys prielaidas uzmegzti giluminj dialoga ir atskleisti
vidinius i§gyvenimus. Dialogo metu i$silaisvinant i§ vidinio
uzsisklendimo, didéja asmens saviverté ir koreguojamas zo-
dzio prasmés suvokimas, o tai sudaro prielaidas kognityvi-
niam vystymuisi ir socialinio bendravimo jgtdziy lavinimui.

o Empatisko rasymo technikos déka psichikos sutrikimu ser-
gancio asmens skurdzia arba padrika kalba perteikti vidiniai
iSgyvenimai yra karybiskai perkeliami j savo verte jauciancio,
visybiskiau gyvenimg suvokianc¢io asmens pasakojimag. Atpa-
zindamas savo i§gyvenimus pasakojime, psichikos sutrikimu
sergantis asmuo spontaniskai emociskai identifikuojasi su
pasakotoju ir pasakojimo herojumi, o tai lemia pozityvy saves

suvokimo, saves vertinimo pokytj.
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Terapinéje poetinéje improvizacijoje pavartojami klientui
asmeni$kai prasmingi Zodziai atveria kitokj — pozityvesnj -
pasaulio vaizda, kuris, emoci$kai susitapatinus, i§gyvenamas
ir suvokiamas kaip pozityvesné patirtis ir §viesesné ateities
perspektyva. Siy iSgyvenimy kartojimasis ilgalaikiame tera-
pijos procese perkelia kliento “as” i§ negalios j jgalumo kon-
tekstg.

Minciy jvaizdinimas malonius prisiminimus paverc¢ia dabar-
ties iSgyvenimu, o tai suteikia teigiamy emocijy ,,¢ia ir dabar®.
Ilgalaikiame terapijos procese vyksta ryski asmenybés trans-
formacija, apimanti emocinius ir kognityvinius procesus - po-
zityvus i§gyvenimai transformuoja praeities ir ateities suvoki-
mus, atsiranda viltis, i$siugdoma jgalintam asmeniui biadinga
aktyvi pozicija ir bendrystés jausmas.

Kritinés refleksijos metu ai$kinantis, kokios priezastys ir jsi-
tikinimai lémé butent tokig gyvenimo patirtj, iSmokstama
suvokti, kas priklauso nuo aplinkos ir kas nuo paties psichikos
sutrikimu sergancio asmens, kg jis pats gali pakeisti. Tai didina
saviverte, rolé ,,A$ auka“ pakei¢iama j savarankisko, atsakingo
uZ savo gyvenima asmens role.

Ugdomosios poetikos terapijos proceso pradzioje, emocijy
zadinimo metu, pasireiskiantis ryskus depresija sergancio as-
mens psichikos buisenos pablogéjimas yra sunorminamas pa-
naudojant nerimg suvaldancias aplinkos stebéjimo ir poetinés
improvizacijos technikas.

Taikant technikg asmens metaforos iskodavimas Sizofrenija
serganciojo nejsisgmonintiems, nuolat atliekamiems ritualams
suteikiama zodziais paaiskinama prasmé, o ja perkélus j ser-
ganciojo gyvenimo istorijos pasakojima, jvyksta ryskus saves

suvokimo pokytis, ilgalaikiame terapijos procese tai lemia



serganciojo negatyviy emocijy pasikeitima teigiamesnémis ir
pozityvius socialinio bendravimo poky¢ius.

Socialiniy, humanitariniy ir biomedicinos moksly ekspertai,
iS$analizave ugdomosios poetikos terapijos metodika, nustaté, kad ji
moksliskai pagrista ir gali buti naudojama asmeny, serganciy $izo-
frenija ar depresija, jgalinimui, o taip pat pritaikoma kituose eduko-
logijos kontekstuose kaip saves pazinimo ir socialinio bendravimo
ugdymo metodas.

5. Individo, sergancio depresija ar $izofrenija, emocinés patirties
atskleidimas, individui asmeni$ka prasme turinciy iSgyvenimy ir
pozityvaus vystymosi galimybiy patvirtinimas humanistiniame poe-
tiniame kontekste pasizymi asmenybés psichikos procesus integruo-
janciu veikimu, transformuoja neigiama zemos savivertés i§gyvenima
i bendrystés jausma, islaisvina zZemos savivertés uzblokuotus gebéji-
mus teisingai suvokti zodzio prasme ir refleksyviai kritiskai mastyti,
o tai sudaro prielaidas epistemologiniams pokyc¢iams ir socialinio
elgesio rekonstravimui.

