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Summary

One of the most important aims of education is to help individuals and
societies to respond to the major challenges of our time and to make the
most of the opportunities that appear in from of us. Higher education,
and university studies in particular, is based on the aim of embedding re-
search results as effectively as possible into the study process and, through
it, into the life of society for the benefit of social well-being and the
quality of people’s lives. The quality of higher education, and hence of
studies, is assessed according to various criteria. One of the most impor-
tant of these is the evaluation of the students themselves. This paper pre-
sents the results of a quantitative study on the satisfaction of final year
students of Lithuanian higher education institutions. This aspect of
study quality is revealed by examining: 1) the key factors of study choice
- the need for the study programme in the labour market, career goals,
clear career opportunities and trends in the programme’s relationship
with personal needs; 2) the determinants of satisfaction with studies -
personal growth, improved employability and career prospects; 3) the
students’ opinion on the quality of the study programme delivery - good
technical and material support, university teachers’ and other additional
assistance. However, the study also revealed that students are not satisfied
with the adaptation of the premises for students with disabilities and the
living conditions in the halls of residence. The study also revealed that
feedback on the quality of studies is not constant, encouraged or always
taken into account.

Keywords
Higher education, studies, quality of studies, study satisfaction.

149



Elena Ancuta Santi, Laura Monica Gorghiu, Gabriel Gorghin

Introduction

In today’s world of scientific and technological progress and globalisation,
where new knowledge is being created at a very fast pace, it is becoming dif-
ficult for higher education institutions ( further — HEI) to respond to the
ever-changing needs of the labour market, to meet the expectations of those
who have chosen to study for the education they are seeking and to ensure
that it corresponds to the specific work situations. Students’ satisfaction and
graduates’ employability are becoming one of the most important criteria
for the quality of studies that influence the academic performance of uni-
versities (Pukelis, 2009; Pukelyte, 2010).

According to researchers (Wach et al., 2016), one of the pressing issues
that universities need to address on an ongoing basis is how to educate young
people to be successful students and successful employees. In this context,
the issue of the quality of education and training, currently one of the most
widely discussed phenomena both by education policymakers and by learners
themselves, is becoming particularly relevant. Nowadays, the quality of
studies is defined according to various criteria, such as the level of manage-
ment of higher education institutions, the modernity of study programmes,
the professionalism of university teachers, who are able to impart the latest
scientific knowledge, international exchanges of among pedagogical staff and
students, transparent systems of motivation of the academic community,
and so on (Finaly-Neumann, 1994; Ellert, 2009; Reavil, 1998, Valuckiene,
2012). The quality of studies depends on many factors: the motivation of
students, the system of study organisation, the material base, the overall
socio-cultural environment of the HEI, and the quality of the individual and
collective performance of each member of staft in a HEI (Allan, 2012). Re-
search shows (Haman, Donald, & Birt, 2010; Dukhan, Cameron, &
Brenner, 2011) that in the process of improving the quality of studies, the
issue of analysing students’ expectations and satisfaction with their studies
becomes particularly relevant. If students’ expectations are high and their
satisfaction is low, the HEIs need to respond with a variety of interventions,
such as student support, course and/or curriculum development, etc. Ac-
cording to researchers (Pociate, Bulotaité, Bliumas, 2012), students’ satis-
faction with their studies is mainly related to their motivation to study. It is
not only a response to the learning situation and experience, but also to as-
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pects of personal growth and social development Satisfaction with studies is
also part of a young person’s life satisfaction (Wiers-Jenssen et al., 2002;
Diamantis and Benos, 2007; Wach et al., 2016). Kell and Motowidlo (2012),
who analysed the relationship between undergraduate students’ commit-
ment to university and personality traits, found that students’ learning ex-
periences and their satisfaction or dissatisfaction with their studies lead them
to make a greater commitment to the profession or to revise their career goals
and choices.

Students’ satisfaction with studies is not a widely analysed in Lithuania.
Some studies show that students’ satisfaction with their studies is high and
does not depend on the study programme (Pociaté, Bulotaité, Bliumas,
2012). Other studies (Zekeviciené, 2009) identify specific factors, such as
cultural, gender, differences in attitudes of providers and users, the choice
of semester for the student survey, etc., that influence students’ expectations,
satisfaction and perceptions of the quality of studies. With this paper we con-
tribute to a greater understanding of students’ satisfaction with their studies.
The paper is based on the results of a quantitative study which helped to find
out the following factors: 1) trends in the choice of studies; 2) factors in-
fluencing studies satisfaction; 3) perceptions on the quality of study pro-
gramme delivery.

Research methodology

A representative questionnaire survey was carried out to investigate the sat-
isfaction of final year students with their studies. The survey population con-
sisted of final year students of Lithuanian HEI A total of (n=459) final year
students of HEI (universities and colleges) were interviewed. In order to en-
sure that the sample is representative of the general population, a probability
multi-stage sampling design was used, combining several sampling tech-
niques: nested, stratified and simple random sampling. Quantitative research
aimed to statistically substantiate the essential features of the object under
study, to reduce the number of primary features and to reveal the regularities
and importance of their functioning (Bitinas, 2006).

The research instrument was constructed in line with the aim and objec-
tives of the study. The anonymous questionnaire consisted of 6 blocks: choice
of study programme; factors influencing study satisfaction; study environ-
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ment; administration/study management; student support; demographic
data. The questionnaire was administered in writing by handing out printed
questionnaires to final year students. All participants took part in the study
freely. Before the questionnaire survey began, respondents were given a brief
introduction to the purpose of the survey, the possibilities of using the data
and the deadline for returning the questionnaire. The respondents freely
agreed to participate in the study and had the right to withdraw from it at
any time. The pilot study tested the internal consistency of the scales of the
developed survey instrument and calculated Cronbach’s a. coefhicient. The
results of the calculation suggest that the internal consistency of all question-
naire scales is high or very high, i.e. Cronbach’s « ranges from 0.708 to 0.921
(Vaitkevi¢ius & Saudargiené, 2006). The collected data were processed using
IBM SPSS Statistics 22 software. Data analysis was carried out using descrip-
tive statistics (describing the distributions of responses (percentage fre-
quencies to each questionnaire item), testing relationships between variables,
parametric and non-parametric hypotheses (depending on the level of
measurement of the analysed variables, ¥2, Mann-Whitney criteria were ap-
plied; Spearman’s rank correlations were calculated). The p<0.05 level was
used to assess statistical significance (Vaitkevi¢ius and Saudargiené, 2006).

Characteristics of respondents

The study population consisted of final year students. The sample consisted
of 459 students studying at universities (n=271) and colleges (n=181), of
which (n=136) were male and (n=317) were female. 7 respondents did not
specify the type of HEL. The majority of respondents (56.0%) were higher
education students aged 20-21, a quarter (24.4%) were aged 22-23, 13.5%
were aged 27 and over, and the lowest proportion (4.6%) were aged 24-26.
The analysis of the survey data showed that there were similar numbers of
students studying only (50.1%) and studying and working (49.0%). A higher
proportion (53.6%) of the surveyed students indicated that they pay for their
studies, 45.1% of the respondents indicated that they study in state-funded
places, and 1.3% did not answer to this question.
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Analysis of the survey results

Choice of studies

It was found that the majority (68.6%) of respondents (those who
answered «definitely yes» and «yes») believed that the choice of study pro-
gramme was influenced by the career goals set, clear career opportunities
(62.7%); the need of the chosen study programme in the labour market
(58.3%); and the links between the study programme and their personal
needs (53.8%). Just under half of the respondents indicated that their choice
of studies was influenced by their choice of school graduation exams and
their results (45.9%), the prestige of their profession (45.1%) and their leisure
interests (41.8%). Just over a third of respondents indicated that their choice
of study programme was influenced by opportunities for self-expression (in-
tellectual, artistic) (39.6%).

The majority of respondents (those who answered «definitely not» and
«definitely not») were not influenced by factors such as: wanting to study
the same thing as their friend(s) (89.5%); chance (68.2%); and wanting to
simply study and get a higher education diploma, while the study programme
itself was not that important (64.9%). For slightly more than half of the re-
spondents, the choice of study programme was not influenced by the possi-
bility to study in their home town (57.5%), the possibility to leave their home
town (54.9%) or the availability of a state-funded place (51.5%). For slightly
less than half of the respondents (those who answered «definitely not» and
«definitely not»), the choice of study programme was not influenced by the
popularity and prestige of the higher education institution (47.9%) or of the
study programme (36.2%) in society.

When analysing the survey data according to the Mann-Whitney criterion
in terms of the HEI, there is a statistically significant difference in the scores
of respondents studying at universities and colleges. Those studying at col-
leges are more likely (p<0.01) to agree that their choice of study was in-
fluenced by factors such as good material conditions (mean rank 211.39 for
university students, 249.13 for college students), the desire to study in the
same field as their friends (mean rank 215.78 for university students, 242.56
for college students), and randomness (mean rank 562.91 for university stu-
dents, 612.53 for college students). It should be noted that students studying
in state-funded programmes are more likely than those studying in non-
funded programmes to choose their studies on the basis of school exam re-
sults (mean rank of students studying in non-funded programmes - 223.92,
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in funded programmes - 230.66, p=0.047). In contrast, students studying in
non-funded places are more likely to associate their studies with subjects they
like (mean rank of students studying in non-funded places - 234.95, mean
rank of students studying in funded places - 217.55, p=0.000), personal needs
(mean rank of students studying in non-funded places - 238, 43, 213.42,
p=0.035), takes into account positive feedback from students or previous
students (mean rank 238.80 for students studying in non-funded places,
212.97 for those studying in funded places, p=0.032). At the time of the sur-
vey, the majority of respondents (58.4%) were studying in their first choice
of study programme, while just over a quarter (25.3%) were studying in their
second to fourth choice.

