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INTRODUCTION

Relevance and Importance of the Theme. Within the process of the con-
version of the global civilisation, under conditions of the society transformation,
during the period of the knowledge society, knowledge economics and creative
society, with the increase in the diversity in the society (the wider definition of the
culture appears), not only differences in ethnos become important, but, in the wi-
dest context, the variety of cultural as well as social identities (Baudrillard, 1988;
Foucault, 1982). More and more people live in multicultural environments with dif-
ferent religions, nationalities, multi-linguism or races, meanwhile the integration
and intercultural interaction of people from different nations as well as cultural
dialog become inevitable, because new perspectives of the international communi-
cation and interaction with the environment appear as well — personal and professio-
nal relations, relations with people from other nations and their culture. The term
“intercultural” is closely related with the term “multicultural”, but has different me-
anings. ! In order to develop positive, democratic interrelations, people try to know
the foreigners better, to accumulate knowledge about their culture and traditions;
furthermore, the need to learn living with such people appears, therefore, the need
for the society members, possessing intercultural competence, including qualified
specialist, able to work everywhere and communicate with other countries, appe-
ars. Documents, prepared by the Board of Europe (2005) indicate the aim — to de-
velop the critical thinking and learning, skills to live with other, mutual understan-
ding, intercultural dialog, solidarity, skills to maintain harmonious relationships.
Intercultural competence appears to be important not only in professional activity
of a person, but in the civil society, where skills of conflicts’ solving are important
as well as integration of emigrants and national minorities, issues of xenophobia
and homophobia. Therefore, intercultural competence is the civil competence, i.e.
the concept of a human holysticity defines that the human needs not only compe-
tences in the labour market, but in other everyday activity, where the human being
participates, as well. Scientific works, analysing the problematics of intercultural
competence (Landis, Bennet, Bennet, 2004; Byram, 1997; Birenbaum ir Dochy,
1996; Sercu, 2004; Byram ir kt., 2004; Baumer, 2002; Stier, 2004; Dodd, 1998) al-
low stating, that the increasing cultural variety, expansion of mobility, international
business and politics, intercultural competence has become one of the most widely
discussed issues of the educational policy in the world.

The lifelong learning, within the context of the higher education, becomes
not only one of ways of the personality expression, but the premise for social and

! Intercultural dialog and communication in multicultural environment becomes the most appropriate
way of democratic communication. As stated by Saugeniene and Liaudasnkiene (2003), Rey (1992),
multiculturalism states the situation, meanwhile the interculturalism means the process and the action.
It is similarly stated by Portera (2008), that the concept of multiculturalism is applied for the categori-
sation of various societies, according their ethnic variety, while the concept of interculturalism stresses
dynamic aspects of communication and actions of cultures; it not only states the situation, but suggests
methods and strategy for the future action.



economical advance as well. Thus the Bologna Process, the essence of which is
coordination and integration of European university studies as well as the related
conventions (the Lisbon Strategy, 1997, the Berlin Communiqué 2003, the Bergen
Communiqué, 2005) enable the formation of the space of European higher educa-
tion in order to expand the employability opportunities of citizens on the local,
national levels and in the European space, to increase the European civil economi-
cal, social and cultural competitiveness. Aims of the Bologna Process raise new
requirements for institutions of the higher education: to increase the mobility of lec-
turers and students, social and academic openness, to apply European dimensions
in the process of studies and to internationalise studies on the same base. Students
(especially Master’s and Doctoral degree) are to be included into teams of experien-
ced researchers (lecturers and researchers) as well as to implemented international
researches, projects, presentation of results of scientific researches in international
conferences or databases in the foreign language.

Scientific Survey and Novelty

Authors, analysing competences (Juceviciene, 2002, 2007; Juceviciene,
Lepaite, 2000; Sauleniene, 2003; Lepaite 2001; van Loo and Semeijn, 2001; El-
lingboe, 1998; Elliott & DiPerna, 2002) seek to identify universal elements of the
competence (knowledge, skills, attitudes), to define different attitudes towards the
competence. Though, the connection of various competences to wider umbrella
competences has not been much analysed as well as the dependency of the content
of these wider competences upon the factors of the context (global, local and natio-
nal, specific social-cultural, professional, sectoral and etc.). Connection of compe-
tences with other competences (appearance of the umbrella competences) becomes
very important, and it corresponds to specific needs of the context. Therefore, when
speaking of the intercultural competence of students in Master’s degree studies, it
is necessary to understand, that it is the connection of various competences, and
that one competence connects other competences, i.e. general / transferable and
specific / objective competences. According to the opinion, stated by many authors
(Geistmann, 2002; Risager, 2000; Leenen, 2002; Mazeikiene, Loher, 2008), the
definition of intercultural competence is based on the context and that competen-
ce is closely related to the professional activity; it is possible to state that general
skills (including intercultural competence) connect objective and methodological
competences on the base of the educated profession — and only then professional
competences appear. Therefore, intercultural competence, being the part of the ge-
neral competence, gets different definition as well as content in the professional
context.

Variety of conceptions of competencies (behaviouristic, functionalistic, mul-
tidimensional / holistic) indicate, that the construct of a competence is complicated,
and covers knowledge, skills, attitudes, behaviour, work habits, skills, personal
features and etc. (Gangani ir kt., 2004; Green, 1999; Naquin and Wilson, 2002;
Nitardy and McLean, 2002; Russ-Eft, 1995). So, it would be wrong to assess the
competence within the perspective of the period of some concrete formal learning
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(i.e. course, programme), because it is obvious, that the competence of student,
prior he / she starts his / her studies at the university, was educated under principles
of the informal and self-education. In other words, during the process of analysing
education and assessment of the competences, it is necessary to consider processes
of socialisation.

Intercultural competence has interdisciplinary and multidimensional poten-
tial of education and socialisation — every part of intercultural competence (know-
ledge, skills, attitudes / values) can be educated separately, with respectively selec-
ted pedagogical conditions, educational methods and etc. (what is provided by the
traditional teaching), but the complex education of all parts of intercultural compe-
tence is possible in the real intercultural environment only and it would ensure the
successful integration of Master’s degree students into the international labour /
scientific market as well as the further development of own intercultural competen-
ce on professional aspect as well as on aspect of the personality development.

The following problem questions were formulated for solving this scienti-
fic problem in the Dissertation:

1) What is the structure, elements of intercultural competence and what
educational strategies, methods and pedagogical effect educate some
appropriate results of studies (knowledge, skills, attitudes / values)?

2) How do general and professional intercultural competences connect
other competences?

3) Whatis the influence of educational factors of institution of higher edu-
cation on the formation of general and professional competence?

4) What is the importance of socialisation and self-education within the
process of developing intercultural competence of Master’s degree stu-
dents in institution of higher education?

Object of the Research — peculiarities of developing intercultural compe-

tences in Master’s degree studies.

Aim of the Research — to reveal the structure, elements of intercultural
competence as well as efficiency of education and assessment strategies, methods
and forms within the process of developing intercultural competence of Master’s
degree students.

Tasks of the Research:

1. To analyse the concept of intercultural competence and its development
in the context of different theoretical and methodological approaches
and paradigms.

2. To reveal the structure, models of intercultural competence as well as
dimensionality of the construct, links with other competences, forma-
tion of umbrella competences and parameters, characterising structural
elements.

3. To identify and describe education and assessment strategies as well as
methods of intercultural competence (general and professional) in the
higher education.



4. To reveal the experience of Master’s degree students from Master’s
degree studies in Social Sciences of intercultural competence and pos-
sibilities for the development of professional intercultural competence
in monocultural (institutional) and intercultural environments, after
performing qualitative and quantitative researches in three Lithuanian
institutions of higher education.

Dissertation Statements to be Proved:

1. Development of intercultural competence in higher education should
cover not only the available experience of the person, but the combina-
tion of forms of formal, informal and self-education in the process of
education.

2. Development of intercultural competence in the context of the lifelong
learning should cover stages of the primary socialisation and education
of a person (school, family, groups of peers and etc.) and continue co-
vering the mature professional activity as well as social expression of
a person.

3. Intercultural competence is the result of learning and personal develop-
ment under some appropriate pedagogical circumstances for the positi-
ve experience.

4. Development of intercultural competence should cover combination of
general intercultural competences and professional intercultural com-
petences, therefore ensuring preparation for the successful integration
into international labour market as well as personal development.

5. Every part of intercultural competence (knowledge, skills, attitudes
/ values) can be educated separately under appropriately selected pe-
dagogical conditions, educational strategies (experience teaching, pro-
blem teaching), but complex education of all elements of intercultural
competence is possible in real intercultural environment only.

Hypothesis:

The sphere, existing behind the formal education becomes important for
the development of intercultural competence, i.e. its education is effected by in-
dividual and institutional experience of a person as well as other educational en-
vironments and forms (behind the university, in communities, companies, social
networks and etc.) and individual experience of a person. It is more meaningful to
assess intercultural competence not only in the perspective of the concrete formal
education (Bachelor’s, Master’s degrees studies), because the main prerequisite for
the formation of intercultural competence is the motivation of a person, personal
features and available intercultural experience.

Methods of the Research

During the Research, considering the complexity of the analysed object, as
well as multidimensionality, theoretical, qualitative and quantitative methods were
applied, by using the conception of the triangulation of methods:



Scientific literature analysis was performed by reviewing and analysing
possibilities / peculiarities of intercultural competence in higher education. The
structure, elements of intercultural competence of Master’s degree students was re-
vealed, as well as pedagogical premises for its education in the context of a lifelong
learning. Scenarios (educational models) of educating and assessing intercultural
competence were revealed on levels of a person, study programme as well as on ins-
titutional level. On the basis of theoretical analysis, the hypothesis of the Research
was formulated, tasks were identified, operatinalisation of the Research objects
was performed and theoretical-hypothetical model of the Research was formed.
During the documents’ analysis, international, national documents were reviewed
as well as documents form Lithuanian institutions of higher education (strategies
of internationalisation, strategic plans, statistical data, connected to the mobility of
students and lecturers, internationality and etc.).

In-depth interview (semi-structured) was applied in order to define the expe-
rience of participants of the Survey in formal (at school, during Bachelor’s or Mas-
ter’s degree studies) as well as informal, self-education (in kindergarten, family,
with friends, during journeys and etc.), related to acquisition of intercultural com-
petences as well as lifelong education. Empiric base of the qualitative research
was formed from 24 informants — Master’s degree students from Siauliai Universi-
ty, Vytautas Magnus University, study programmes from the field of Social Scien-
ces (Intercultural Education and Mediation, Social Work, Social Political Critics,
Social Anthropology, Management, Economics, Education), who have different
institutional experience in educating intercultural competence as well as personal
experience by participating / not participating in the real intercultural environment
during Erasmus studies, internships, conferences or by educating intercultural com-
petences by applying appropriate educational aids, methods (experience, problem
education) in institutional study programme. The Survey was performed in Siauliai
University and Vytautas Magnus University by interviewing not only Lithuanian
students at Master’s degree studies (who study at Siauliai University and Vytautas
Magnus University), but people of a foreign nationality, who are studying of who
studied in Lithuanian institutions of higher education (at Siauliai University or
Vytautas Magnus University). Sufficient amount of factual material was collected
during the qualitative survey, allowing performing the content analysis, to interpret
it, to analyse the collected data and to link it with theory.