5.1 Serganciojo $izofrenija jgalinimas savarankiskai gyventi
visuomenéje ir mokytis jveikti negalig yra zemos savivertés transfor-
mavimo ir epistemologiniy poky¢iy rezultatas, kurio butina prielai-
da - démesys serganciojo patirties asmeninéms prasméms, destigma-
tizuojanciy, serganciojo iSgyvenimus ir santykius su kitais Zmonémis
paai$kinanciy ziniy teikimas bei emociné parama, gebéjimy papasa-
koti socialiai reik§minga gyvenimo istorijg vystymas. Sergancio $izo-
frenija asmens Zodzio prasmés suvokimas yra koreguojamas dialogo
metu, i$reiskiant emocinj palaikyma, ie$kant dvasiniy sasajy su as-
mens i$sakomomis mintimis ir nezymiai kreipiant pokalbj didesnio
atvirumo ir uzslopinty i§gyvenimy linkme - taip sudaromos prielai-
dos gyvenimo istorijos fragmento papasakojimui, o iSmokimas papa-

sakoti visg, socialiai reik§mingg savo gyvenimo istorija yra susijes su
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pozityviais savivertés, kognityviniais ir socialinio elgesio poky¢iais.
Sergantis $izofrenija asmuo jgyja gebéjima refleksyviai mastyti ir jsi-
traukti j pozityvius asmenybés pokyc¢ius sukeliantj transformuojancio
mokymosi procesg tik tada, kai jam racionaliai paai$kinama, kad liga
neuzvaldé visos asmenybés, kad jausmai yra jo paties iSgyvenimai,
o ne ligos pozymis, ir jis pats daugiausia Zino apie savo gyvenima.
Antroji batina salyga — kiino pojaciy ir rysio su aplinka i§gyvenimo
stimuliavimas. Akrostiko, islaisvinancio ZodZio, asmens metaforos
iskodavimo, empatisko rasymo techniky panaudojimas, $vie¢iamo-
sios informacijos teikimas ir kritinés refleksijos skatinimas lemia
pozityvias serganciojo $izofrenija emocijy transformacijas ir jgalina
jausmus pripazinti savo asmenybés dalimi, juos iSreiksti kalba, pasa-
koti ir bendrauti - atkuriami dél ligos prarasti socialinio bendravimo
jgudziai. Serganciojo Sizofrenija prakalbéjimas ir jgytas gebéjimas
papasakoti savo gyvenimo istorijg transformuoja Zemos savivertés
iSgyvenimg j stipry bendruomeniskumo jausmg ir pasitikéjimg savi-
mi. Atvejo analizés rezultatais patvirtinamas Ugdomosios poetikos
terapijos metodikos taikymo $izofrenija serganciy asmeny jgalinimui
veiksmingumas.

5.2. Serganciojo depresija jgalinimas savarankiskai gyventi vi-
suomenéje ir mokytis jveikti negalig yra Zemos savivertés transfor-
mavimo ir epistemologiniy poky¢iy rezultatas, kurio batina prielaida
emocijy transformacija, pasiekiama stimuliuojant pojucius, ir suval-
dant nerimg, kylantj kalbantis apie serganciojo asmenines prasmes.
Dvasinio ry$io su gamta stimuliavimas, emociné identifikacija su su
stipresne kuréjo asmenybe islaisvina gebéjima kritiskai mastyti, lei-
dzia atsisakyti negatyvia kryptimi nukreipto galvojimo, pakeisti po-
ziarj i savo praeit], save ir ateities galimybes. Poetinés improvizacijos,
minciy jvaizdinimo, kolektyvinés kiirybos techniky panaudojimo déka

suvaldomas serganciojo depresija nerimas, negatyvus praeities jsisg-
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moninimas transformuojamas j pozityvesnj, $viesiau jsivaizduojama
ateitis, kaltés iSgyvenimo sutrikimas transformuojamas j bendrystés
jausmga. Ilgalaikiame terapijos procese tai lemia pozityvius ir stabilius
asmenybés pokycius: i§sivaduojama i$ bejégiskumo, priklausomybés
nuo kity zmoniy, atrandamas tikslas, planuojama veikla, atrandamas
socialinio bendravimo poreikis ir kokybiskiau bendraujama. Atvejo
analizés rezultatais patvirtinamas Ugdomosios poetikos terapijos
metodikos taikymo depresija serganciy asmeny jgalinimui veiksmin-

gumas.