In the study, it was important to identify the factors of satisfaction with
the choice of study programme (Figure 1). It was found that more than half
of the respondents indicated that their choice of study programme con-
tributes to their employability (53.4%); career prospects (51.4%) and personal
growth (68.2%). More than a quarter of respondents (33.8%) indicated that
their chosen study programme contributes more than not to the devel-
opment of entrepreneurial competences.

Figure 1. Factors influencing satisfaction with the choice of stucly programme (%)

Individual respondents additionally mentioned personal qualities, self-
improvement, self-development, self-fulfilment, self-improvement, growth
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in social skills, creativity, helping others, internships, developing a profes-
sional approach to work, raising children, and living a healthy and active life
as other aspects to which the chosen study programme contributes. Students
studying at colleges (mean rank 259.27), more than those studying at uni-
versities (mean rank 204.6), agree that the chosen study programme con-
tributes to the development of entrepreneurial competences. It was found
that if they had the opportunity to reconsider their choice of study, the ma-
jority of respondents (58.2%) would choose the same study programme at
the same higher education institution. Final year students are more likely to
agree with this statement if they have chosen their studies as their first priority
(32=43.057; p=0.02).

Respondents were asked to rate 20 statements related to evaluation of stu-
dents’ studies, timetable, subjects, culture of communication with teachers
and students, internship and academic mobility opportunities. Analysis of
the empirical data shows that the majority of students are satisfied with their
study programme (mean M ranging from 3.05 to 3.85). It is observed that
students are most satisfied with the culture of communication with HEI
teachers (M=3.85), the culture of interpersonal communication within the
group (M=3.80); with their own study programme (M=3.65), with the prac-
tical experience imparted by the teachers (M=3.61), and with the emotional
atmosphere during lectures and seminars (M=3.55). Students are slightly less
satisfied with the evaluation of teachers (M=3.48), the theoretical knowledge
imparted by teachers (M=3.46), the content of the programme (M=3.43), the
opportunities for international academic mobility (M=3.42), and the teaching
methods used by teachers (M=3.42). Students are least satisfied with lectures
and seminars timetables (M=3.19), the ratio of distance and contact work in
the study programme (M=3.19), the possibility to choose individual study
subjects (M=3.12), and the cost of studies (M=3.05). More than half (59%)
of the students were satisfied (satisfied and very satisfied) with their study pro-
gramme. Less than one fifth (15.9%) of the respondents were dissatistied with
their study programme (strongly dissatisfied and dissatisfied). 24.4% of the
respondents were more satisfied than dissatisfied with their study programme
(rating the study programme 3 out of 5).

Slightly more than half of the respondents (answers “satisfactory” and
“very satisfactory”) were satisfied with the culture of communication with
HEI teachers (66.8%) and other students (67.3%), the emotional atmosphere
during lectures and seminars (56.6%), the presentation of practical experience
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by teachers (58.2%), the scope of internships in the programme of study
(53.4%), the scope of internships in the programme of study (53.4%), and
the evaluation of students (53.3%). The least satisfied students were (answers
“notat all satisfied” and “not satisfied”) with the cost of studies (33.8%), the
possibility to choose individual study subjects (30.9%), the lecture/seminar
timetable (30.5%). Almost a quarter of students are dissatisfied with the
choice of study form (distance/contact) (24.4%) and the ratio of distance and
contact work in the study programme. This suggests that students’ expecta-
tions regarding the combination of distant and contact work in study pro-
grammes are unsatisfied.

More than two-fifths (41.2%) are more satisfied than dissatisfied with the
ratio of the development of subject and general competences in the study
programme, the teaching methods used by HEI teachers (39.4%), and the
ratio of lectures/seminars in the study programme (37.3%).

Table no.1 Results of the Spirmen correlation coefhicient calculation:
determinants of study choice and satisfaction with studies

Possibility to | Improvement | Improvement of en-

. . Personal
Statements increase of career trepreneurial compe- owth

employability prospects tences §

I am satisfied with the way 0,223 0,221+ 0,243 0,298

teachers evaluate students

Tam s.atlsﬁed ‘.Vltfl th.e methods of 0,194 0,176 0,202+ 0,273+

assessing studies ‘achievements

I m happy with t.he choice of indi- 0,187 0,154 0,232+ 0,190

vidual study subjects

I am satisfied with the content of

the programme (subjects, topics of 0,243** 0,254** 0,245** 0,285**

study)

I am satisfied with the way the

teachers convey theoretical knowl- 0,207** 0,227** 0,243** 0,189

edge

I’'m satisfied Vif'lth the way teachers 0,189 0,180 0214 0,257

transfer practical experience

I am satisfied with the

teaching/learning materials 0,175** 0,223** 0,263** 0,275**

chosen by the teachers

T am satisfied with the balance be-

tween subject orlenFated and gen- 0,262** 0,258" 0,259** 0,292*

eric competences in the study

programme
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I am satisfied with the teaching 0,245 0,209 0,239** 0,291
methods used by the teachers

I am satisfied with the emotional

atmosphere during lectures/semi- 0,226** 0,243** 0,203** 0,279**
nars

['am happy with the choice of | =, 5o 0,220 0,247 0,309
study format (distance/contact)

Tam satls.ﬁec? w1th' the culture of 0,191%* 0,211% 0,199** 0,336™
communication with teachers

Tam satls.ﬁec.l w1th. th.e culture of 0,201%* 0,205 0,165** 0,259**
communication within the group

I’'m happy with the cost of tuition 0,239** 0,221** 0,146** 0,227
I am satisfied with my study pro- 0,285 0,305 0,294 0,391
gramme

*p<0,05; **p<0,01

It was found that the more strongly expressed the factor of students’ sat-
isfaction with their study choice (employability, career prospects, entrepre-
neurial competences, personal growth), the more satisfied students are with
their study programme, with a weak correlation, with a Spearman’s correla-
tion coefficient of around 0.3. Students who are more likely than others to
recognise that their chosen study programme contributes to their personal
growth are found to be more satisfied: The evaluation of HEI teachers
(rs=0.298; p<0.001); the methods of assessing study achievement (rs=0.273;
p<0.001); the content of the study (rs=0.285; p<0.001); the theoretical
knowledge imparted (rs=0.253; p<0.001); the practical experience (rs=0.257;
p<0.001); and the teaching/learning material (rs=0.275; p<0.001); the ratio
of the development of subject and general competences in the study pro-
gramme (rs=0.292; p<0.001); the teaching methods used (rs=0.291;
p<0.001); the emotional atmosphere during lectures and seminars (rs=0.279;
p<0.001); the culture of communication with teachers (rs=0.336; p<0.001);
the culture of communication in a group (rs=0.259; p<0.001); the study
programme (rs=0.391; p<0.001).

Students who are more likely than others to agree that their chosen study
programme contributes to their employability are more satisfied with the
cost of their studies (rs=0.239; p<0.001). This suggests that the more stu-
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dents perceive their employability prospects, the more they agree with the
cost of their studies.

Meanwhile, students who are more likely than others to agree that their
chosen study programme contributes to the development of entrepreneurial
competence are more likely to be satisfied with the choice of individual study
subjects (rs=0.232; p<0.001). The data revealed that those who chose the
study programme as the first priority were more likely to be satisfied with
the content of the programme (study subjects, topics of study subjects)
(2=34.633; p=0.022).

When analysing the survey data according to the Mann-Whitney criterion
in terms of the HEI, there is a statistically significant difference in the scores
of respondents studying at universities and colleges. Students studying in
colleges are more often (p<0.01) satisfied with the evaluation of teachers
(mean rank of university students - 210.44, colleges - 250.55), theoretical
(mean rank of university students - 207.61, colleges - 254.78), and practical
(mean rank of university students - 210.14, colleges - 250, 99) the transfer of
knowledge, the selection of teaching materials (average university rank -
209.56, college rank - 251.86), the use of teaching methods (average univer-
sity rank - 212.84, college rank - 246.96), the amount of practice in the pro-
gramme (average university rank - 213, 51, colleges - 245.94), methods of
assessing the achievement of studies (average of ranks in universities - 217.27,
colleges - 240.32), content of the programme (average of ranks in universities
-207.36, colleges - 255.15), the ratio of the development of the subject com-
petences and the development of the general competences in the study pro-
gramme (average of ranks in universities - 212, 21, 247.89 in colleges), the
culture of communication with teachers (average university ranks 212.92,
246.83 in colleges), and the study programme in general (average university
ranks 214.60, 244.32 in colleges). Students studying in state-funded places
are more satisfied with the way teachers evaluate students than those studying
in non-state-funded places (mean rank of students studying in non-state-
funded places - 212.29, p=0.48 in state-funded places - 244.48, p=0.007),
the teaching methods used by teachers (mean rank of students studying in
non-funded places - 213.77, mean rank of students studying in funded places
- 242.72, p=0.002), the opportunities for international academic mobility
(mean rank of students studying in non-funded places - 213.87, mean rank
of students studying in funded places - 424.61, p=0.016).
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The survey asked respondents how much attention the study programme
paid to different forms and methods of teaching/learning (table no 2).

It was found that 75.6% of the respondents (respondents who answered
«alot of attention» and «much attention») said that the focus is on lectures,
while 54.1% said that the focus is on learning practices. More than half of
the respondents consider that a lot and a great deal of attention is paid to
students’ oral presentations (63.6%), written assignments (57.5%), group
tasks (54.5%) and regular assessment of knowledge (58.4%). The least atten-
tion (no attention at all and no attention) is paid to research projects (34.6%)

and reflection (25.3%).