Structured interview (closed questions) was applied in order to assess the
effect of educational aids, integrated to study programmes (Economics, Manage-
ment, Education) from the field of Social Sciences in institutions (at Siauliai Uni-
versity and Klaipeda University) on the education of intercultural competences of
Master’s degree students. In order to attain the mentioned above, the quantitative
Survey was performed, which was aimed at defining the change of intercultural
competence, necessary for intercultural competence, if compared to the expression
of competence at the beginning and end of the semester by performing various



educational activities. The instrument of qualitative Survey was composed from 7
diagnostic blocks (language skills and knowledge, skills and knowledge for perfor-
ming the research, career and time management skills and knowledge, information
literacy and skills of computer usage, skills of social communication, intercultural
competence and personal features) and 46 diagnostic variables. During the survey
307 Master’s degree students were interviewed: 20 of them study at Klaipeda Uni-
versity, the rest — at Siauliai University Master’s degree study programmes of Edu-
cation, Economics and Management. During the Survey, Master’s degree students,
who had already tried the educational effect, were interviewed: those who had stu-
died subjects with integrated foreign language, had tried subjects from the supple-
mentary education programme, courses (Speciality English / German, the Course
of International Science Communication and etc.), educating scientific, analytical,
intercultural competences as well competence of the foreign language of Master’s
degree students.

Statistical data analysis was performed using SPSS 16.0 Windows pro-
gramme for statistical data processing. The following statistical methods were ap-
plied: factor analysis, reliability analysis, Kruskal-Wallis (significance coefficient
p < 0,05), methods of the descriptive statistics: frequency average, standard devia-
tion; correlation Spearman analysis. The scheme of logics of the Dissertation Rese-
arch process is presented in | picture.

Theoretical importance of the research: 1) structure of intercultural com-
petence was identified and presented as well as models, parameters, characterising
structural elements; 2) strategies and methods for educating and assessing intercul-
tural competences (general and professional) of Master’s degree students in higher
education were analysed; 3) narrow and wide concepts of the competence from the
attitude of the lifelong learning were revealed; 4) dimensionality of the construct
of intercultural competence was introduced as well as connection of general and
professional intercultural competence with other general, methodological and ob-
jective competences, therefore forming umbrella competences; 5) education and as-
sessment scenarios (learning methods) for intercultural competence were revealed
on levels of a person, study programme, institution; 6) learning strategies and met-
hods, educating elements of intercultural competence, were described (reflexive,
experience, problem learning, learning encouraging cooperation and etc.).

Practical significance of the Research: 1) the analysed educational condi-
tions of intercultural competence in the context of the lifelong learning can con-
tribute to the improvement of the process of studies, by including the experience
of an early socialisation and education experience of the person (school, family,
group of peers, hidden curriculum and etc.), integrating different learning methods,
oriented towards the experience and activity of a student; 2) the defined importance
of the experience (formal and information) learning could be useful in educating
intercultural competence of Master’s degree students in higher education and com-
bining forms of formal, informal and self-education within the process of educa-
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tion; 3) results of the Research are important for institutions of higher education
for the improvement of study programmes by integrating constructivist paradigm
and considering the education of parts of intercultural competences (knowledge,
skills, attitude / values) by selecting pedagogical conditions, educational strategies
(experience learning, problem learning, learning based on cooperation, evidence ba-
sed learning and etc.), by improving processes of institutional internationalisation,
considering the fact, that complex education of intercultural competences is possib-
le in real intercultural environment only; 5) the reasoned education of intercultural
competence of Master’s degree students should cover combining general intercul-
tural competence and profession intercultural competence therefore ensuring the re-
adiness for the successful integration into international labour market and personal
development, which should be improved by educating Master’s degree students in
institutional study programmes.

| Theoretical analysis and conceptualisation |

| Qualitative Research | Triangulation | Quantitative Research |

| 307 students from KU and SU were interviewed |

| 24 students form SU and VDU were interviewed |

l

Analysis of intercultural competence of Master’s
degree students in intercultural environment by
applying the in-depth interview method

l

Analysis of intercultural competence of Master’s
degree students in monocultural environment by
applying the activity survey method

In-depth interview with VDU and SU Master’s degree
students was applied in order to define the experience of
participants of the Survey in formal (at school, during
Bachelor’s or Master’s degree studies) as well as informal,
self-education (in kindergarten, family, with friends, during
journeys and etc.), related to acquisition of intercultural
competences as well as lifelong education

Structured interview (closed questions) at the beginning and end of
the semester. The interview was designed for SU and KU Master’s
degree students in order to define and assess effect of educational
aids, integrated to study programmes in institutions (SU and KU) for
educating intercultural competences

'

Descriptive statistics of interview |

l Methodological characteristics
of the questionnaire

| Qualitative content analysis |

indicators
l Complex statistical data
analysis methods

v v
Results of quantitative research |

| Results of qualitative research

| Generalisation of qualitative and quantitative research |

Conclusions

Picture 1. The scheme of logics of the process of empirical research of educating
intercultural competences of Master’s degree students in intercultural and
monocultural environments

Scientific novelty of the Research: 1) multidimensionality and complexity
of education of intercultural competence was stressed as the premise for integration
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of different educational strategies and methods, corresponding to experience of
individuals as the premise for education of general as well as professional intercul-
tural competences in Master’s degree studies; 2) the dominating education and as-
sessment of intercultural education competence in institutions of higher education
was highlighted in the perspective of the concrete period (Bachelor’s or Master’s
degree studies) of informal education, even though the main premise for the in-
tercultural competence formation is the motivation of a person, his / her personal
qualities as well as previous intercultural experience.

Structure of the Dissertation. The Dissertation is composed from Introduc-
tion, four parts: first and second parts cover results of theoretical survey; the third
part is composed from analysis of empiric research methodology; the fourth part
is composed from introduction of results of qualitative and quantitative research;
conclusions, recommendations, literature and annexes.

REVIEW OF THE DISSERTATION CONTENT

The Introduction bases the relevance of the Work, its scientific problematic
features. The object of the research is identified as well as aim, tasks, hypothesis;
the scope of respondents is described. Theoretical novelty and practical importance
of the Work are described. The list of published scientific works is presented.

CHAPTER 1. The Concept of Intercultural Competence within the Con-
text of Different Theoretical and Methodological Approaches and Paradigms

The first part analyses the variety of conceptions of a competence, which
emerged after the analysis of the scientific literature. Three conceptions of desc-
ribing the concept of a competence are discussed: the concept of a competence
in behaviouristic (American model), functionalistic (English model) and multidi-
mensional, holistic tradition (French, German, Austrian model). Reasons for the
explanation variety of the competence construct are analysed, which appear due to
different concept combining with other concepts: classification; competitiveness;
skills; competences; professionalism; performance; knowledge, skills, attitude / va-
lues. Wide and narrow traditions of the competences’ explanation are analysed;
one of them is stressed by scientists and researchers, speaking of the theory of qu-
alification, meanwhile the other conception explains the competence through the
perspective of a lifelong learning. Moreover, the first chapter discusses the impor-
tance of the contextual features of connection of competences on the appearance
of umbrella competences due to specific context factors (global, local and national,
specific social-cultural, professional, sectoral and etc.). Within the discussion of in-
tercultural competence of Master’s degree students it is demonstrated that it is the
connection of various competences and that one competence connects other compe-
tences, i.e. general / transferable and specific / objective competences.

The second part analyses the competence education and assessment in the
context of socialisation, informal and self-education, considering the fact that the
competence, itself being a complex construct, which is educated during the whole
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life of a person, covers all factors of socialisation (school, family, groups of peers
and etc.), forms of formal, informal and self-education strategy of a lifelong le-
arning, experience of a person (see Picture 2). When discussing the competence
education and assessment strategies as well as methods, the importance of the ex-
perience, problem, reflective learning and learning based on cooperation within the
education of a competence, is distinguished. Education of a competence as well as
assessment in Dissertation is analysed from the view, based on the constructivism,
stating that there is no universal conception of a competence, because the construct
of a competence is dynamic and the definition of a competence is dependent upon
position and attitude of people, describing it, as well as the aim of the definition in
the context of a company, sector and environment. Traditions of conventional and
contemporary assessment of competence are discussed.

| Educational attitudes / paradigms |
Prior

knowledge Formal Informal Education

1 Considered, organised.
experience. 3 , Org; s
( . P . i Learnmg institutionally dependent:
gamed durlng The level of extracurricular activities,

the process of internationalisation private lessons, private teachers General /
[ at institution / and etc. professional

socialisation
and education)
Knowledge, skills
before studies at
institution of higher
education

programme;
learning strategies;
methods

competence

Self-education
Depending upon the life
events; arising from the

prior experience; is

planned, but is not the
main aim

P —

| Learning environment |

Micro-, mezzo-, macro-level (family, culture, society)

| ”:@E'{:c—m<mc—w=cmnm»g|

Picture 2. Factors, effecting education of a competence

The third part analyses the dimensionality of the construct of intercultural
competence as well as the conceptual substantiation of its structural elements; the
variety of explaining the intercultural competence is given, general model of in-
tercultural competence is formed, which defines blocks of provisions, personal fe-
atures, knowledge, skills to interpret and connect, skills to find and cooperate as
well as blocks of cultural consciousness. This part also presents the conception of
professional intercultural competence in the plane of contextual features of connec-
tion between competences and such compound of competences, necessary for Mas-
ter’s degree students is found, which enables the successful operation in academic
as well as external professional environment. The given information reveals how
elements of the competence get new content and meaning in every level of studies,
therefore the educational content and methods, defining the preparedness of the
Master’s degree student doe the further professional and personal development and
growth, should differ too. It is indicated, what competences compose the professio-
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nal intercultural competence of the Master’s degree student by analysing the speci-
fic competence of the research as well as general competences where the intercultu-
ral competence plays the main role. This part discusses models of the development
of intercultural competence and levels of advance, because the development / for-
mation of intercultural competence is discussed as the process, continuing though
the whole life of a human being and the highest level of intercultural competence is
difficult to attain within this process of the constant development. It is effected by
the fact, that appearance in the new culture in all cases requires acquisition of new
knowledge, learning the new language. Within analysis of strategies and methods
of educating intercultural competence, hypothetical model of educating and asses-
sing intercultural competence is presented (see Picture 3).

Multicultural society

/ \

Educating intercultural Assessing intercultural
competence M competence
| Strategies | | Methods | | Strategies | Methods
Experiencial learning; Experiencial learning Self-assessment; Portfolios;
problem based learning; abroad; group-assessment; tasks;
collaborative learning; critical incidents; peer-assessment; interviews;
reflective learning; simulation games; tutor-assessment; reflective journals;
cognitive learning. scenarios; portfolio. questionnaires;
teamwork; forums;
reflective diaries and blogs;
other. presentations;
essay;
interview;
observation and other.

1l

Intercultural competence

Picture 3. Hypothetical model of educating and assessing intercultural competence

CHAPTER 2. Educating and Assessing Intercultural Competence wit-
hin the Context of Internationalisation of Higher Education.

The second part of the Dissertation is aimed to reveal education and as-
sessment of intercultural competence within the context of internationalisation of
higher education by revealing various factors of the higher education, practices of
educating and assessing and to create the model for educating intercultural compe-
tence of the Mater’s degree students.