REKOMENDACIJOS

1. IStestiniy studijy institutams

Rekomenduojama integruoti ugdomosios poetikos terapijos
déstymo ciklg j slaugytojy, socialiniy darbuotojy, ergoterapeuty, bi-
bliotekininky, socialiniy pedagogu, lietuviy kalbos ir literataros mo-
kytojy kvalifikacijos kélimo kursy programas, kad specialistai jgyty
papildomy kompetencijy, reikalingy jy tiesioginiam darbui.

Psichiatrijos skyriuje dirbantys slaugytojai, jgije kompetencijy
jveikti saviverte praradusio Zmogaus emocinj uzsisklendima ir ska-
tinti autentiska kalbéjima, galéty sustiprinti serganciyjy pasitikéjima
savimi, motyvacija gyventi ir sveikti, o tai turéty pozityvios jtakos $iy
zmoniy ligos eigai ir socialiniams santykiams.

Socialiniai darbuotojai ir ergoterapeutai, jgije poetikos terapeuto
kompetencijy, organizuodami ligoniy mokymga, sugebéty i$plésti
mokymosi turinj, teikti Ziniy ne tik apie liga ir gydymosi budus, bet
apimanciy jvairius zmogaus bities aspektus, didinan¢iy serganciojo
saves pazinima ir savigarba.

Bibliotekininkai, jgije poetikos terapeuto kompetencijy, galéty
bibliotekose organizuoti biblioterapines grupes, skatinti Zmoniy au-
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tentiska kalbéjimg ir kolektyvine kiryba, tokiu badu kurdami gyvas
bendruomenes visuomenéje, kurioje daug asmeny jauciasi niekam
nereikalingi ir yra prarade saviverte.

Socialiniai pedagogai, dirbdami su nevaikiskg patirtj turinciais
problemiskais paaugliais, galéty jiems padéti atrasti refleksyvaus dva-
sinio mokymosi kelia, jgalinantj pazinti ir kurti save. [gytos giluminio
dialogo kompetencijos leisty uzmegzti gily kontakta, galintj apsaugoti
savo identiteto iekantj, traumuotg paauglj nuo destrukcinio elgesio.

Lietuviy kalbos ir literatiros mokytojai, jgije terapijos tikslams tar-
naujanciy autentiskos kalbos ugdymo kompetencijy, galéty jomis pasinau-
doti tiesioginiame gimtosios kalbos mokytojo darbe, ugdydami mokiniy

saves pazinimg, karybiska ragyma ir atsakomybe uZ savo gyvenima.

2. Nevyriausybinéms organizacijoms, teikiancioms pagalba
nejgaliems asmenims

Rekomenduojama kurti ir jgyvendinti Ugdomosios poetikos
terapijos projektus nejgaliyjy organizacijose, nes taikant ugdomaja
poetikos terapija, individai susigrazina prarastaja saviverte, tampa

atsakingi uz savo gyvenimg ir norintys stiprinti bendruomene.

3. Ligoniniy vadovams
Rekomenduojama ugdomaja poetikos terapija integruoti i me-
dicinos reabilitacijos paslaugy sistema, nes tai yra psichikos sveikatg

atstatantis metodas, veiksmingas siekiant jveikti nerimg, mazintide-

presija.

4 . Meny terapijos asociacijoms
Tikslinga organizuoti ugdomosios poetikos terapijos seminarus
meny terapeutams, nes integravus ugdomosios poetikos terapijos

technikas j kitas meny terapijos sritis, klientai galéty giluminius vidi-
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nius iSgyvenimus iSreiksti kalba, o tai skatinty jsitraukimg j transfor-

muojantj mokymasi, lemty epistemologinius poky¢ius ir rekonstruo-

ty socialinj elges;.
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