Table no.2. Forms/ways of teaching/learning

No attention No More atten- Much Alotof Not

Statements . R . .
atall attention | tion than not |  attention attention responded

Lectures 1,1 4,1 19,0 40,7 34,9 0,2
Group tasks 2,0 12,2 30,9 35,5 19,0 0,4
Rescarch 11,3 23,3 26,6 26,4 11,5 0,9
pro]ects
Learning 3,9 10,7 30,5 33,8 20,3 0,9
practlce
Written as- 2,0 10,9 28,8 35,9 21,6 0,9
51gnments
Oral presen- 17 10,2 23,5 38,8 24,8 0,9
tations
Regular as-
sessment of 0,9 9,2 30,9 38,8 19,6 0,7
knowledge
Reflection 7,0 18,3 33,6 25,5 15,0 0,7
Feedback 4,4 14,4 33,8 30,5 16,1 0,9

According respondents a greater emphasis on oral presentations (mean
rank of 238.23 in universities, 208.93 in colleges, p=0.000), is noticeable in
universities, while in colleges there is a greater emphasis on learning practice
(mean rank of 209.22 in universities, 252.37 in colleges, p=0.014).
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The study environment

Analysing the satisfaction of final year students with the study environment,
it emerged that almost half of the students (those who responded “satisfied”
and “very satisfied”) are satisfied with the adaptability of the classrooms and
laboratories for their studies (45.3%) and with the technical equipment of
the classrooms (43.6%). However, more than two-fifths of the respondents
(43.5% of those who responded «not at all satisfied» and «not satisfied at
all») expressed dissatisfaction with the adaptation of HEISs to the needs of
individuals with physical disabilities.

Students studying in colleges and in the state-funded places were found
to be more satisfied with the adaptability of the classrooms/laboratories for
their studies and the technical equipment of the lecturers. College students
are more satisfied with the accessibility of the HEI for students with physical
disabilities (table no. 3)

Table no. 3 - Satisfaction with the HED’s study environment by place of
study and type of student funding (Mann-Whitney criterion)

Statistically Groups by | Statistically

Statements significant Groups by Mean Rank)| study fund- | significant |Mean Rank)
€ HEI : :
difference ing difference
Tam satisfied with the
adaptability of the
classrooms/
labs to my studies (p=0,000) | University 203,80 VNF (p=0,000) 205,30
College 260,48 VF 252,79

T am satisfied with the
technical equipment | (p=0,000) | University 202,15 VNF (p=0,000) 209,65
of the classrooms

College 262,95 VF 247,62

I am satisfied with the

accessibility of higher

education institutions | (p=0,002) | University 211,19 VNF (p=0,000) 220,21
for people with physi-

cal disabilities

College 249,42 VF 235,07
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In terms of library services, two-thirds of respondents (those who re-
sponded “satisfied” and “very satisfied”) are satisfied with the opening hours
of the library (66.9%), the availability of library resources (e-resources, data-
bases) (55.4%) and the newness of library resources (46.6%). More than half
of the students in the survey were satisfied with the possibility to access li-
brary resources from their place of residence (home or dormitory) (53.6%).
Almost two quarters of the respondents (38.1%) are dissatisfied with the li-
brary’s training and consultancy activities (38.1%).

When analysing the survey data on final year students’ satisfaction with
their dormitory, more than a quarter of students (27%) did not answer this
question, and that leads to the conclusion that they do not live in dormi-
tories. One third of the respondents (31.4%) are not satisfied with the living
conditions (condition and environment) in the dormitory. The other part
of the respondents (32.3%) are satisfied with the procedure for obtaining a
dormitory and with the fee for the dormitory (32.3%) (respondents who
answered ‘satisfied’ and ‘very satisfied’)

More than two thirds of the responding final year students (those who
responded “satisfied” and “very satisfied”) were found to be satisfied with
the support provided by their teachers: advice (62.5%), lecture/seminar ma-
terial (66.2%), help from teachers in finding a placement (52.5%) and in pre-
paring research papers or group projects (52.2%). However, more than a third
of respondents (37.1%) gave positive feedback on their assignments. A similar
number did not answer this question (34.6%), suggesting that students did
not receive feedback. As «other», students mentioned the goodwill of
teachers and the advice and guidance they gave them in the right direction.

College students are more satisfied with the tutorials provided by teachers
(mean rank of university students - 216.36, college students - 241.69,
p=0.035), the lecture/seminar material provided (mean rank of university
students - 214.66, college students - 244.23, p=0.012), and the feedback on
the assignments completed (mean rank of university students - 210.10, col-
lege students - 249.94, p=0.001). However, university students were more
satisfied with the help in finding an internship placement (mean rank of uni-
versity students - 239.37, college students - 207.23, p=0.008).

Students in state-funded places are more satisfied than in non-funded
places with the tutoring (mean rank of students in non-funded places -
203.05 in funded places - 255.46, p=0.000), the lecture/seminar material pro-
vided (mean rank of students in state-funded places - 207, 67 at funded places
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- 249.68, p=0.000), assistance in the preparation of research papers, individ-
ual and/or group projects (average rank of students studying at non-funded
places - 217.43 at funded places - 238.37, p=0.000).

More than half of final year students (53.6%) are satisfied (both “satisfied”
and “very satisfied” answers) with the possibility of receiving social assistance
at the HEI (social support, tuition fee reduction, possibility of paying tuition
fees in instalments, nominal scholarship). Less than half of the students are
also satisfied with the availability of free psychological support (39.3%) and
legal aid (39.6%), and the possibility of combining studies and work (45.6%).
Slightly more than two quarters of final year students are dissatisfied with
the catering services provided by their HEI (42.2%) (Figure 2).

Figure no.2 Students’ overall perception of student support in HEI (%)

College students are more satisfied with the availability of free psycho-
logical (mean rank 215.80 in universities, 242.52 in colleges, p=0.029) and
legal (mean rank 217.96 in universities, 239.28 in colleges, p=0.013) support.
College students are more likely to agree that they have opportunities to com-
bine study and work (mean rank of university students 214.35, college stu-
dents 244.69, p=0.000)

Students studying in state-funded places are more satisfied with their ac-
cess to psychological support at HEI (mean rank 215.28 for students study-
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ing in non-state-funded places - 240.92 for those studying in state-funded
places, p=0.000).

Less than half of final year students are satisfied (those who responded
“satisfied” and “very satisfied”) with the support provided by the HEI in
terms of the use of scientific information (43.4%) and the organisation of
the study process (44.3%) (Figure 3).

Figure no. 3. Students satisfaction with the support provided by the HEI (%)

Around half of the students are satisfied with international exchanges
(46.4%) and self-expression opportunities (44.4%). More than two thirds of
final year students are satisfied with their HEI’s support for internships
(60.3%) and career opportunities (55.7%). The most dissatisfied (between
not satisfied and not satisfied at all) are students’ dissatisfaction with their
HED’s support for electronic/distance learning (25.7%) and self-expression

(21.6%).
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Conclusions

The main factors for choosing a study programme: the need for the study
programme in the labour market, the career goals set, clear career options
and the programme’s relevance to personal needs, are indicative of students’
ability to plan and make career decisions. Equally important factors in the
choice of a study programme: choice of secondary school graduation exams
and their results, prestige of the profession and leisure interests, are oriented
towards the evaluation of personal achievements and attitudes towards the
profession.

The factors identified in the study for the choice of a profession show
that the respondents have a good vocational orientation. The least influential
factors in the choice of study programme are: the desire to study the same as
afriend, chance and the desire to simply study and obtain a higher education
diploma, while the study programme itself is not as important. The choice
of studies is little influenced by the possibility of studying in or out of your
home town and by the availability of a state-funded place.

Good material conditions, the desire to study the same things as your
friends, and randomly chosen studies are factors that are more common
among college students. Students in state-funded places are more likely to
choose their studies on the basis of their school graduation exam results,
while those in non-state-funded places are more likely to associate their
studies with subjects they like, their personal needs, and to take into account
the positive feedback from fellow students or previous students.

The majority of respondents are studying on programmes that they chose
as their first to fourth priority. Students are not inclined to reconsider their
choice of study, they would choose the same study programme. This is most
typical for those who have chosen their studies as their first priority.

The main factors associated with satisfaction with the chosen study pro-
gramme are that the study programme contributes to personal growth, better
employment and career prospects. Satisfaction with the chosen study pro-
gramme is also associated with increasing entrepreneurial competences,
which is more typical for students studying at colleges.

Students are satisfied with their chosen study programme due to the sup-
portive educational environment, the opportunity to acquire practical skills
and the assessment system applied. Students are not satisfied with the cost
of studies, the possibility to choose individual subjects, the timetable of lec-
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tures/seminars and the organisation of distance learning.

Students indicate their satisfaction with their studies through the assess-
ment of their achievements and the learning methods they use. College stu-
dents and students who indicate that their choice of study is based on the
study programme contributing to their personal growth are more satisfied
with the study programme: the study environment and content, the teaching
methods used, the system of assessment of learning achievements. Students
in state-funded places are more satisfied than those in non-state-funded
places with the way HEI teachers assess students, the teaching methods used
by teachers, the opportunities for international academic mobility.

The lecture is the most common method used in the study process, but
there is also a strong emphasis on student-centred methods such as oral pre-
sentations by students, regular assessment of knowledge, written assign-
ments, and learning practice. Project work and reflective learning are the least
used in the study process.

The notion of quality in the delivery of studies and the management
structure of HEI are poorly discussed in colleges. The quality strategy and
management structure of HEISs is clearer for university students.

The majority of students are satisfied with the institution’s administra-
tion. College students are more satisfied with the performance.

Students are not encouraged to give feedback on the quality of their
studies. Students’ feedback is only partially or not at all taken into account.
Universities are more likely to take into account students’ comments.

The adaptability of classrooms and laboratories for studying and the tech-
nical equipment of classrooms are satisfactory to students. Students, espe-
cially those studying at university, express dissatisfaction with the accessibility
of HEI for people with physical disabilities.