The first part discusses the importance of internationalisation of the higher
education, as well as importance of academic culture, content of study subjects and
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prior experience of Master’s degree students as well as their personal features in
education of intercultural competence. The importance of international cooperation
is stressed: active participation of students and lecturers in international exchange
programmes, international researches and projects, scientific mobility, the team-
work, applied between representatives of different cultures, joint scientific projects
with incoming foreign students, young scientists, therefore developing the aspect
of international scientific competence by educating intercultural competence of stu-
dents and by offering possibilities to get acquainted with various cultural approa-
ches towards the scientific problems. The part discusses one part of intercultural
competence of Master’s degree studies — the concept of the research competence.
The current expansion of the content of the research competence is analysed: spe-
cific knowledge of the research performing is joined with the block of values and
attitudes of scientists and researchers therefore ensuring the holistic feature of the
research competence; general competences are integrated which ensure the applica-
bility of the research activity to needs of professional activity and labour market.
The second part analyses various practices of educating and assessing intercultural
competence: learning abroad, internationalisation at home, online learning, practi-
ce of an integrated subject and foreign language learning.

The third part constructs interactive model of educating intercultural com-
petence of Master’s degree students, which covers several aspects: 1) challenges
of globalisation for the higher education in preparation of a competent specialist;
2) implementation of the policy of institutional internationalisation of universities
and ethnical diversity; 3) integration of education and assessment methods as well
as strategies, oriented towards education of new competences, into the process of
studies (see Picture 4).
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Picture 4. Interactive model of educating intercultural competence
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CHAPTER 3. Empiric Research Methodology of Educating Intercultu-
ral Competence in Monocultural and Intercultural Environment

The third Chapter discusses empiric research methodology of educating
intercultural competence in monocultural and intercultural environment, general
logics of the process of research is described as well as stages of qualitative and
quantitative research, scope characteristics and instruments of the research.

The first stage of the research — quantitative research — formed possibi-
lities to assess the efficiency of the performed educational activities in educating
the wider competence, necessary for international cooperation of Master’s degree
students as well as educational effect on expression of competences. The aim of
quantitative research was to define the change of the competence, necessary for the
scientific cooperation by comparing expression of a competence at the beginning
and end of the semester with implementation of educational activities. Quantitative
research was performed in order to attain the joint aim of the research. Operationa-
lisation of the object of the research and following analysis of scientific sources,
the semi-standardised questionnaire was prepared. This questionnaire clearly distin-
guished dependent and independent variables, because intercultural competence,
as the object of the research, is composed from dependable variables, i.e. elements,
reflecting the structure of intercultural competence of Master’s degree students,
which were educated during the project. On the other hand, the instrument of sur-
vey was composed from the list of independent variables, which were composed
from various factors for educating intercultural competence and which were ap-
plied during the project. The table was composed, which reflects links between
dependent and independent variables. The qualitative research revealed effect / effi-
ciency of educational activities for education of elements of intercultural competen-
ce of Master’s degree students. Such results give possibility to improve processes
of educating intercultural competences of Master’s degree students in institution of
higher education, considering efficiency and need for educational activities (inno-
vative methods).

307 Master’s degree students participated in the survey of change: 20 of
them study at Klaipeda University, the rest — at Master’s degree studies in Educa-
tion, Economics and Management at Siauliai University. During implementation of
the quantitative research, Master’s degree students were interviewed who had expe-
rienced educational effect during the project ARIADNE and had had subjects with
integrated foreign language as well as had undertaken subjects from the supple-
mentary education programme (Speciality English / German, International Science
Communication). Part of Master’s degree students participated in several activities
of the project: they undertook subjects from the supplementary education program-
me (Speciality English / German or International Science Communication) and
modules of integrated subject and the foreign language. The survey of change also
included students, who had not participated in activities of the project ARIADNE.

The second stage of the research — qualitative research — formed possi-
bilities to reveal possibilities and peculiarities of educating intercultural competen-
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ces of the Master’s degree students by applying not only educational aids, applied
in the process of studies at institution of higher education, but also strategies of
learning in real intercultural environment. In order to attain the aim, the in-depth
interview method was selected (semi-structured). Such method allowed to analyse
deeper, to listen and to reveal experience of participants of the survey in formal (at
school, Bachelor’s and Master’s degree studies) as well as in informal, self-educa-
tion (in kindergarten, family, group of peers, during journeys and etc.), which is re-
lated to gaining and educating intercultural competence in the perspective of the li-
fe-long learning. During the results’ analysis, the gather information and facts were
oriented towards: formal and informal experience of the Master’s degree student,
the process of socialisation, values of the family; demographic factors, various
characteristics of learners (age, gender, course of learning); growth of intercultural
competence and personality of the Master’s degree student; value changes of the
Master’s degree student.

The scope of qualitative research was composed from 24 Lithuanian and
foreign Master’s degree students, who had chosen studies at Siauliai University or
Vytautas Magnus University. The scope of the research is objective (criteria based
sampling), i.e. Master’s degree students were selected for the in-depth interview
under concrete clearly defined criteria (institutional or personal experience).

CHAPTER 4. Results of Empiric Research of Educating Intercultural
Competence of Master’s Degree Students in Intercultural and Monocultural
Environment.

In the first part of the research, when analysing intercultural experience of
Master’s degree students, gained during Master’s degree studies, it appeared that
all stages of socialisation and other environments had a great impact on the forma-
tion of intercultural competence. When analysing general intercultural competen-
ce, it is important to analyse the prior intercultural experience of participants of the
research (gained earlier, formed during processes of socialisation and education),
which becomes a very important factor for further development of intercultural
competence of participants of the research, what basically validates the hypothesis
of the research. Interviews of respondents were designed to stress the develop-
ment, growth of their intercultural competence, which effects the further develop-
ment of the competence in the process of studies.

Within analysis of professional competence, factors of internationalisation
of the higher education become important, especially in Master’s degree studies,
where attempts are made to combine studies and professional preparation with ele-
ments of the research work by expanding them with general, objective, methodo-
logical, intercultural competences. The competence, within this level of studies,
is defined as one of the most important. Therefore Bachelor’s, Master’s degree
studies are an important stage of researchers’ preparation and forming / developing
competence of research as well as professional competence. Consequently the se-
cond part is designed to indicate how specific institutional situation, under which
participants operate, defines link between institutional factors of internationalisa-
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tion and expression of intercultural competence of Master’s degree students.

The third, descriptive part of the research assesses experiences of Master’s
degree students — foreigners, as experiences of different cultural, social and institu-
tional context, allowing learning more about the role of mentioned factors within
the process of analysis of the development of intercultural competence. Moreover,
conditions were revealed (socialisation, education, formal and self-education and
etc.), enabling Master’s degree students foreigners to develop intercultural compe-
tence in the context of lifelong learning successfully.

The second part of the research analyses assessments of respondents about
implemented educational activities at institution for educating wider competence,
necessary for international cooperation as well as efficiency, educational effect on
the expression of competences. The obtained factors are analysed: General and
metacognitive competences, which reflect the nature of the construct best; it was
composed from such competences as skills of debates, career management skills,
social education, learning (metacognitive) competences, information skills and etc.
The second factor is competences of scientific activity and performing the re-
search, to which respondents attribute the narrow competence of performing the
research (knowledge of research methods, research ethics, formation of problems)
as well as general skills, which are related to scientific activity by respondents — pre-
sentation of the scientific research, skills of knowledge of electronic databases,
knowledge about international science tendencies and programmes. The third fac-
tor describes personal features and attitudes, indicated by the Master’s degree
students, which cover critical thinking, independence, creativity and responsibili-
ty. Statements of this factor were assessed the most positively (M=4), but it was
noticed that those variables were best assessed at the beginning of the project too.
Statements of the fourth factor reflect the construct of intercultural competence.
It covers knowledge about the other cultures and concrete scientific communities
of other cultures, intercultural skills to compare and analyse differences between
cultures as well as junctions of cultures and provisions of tolerance and flexibility
when understanding other cultures. Respondents define the separate factor of know-
ledge of EU language, i.c. join statements about various ways of using German /
English (reading, understanding, writing, communicating in virtual environment).
The separate factor, which is composed from one statement and which does not
belong to other factors is work in electronic learning environment. The absolute
majority of Master’s degree students confirmed that work in distant environment
is new form of studies, scientific activity and it is difficult to attribute it to general
or other skills at the beginning of the semester. The greatest advance in assessment
is observed when assessing statements about knowledge and studies in e-environ-
ment (assessment improved by 0,7 points) and factor of intercultural competence
(assessment improved by 0,7 points). It is effected by the specific features of the
group of respondents: the majority of them had Intercultural Science Communi-
cation module. A little less, but still significantly, the assessment of competence
of performing the research and competence of scientific activity improved (asses-
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sment improved by 0,6 points) as well as assessment of general and metacognitive
competences (assessment improved by 0,5 points). Education of these particular
competences was performed within reconstructed models by applying integrated le-
arning of the foreign language and subject (i.e. Organisation of Scientific Research
Work). The module Intercultural Science Communication also gives much atten-
tion to differences between implementation techniques of intercultural researches.
Summarising the results of the research, it is possible to state that successful and
efficient pedagogical effect was observed, when integrating innovative learning ac-
tivities into study programmes of Master’s degree studies.

Conclusions and generalisations from theoretical context of the Disser-
tation

1. After the performed theoretical scientific literature analysis it was defined
that the competence is complex and multidimensional, holistic construct, treated
as the total expression of the human potential with stressed personal features of a
person as well as value provisions and skill to realise the accumulated potential and
experience in activity. Therefore, development of competences should continue in
the context of a lifelong continuous learning. The concept of a competence in the
perspective of a lifelong learning (constructivist paradigm) covers aspects of the
human socialisation, forms of formal, informal and self-education, as well gained
qualifications, including learning at the workplace and others, considering not only
functional competences, but personal experiences, personal features of the individu-
al, attitudes, values, participation in civil society and etc. The competence should
be assessed not only from the perspective of the period of formal education (e.g.
course, programme), because competence of the student, prior his / her studies at
university was educated under principles of formal, informal and self-education.

2. Analysis of the complexity of the definition of the concept of a compe-
tence highlighted two traditions of the definition of a competence — 1) concept of
competences in the context of theories of qualifications and 2) the concept of a
competence in the perspective of a lifelong learning. When analysing Lithuanian
higher education and place of the competence in it, the narrow understanding of
a competence is followed, that the competence is the composing part of qualifica-
tion and means the functional ability to perform part of the activity. Such narrow
understanding of a competence forbids discussions about the competence in the
context of a lifelong learning. When generalising these concepts of competences
it appears that behaviouristic and functional attitudes, attached to theories of quali-
fication limits the concept of a competence to the work expression and concept of
qualification, though under holistic attitude, from the point of the perspective of a
lifelong learning, the competence can not be understood narrowly, through qualifi-
cation only, because the most important element of the competence is education of
personality, public spirit, social competences and this indicates that the competence
is important for a human being not only in the labour market, but in any other acti-
vity of a person.
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3. Analysis of the scientific literature indicated that the concept of intercul-
tural competence is defined by the context, moreover, the competence is closely
related to professional activity, therefore it is possible to state that intercultural com-
petence connects professional, objective, general competences depending from the
educated profession and the concept of an umbrella competence is formed. Theore-
tical analysis revealed that connection of various competences into wider umbrella
competences and dependability of the content of these wider competences upon
the factors of the context (global, local and national, specific social-cultural, profes-
sional, sectoral and etc.) is the issue, which has not been much analysed. Consequ-
ently the model of intercultural competence of Master’s degree students was prepa-
red, where an important place is given to connection of general / transferable and
specific competences, composed from competence of professional participation in
intercultural activity of the Master’s degree student, characteristic to any contempo-
rary profession (businessmen, policemen, lecturers, social workers). Intercultural
competence, being as part of the general competence, acquires different meaning
and content in professional context.