Students are satisfied with the opening hours of the library, the availability
of library resources and the newness of library resources. However, students
are not satisfied with the library’s training and advisory activities. Dissatis-
faction with the living conditions in the halls of residence has been expressed,
but students are satisfied with the arrangements for obtaining a hall of resi-
dence and the fees for the halls of residence.

A range of assistance is provided to students in HEIL, including counsell-
ing, study materials, help in finding a placement and in preparing a research
paper or project.

College students and those studying in state-funded places are more sat-
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isfied with the guidance provided by teachers, the lecture/seminar material
provided and the feedback on assignments.

Students are satisfied with the availability of free psychological and legal
support and the possibility to combine studies and work. College students
are more satisfied with the availability of free psychological and legal support.
Students studying in a state-funded place are more satisfied with the avail-

ability of psychological support in higher education.
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Santrauka

Vienas svarbiausiq Svietimo siekiq — padéti asmeniui ir visuomenei atsa-
¢iomis galimybémis. Aukstasis mokslas, ypa¢ universitetinés studijos,
grindziamos siekiu kuo efektyviau tyrimy rezultatus jdiegti j studijy pro-
ces3, o per jji — | visuomenés gyvenima siekiant socialinés geroves ir
zmoniy gyvenimo kokybés. Aukstojo mokslo, o tuo paciu ir studijy ko-
kybé vertinama pagal jvairius kriterijus. Vienas i§ svarbiausiujy — paciy
studijuojanciyjy vertinimas. Siame straipsnyje pristatomi kiekybinio ty-
rimo rezultatai apie Lietuvos aukstyjy mokykly baigiamyjy kursy stu-
denty pasitenkinima studijomis. Sis studijy kokybés aspektas atskleistas
iStyrus: 1) esminius studijy pasirinkimo veiksnius — studijy programos
poreikis darbo rinkoje, i$sikelti karjeros tikslai, aiskios profesinés karjeros
galimybés ir programos sasajos su asmeniniais poreikiais tendencijas; 2)
pasitenkinimq studijomis lemiancius verksnins — asmeninj augima, geresnj
jsidarbinima ir karjeros perspektyvas; 3) studenty nuomong apie studijy
programos realizavimo kokybg —gera techninj materialinj aprapinima,
déstytojy ir kita papildomg pagalba. Taciau tyrimas atkleidé ir tai, kad
studentus netenkina patalpy pritaikymas negalig turintiems studentams,
gyvenimo salygos bendrabutyje. Tyrimu taip pat atskleista, kad grjzta-
mojo rysio teikimas apie studijy kokybe néra pastovus, skatinamas ir j jj
ne visuomet atsiivelgiama.

Raktiniai ZodZiai
Aukstasis mokslas, studijos, studijy kokybe, pasitenkinimas studijomis.
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Ivadas

Siandieniame mokslinés-techninés pazangos ir globalizacijos salygotame pa-
saulyje, kai naujos Zinios kuriamos labai spar¢iai, aukstosioms mokykloms
darosi sudétinga atliepti nuolat kintanc¢ius darbo rinkos poreikius, uztikrinti
studijas pasirinkusiyjy lakes¢ius siekiamam issilavinimui ir jo realizacijai kon-
kreciose veiklos situacijose. Studenty pasitenkinimas studijomis ir absolventy
jsidarbinimas, tampa vienu svarbiausiy studijy kokybés kriterijy, daranciy
jtaka akademinei universitety veiklai (Pukelis, 2009; Pukelyte, 2010). Mok-
slininky (Wach ir kiti, 2016) nuomone, vienas i§ aktualiy klausimy, kuriuos
turi nuolat spresti universitetai — kaip ugdyti jaunus Zzmones bati sekmingais
studentais ir tapti sekmingais darbuotojais. Siame kontekste itin aktualus
tampa mokslo ir studijy kokybés klausimas, $iuo metu vienas placiausiai ap-
tarinéjamy reiskiniy tiek $vietimo politiky, tiek paciy besimokanciyjy. Sian-
dien studijy kokyb¢ apibréZiama vadovaujantis jvairiais kriterijais, tokiais kaip
aukstosios mokyklos vadybos lygis, studijy programy modernumas, naujau-
sias mokslo Zinias perteikianc¢iy déstytojy profesionalumas, déstytojy ir stu-
denty tarptautiniai mainai, akademinés bendruomenés skaidraus
motyvavimo sistemos ir kt. (Finaly-Neumann, 1994; Ellert, 2009; Reavil,
1998, Valuckieng, 2012). Studijy kokybé priklauso nuo daugelio veiksniy:
studijuojandiyjy motyvacijos, studijy organizavimo sistemos, materialinés
bazés, bendros socialinés — kultarinés aukstosios mokyklos aplinkos, kiek-
vieno aukstojo mokslo institucijos darbuotojo individualios ir bendros veik-
los kokybés (Allan, 2012). Tyrimai atskleidZia (Haman, Donald, Birt, 2010;
Dukhan, Cameron, Brenner, 2011), kad studijy kokybeés tobulinimo procese
itin aktualus tampa studenty lakesciy ir pasitenkinimo studijomis analizés
klausimas. Jei studenty lakes¢iai auksti, o pasitenkinimas studijomis zemas,
batinas aukstosios mokyklos reagavimas atlickant jvairias intervencijas: tei-
kiant pagalba studentams, tobulinant studijy dalykus ir/ar studijy programas
ir pan. Mokslininky (Pociaté, Bulotaité, Bliumas, 2012) teigimu, studenty
pasitenkinimas studijomis daugiausia sietinas su motyvacija studijuoti. Tai
néra vien atsakas | mokymosi situacijg ir patirtj, bet ir j asmenybés augimo ir
socialinés raidos aspektus Pasitenkinimas studijomis yra ir jauno Zmogaus
pasitenkinimo gyvenimu dalis (Wiers-Jenssen ir kiti, 2002; Diamantis ir
Benos, 2007; Wach ir kiti, 2016). Kell ir Motowidlo (2012), analizave uni-
versiteto bakalauro studenty jsipareigojimo universitetui ir asmenybés
bruozy ry3j atskleidé, kad studenty mokymosi patirtis, jy pasitenkinimas ar
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nepasitenkinimas studijomis skatina studentus labiau jsipareigoti profesijai
ar perziareti savo karjeros tikslus ir pasirinkimus.

Lietuvoje studenty pasitenkinimas studijomis néra placiai analizuojama
problema. Vieni tyrimai rodo, kad studenty pasitenkinimas studijomis yra
aukstas ir nepriklauso nuo studijy programos (Pociate, Bulotaité, Bliumas,
2012). Kity tyrimy rezultatai (Zekevi¢iené, 2009) identifikuoja specifinius
faktorius, tokius kaip kultariniai, Iyties, paslaugy teikéjy ir vartotojy pozitriy
skirtumai, semestro parinkimas studenty apklausai ir pan., turincius jtakos
studenty lakes¢iams, pasitenkinimui studijomis ir studijy kokybés suvoki-
mui. Siuo straipsniu prisidedame prie didesnio supratimo apie studenty pa-
sitenkinima studijomis. Straipsnis pagrjstas kiekybinio tyrimo rezultatais,
padéjusiais i$siaiskinti baigiamyjy kursy aukstyjy mokykly studenty: 1) stu-
dijy pasirinkimo tendencijas; 2) pasitenkinimg studijomis lemiancius veik-
snius; 3) nuomone apie studijy programos realizavimo kokybe.

Tyrimo metodologija

Siekiant istirti baigiamuyjy kursy studenty pasitenkinima studijomis atlikta
reprezentatyvi anketiné apklausa. Tyrimo populiacija sudaré baigiamuyjy
kursy Lietuvos aukstujy mokykly studentai. I$ viso buvo apklausti (n=459)
baigiamyjy kursy aukstyjy mokykly (universitety ir kolegijy) studentai. Sie-
kiant, kad imtis atstovauty visai generalinei populiacijai ir baty reprezenta-
tyvi, taikytas tikimybinés daugiapakopés imties sudarymo budas, kai
tarpusavyje derinami keli imties sudarymo badai: lizding, sluoksniné ir pa-
prastoji atsitiktiné imtys.

Kiekybiniu tyrimu buvo sickiama statistiskai pagrjsti tyriné¢jamo objekto
esminius pozymius, sumazinti pirminiy pozymiy skaic¢iy ir atskleisti jy fun-
kcionavimo désningumus ir svarbg (Bitinas, 2006).

Atsizvelgiant j tyrimo tikslg ir uzdavinius, sukonstruotas tyrimo instru-
mentas. Anonimine anketa sudaré 6 blokai: studijy programos pasirinkimas;
pasitenkinima studijomis lemiantys veiksniai; studijy aplinka; administravi-
mas/ studijy vadyba; pagalba studentui; demografiniai duomenys. Anketa-
vimas vykdytas rastu, jteikiant baigiamyjy kursy aukstyjy mokykly
studentams spausdintas anketas. Visi dalyviai tyrime dalyvavo laisvanoriskai.
Prie§ pradedant anketing apklausa respondentams trumpai buvo pristatytas
apklausos tikslas, pristatyti tyrimo duomeny panaudojimo galimybés ir an-
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ketos grazinimo terminas. Tiriamieji sutiko dalyvauti tyrime laisva valia, todél
turéjo teis¢ bet kuriuo momentu nutraukti savo dalyvavima anketinéje ap-
klausoje. Atliekant pilotinj tyrima buvo tikrinamas parengto tyrimo instru-
mento skaliy vidinis suderinamumas, skai¢iuojamas Cronbacho «
koeficientas. Gauti skai¢iavimo rezultatai leidZia teigti, kad visy anketos skaliy
vidinis suderinamumas yra aukstas arba labai aukstas, t. y. Cronbacho a svy-
ruoja nuo 0,708 iki 0, 921 (Vaitkevicius ir Saudargiené, 2006). Surinkti duo-
menys apdoroti naudojant IBM SPSS Statistics 22 programa. Duomeny
analiz¢ atlikta taikant aprasomosios statistikos priemones (aprasyti atsakymy
pasiskirstymai (procentiniai dazniai) j kiekviena anketos klausima), tikrinami
rysiai tarp kintamuyjy, parametrinés ir neparametrinés hipotezés (priklauso-
mai nuo analizuojamy kintamyjy matavimo lygmens, pritaikyti x>, Mann-
Whitney kriterijai; skai¢iuojamas Spirmeno (angl. Spearman) ranginés (r,)
koreliacijos. Statistinio reiksmingumo jvertinimui taikytas p<0,05 lygmuo
(Vaitkevicius ir Saudargiené, 2006).

Respondenty charakteristika

Tyrimo populiacija sudaré baigiamyjy kursy aukstyjy mokykly studentai.
Tyrime dalyvavo 459 studentai, studijuojantys universitetuose (n=271) ir ko-
legijose (n=181), 1§ jy (n=136) vyrai ir (n=317) moterys. 7 respondentai auk-
stosios mokyklos tipo nenurodé. Didziaja apklaustyjy dalj (56,0 proc.) sudaré
aukstyjy mokykly studentai, kuriy amzius 20-21 metai, ketvirtadalj (24,4
proc.) — 22-23 mety studentai, 13,5 proc. — 27 mety ir vyresni, maziausig
dalj (4,6 proc.) — 24-26 mety studentai. Analizuojant tyrimo duomenis nus-
tatyta, kad tiek tik studijuojanciy (50,1 proc.), tiek studijuojanciy ir dir-
banéiy (49,0 proc.) buvo panasus skaic¢ius. Didesné dalis (53,6 proc.) tyrime
dalyvavusiy studenty nurodg, kad moka uz studijas, 45,1 proc. apklaustyjy
pazymeéjo, kad studijuoja valstybés finansuojamose vietose, 1,3 proc. apklau-
sos dalyviy j §j klausima neatsake.

Tyrimo rezultaty analizé

Studijy pasirinkimas

Nustatyta, kad daugumos (68,6 proc.) respondenty (atsakiusieji j teiging
tikral taip ir taip) nuomone, studijy programos pasirinkimui jtakos turéjo
issikelti karjeros tikslai, aiskios profesinés karjeros galimybeés (62,7 proc.); pa-
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sirinktos studijy programos poreikis darbo rinkoje (58,3 proc.) bei studijy
programos sasajos su asmeniniais poreikiais (53,8 proc.). Kiek maziau nei
pusé respondenty nurod¢, kad jy studijy pasirinkima lémé pasirinkti brandos
egzaminai ir jy rezultatai (45,9 proc.), profesijos prestizas (45,1 proc.) bei
laisvalaikio pomeégiai (41,8 proc.). Kiek daugiau nei tre¢dalis respondenty
nurodé, kad jy studijy programos pasirinkimui jtakos turéjo saviraiskos (in-
telektinés, meninés) galimybeés (39,6 proc.).

Nustatyta, kad didZiajai daliai respondenty (atsakiusieji j teiging tikrai ne
ir ne) renkantis studijy programg jtakos neturéjo tokie veiksniai kaip: noras
studijuoti ta patj, kg ir draugas (-ai) (89,5 proc.); atsitiktinumas (68,2 proc.)
bei noras tiesiog studijuoti ir jgyti aukstojo mokslo diploma, o pati studijy
programa néra tokia svarbi (64,9 proc.). Kiek daugiau nei pusei respondenty
renkantis studijy programa neturéjo jtakos nei galimybé studijuoti gimtajame
mieste (57,5 proc.), nei galimybeé ivykti i§ gimtojo miesto (54,9 proc.) bei
gauta valstybés finansuojama vieta (51,5 proc.). Kiek maziau nei pusei res-
pondenty (atsakiusieji § teiging tikrai ne ir ne) studijy programos pasirinki-
mui neturéjo jtakos nei aukstosios mokyklos (47,9 proc.), nei studijy
programos (36,2 proc.) populiarumas ir prestizas visuomenéje.

Nagrinéjant tyrimo duomenis pagal Mann-Whitney kriterijy aukstosios
mokyklos aspektu, pastebéta, kad statistiskai reikSmingai skiriasi respondenty
studijuojanciy universitetuose ir kolegijose vertinimai. Studijuojantieji kole-
gijose dazniau (p<0,01) pritaria teiginiams, jog studijy pasirinkima lémé tokie
veiksniai kaip geros materialinés salygos (universitetuose studijuojanciy
rangy vidurkis — 211.39, kolegijose — 249,13), noras studijuoti tg patj, ka ir
draugai (universitetuose studijuojanciy rangy vidurkis — 215,78, kolegijose
— 242,56), bei atsitiktinumas (universitetuose studijuojanciy rangy vidurkis
- 562,91, kolegijose — 612,53). Pazymétina, kad studijuojantieji valstybés fi-
nansuojamuose studijose, dazniau nei nefinansuojamose, renkasi studijas
pagal brandos egzaminy rezultatus (studijuojanciy valstybés nefinansuoja-
mose vietose rangy vidurkis — 223,92, finansuojamose vietose - 230,66,
p=0,047). Tuo tarpu studijuojantieji valstybés nefinansuojamose vietose daz-
niau studijas sieja su patikusiais mokomaisiais dalykais (studijuojanciy val-
stybés nefinansuojamose vietose rangy vidurkis — 234,95, finansuojamose
vietose - 217,55, p=0,000), asmeniniais poreikiais (studijuojanéiy valstybés
nefinansuojamose vietose rangy vidurkis — 238,43, finansuojamose vietose -
213,42, p=0,035), atsizvelgia j pozityvius atsiliepimus i§ studijuojanciyjy arba
pries tai studijavusiy studijuojanéiy valstybés nefinansuojamose vietose
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rangy vidurkis — 238,80, finansuojamose vietose — 212,97, p=0,032). Did-
zioji dalis respondenty (58,4 proc.) tyrimo atlikimo metu studijavo studijy
programoje, kuria rinkosi pirmuoju prioritetu, kiek daugiau nei ketvirtadalis
(25,3 proc.) — antruoju-ketvirtuoju prioritetu.

Adliekant tyrimg buvo svarbu identifikuoti pasitenkinimo studijy progra-
mos pasirinkimu veiksnius (1 pav.). Nustatyta, kad daugiau nei pusé respon-
denty pazyméjo (atsakiusieji j teiging labai prisideda ir prisideda), jog
pasirinktoji studijy programa prisideda prie galimybiy jsidarbinti didinimo
(53,4 proc.); karjeros perspektyvy didinimo (51,4 proc.) bei asmeninio au-
gimo (68,2 proc.). Daugiau nei ketvirtadalis respondenty (33,8 proc.) nu-
rode, kad pasirinktoji studijy programa labiau prisideda nei neprisideda prie
verslumo kompetencijy didinimo.

Asmeninio augimo

Galimybiy jsidarbinti didinimo w 26,1
Karjeros perspektyvy didinimo W 31,8

Verslumo kompetencijy didinimo

w
w
oo

0 5 10 15 20 25 30 35 40 45
m Neatsake ® Labai prisideda
Prisideda M Labiau prisideda nei neprisideda
M Neprisideda M Visiskai neprisideda

1 pav. Pasitenkinimo studijy programos pasirinkimu veiksniai (proc.)

Kaip kitus aspektus, prie kuriy prisideda pasirinktoji studijy programa,
po vieng respondent papildomai pazyméjo asmeniniy savybiy atskleidima,
saves tobulinima, savirealizacija, tobuléjima, socialiniy jgadziy augima,
karybiskuma, pagalbos kitiems teikima, praktika, profesionalaus poziario
darba vystyma, savy vaiky ugdyma, sveika ir aktyvy gyvenimg. Kolegijose
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studijuojantys studentai (rangy vidurkis — 259,27), labiau nei universitety
(rangy vidurkis - 204,6) pritaria teiginiui, kad pasirinkta studijy programa
prisideda prie verslumo kompetencijy didinimo. Nustatyta, kad jei turéty
galimybe persvarstyti savo studijy pasirinkima, dauguma respondenty (58,2
proc.) rinktysi tg pacia studijy programga toje pacioje aukstojo mokslo insti-
tucijoje. Siam teiginiui daugiau linke pritarti baigiamyjy kursy studentai, pa-
sirinke studijas pirmuoju prioritetu (y2=43,057; p=0,02).

Respondentams buvo pateikta 20 vertinamujy teiginiy, susijusiy su stu-
denty vertinimu, tvarkara$¢iu, studijy dalykais, bendravimo kultara su désty-
tojais ir studentais, studijy praktikos bei akademinio mobilumo galimybémis.
Empiriniy duomeny analizé rodo, kad dauguma studenty patenkinti studijy
programa (vidurkis M varijuoja nuo 3,05 iki 3,85). Pastebima, kad studentai
labiausiai patenkinti bendravimo su déstytojais kultira (M=3,85), tarpusavio
bendravimo kultira grupéje (M=3,80); savo studijy programa (M=3,65),
déstytofy perteikiama praktine patirtimi (M=3,61), emocine atmosfera pas-
kaity ir seminary metu (M=3,55). Kiek maziau studentai patenkinti déstytojy
vertinimu (M=3,48), déstytofy perteikiamomis teorinémis Ziniomis (M=3,46),
programos turiniu (M=3,43), tarptautinio akademinio mobilumo gali-
mybémis (M=3,42), déstytojy taikomais mokymo(si) metodais (M=3,42). Ma-
ziausiai studentai yra patenkinti paskaity ir seminary tvarkarastiais
(M=3,19), nuotolinio ir kontaktinio darbo santykin studijy programoje
(M=3,19), galimybémis pasivinkti atskirus studijy dalykus (M=3,12), studijy
kaina (M=3,05). Daugiau nei pusé (59 proc.) studenty buvo patenkinti (zz-
sakiusiefi § teiging tenkina ir labai tenkina) savo studijy programa. Maziau
nei penktadalis (15,9 proc.) apklaustyjy buvo nepatenkinti savo studijy pro-
grama (atsakiusieji § teiging visiskai netenkina ir netenkina). 24,4 proc. ap-
klaustyjy buvo labiau patenkinti studijy programa, nei nepatenkinti (studijy
programa jvertino 3 balais i§ penkiy).