4. As far as intercultural competence is a complex construct, multidimen-
sional, which appears and is educated in connection with other competences, it is
important to differentiate the process of education and definition of competences
according to level (Bachelor’, Master’s degree student). The person, acquiring com-
petences of the research (in this case — the Master’s degree student) as well as spe-
cialist from any sphere, seeking to compete in general space of scientific research
(specialist — in international labour market) must acquire the general competence
(including intercultural competence), covering skills, applicable to the majority
of spheres of professional activity and necessary for a person, wishing to improve
and adapt in the society successfully, next to specific competence, which is compo-
sed from knowledge in some particular sphere, technical skills. Therefore, within
the analysis of educating intercultural competence of Master’s degree student in
professional context, it is important to educate the competence of research to the
widest extent, because when we talk about intercultural competence of Master’s
degrees students, we must understand that it is the connection of various compe-
tences and that one competence joins other competences, i.e. general / transferable
and special / objective competences. Students, coming to Master’s degree studies,
have various intercultural experiences from prior formal and informal education,
socialisation during Bachelor’s degree studies and etc., therefore level of their
knowledge, skills, attitudes and values is different. Accordingly, education of inter-
cultural competences of Master’s degree students (general as well as special) needs
the formed favourable educational environment, differentiated methods and forms
of education and assessment, considering institutional internationalisation of ins-
titution of higher education (mobility of students, international scientific activity,
strategies of internationalisation at home, by internationalising study programmes,
developing education of skills, oriented towards academic activity by integrating
European dimension, encouraging international scientific researches and projects
as well as activities of studies of liberal academic culture).
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5. Intercultural competence has interdisciplinary and multidimensional
potential of education and socialisation. Though on the basis of the paradigm of
traditional education, every part of intercultural competence (knowledge, skills,
attitudes / values) can be educated separately, under appropriately selected peda-
gogical conditions, educational methods and etc., but on the basis of constructivist
paradigm, the complex educational of all elements of intercultural paradigm is pos-
sible in real intercultural environment only and this ensures successful integration
of Master’s degree students into international labour / science market as well as
further development of the available intercultural competence not in the professio-
nal context only, but in personality development as well.

6. Within the process of assessing intercultural competence, triangulation of
assessment and measurement methods as well as techniques should be applied, in
order to cover all components of intercultural competence (knowledge, skills, atti-
tudes, personal qualities, cultural consciousness, metacognitive strategies) as well
as to realise aims of new, unconventional assessment, based on education of compe-
tences by considering interests of all participants of educational process (learners,
lecturers, organisation). Difficulties of assessing intercultural competence appear
when attempts are made to perform holistic assessment, covering all components
of the competence. Application of appropriate strategies and methods together for
evaluation of education of intercultural competence, it is possible to cover several
and sometimes many components of intercultural competence (e.g. experience of
learning abroad combined with reflexive methods — portfolio, reflexive diaries). As-
sessment of intercultural competence must correspond to the development model
of intercultural competence as well as possible dynamics of the competence impro-
vement within process of intercultural education of intercultural experience. The
assessment environment and methods should highlight this dynamics, therefore
assessment and education under possibilities should be implemented by applying
the experience education in the crossing of real or imitated cultures. In order to
assess not only the knowledge, but the expression of skills and provisions too, tech-
niques of assessment of intercultural competences should connect as much as pos-
sible assessment strategies — self-assessment, peer-assessment, tutor-assessment,
group assessment, portfolio-assessment. This is the way the unconventional, new
assessment, oriented towards the student and based on education of competence
could be realised; it would enable the student to assess oneself as well as others and
would ensure the feedback links as well as reflection on the educated person.

Conclusions and generalisations from empiric researches of the Disser-
tation:

1. Empiric research of the Work revealed the complexity of the construct
of intercultural competence and confirmed not only theoretical hypothetical state-
ments, but the hypothesis of the research, that intercultural competence is formed
during the whole life of a human being and its education is effected by the expe-
rience of a person (formal, informal, self-education). After analysis of discovered
and told experiences of primary socialisation of participant of the interview as well
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as their importance on education of intercultural competence, it is possible to ma-
ke conclusion, that the education of intercultural competence education and prior
early experience effects the further development of intercultural competence and
it is much determined by the influence of the society and culture. Role and attitude
of the socium, society (multicultural, economical, social, historical environment)
towards education of intercultural competence is a very important factor for the for-
mation of intercultural competence. In this case, two tendencies can be identified,
which were observed during the data analysis, obtained during interviews with
Master’s degree students (Lithuanians, studying in Lithuania, having intercultural
experience and foreigners, who study or studied in Lithuania):

e  Master’s degree students, who have intercultural experience and study
in Lithuania, when speaking of and remembering their prior experien-
ce (gained earlier, formed during the process of socialisation and educa-
tion), indicate the effect of the family institute and school on education
of intercultural competence as the determining factors. Meanwhile the
effect of the society and culture on the early education of intercultural
features was not mentioned by participants of the survey at all. Lithua-
nian culture is monocultural, there are no big ethnic groups and minori-
ties, the solving of problems, related to “diversity” is not encountered.
On the other hand, mono-linguistic character, observed in Lithuania
also does not form conditions to get acquainted with cultural variety
and encounter language problems.

e  Master’s degree students from abroad, who study or studied in Lithua-
nia, when speaking of and telling own prior experience (gained earlier,
formed during the process of socialisation and education), firstly men-
tion the factor of society and culture as the determining factor within
the formation of their intercultural competence. Later they mention the
school, the family institute, but the family institute in this case is men-
tioned not only in cognitive intercultural context, but in professional
intercultural context as well and this is not characteristic to the case
of Master’s degree students Lithuanians. Such results indicate that the
effect of the society and culture becomes very important factor for edu-
cating intercultural competence of Master’s degree students, which is
determined by the experience, gained during the primary socialisation
and which is later developed and expanded in other institutes of socia-
lisation of a person.

2. When analysing the effect of internal and external motivation for edu-
cation of intercultural competence, students Lithuanians mainly describe subcons-
cious development, understanding of intercultural competence that maybe the
knowledge of the foreign language shall be useful in future, while internal motifs
of students foreigners, who study / studied in Lithuania, which attracted them to
international cooperation, are much wider and influenced by the cultural — social
context, related with professional curiosity, understanding, that they should travel
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a lot being at a young age as well as wish to live and work in other culture. But ana-
lysis of external motifs revealed the importance of the role of family, lecturers and
teachers as well as encouragements, suggestions to travel, evaluation of the level
of the foreign language and etc. Participants of the survey, who had the purposeful
direction towards intercultural life and external motivation as well as support, were
more successfully included into international activities, journeys during studies or
practices.

3. Important role in educating intercultural competence of Master’s degree
students is given to institution of higher education and general institutional policy
as well as to performed processes of internationalisation. Much attention is given
not only for the implementation of distant (institutional) factors (1) participation of
institution of higher education in international programmes; (2) the foreign langu-
age policy at university within improvement of international dimension; (3) infor-
mation publicity and spread, which gives students more possibilities to participate
in international activities, but to close factors (study programme, where Master’s
degree students study), improvement of internationalisation factors (1) the foreign
language, used during studies, (2) experience with incoming lecturers-foreigners,
(3) inclusion of Erasmus students into the process of studies in some concrete stu-
dy programme, (4) interdisciplinary features of the study programme, (5) partici-
pation of Master’s degree students in international scientific conferences), which
contribute to education of intercultural competence through formation of educatio-
nal conditions for solving various real intercultural problems, but by improving
internationalisation of study programmes too, not only through presenting Master’s
degree students with abstracts of lectures of internationalised content and links to
scientific literature in the foreign language, but through development of simulation
tasks, intended for independent work as well as teamwork, giving and evaluating
tasks of the project type too.

4. Generalising, it is possible to state that educational environment in Lithu-
anian institutions of higher educations has not been sufficiently oriented towards
the learning paradigm and does not sufficiently enable the student to gain inter-
cultural competences. Though, there are separate cases, according to participants
of the survey; analysis of all conditions of educational activity, starting from psy-
chological conditions, i.e. positive climate, indicate that there are no parity rela-
tions between lecturers and students, because of the rotten formal communication
between the lecturer and the student, which comes from prior experiences of the
student (the function of one is the expert function, while of the other — the passive
listener). It is important, that changes within this sphere are observed, because res-
pondents indicate that the younger lecturers are more cooperative, communicative
and tend to participate in informal meeting for discussions and etc. Other very
important observation of participants of the survey is the insufficient competence
of the lecturers, composed from objective, pedagogical, communicative, scientific
competences; Lithuanian lecturers lack pedagogical competence (composed from
understanding of didactics, psychology and education management as well as com-
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municative competence, which covers cooperation, skills of teamwork, knowledge
of the foreign language and information skills). Students mark poor skills of the
foreign language of the lecturer as the negative factor; this significantly reduces the
level of preparation of students and education of their intercultural competences.
When comparing competence of foreign lecturers, student pay attention to skills to
motivate and attract attention to the subject as well as skills to apply active learning
methods, allowing attaining especially good results. Meanwhile, Master’s degrees
students, within analysis of the process of studies in own institutions, lack interac-
tive, activating methods, which are found during studies in foreign institutions,
e.g. the teamwork, discussions, simulation games, problem learning. Activating
methods, according to participants of the survey, are one of the most motivating
factors to study.

5. Results of the research revealed that within development of intercultural
competence of Master’s degree students, educational aids become very important
(experience, problem, reflexive, collaborative learning), with link with theoretical
knowledge and are acquired in formal as well as self-education and in case of appe-
arance in the real situation, when solving real intercultural problems, they activate
in some concrete situation or problem. The research revealed experienced problem
situations of participants, which developing their intercultural competence and its
elements, which appeared during participation in Erasmus exchange programme
in real environments of intercultural interaction. The elements of intercultural com-
petence, described in theoretical models as the educated with many difficulties,
was expanded — attitudes and personal features: within analysis of interview of
participants of the survey, it appeared that available theoretical knowledge and
skills, acquired during the formal education, contribute to the development of prac-
tical knowledge about self-education in the workplace and their application when
solving problems or situations, appearing during work. Therefore, education of
intercultural competence requires appropriate theoretical knowledge, so it could
later be activated in practice. The appeared education scenario of growth as well as
development of intercultural competence reflects the complexity of the formation
of a competence, which is dependent upon problem, prior experience, formal and
self-education. Generalising experiences gained by the Master’s degree students
foreigners, knowledge (theoretical), gained by coming to the different culture or
by staying in it, becomes very important, because it helps avoiding deep conflicts
and misunderstandings when communicating with representatives from different
cultures.

6. Results of the quantitative research indicate efficiency and success of
pedagogical impact by integrating learning activities:

6.1. Factorial analysis, performed during quantitative research indicated
that metacognitive element of the research competences of Master’s degree stu-
dents, necessary for international scientific cooperation improved at the end of the
semester: students started defining the structure of this competence more clearly
and differentiating it parts. Participants of the survey better assess the level of all
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competences, educated during the period of pedagogical intervention (if comparing
assessments at the beginning and end of semesters). Only assessments of personal
features and skills of the foreign language revealed the light advance and it can be
explained by the fact, that the change of personal features and attitudes needs the
longer period of time than the one semester as well as more intensive experience
learning, close to the real social and work environment than the one applied in au-
ditorium and distant learning.