Kiek daugiau nei puse apklaustujy (atsakiusieji § teiging tenkina ir labai
tenkina) tenkino bendravimo su déstytojais (66,8 proc.) ir kitais studentais
(67,3 proc.) kultara, emociné atmosfera paskaity ir seminary metu (56,6
proc.), déstytojy praktinés patirties pateikimas (58,2 proc.), praktikos apimtis
studijy programoje (53,4 proc.), praktikos apimtis studijy programoje (53,4

1 M -vidurkis (skalé nuo 1 iki S), kai: 1 - visai netenkina, 2 — netenkina, 3 — i§ dalies ten-
kina, 4 — tenkina, S — labai tenkina.

175



Valdoné Indrasiené, ioleta Jegelevieicené, Odeta Merfeldaite, Daiva Penkauskiené, Asta Railiené, Irena Zemﬂitaz‘tyté

proc.), studenty vertinimas (53,3 proc.). Maziausiai studentai buvo paten-
kinti (atsakiusieji j teiging visiskai netenkina ir netenkina) studijy kaina (33,8
proc.), galimybémis pasirinkti atskirus studijy dalykus (30,9 proc.), pas-
kaity/seminary tvarkara$¢iu (30,5 proc.). Beveik ketvirtadalis studenty yra
nepatenkinti galimybémis rinktis studijy forma (nuotoling/kontakting) (24,4
proc.) bei nuotolinio ir kontaktinio darbo santykiu studijy programoje. Tai
leidzia daryti prielaida, kad yra nepatenkinti studenty liakesciai dél nuotolinio
ir kontaktinio darbo derinimo studijy programose.

Daugiau nei du penktadalius (41,2 proc.) labiau tenkina nei netenkina
dalykiniy ir bendryjy kompetencijy ugdymo studijy programoje santykis,
déstytojy taikomi mokymo(si) metodai (39,4 proc.), paskaity/seminary san-
tykis studijy programoje (37,3 proc.).

Versl
Galimybiy | Karjeros ersiumo ..
S . . kompeten- | Asmeninis
Teiginiai isidarbinti |perspektyvy citg didini- | augimas
didinimas | didinimas | “J% 8
mas
Mane tenkina kaip déstytojai vertina stu- 0223 0.221" 0.243" 0,298"
dentus
Mane teﬂkln(:l studijy pasiekimo verti- 0,194 0,176" 0.202" 0.273"
nimo metodai
Mane te.r.lkma galimybés pasirinkti atski- 0,187 0,154 0232" 0.190"
rus studijy dalykus
Mane tenkina programos turinys (studijy 0243 0.254 0.245 0.285
dalykai, studijy dalyky temos)
Mar.le te?kl.na kaip déstytojai perteikia 0207 0227 0.243" 0,189
teorines zinias
M kina kaip dé jai iki . " " "
ane_ ten 1{1a. aip déstytojai perteikia 0,189 0,180 0214 0257
praktine patirtj
Mane tenkina c?estyt(ﬂq parinkta mo- 0.175" 0.223" 0.263" 0.275"
kymo/mokymosi medziaga
Mane tenkina dalykiniy ir bendryjy
kompetencijy ugdymo studijy progra-|  0,262" 0,258" 0,259” 0,292
moje santykis
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Mane Fenklna d.estyto]q taikomi mo- 0.245" 0.209" 0.239" 0.291"

kymo(si) metodai

Mfme ten'kma emociné atmosfera pas- 0226 0.243" 0.203" 0.279"

kaity/seminary metu

M ki li ¢ rinkti ij " " " .
ane tenkina ga imybé rinktis studijy 0,259 0.220 0,247 0,309

forma (nuotoling/kontakting)

Man_e tenkina bendravimo su déstytojais 0,191 0.211" 0,199" 0.336"

kultara

Man_e tenkIr}.at tarpusavio bendravimo 0.201" 0.205" 0.165" 0.259"

kultara grupéje

Mane tenkina studijy kaina 0,239" 0,221" 0,146" 0,227

A esu patenkintas savo studijy programa | 0,285" 0,305" 0,294" 0,391"

1 lentele. Spirmeno koreliacijos koeficiento skai¢iavimo rezultatas:
studijy pasirinkimg lemiantys veiksniai ir pasitenkinimas studijomis
'p<0,05; “p<0,01

Nustatyta, kad kuo stipriau iSreikstas studenty pasitenkinimo studijy pa-
sirinkimu veiksnys (galimybés jsidarbinti, karjeros perspektyvos, verslumo kom-
petencijos, asmeninis augimas), tuo labiau studentai yra patenkinti
studijuojama programa, nustatyta silpna koreliacija, Spirmeno koreliacijos
koeficientas svyruoja apie 0,3. Nustatyta, kad studentai, kurie labiau nei kiti,
pripazjsta, kad jy pasirinkta studijy programa prisideda prie asmeninio au-
gimo yra labiau patenkinti: déstytojy vertinimu (r =0,298; p<0,001); studijy
pasiekimo vertinimo metodais (r =0,273; p<0,001); studijy turiniu (r,=0,285;
p<0,001); perteiktomis teorinémis Ziniomis (r =0,253; p<0,001); praktine
patirtimi (r =0,257; p<0,001); mokymo/ mokymosi medziaga (r =0,275;
p<0,001); dalykiniy ir bendryjy kompetencijy ugdymo studijy programoje
santykiu (r=0,292; p<0,001); taikomais mokymo(si) metodais (r=0,291;
p<0,001); emocine atmosfera paskaity ir seminary metu (r =0,279; p<0,001);
bendravimo su déstytojais kultira (r =0,336; p<0,001); bendravimo kultdira
grupéje (r,=0,259 p<0,001); studijy programa (r=0,391 p<0,001).

Studentai, kurie labiau nei kiti pritaria, kad jy pasirinkta studijy programa
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prisideda prie galimybiy jsidarbinti didinimo, yra labiau patenkinti studijy
kaina (r =0,239; p<0,001). Tai leidZia kelti prielaida, kad kuo labiau studentai
mato jsidarbinimo perspektyvas, tuo labiau sutinka su studijy kaina.

Tuo tarpu studentai, kurie labiau nei kiti, pritaria, kad jy pasirinkta stu-
dijy programa prisideda prie verslumo kompetencijos didinimo yra labiau
patenkinti galimybe pasirinkti atskirus studijy dalykus (r =0,232; p<0,001).
Tyrimo duomenys atskleid¢, jog pirmuoju prioritetu pasirinkusieji studijy
programa dazniau buvo patenkinti programos turiniu (studijy dalykais, stu-
dijy dalyky temomis) (x2=34,633; p=0,022).

Nagrinéjant tyrimo duomenis pagal Mann-Whitney kriterijy aukstosios
mokyklos aspektu, pastebéta, kad statistiskai reikSmingai skiriasi respondenty
studijuojanciy universitetuose ir kolegijose vertinimai. Studijuojantieji kole-
gijose dazniau (p<0,01) patenkinti déstytojy vertinimu (universitetuose stu-
dijuojanéiy rangy vidurkis — 210,44, kolegijose — 250,55), teoriniy
(universitetuose studijuojanciy rangy vidurkis — 207,61, kolegijose — 254,78)
ir praktiniy (universitetuose studijuojanciy rangy vidurkis — 210,14, kolegi-
jose — 250,99) Ziniy perteikimu, mokomosios medziagos parinkimu (univer-
sitetuose studijuojanciy rangy vidurkis — 209,56, kolegijose — 251,86),
mokomuyjy metody taikymu (universitetuose studijuojanéiy rangy vidurkis
— 212,84, kolegijose — 246,96), praktikos apimtimi programoje (universite-
tuose studijuojanciy rangy vidurkis — 213,51, kolegijose — 245,94), studijy
pasiekimo vertinimo metodais (universitetuose studijuojanciy rangy vidurkis
- 217,27, kolegijose — 240,32), programos turiniu (universitetuose studijuo-
jan¢iy rangy vidurkis — 207,36, kolegijose — 255,15), dalykiniy ir bendryjy
kompetencijy ugdymo studijy programoje santykiu (universitetuose studi-
juojanciy rangy vidurkis — 212,21, kolegijose — 247,89), bendravimo su
déstytojais kultara (universitetuose studijuojanciy rangy vidurkis — 212,92,
kolegijose — 246,83), ir apskritai studijy programa (universitetuose studijuo-
janciy rangy vidurkis — 214,60, kolegijose — 244,32). Studijuojanciuosius
valstybés finansuojamose vietose labiau nei valstybés nefinansuojamose vie-
tose tenkina kaip déstytojai vertina studentus (studijuojandiy valstybés nefi-
nansuojamose vietose rangy vidurkis — 212,29 ﬁnansuojamose vietose —
244,48, p=0,007), déstytojy taikomi mokymo(si) metodai (studijuojanciy
valstybés nefinansuojamose vietose rangy vidurkis — 213,77, finansuojamose
vietose — 242,72, p=0,002), tarptautinio akademinio mobilumo galimybeés
(studijuojanciy valstybés nefinansuojamose vietose rangy vidurkis — 213,87,
ﬁnansuojamose vietose — 424,61, p:0,016).
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Tyrimo metu respondenty buvo teiraujamasi, kick démesio studijy pro-
gramoje buvo skiriama skirtingoms mokymosi formoms ir badams (2 len-
telé).