6.2. When comparing assessments of foreign language competences of stu-
dents, who participated and not participated in educational activities, it was defined
that those who participated in educational activities improved their skills of profes-
sional English / German language reading and understanding, preparation of texts
as well as knowledge of scientific foreign language (German, English, Russian).
This data evidences the efficiency of the applied learning methods of integrated
foreign language and subject as well as of the course of specialised intensive
foreign language learning. The mentioned aids of the project were purposely di-
rected towards the development of skills of the scientific text understanding.

6.3. When comparing assessments of elements of the research implemen-
tation competences of Master’s degree students, who participated and not partici-
pated in educational activities, it was defined that those who participated in edu-
cational activities better assess all components of the competence of research
implementation. It evidences the efficiency of educational aids, applied during the
project: scientific-applied researches of Master’s degree students in business com-
panies and organisations, the module of integrated foreign language and subject
learning “Organisation of the Scientific Research Work”.

6.4. Within the survey of change the average connection between special
and general skills of the scientific competence was identified (correlation betwe-
en implementation of the research and the foreign language, skills of information
literacy, career and time management) and it validates the structure of the wide
research competence, necessary for the international cooperation, described in the
Dissertation.

The survey revealed the effect of distance learning on development of skills
of independent work and time management. Studies in distant environment encou-
raged students to give sufficient amount of time for implementation of tasks, edu-
cated skills to work consequently and methodologically by performing and timely
presenting tasks of independent work for accumulative evaluation.

6.5. The positive effect of scientific experience abroad on the assessment of
the research competence on international cooperation was identified. It indicates
that this competence can be successfully developed with higher internationalisa-
tion of Master’s degree studies through mobility. Within assessment of the develop-
ment of intercultural competence is was defined that the Master’s degree students,
who participated in educational activities, improved the cognitive and metacogniti-
ve element of this competence: Master’s degree students deepened their knowledge
about general and scientific cultural differences, got acquainted with peculiarities
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of scientific cultures of other countries, assessed level of own intercultural compe-
tence and formed strategies for the development of this competence. And even the
distance module “International Science Communications” did not offer possibili-
ties to realise the direct intercultural learning experience, while intercultural coo-
peration happens in real social environment, but the distance module of analytical
type in monocultural, culturally homogenous learning environment, demonstrated
the advance of provisions in intercultural environment.
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IVADAS

Temos aktualumas ir reikSmingumas. Globalios civilizacijos tapsmo
procese, visuomenés transformacijos salygomis, Ziniy visuomenés, ziniy ekonomi-
kos, kiirybinés visuomenés laikotarpiu, didéjant visuomengés jvairovei (atsiranda
platesnis kulttiros apibrézimas), svarbiis tampa ne tik etnosy skirtumai, bet ir placi-
aja prasme kultlriniy, socialiniy identitety ivairové (Baudrillard, 1988; Foucault,
1982). Vis daugiau zmoniy gyvena multikultiirinéje skirtingo tikéjimo, tautybiuy,
multilingvizmo ar rasiy aplinkoje, o kitatau¢iy integracija ir tarpkultiiriné savei-
ka, tarpkultiirinis dialogas tampa neiSvengiami, nes atsiranda naujos tarptautinio
bendradarbiavimo ir saveikos su aplinka perspektyvos — asmenings ir profesinés
pazintys, rySiai su kity tauty Zzmonémis bei ju kultiira. Terminas ,tarpkultiirinis®
labai glaudziai siejasi su terminu ,,multikultiirinis®, ta¢iau turi skirtingas prasmes.’
Siekiant kurti pozityvius ir demokratisSkus tarpusavio santykius, stengiamasi pazin-
ti kitataucius, kaupti zinias apie juy kultiira ir tradicijas, galy gale atsiranda poreikis
i8mokti gyventi su tokiais zmonémis, todél atsiranda tarpkultiring kompetencija
turin€iy visuomeneés nariy, tarp ju ir kvalifikuoty specialisty, galin¢iy dirbti visur,
bendradarbiauti su kitomis Salimis, poreikis.

Aukstojo mokslo kontekste mokymasis visa gyvenima tampa ne vien as-
menybeés raiskos budu, bet ir socialinés bei ekonominés pazangos prielaida. Tad
Bolonijos procesas, kurio esmé yra Europos universitetiniy studijy derinimas ir
integracija, ir su juo susijusios konvencijos (Lisabonos strategija, 1997; Berlyno
komunikatas, 2003; Bergeno komunikatas, 2005) siekia sukurti Europos aukstojo
mokslo erdve tam, kad biity iSpléstos pilie€iy isidarbinamumo galimybés lokaliu,
nacionaliniu lygmeniu ir bendroje Europos erdvéje, padidintas Europos ekonomi-
nis, socialinis, kultiirinis, pilietinis konkurencingumas. Bolonijos proceso tikslai
aukstosioms mokykloms kelia naujus tarptautinio bendradarbiavimo reikalavimus:
didinti déstytoju ir studenty mobiluma, socialini ir akademinj atviruma, diegti eu-
ropietiSkus metmenis studijy procese ir tuo pagrindu sparciau internacionalizuoti
studijas.

Mokslinis iStirtumas ir naujumas.

Kompetencijas analizuojantys autoriai (Juceviciené¢, 2002, 2007; Jucevicie-
né, Lepaité, 2000; Sauléniené, 2003; Lepaité 2001; van Loo and Semeijn, 2001;
Ellingboe, 1998; Elliott & DiPerna, 2002) siekia atrasti universalius kompetencijos
elementus (zinios, gebéjimai, nuostatos), apibrézti skirtingus pozitirius | kompe-
tencija. Taciau kol kas mazai iStirtas ivairiy kompetencijy jungimasis i platesnes
skétines kompetencijas ir tokiy platesniy kompetencijy turinio priklausomybé nuo
konteksto veiksniy (globaliy, lokaliy ir nacionaliniy, specifiniy socialiniy-kultdiri-

2 Multikult@ringje aplinkoje tarpkultiirinis dialogas ir bendravimas tampa tinkamiausiu demokratinés
komunikacijos buidu. Kaip teigia Saugeniené ir Liaudanskiené (2003), Rey (1992), multikultiriskumas
konstatuoja situacija, blisena, o tarpkultiiriSkumas reiskia procesa ir veiksma. Panasiai teigia ir Portera
(2008), kad multikultiriskumo koncepcija naudojama kategorizuoti skirtingas visuomenes pagal etning
ivairovg, o tarpkulttriSkumo konceptas akcentuoja dinaminius kulttiry bendravimo ir veikimo kartu as-
pektus, ne tik konstatuoja situacija, bet ir nurodo metodus bei strategija ateities veiklai.
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niy, profesiniy, sektoriniy ir t.t.). Labai svarbus tampa kompetencijy jungimasis su
kitomis kompetencijomis (skétiniy kompetencijy atsiradimas), atitinkantis specifi-
nius konteksto poreikius. Todé¢l kai kalbama apie magistranty tarpkultiiring kom-
petencija, reikia suprasti, kad tai yra jvairiy kompetencijy junginys ir kad viena
kompetencija jungiasi su kitomis kompetencijomis, t.y. bendrosiomis / perkeliamo-
siomis ir specifinémis / dalykinémis kompetencijomis. Remiantis daugelio autoriy
(Geistmann, 2002; Risager, 2000; Leenen, 2002; Mazeikiene, Loher, 2008) iSsaky-
ta nuomone, kad tarpkultiirinés kompetencijos apibrézima lemia kontekstas, be to,
kompetencija glaudZiai siejasi su profesine veikla, galima teigti, kad bendrieji ge-
béjimai (tarp ju ir tarpkultiiriné kompetencija) jungiasi su dalykinémis ir metodiné-
mis kompetencijomis priklausomai nuo ugdomos profesijos — ir tik tada atsiranda
profesinés kompetencijos. Todél tarpkultiriné kompetencija, bidama bendrosios
kompetencijos dalis, profesiniame kontekste jgauna vis kitokia reikSmg ir turini.

Kompetencijos sampraty ivairové (bihevioristiné, funkcionalisting, multidi-
mensiné / holistiné) rodo, kad kompetencijos konstruktas yra sudétingas, apimantis
zinias, iglidzius, pozitrius, elgesi, darbo iprocius, geb¢jimus, asmenines savybes ir
kt. (Gangani ir kt., 2004; Green, 1999; Naquin ir Wilson, 2002; Nitardy ir McLean,
2002; Russ-Eft, 1995). Tod¢l buty klaidinga kompetencija vertinti konkretaus for-
maliojo mokymosi laikotarpio perspektyvoje (tarkime, kurso, programos), nes aki-
vaizdu, kad dar iki studentui pradedant studijas universitete, jo kompetencija buvo
ugdoma tiek formaliojo, tiek neformaliojo, tiek savaiminio ugdymo principais. Ki-
taip tariant, analizuojant kompetencijos ugdyma ir vertinima, reikia atsizvelgti {
socializacijos procesus.

Disertacijoje Siai mokslinei problemai spresti suformuluoti tokie problemi-
niai klausimai:

1) Kokia yra tarpkulttrinés kompetencijos struktiira, sudedamieji elemen-
tai ir kokios edukacinés strategijos, metodai ir pedagoginis poveikis
ugdo tam tikrus studiju rezultatus (zZinias, gebéjimus, nuostatas / verty-
bes)?

2) Kaip bendroji ir profesiné tarpkultiiriné kompetencija jungiasi su kito-
mis kompetencijomis?

3) Kokia yra aukstosios mokyklos ugdymo veiksniy itaka bendrosios ir
profesinés tarpkultirinés kompetencijos formavimuisi?

4) Kokia yra socializacijos ir savaiminio ugdymo reik§mé ugdant magist-
ranty tarpkultiiring kompetencija aukstojoje mokykloje?

Tyrimo objektas — tarpkultirinés kompetencijos ugdymo ypatybés magist-
rantiiros studijose.

Tyrimo tikslas — atskleisti tarpkultlirinés kompetencijos struktiira, sudeda-
muosius elementus bei ugdymo ir vertinimo strategijy, metody ir formy veiksmin-
guma ugdant magistranty tarpkultiiring kompetencija.

Tyrimo uzZdaviniai:

1. I8analizuoti tarpkultiirinés kompetencijos sampratg ir jos ugdyma skir-
tingy teoriniy ir metodologiniy prieigy ir paradigmy kontekste.
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Atskleisti tarpkulttrinés kompetencijos struktiira, modelius, konstruk-
to dimensionaluma, sarysi su kitomis kompetencijomis, skétiniy kom-
petenciju formavimasi bei struktiirinius elementus charakterizuojan-
Cius parametrus.

Identifikuoti ir apibtidinti tarpkultirinés kompetencijos (bendrosios ir
profesinés) ugdymo ir vertinimo strategijas bei metodus aukstajame
moksle.

Atlikus kiekybini ir kokybinj tyrima trijose Lietuvos aukstojo mokslo
institucijose, atskleisti socialiniy moksly magistrantiros programose
studijuojanciy magistranty tarpkultiirinés kompetencijos patirtj ir ben-
drosios bei profesinés tarpkultiirinés kompetencijos ugdymo galimy-
bes monokultiirinéje (institucingje) ir tarpkultiirinéje aplinkoje.

Ginamieji disertacijos teiginiai:

1.

Tarpkulttrinés kompetencijos ugdymas aukstajame moksle turéty ap-
imti ne tik turima asmens patirti, bet ir formalaus, savaiminio, neforma-
laus mokymosi formy derinima ugdymo procese.

Tarpkultirinés kompetencijos ugdymas mokymosi visa gyvenima kon-
tekste turéty apimti asmens pirminés socializacijos ir ugdymo etapus
(mokykla, Seima, bendraamziy grupes, kt.) ir tgstis apimant brandzia
profesing veikla ir asmens socialing raiska.

Tarpkulttriné kompetencija yra mokymosi ir asmeninés raidos esant
tam tikroms pedagoginéms salygoms ir teigiamai patirciai rezultatas.
Tarpkultirinés kompetencijos ugdymas turéty apimti bendrosios tarp-
kultiirinés kompetencijos ir profesinés tarpkultirinés kompetencijos
derinima, taip uztikrinant pasirengima sékmingam integravimuisi i
tarptauting darbo rinkg ir asmenini tobuléjima.

Kiekviena tarpkultiirinés kompetencijos sudedamyju daliy (zinios, ge-
béjimai, nuostatos / vertybés) gali biti ugdomos atskirai, atitinkamai
parinkus pedagogines salygas, ugdymo strategijas (patirtini mokyma-
si, problemini mokymasi), ta¢iau kompleksiskas tarpkultirinés kompe-
tencijos visy elementy ugdymas jmanomas tik realioje tarpkultirinéje
aplinkoje.

Hipotezé:

Tarpkulttirinés kompetencijos ugdymui svarbi tampa anapus formaliojo ug-
dymo esanti sritis, t.y. jos ugdymuisi turi itakos asmens individuali ir instituciné
patirtis bei kitos edukacinés aplinkos ir formos (uz universiteto riby, bendruomené-
se, imonése, socialiniuose tinkluose ir pan.) ir asmens individuali patirtis. Tad tarp-
kulttring kompetencija prasminga vertinti ne tik konkretaus formaliojo mokymosi
laikotarpio perspektyvoje (bakalauro ar magistro), nes pagrindiné tarpkulttrinés
kompetencijos formavimosi prielaida yra Zmogaus motyvacija, asmeninés savybés
ir turima tarpkultiiring patirtis.
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Tyrimo metodai

Tyrimo metu, atsizvelgiant | tiriamo objekto sudétinguma, multidimensio-
naluma ir kompleksiskuma, taikyti teoriniai, kiekybiniai ir kokybiniai tyrimo meto-
dai, naudojant metody trianguliacijos koncepcija:

Mokslinés literatiiros analizé atlikta apzvelgiant ir analizuojant tarpkultt-
rinés kompetencijos ugdymo galimybes / ypatybes aukstajame moksle. Atskleista
magistranty tarpkultiirinés kompetencijos strukttira, elementai, pedagoginés prielai-
dos jai ugdytis mokymosi visa gyvenima kontekste. Atskleisti tarpkultiirinés kom-
petencijos ugdymo ir vertinimo scenarijai (mokymosi modeliai) asmens, studijy
programos, instituciniu lygiu.

Giluminis interviu (pusiau struktiiruoto tipo) taikytas siekiant atskleisti
tyrimo dalyviy patirt, tick formaliajame (mokyklos, bakalauro studiju, magistro
studijy metu), tick neformaliajame, savaiminiame (darzelyje, Seimoje, draugy ra-
te, kelioniy metu ir pan.) mokymosi procese, susijusia su tarpkultiirinés kompe-
tencijos igijimu ir ugdymu mokantis visa gyvenima. Kokybinio tyrimo empirine
baze sudaré 24 informantai — Siauliy universiteto ir Vytauto DidZiojo universiteto
socialiniy moksly srities studiju programy (Tarpkulttrinis ugdymas ir tarpininkavi-
mas, Socialinis darbas, Socialiné politiné kritika, Socialiné antropologija, Vadyba,
Ekonomika, Edukologija) magistranttros studijy studentai, turintys skirtinga insti-
tucing patirtj ugdantis tarpkultiring kompetencija ir asmening patirtj dalyvaujant /
nedalyvaujant realioje tarpkultringje aplinkoje Erasmus studijy metu, stazuociy,
konferencijy metu arba ugdantis tarpkultiiring kompetencija atitinkamomis eduka-
cinémis priemonémis, metodais (patirtinio, probleminio mokymosi) institucinéje
studijy programoje. Tyrimas atliktas Siauliy universitete ir Vytauto DidZiojo uni-
versitete apklausiant ne tik Lietuvos (studijuojan¢ius SU ir VDU) magistrantus,
bet ir uzsienio piliecius, studijuojancius ar studijavusius Lietuvos aukstosiose mo-
kyklose (SU arba VDU). Kokybinio tyrimo metu surinkta pakankamai faktinés me-
dziagos, leidziancios atlikti turinio analize, ja interpretuoti, analizuoti ir surinktus
duomenis sieti su teorija.

Struktiiruota apklausa (uZdaro tipo klausimai) taikyta siekiant nustatyti ir
ivertinti edukaciniy priemoniy, integruoty i institucijy (SU ir KU) socialiniy moks-
ly srities studijy programas (Ekonomika, Vadyba, Edukologija), poveiki magist-
ranty tarpkultiirinei kompetencijai ugdytis. Tam tikslui buvo atliktas kiekybinis
tyrimas, kuriuo siekiama nustatyti tarptautiniam moksliniam bendradarbiavimui
reikalingos kompetencijos pokyti, lyginant kompetencijos raiskq semestro pradzio-
je ir pabaigoje, igyvendinant jvairias edukacines veiklas. Kiekybinio tyrimo instru-
menta sudaré 7 diagnostiniai blokai (kalbiniai gebéjimai ir Zinios, tyrimo atlikimo
gebéjimai ir zinios, karjeros ir laiko vadybos igiidziai ir zinios, informacinio rastin-
gumo ir naudojimosi kompiuteriu igiidziai, socialinio bendravimo / komunikacijos
igtidziai, tarpkultiiriné kompetencija ir asmeninés savybés) ir 46 diagnostiniai kin-
tamieji. Tyrimo metu buvo apklausti 307 magistrantai: i$ ju 20 studijuoja KU, liku-
sieji — SU Edukologijos, Ekonomikos ir Vadybos magistrantiirose. Atliekant tyrima
buvo apklausti magistrantai, iSbandg vykdyta edukacinj poveiki: studijaveg dalykus,
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kuriuose buvo integruota uzsienio kalba, iSbandg papildomojo ugdymo programos
dalykus, kursus (Specialybés angly / vokieciy kalba, Tarptautinio mokslo komuni-
kacijos kursas ir kt.), ugdancius magistranty moksling, uzsienio kalby, tyriming,
tarpkultiiring ir kt. kompetencijas.

Statistiné duomeny analizé atlikta taikant SPSS 16.0 Windows statistiniy
duomeny apdorojimo programa. Disertacinio tyrimo proceso logikos schema pa-
teikta 1 paveiksle.

| Teoriné analizé ir konceptualizacija |

/\

| Kokybinis tyrimas | . |Tfia"‘a’““ﬂ‘?iia | o | Kiekybinis tyrimas |

| Apklausti 24 VDU ir $U magistrantai | | Apklausti 307 KU ir $U magistrantai |

l

Magistranty tarpkultfirinés kompetencijos
ugdymo tarpkultiringje aplinkoje tyrimas

I

Magistranty tarpkultiirinés kompetencijos ugdymo
monokultiringje aplinkoje tyrimas taikant veiklos

taikant giluminio interviu metoda tyrimo metoda

Giluminis interviu su VDU ir SU magistrantais skirtas
atskleisti tyrimo dalyviy patirtis, tiek formaliajame
(mokyklos, bakalauro studijy, magistro studiju metu), tiek
neformaliajame, savaiminiame mokymesi, kurios susijusios
su tarpkultirinés kompetencijos jgijimu ir ugdymu
mokymosi visa gyvenima perspektyvoje

l

| Kokybin¢ turinio analize |

l

| Kokybinio tyrimo rezultatai |

Struktiiruota apklausa (su uzdaro tipo klausimais) semestro
pradZioje ir pabaigoje.

Apklausos anketa skirta SuirKu magistrantams, siekiant
nustatyti ir jvertinti edukaciniy priemoniy, integruoty {
instituciju (SU ir KU) studiju programas poveiki magistrantuy
tarpkultiirinei kompetencijai ugdytis.

'

Klausimyno metodologinés
charakteristikos

Apklausos indikatoriy apraSomosios
statistikos

Kompleksiniai statistiniai
duomenuy analizés metodai

4 v
Kiekybinio tyrimo rezultatai |

Kokybinio ir kiekybinio tyrimo apibendrinimas |
I$vados

1 pav. Magistranty tarpkultiirinés kompetencijos ugdymo tarpkultiiringje ir
monokultiiringje aplinkoje empirinio tyrimo proceso logikos schema

Tyrimo teorinis reikSmingumas: 1) apibrézta ir pristatyta tarpkultirinés
kompetencijos struktiira, modeliai, struktlirinius elementus charakterizuojantys
parametrai; 2) iSanalizuotos magistranty tarpkultiirinés kompetencijos (bendro-
sios ir profesinés) ugdymo ir vertinimo strategijos ir metodai aukstajame moksle;
3) atskleistos siaurosios ir placiosios kompetencijos sampratos mokymosi visa
gyvenima poziiiriu; 4) pristatytas tarpkultfirinés kompetencijos konstrukto dimen-
sionalumas, bendrosios ir profesinés tarpkultiirinés kompetencijos jungimasis su
kitomis bendrosiomis, metodinémis ir dalykinémis kompetencijomis, taip sudarant
ir formuojant skétines kompetencijas; 5) atskleisti tarpkultiirinés kompetencijos
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ugdymo ir vertinimo scenarijai (mokymosi modeliai) asmens, studijy programos,
instituciniu lygiu; 6) aprasytos mokymosi strategijos (refleksyvusis, patirtinis, pro-
bleminis mokymasis, bendradarbiavima skatinantis mokymasis ir kt.) ir metodai,
ugdantys tarpkultiirinés kompetencijos elementus.

Tyrimo praktinis reik§mingumas: 1) iSanalizuotos magistranty tarpkultairi-
nés kompetencijos ugdymo salygos mokymosi visa gyvenima kontekste gali padéti
tobulinti studiju procesa, itraukiant asmens ankstyvosios socializacijos ir ugdymo
patirtj (mokykla, Seima, bendraamziy grupes, hidden curriculum ir pan.), integruo-
jant jvairius i studento patirtj ir veikla orientuotus mokymosi metodus; 2) iSryskin-
ta patirtinio (neformaliojo ir savaiminio) mokymosi reik§mé galéty biiti naudinga
ugdant magistranty tarpkultiring kompetencija aukStajame moksle ir derinant for-
malaus, savaiminio, neformalaus mokymosi formas ugdymo procese; 3) tyrimo
rezultatai yra svarbiis auksStosioms mokykloms tobulinant studijy programas, integ-
ruojant konstruktyvisting paradigma ir atsizvelgiant | tarpkultirinés kompetencijos
sudedamuyjy daliy (zinios, gebéjimai, nuostatos / vertybés) ugdyma, parenkant pe-
dagogines salygas, ugdymo strategijas (patirtini mokymasi, probleminj mokymasi,
bendradarbiavimu grindziama mokymasi, duomeny rinkimu grindziama mokyma-
si (angl. evidence based) ir kt.), tobulinant institucinés internacionalizacijos proce-
sus, atkreipiant démesi i tai, kad kompleksiskas tarpkultiirinés kompetencijos visy
elementy ugdymas jmanomas tik realioje tarpkultiiringje aplinkoje; 5) pagristas
magistranty tarpkultiirinés kompetencijos ugdymas turéty apimti bendrosios tarp-
kultoirinés kompetencijos ir profesinés tarpkultiirinés kompetencijos derinima, taip
uztikrinant pasirengima sékmingam integravimuisi | tarptauting darbo rinka ir as-
meninj tobuléjima, kuris turéty bati tobulinamas ugdant magistrantus institucinése
studijy programose.