Nustatyta, kad 75,6 proc. respondenty teigimu (atsakiusieji § teiging ski-
riama dawg démesio ir dang labai dang deémesio) démesys skiriamas paskai-
toms, 54,1 proc. — mokymosi praktikai. Daugiau nei pusés respondenty
nuomone labai daug ir daug démesio skiriama Zodiniams studenty pristaty-
mas (63,6 proc.), rasto uzduotims (57,5 proc.), grupinéms uzduotims (54,5
proc.), reguliariam Ziniy vertinimui (58, 4 proc.). Maziausiai démesio (azsa-
kiusiefi § teiging visiskai neskiriama démesio ir neskiriama démesio) skiriama
tiriamiesiems projektams (34,6 proc.) ir refleksijai (25,3 proc.).

Visiskai D
.. Neskiriamal skiriama, | Daug |Labai daug| Neat-
neskiriama| ;. . . .9 .. .
L. démesio |neineski-| démesio | démesio | saké
démesio .
riama
Paskaitoms 1,1 4,1 19,0 40,7 34,9 0,2
Grupinéms uzduotims 2,0 12,2 30,9 35,5 19,0 0,4
Tiriamiesiems projektams 11,3 23,3 26,6 26,4 11,5 0,9
Mokymosi praktikai 3,9 10,7 30,5 33,8 20,3 0,9
Rasto uzduotims 2,0 10,9 28,8 35,9 21,6 0,9
Zodiniams studenty 1,7 102 | 235 | 388 | 248 | 09
pristatymams
Reguliariam Ziniy vertinimui 0,9 9,2 30,9 38,8 19,6 0,7
Reﬂeksijai 7,0 18,3 33,6 25,5 15,0 0,7
Grjztamajam rysiui 4.4 14,4 33,8 30,5 16,1 0,9

2 lentelé. Mokymo(si) formos/btadai

Universitetuose, respondenty teigimu, didesnis démesys skiriamas zodi-
niams pristatymams (universitetuose studijuojanciy rangy vidurkis — 238,23,
kolegijose — 208,93, p=0,000), tuo tarpu kolegijose didesnis démesys skiria-
mas mokymosi praktikai (universitetuose studijuojanciy rangy vidurkis —
209,22, kolegijose — 252,37, p=0,014).
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Studijy aplinka

Analizuojant baigiamujy kursy studenty pasitenkinima studijy aplinka,
i$ryskéjo, kad beveik pusé studenty (atsakiusieji § teiging tenkina ir labai ten-
kina) yra patenkinti auditorijy ir laboratorijy pritaikymu studijoms (45,3
proc.) bei auditorijy techniniu aprapinimu (43,6 proc.). Ta¢iau daugiau nei
du penktadaliai apklaustyjy (azsakiusiei § teiging visiskai netenkina ir neten-
kina) (43,5 proc.) iSreiské nepasitenkinimg aukstyjy mokykly pritaikymu fi-
zing negale turintiems asmenims.
Nustatyta, kad kolegijy ir valstybés finansuojamose vietose studijuojantys
studentai labiau patenkinti auditoriy/laboratorijy pritaikymu studijoms, au-
ditoriy techniniu aprapinimu. Kolegijy studentai labiau patenkinti auksto-
sios mokyklos pritaikymu fizing negalia turintiems studentams (3 lentel¢)

R R
Statistiskai | Grupés pagal | angl‘;. Grupés pagal | Statistiskai . angl‘;.
. e . vidurkiai . e vidurkiai
Teiginiai reik$mingas | aukstaja studijy | reik$mingas
skirtumas mokykl (go e finansavima | skirtumas (o ez
. YU Rank) vima . Rank)
Mj‘;e .,‘e/nlk;“"‘ Universitetas | 203,80 VNF 205,30
auditoriu/ 1230716 000) (p=0,000)
ratorijy pritaiky- )
mas studijoms Kolegija 260,48 VF 252,79
MZI?: ,,‘e“tkl?]a Universitetas | 202,15 VNF 209,65
itori -
:ilnis Oa]?ﬁ eicni (p=0,000) (p=0,000)
PP Kolegiia | 262,95 VF 247,62
mas
Mane tenkina
aukstosios mo- Universitetas | 211,19 VNF 220,21
kyklos pritaiky-
=0,002 -
mas fizing (p=0,002) (p=0,000)
negalia turin- i
tiems asmenims Kolegija 249,42 VF 235,07
3 lentelé

Pasitenkinimas aukstosios mokyklos studijy aplinka pagal studijy vieta ir studenty
finansavimo pobadj (Mann-Whitney kriterijus)
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Vertindami bibliotekos teikiamas paslaugas, du tre¢daliai respondenty
(atsakiusiefi § teiging tenkina ir labai tenkina) yra patenkinti bibliotekos
darbo laiku (66,9 proc.), biblioteky istekliy (e-iStekliai, duomeny bazés) priei-
namumu (55,4 proc.) ir bibliotekos istekliy naujumu (46,6 proc.). Daugiau
kaip pusé tyrime dalyvavusiy studenty patenkinti galimybe prisijungti prie
bibliotekos istekliy i§ gyvenamosios vietos (namy ar bendrabucdio) (53,6
proc.). Beveik du ketvirtadaliai (azsakiusiefi f teiging visiskai netenkina ir ne-
tenkina) apklaustyjy (38,1 proc.) nepatenkinti bibliotekos organizuojamais
mokymais, konsultacine veikla.

Analizuojant tyrimo duomenis apie baigiamuyjy kursy studenty pasiten-
kinimg bendrabuctiu, i$ryskéjo, kad daugiau kaip ketvirtadalis studenty (27
proc.) neatsake j §j klausima, kas leidZia daryti prielaida, jog jie bendrabutyje
negyvena. Tre¢dalis atsakiusiyjy (31,4 proc.) nepatenkinti gyvenimo salygo-
mis (bakle ir aplinka) bendrabutyje. Kita dalis (32,3 proc.) apklaustujy (2
sakiusiefi j teiging tenkina ir labai tenkina) patenkinti bendrabudio gavimo
tvarka ir mokes¢iu uz bendrabutj (32,3 proc.)

Nustatyta, jog daugiau kaip du tre¢daliai atsakiusiujy (azsakiusieji f teiging
tenkina ir labai tenkina) baigiamyjy kursy studenty yra patenkinti déstytojy
teikiama pagalba: konsultacijomis (62,5 proc.), pateikiama paskaity/semi-
nary medZiaga (66,2 proc.), déstytojy pagalba susirandant praktikos vietg
(52,5 proc.) ir rengiant tiriamuosius darbus ar grupinius projektus (52,2
proc.). Tac¢iau grjztamajj rysj apie atliktas uzduotis teigiamai jvertino daugiau
kaip tre¢dalis respondenty (37,1 proc.). Panasus skai¢ius neatsake j $j klau-
simg (34,6 proc.), kas leidZia daryti prielaida, kad studijuojantieji grjztamojo
rysio nesulaukeé. Kaip “kita” studentai paminéjo déstytojy geranoriskumga
bei patarimus, nukreipiant tinkame linkme.

Kolegiju studentai labiau patenkinti déstytojy teikiamomis konsultacijo-
mis (universitetuose studijuojanciy rangy vidurkis — 216,36, kolegijose —
241,69, p=0.035), pateikiama paskaity/seminary medziaga (universitetuose
studijuojanciy rangy vidurkis — 214,66, kolegijose — 244,23, p=0.012), grj7ta-
muoju rysiu apie atliktas uzduotis (universitetuose studijuojanciy rangy vi-
durkis — 210,10, kolegijose — 249,94, p=0.001). Ta¢iau pagalba susirandant
praktikos vietg labiau patenkinti universitetuose studijuojantieji (universite-
tuose studijuojanciy rangy vidurkis — 239,37, kolegijose — 207,23, p=0.008).

Valstybés finansuojamose vietose labiau nei nefinansuojamose studentai
yra patenkinti konsultacijomis (studijuojanciy valstybés nefinansuojamose
vietose rangy vidurkis — 203,05 finansuojamose vietose — 255,46, p=0,000),
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pateikiama paskaity/seminary medziaga (studijuojanciy valstybés nefinan-
suojamose vietose rangy vidurkis — 207,67 finansuojamose vietose — 249,68,
p=0,000), teikiama pagalba rengiant tiriamuosius darbus, individualius ir/ar
grupinius projektus (studijuojandiy valstybés nefinansuojamose vietose
rangy vidurkis — 217,43 finansuojamose vietose — 238,37, p=0,000).

Nustatyta, jog daugiau kaip pusé baigiamuyjy kursy studenty (53,6 proc.)
yra patenkinti (azsakiusieji j teiging tenkina ir labai tenkina) galimybe gauti
socialine pagalba aukstojoje mokykloje (socialiné stipendija, mokesc¢io uz
moksla mazinimas, galimybé uz moksla mokéti dalimis, vardiné stipendija).
Taip pat kiek maziau nei pus¢ studenty tenkina galimybé gauti nemokamga
psichologine pagalbg (39,3 proc.) ir teising pagalba (39,6 proc.), galimybé de-
rinti studijas ir darbg (45,6 proc.). Siek tiek daugiau nei du ketvirtadaliai bai-
giamojo kurso studenty yra nepatenkinti aukstojoje mokykloje teikiamomis
vie$ojo maitinimo paslaugomis (42,2 proc.) (2 pav.).