Tyrimo mokslinis naujumas: 1) iSryskintas tarpkultirinés kompetencijos
multidimensi§kumas ir ugdymo sudétingumas, kaip prielaida magistrantiiros stu-
dijose ugdant tick bendraja, tick profesing tarpkultiiring kompetencija, integruoti
kuo vairesnius individy turima patirti atitinkancius ugdymo strategijas ir metodus;
2) iSryskintas dominuojantis aukstosiose mokyklose tarpkultiirinés kompetencijos
ugdymas ir vertinimas konkretaus formaliojo mokymosi laikotarpio perspektyvoje
(bakalauro ar magistro), nors pagrindiné tarpkulttrinés kompetencijos formavimo-
si prielaida yra Zzmogaus motyvacija, asmeninés savybés bei anks¢iau jgyta tarpkul-
tlriné patirtis.

Disertacijos struktiira. Disertacija sudaro {vadas, keturios dalys: pirmoji ir
antroji dalys apima teorinio tyrimo rezultatus; tre¢ioji dalis sudaryta i§ empirinio ty-
rimo metodologijos analizés; ketvirtoji dalis sudaryta i§ kiekybinio ir kokybinio ty-
rimo rezultaty pristatymo; iSvados, rekomendacijos, literatiiros saraSas ir priedai.

DISERTACIJOS TURINIO APZVALGA

Ivade pagrindziamas darbo aktualumas, mokslinis problemiskumas. Api-
bréztas tyrimo objektas, tikslas, uzdaviniai, hipotezé, aprasyta tiriamyjy imtis. Nu-
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sakomas teorinis darbo naujumas ir praktinis reikSmingumas. Pateiktas publikuoty
moksliniy darby sarasas.

1 SKYRIUS. Tarpkultiirinés kompetencijos samprata skirtingy teori-
niy ir metodologiniy prieigy ir paradigmy kontekste

Pirmame skyrelyje aptariama kompetencijos sampraty jvairove, iSryskéjusi
atliekant mokslinés literattiros analizg. Aptariamos trys kompetencijos savokos ais-
kinimo sampratos: kompetencijos samprata bihevioristinéje (Amerikos modelis),
funkcingje (Anglijos modelis) ir multi-dimensingje, holistinéje tradicijoje (Pranci-
zijos, Vokietijos, Austrijos modelis). Taip pat analizuojamos kompetencijos kon-
strukto aiskinimo {vairovés atsirandimo priezastys dél skirtingo koncepto siejimo
su kitomis sagvokomis: kvalifikacija; kompetentingumu; gebéjimais, igiidziais, mo-
kéjimais; profesionalumu; pasirodymu; Ziniomis, geb¢jimais, poziiiriais / vertybé-
mis. I§samiai analizuojamos placioji ir siauroji kompetencijy aiskinimo tradicijos,
kuriy viena akcentuojama tyréjy ir mokslininky, kalbanc¢iy apie kvalifikacijos te-
orija, o antroji samprata kompetencija aiSkina per zmogaus mokymosi visa gyve-
nima perspektyva. Taip pat pirmame skyrelyje aptariama kompetencijy jungimosi
kontekstualumo svarba skétiniy kompetencijy atsiradimui dél specifiniy konteksto
veiksniy (globaliy, lokaliy ir nacionaliniy, specifiniu socialiniy-kultiiriniy, profesi-
niy, sektoriniy ir t. t.). Aptariant magistranty tarpkultiiring kompetencija, parodo-
ma, kad tai yra jvairiy kompetenciju junginys ir kad viena kompetencija jungiasi
su kitomis kompetencijomis, t. y. bendrosiomis / perkeliamosiomis ir specifinémis
/ dalykinémis kompetencijomis.

Antrajame skyrelyje analizuojamas kompetencijos ugdymas ir vertinimas
socializacijos, neformalaus ir savaiminio mokymosi kontekste, atkreipiant démesi
1 tai, kad kompetencija, bidama sudétingu konstruktu, ugdomu visa zmogaus gyve-
nima, apima visus socializacijos veiksnius (mokykla, Seima, bendraamziy grupes
ir pan.), formalaus, savaiminio, neformalaus mokymosi formas, mokymosi visa
gyvenima strategija, zmogaus turima patirti (zr. 2 pav.). Aptariant kompetencijos
ugdymo ir vertinimo strategijas bei metodus, iSskiriama patirtinio, probleminio,
reflektyviojo, bendradarbiavimu gristo mokymosi svarba ugdant kompetencija.
Kompetencijos ugdymas ir vertinimas disertacijoje analizuojamas konstruktyviz-
mu besiremianciu pozitiriu, teigianciu, kad néra universalios kompetencijos sampra-
tos, nes kompetencijos konstruktas yra dinamiskas, o kompetencijos apibrézimas
priklauso nuo ja apibrézian¢iy zmoniy pozicijos ir nuomonés, apibrézimo tikslo,
imoneés, sektoriaus ir aplinkos kontekste. Taip pat aptariamos tradicinio ir naujojo
kompetencijos vertinimo tradicijos.
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Mikro-, mezo-, makrolygmuo (seima, kultiira, visuomené)

2 pav. Kompetencijos ugdyma visa gyvenima salygojantys veiksniai

Treciajame skyrelyje analizuojamas tarpkultirinés kompetencijos kon-
strukto dimensionalumas ir jos struktiriniy elementy konceptualus pagrindimas.
Aptariamas tarpkultiirinés kompetencijos modelis ir struktiira. Apibendrinamos
mokslingje literatiiroje atrastos tarpkultirinés kompetencijos sudedamosios dalys,
pateikiama tarpkultiirinés kompetencijos aiskinimy ivairove, bei sudarytas bendras
tarpkultirinés kompetencijos modelis, kuriame apibréziami nuostaty asmeniniy
savybiy, ziniy, iglidziy interpretuoti ir sieti, igidziy atrasti ir saveikauti bei kultt-
rinio samoningumo blokai. Siame skyrelyje taip pat pateikiama profesinés tarpkul-
tirinés kompetencijos samprata kompetenciju jungimosi kontekstualumo plotme-
je, atrandamas toks magistrantams reikalingy kompetencijy junginys, kuris leisty
s¢kmingai veikti tick akademinéje, tiek iSoringje profesinéje aplinkoje. Pateikiama
informacija atskleidzia, kad kompetencijos elementai kiekvienoje studijy pakopoje
igauna nauja turini ir prasme, taigi atitinkamai turéty kisti ir pats ugdymo turinys
bei metodai, lemiantys magistranto pasirengima tolesnei profesinei ir asmeninei
plétotei bei augimui. Analizuojant tarpkultirinés kompetencijos ugdymo ir verti-
nimo strategijas ir metodus, pateikiamas hipotetinis tarpkultiirinés kompetencijos
ugdymo ir vertinimo modelis (zZr. 3 pav.).
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learning);
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learning).
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3 pav. Hipotetinis tarpkulttrinés kompetencijos ugdymo ir vertinimo modelis

2 SKYRIUS. Tarpkulturinés kompetencijos ugdymas ir vertinimas
aukstojo mokslo internacionalizacijos kontekste

Antrojoje disertacijos dalyje siekiama atskleisti tarpkultiirinés kompetenci-
jos ugdyma ir vertinima aukstojo mokslo internacionalizacijos kontekste, atsklei-
dziant jvairius aukstojo mokslo veiksnius, ugdymo ir vertinimo praktikas bei sukur-
ti magistranty tarpkultirinés kompetencijos ugdymo modeli.

Pirmajame skyrelyje aptariama aukstojo mokslo internacionalizacijos, aka-
deminés kulttiros, studijy dalyky turinio ir magistranty sukauptos patirties ir asme-
niniy savybiu svarba ugdant tarpkultiiring kompetencija. Pabréziama tarptautinio
bendradarbiavimo svarba: studenty ir déstytojy aktyvus dalyvavimas tarptautiniy
mainy programose, tarptautiniuose tyrimuose ir projektuose, didelis mokslinis mo-
bilumas, praktikuojamas ir skatinamas skirtingy kulttiry atstovy komandinis dar-
bas, bendri moksliniai projektai su atvykusiais i§ uzsienio studentais, jaunaisiais
mokslininkais, tokiu biidu plétojant tarptautini mokslinés kompetencijos aspekta,
ugdant tarpkultiiring studenty kompetencija, suteikiant galimybg susipazinti su jvai-
riais kultiriniais pozitriais { moksling problema. Skyrelyje aptariamos magistranty
tarpkultiirinés kompetencijos sudedamosios dalies — tyrimo kompetencijos sampra-
tos. Analizuojamas Siuo metu vykstantis tyrimo kompetencijos turinio i$plétimas:
prie specifiniy tyrimo atlikimo ziniy ir gebéjimy prijungiamas tyréjy ir mokslinin-
ky vertybiy ir nuostaty blokas, taip uztikrinant tyrimo kompetencijos holistiskuma,
integruojamos bendrosios kompetencijos, uztikrinancios tyrimo veiklos pritaiko-
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muma profesinés veiklos ir darbo rinkos poreikiams. Antrame skyrelyje analizuo-
jama jvairi tarpkultiirinés kompetencijos ugdymo ir vertinimo praktika: mokymosi
svetur (angl. Learning abroad) praktika, internacionalizacijos namuose (angl. Inter-
nationalization at Home) praktika, nuotolinio mokymosi (angl. Online) praktika,
integruoto dalyko ir uzsienio kalbos mokymo praktika.

Treciajame skyrelyje konstruojamas magistranty tarpkultiirinés kompeten-
cijos ugdymo interaktyvus modelis, kuris apémé kelis aspektus: 1) globalizacijos
i8Suikiai auksStajam mokslui rengiant kompetentinga specialista; 2) universitety ins-
titucinés internacionalizacijos ir etninés {vairoves politikos jgyvendinimas; 3) nau-
ju i kompetencijy ugdyma orientuoty mokymosi ir vertinimo strategijy ir metody
integravimas i studiju procesa (zr. 4 pav.).
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4 pav. Tarpkultiirinés kompetencijos ugdymo interaktyvus modelis

3 SKYRIUS. Magistranty tarpkultiirinés kompetencijos ugdymo mono-
kultiirinéje ir tarpkultiirinéje aplinkoje empirinio tyrimo metodologija

Trecioje dalyje aptariama magistranty tarpkultiirinés kompetencijos ugdy-
mo monokulttringje ir tarpkultiiringje aplinkoje empirinio tyrimo metodologija,
aprasoma bendroji tyrimo proceso logika, kiekybinio ir kokybinio tyrimo etapai,
imties charakteristikos ir tyrimo instrumentai.