Mane tenkina galimybés gauti socialine pagalba M 28,3
aukstojoje mokykloje (socialiné stipendija, mokescio uz B

moksla maZinimas, galimybé uZ moksla mokéti...
26,4
Mane tenkina galimyhé derinti studijasir darba

Mane tenkina galimybé gauti nemokama teisine

pagalba 27,9
Mane tenkina galimybé gauti nemokama psichologing
pagalba 28,1
Mane tenkina aukstojoje mokykloje teikiamos viesojo
maitinimo paslaugos
25,9
0 5 10 15 20 25 30

H Neatsaké ® labai tenkina m Tenkina m Labiau tenkina, nei netenkina m Netenkina m Visiskai netenkina

2 pav. Studenty bendra nuomoné apie pagalba studentui aukstojoje mokykloje (proc.)

Kolegijy studentus labiau tenkina galimybés gauti nemokama psicholo-
gine (universitetuose studijuojanciy rangy vidurkis — 215,80, kolegijose —
242,52, p=0.029) ir teising (universitetuose studijuojanciy rangy vidurkis —
217,96, kolegijose — 239,28, p=0.013) pagalba. Kolegijy studentai dazniau
pritaria teiginiui, jog turi galimybes derinti studijas ir darbg (universitetuose
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studijuojanciy rangy vidurkis — 214,35, kolegijose — 244,69, p=0.000)

Galimybémis gauti psichologing pagalba aukstojoje mokykloje labiau pa-
tenkinti valstybés finansuojamoje vietoje besimokantys studentai (studijuo-
janéiy valstybés nefinansuojamose vietose rangy vidurkis - 215,28
finansuojamose vietose — 240,92, p=0,000).

Maziau nei pusé baigiamyjy kursy studenty patenkinti (azsakiusieji f tei-
ging tenkina ir labai tenkina) aukstosios mokyklos teikiama pagalba dél mok-
slinés informacijos panaudojimo (43,4 proc.), studijy proceso organizavimo

(44,3 proc.) (3 pav.).

Mane tenkina galimybés gauti socialing pagalba M 28,3

aukstojoje mokykloje (socialiné stipendija, mokescio uz
moksla mazinimas, galimybé uz moksla mokéti...

H 26,4
Mane tenkina galimyhé derinti studijasir darbg m
1

8,3

Mane tenkina galimybé gauti nemokama teisine 211

pagalbg 27,9
Mane tenkina galimybé gauti nemokama psichologine
pagalba 28,1
Mane tenkina aukstojoje mokykloje teikiamos vie3ojo
maitinime paslaugos 20,7
25,9
0 5 10 15 20 25 30

 Neatsaké ® labai tenkina m Tenkina m Labiau tenkina, nei netenkina m Netenkina m Visiskai netenkina

4 pav. Studenty pasitenkinimas aukstosios mokyklos teikiama pagalba (proc.)

Apie puse studenty yra patenkinti tarptautiniy mainy (46,4 proc.) ir sa-
viraiskos galimybémis (44,4 proc.). Daugiau kaip du tre¢daliai baigiamyjy
kursy studenty patenkinti aukstosios mokyklos pagalba dél praktikos (60,3
proc.) ir karjeros galimybiy (55,7 proc.). Labiausiai studentai nepatenkinti
(atsakiusiefi § teiging netenkina ir visiskai netenkina) aukstosios mokyklos
pagalba d¢l elektroniniy/nuotoliniy studijy (25,7 proc.) ir saviraiskos gali-
mybiy (21,6 proc.).
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I$vados

Svarbiausi studijy programos pasirinkimo veiksniai (studijy programos po-
reikis darbo rinkoje, issikelti karjeros tikslai, aiskios profesinés karjeros
galimybés ir programos sasajos su asmeniniais poreikiais) rodo
studijuojanciyjy gebéjima planuoti ir priimti karjeros sprendimus. Renkantis
studijy programa ne maziau svarbis veiksniai (pasirinkti brandos egzaminai
ir jy rezultatai, profesijos prestizas ir laisvalaikio pomégiai) orientuoti j asmens
pasiekimy vertinimg ir turimas nuostatas profesijos atzvilgiu.

Tyrimu nustatyti profesijos pasirinkimo veiksniai rodo, kad apklausos
dalyviai pasizymi profesiniu kryptingumu. Maziausiai jtakos studijy progra-
mos pasirinkimui turi: noras studijuoti tg patj, kg ir draugas, atsitiktinumas
ir noras tiesiog studijuoti ir jgyti aukstojo mokslo diploma, o pati studijy pro-
grama néra tokia svarbi. Studijy pasirinkima mazai lemia galimybés studijuoti
gimtajame mieste arba i$vykti i§ gimtojo miesto bei gauta valstybés finansuo-
jama vieta.

Geros materialinés salygos, noras studijuoti tg patj, k ir draugai bei atsi-
tiktinumas — studijy pasirinkimo veiksniai, labiau badingi kolegijy studen-
tams. Studijuojantieji valstybés finansuojamose vietose dazniau renkasi
studijas pagal brandos egzaminy rezultatus, tuo tarpu valstybés nefinansuo-
jamose — studijas sieja su patikusiais mokomaisiais dalykais, asmeniniais po-
reikiais, atsizvelgia | pozityvius atsiliepimus i§ studijuojanciyjy arba pries tai
studijavusiy studijuojanciyjy.

Dauguma apklaustyjy studijuoja programose, kurias rinkosi pirmuoju -
ketvirtuoju prioritetu. Studentai néra linke persvarstyti studijy pasirinkimo,
jie rinktysi tg pacia studijy programa. Tai labiausiai badinga pasirinkusiems
studijas pirmuoju prioritetu.

Pagrindiniai pasitenkinimo pasirinkta studijy programa veiksniai siejami
su tuo, kad studijy programa prisideda prie asmeninio augimo, geresniy
jsidarbinimo ir karjeros perspektyvy. Pasitenkinima pasirinkta studijy pro-
grama studenty siejama ir su verslumo kompetencijy didinimu: tai labiau
badinga studijuojantiems kolegijose.

Studentai yra patenkinti pasirinkta studijy programa deél palankios
edukacinés studijy aplinkos, galimybés jgyti praktiniy gebéjimuy ir taikomos
vertinimo sistemos. Studenty netenkina studijy kaina, galimybé pasirinkti
atskirus studijy dalykus, paskaity/seminary tvarkarastis ir nuotoliniy studijy
organizavimas.
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Studijuojantieji pazymi pasitenkinima studijomis dél jy pasiekimy verti-
nimo, taikomy mokymosi metody. Kolegijy studentai ir studentai, kurie
pazymi, kad studijy pasirinkima lémé tai, kad studijy programa prisideda prie
ju asmeninio augimo, labiau patenkinti studijy programa: studijy aplinka ir
turiniu, taikomais mokymo(si) metodais, studijy pasiekimy vertinimo sis-
tema. Studijuojanciuosius valstybés finansuojamose labiau nei valstybés ne-
finansuojamose vietose tenkina kaip déstytojai vertina studentus, déstytojy
taikomi mokymo(si) metodai, tarptautinio akademinio mobilumo
galimybés.

Studijy procese dazniausiai taikomas paskaitos metodas, tac¢iau didelis
démesys skiriamas ir j studenta orientuotiems metodams: Zodiniams
studenty pristatymas, reguliariam Ziniy vertinimui, rasto uzduotims ir moky-
mosi praktikai. Maziausiai studijy procese taikomos projektinio darbo ir re-
fleksyvaus mokymosi technologijos.

Studijy realizavimo kokybés samprata bei aukstosios mokyklos vadybos
struktara menkai i$diskutuota kolegijose. Aukstosios mokyklos kokybés stra-
tegija, vadybiné struktara aiskesné universitety studentams.

Dauguma aukstyjy mokykly studenty patenkinti institucijos administra-
cijos veikla. Sia veikla labiau patenkinti kolegijy studentai.

Studentai néra skatinami teikti grjiztamojo rysio del studijy kokybés. ] is-
sakytas studenty grjZtamojo rysio pastabas atsizvelgiama tik i§ dalies arba visai
neatsizvelgiama. Universitetuose dazniau atsizvelgiama j studenty issakytas
pastabas.

Auditorijy ir laboratorijy pritaikymas studijoms, auditorijy techninis
aprapinimas tenkina studijuojanciuosius. Studentai, ypatingai studijuojan-
tieji universitete, iSreiSkia nepasitenkinima aukstyjy mokykly pritaikymu
fizing negale turintiems asmenims.

Studentus tenkina bibliotekos darbo laikas, biblioteky istekliy prieina-
mumas ir bibliotekos i$tekliy naujumas. Taciau studenty netenkina biblio-
tekos organizuojami mokymai ir konsultacine veikla. ISreikStas
nepasitenkinimas gyvenimo salygomis bendrabutyje, ta¢iau studentus ten-
kina bendrabucio gavimo tvarka ir mokesciai uz bendrabutj.

Aukstosiose mokyklose studentams teikiama jvairi pagalba: studentai
konsultuojami, jiems pateikiama mokomoji medziaga, padedama susirasti
praktikos vietg ir parengti tiriamajj ar projektinj darba.

Kolegijuy studentai ir valstybés finansuojamose vietose studijuojantieji la-
biau patenkinti déstytojy teikiamomis konsultacijomis, pateikiama
paskaity/seminary medziaga, grjztamuoju rysiu apie atliktas uzduotis.
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Studentai yra patenkinti galimybe gauti nemokamg psichologine ir teising
pagalba, galimybe derinti studijas ir darba. Kolegiju studentus labiau tenkina
galimybés gauti nemokamas psichologing ir teisine pagalba. Galimybémis
gauti psichologine pagalbg aukstojoje mokykloje labiau patenkinti valstybés

finansuojamoje vietoje besimokantys studentai.
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