Pirmasis tyrimo etapas — kiekybinis tyrimas — sudaré galimybes jvertin-
ti vykdomy institucijoje edukaciniy veikly, ugdant magistranty platesng tarptau-
tiniam bendradarbiavimui reikalinga kompetencija, efektyvuma, edukacinj povei-
ki kompetencijy raiskai. Kiekybinio tyrimo tikslas buvo nustatyti tarptautiniam
moksliniam bendradarbiavimui reikalingos kompetencijos pokyti, lyginant kompe-
tencijos raiska semestro pradzioje ir pabaigoje, igyvendinant edukacines veiklas.
Siekiant jgyvendinti bendra tyrimo tiksla buvo atliktas kiekybinis tyrimas. Atlikus
tyrimo objekto operacionalizacija, remiantis mokslo Saltiniy analize, parengta pu-
siau standartizuota apklausa. Siame klausimyne buvo aiskiai i§skirti priklausomi
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ir nepriklausomi kintamieji, nes tarpkultiiriné kompetencija, kaip tyrimo objektas,
viena vertus, susideda i§ priklausomy kintamyjy, t.y. magistranty tarpkultiirinés
kompetencijos struktiira atspindinéiy elementuy, kurie buvo ugdomi projekto metu.
Kita vertus, apklausos instrumentas susideda i§ nepriklausomy kintamyju saraso,
kurj sudar¢ jvairis tarpkultiirinés kompetencijos ugdymo veiksniai, kurie buvo tai-
komi projekto metu. Buvo sudaryta lentelé, kurioje atsispindi tarpkultiirinés kompe-
tencijos priklausomuy ir nepriklausomy kintamyjy rysys. Kiekybinis tyrimas atsklei-
dé edukaciniy veikly, ugdant magistranty tarpkulttirinés kompetencijos elementus,
poveiki / efektyvuma. Tokie rezultatai teikia galimybiy tobulinti magistranty tarp-
kulttrinés kompetencijos ugdymo procesus aukstosiose mokyklose atsizvelgiant {
edukaciniy veikly (inovatyviy metody) efektyvuma ir reikalinguma.

Poky¢io tyrime dalyvavo 307 magistrantai: i§ ju 20 studijuoja KU, liku-
sieji — SU edukologijos, ekonomikos ir vadybos magistrantiirose. Atliekant kieky-
bini tyrima buvo apklausti magistrantai, kurie iSbandé projekto ARIADNE metu
vykdyta edukacini poveiki, iSklausé dalykus, kuriuose buvo integruota uzsienio
kalba, i8bandé papildomo ugdymo programos dalykus (,,Specialybés angly / vo-
kiec¢iy kalba®, ,, Tarptautinio mokslo komunikacija®). Dalis magistranty dalyvavo
net keliose projekto veiklose: isklausé papildomojo ugdymo programos modulius
(,,Specialybés uzsienio kalbos* ar ,, Tarptautiné mokslo komunikacija“) ir integruo-
to dalyko ir uzsienio kalbos modulius. Pokycio tyrime taip pat dalyvavo studentai,
kurie nebuvo isitraukg i projekto ARTANDE veiklas.

Antrasis tyrimo etapas - kokybinis tyrimas - sudaré¢ galimybes atskleisti
magistranty tarpkultiirinés kompetencijos ugdymo galimybes ir ypatybes naudo-
jant ne tik edukacines priemones, taikomas aukstosios mokyklos studiju procese,
bet ir mokymosi realioje tarpkulttiringje aplinkoje strategijas. Tam tikslui buvo pa-
sirinktas giluminio interviu metodas (pusiau struktiiruoto tipo). Toks metodas leido
isigilinti, isklausyti ir atskleisti tyrimo dalyviy patirt] tiek formaliajame (mokyklos,
bakalauro studiju, magistro studijy metu), tick neformaliajame, savaiminiame (dar-
zelyje, Seimoje, draugy rate, kelioniy metu ir pan.) mokymosi procese, kuri susi-
jusi su tarpkultiirinés kompetencijos igijimu ir ugdymu mokymosi visg gyvenima
perspektyvoje. Rezultaty analizés metu surinkta informacija ir faktais orientuotasi:
1 magistranto patirtj, formaliaja ir neformaliaja, socializacijos procesa, Seimoje vy-
ravusias vertybes; demografinius veiksnius, {vairias besimokanciyjy charakteristi-
kas (amziy, lyti, mokymosi kursa); { magistranto tarpkultiirinés kompetencijos ir
visuminj asmenybinj augima; { magistranto vertybinius poky¢ius.

Kokybinio tyrimo imtj sudaré¢ 24 Lietuvos ir uzsienio magistrantai, pasirin-
ke studijas Siauliy arba Vytauto DidZiojo universitetuose. Tyrimo imtis yra tiksline
(kriterijumi grindziama atranka), t. y. giluminiam interviu atlikti pasirinkti magist-
rantai pagal labai aiSkiai i$skirtus kriterijus (institucing ir asmening patirtj).

4. SKYRIUS. Magistranty tarpkultiirinés kompetencijos ugdymo tarp-
kultiirinéje ir monokultiirinéje aplinkoje empirinio tyrimo rezultatai

Pirmoje tyrimo dalyje analizuojant magistranty tarpkultiiring patirti igyta ma-
gistrantiiros studijy metu, paaiskéjo, kad kiti socializacijos etapai ir kitos aplinkos
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tur¢jo didelés itakos tarpkulttirinés kompetencijos formavimuisi. Analizuojant ben-
draja tarpkultiiring kompetencija, svarbu tapo iSsianalizuoti ankstyvaja (anksciau
igyta, socializacijos ir ugdymo procese suformuota) tyrimo dalyviy tarpkultiiring
patirti, kuri, tampa labai svarbiu veiksniu tolesniam tyrimo dalyviy tarpkultiirinés
kompetencijos ugdymui, kas i§ esmés pagrindzia tyrimo hipotezg. Tyrimo metu kal-
bantis su respondentais buvo siekiama iSryskinti jy tarpkultiirinés kompetencijos
vystimasi, augima, kuris lemia kompetencijos tolesng raida studijy procese.

Analizuojant profesing kompetencija, svarbiis tampa aukstojo mokslo inter-
nacionalizacijos veiksniai, ypa¢ magistrantiiroje, kurioje sickiama derinti studijas
ir profesini pasirengima su mokslo tiriamojo darbo elementais, iSpleciant juos ben-
drosiomis, dalykinémis, metodinémis, tarpkultiirinémis kompetencijomis. Sioje
studijy pakopoje tyrimo kompetencija apibréziama kaip viena i§ svarbiausiy. Taigi
bakalauro, magistrantiiros studijos yra svarbi tyréjy rengimo ir tyrimo ir profesinés
kompetencijos plétojimo / formavimo stadija. Todé¢l antroji tyrimo dalis yra skirta
parodyti, kaip savita instituciné situacija, kuriai tyrimo dalyviai priklauso, lemia
ry$i tarp internacionalizacijos instituciniy veiksniy ir magistranty tarpkultiirinés
kompetencijos raiskos.

Treciojoje tyrimo aprasymo dalyje {vertinta uZsienio magistranty, kaip kito-
kio kultiirinio, socialinio ir institucinio konteksto atstovy, patirtis, leidZianti geriau
pazinti ir atskleisti minéty veiksniy vaidmeni nagrinéjant tarpkultiirinés kompeten-
cijos raida. Taip pat atskleistos salygos (socializacijos, ugdymo, savaiminio, for-
malaus mokymosi ir kt.), leidzianCios uZsienio magistrantams sékmingai plétoti
tarpkultiiring kompetencija mokymosi visa gyvenima kontekste.

Antrojoje tyrimo dalyje analizuojami gauti respondenty jvertinimai apie
vykdytas edukacines veiklas institucijoje, ugdant magistranty platesng tarptauti-
niam bendradarbiavimui reikalinga kompetencija, efektyvuma, edukacini poveiki
kompetencijy raiskai. Analizuojami gauti faktoriai: Bendrosios ir metakognityvi-
nés kompetencijos, kuris labiausiai atspindi konstrukto prigimti, ji sudaré tokios
kompetencijos kaip debaty geb¢jimai, karjeros valdymo gebé¢jimai, socialinis iSpru-
simas, mokymosi (metakognityvinés) kompetencijos, informaciniai geb¢jimai ir
kt. Antrasis faktorius — tai Tyrimo atlikimo ir mokslinés veiklos kompetencijos,
kurioms respondentai priskiria tiek siauraja tyrimo atlikimo kompetencija (tyrimo
metodiky iSmanymas, tyrimo etikg, problemy iskilimas), tieck bendruosius gebéji-
mus, kuriuos respondentai labiau sieja su moksline veikla — mokslinio tyrimo pri-
statymo, el. duomeny baziy iSmanymo gebéjimai, Zinios apie tarptautinio mokslo
tendencijas ir programas. Tre¢iu faktoriumi apraSomos magistranty i$skirtos asme-
ninés savybés ir nuostatos, kurios apima kritini mastyma, savarankiskuma, kiry-
binguma ir atsakinguma. Sio faktoriaus teiginiai vertinami geriausiai (M=4), tatiau
pastebéta, kad biitent Sie kintamieji buvo geriausiai vertinami ir projekto pradzioje.
Ketvirto faktoriaus teiginiai atspindi tarpkultiirinés kompetencijos konstrukta.
Jis aprépia zinias apie kitas kultiiras apskirtai ir kity kultiiry mokslines bendruome-
nes konkreciai, tarpkultirinius gebéjimus lyginti ir analizuoti kulttiry skirtumus ir
kultiiry sandiras bei tolerancijos ir lankstumo suprantant kitas kultiras nuostatas.
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Atskiru faktoriumi respondentai iSskiria ES uZsienio kalbos gebéjimus, t.y. apjun-
gia teiginius apie ivairius vokiec¢iy / angly kalby vartojimo biidus (skaityma, supra-
tima, raSyma, bendravima virtualioje aplinkoje). Atskiras faktorius, susidarantis i§
vieno teiginio ir nepritapgs prie kity faktoriy yra darbas el. mokymosi aplinkoje.
Absoliuciai daugumai magistranty darbas nuotolin¢je aplinkoje yra nauja studiju,
mokslinés veiklos forma, kurios sunku semestro pradzioje priskirti prie bendryjy
ar kity gebéjimy. Didziausia pazanga vertinime pastebima vertinant Ziniy apie tarp-
tautini moksla e-aplinkoje (vertinimai pageréjo 0,7 balo) ir tarpkultirinés kompe-
tencijos faktoriy teiginius (vertinimai pager¢jo 0,7 balo). Tai salygota respondenty
grupés specifiskumo: dauguma jy studijavo TMK modulj. Siek tiek maziau, bet vis
tiek zymiai pasikeité tyrimo atlikimo ir mokslinés veiklos kompetencijy (pageréjo
0,6 balo) ir bendryjy ir metakognityviniy kompetencijy vertinimas (pageréjo 0,5 ba-
lo). Butent Siy kompetencijy ugdymas buvo vykdomas pertvarkytuose moduliuose,
taikant integruota uzsienio kalbos ir dalyko mokymasi (pvz., ,,Mokslinio tiriamojo
darbo organizavimas®). Modulyje TMK taip pat buvo daug démesio skirta tarpkul-
tdriniams tyrimy atlikimo techniky skirtumams.

ISvados ir apibendrinimai i$ disertacijos teorinio konteksto

1. Atlikus teoring mokslinés literatiiros analiz¢ nustatyta, kad kompetencija
yra sudétingas ir multi dimensinis, holistinis konstruktas, traktuojama kaip visu-
miné asmens potencialo raiska, akcentuojamos asmeninés individo savybés, ver-
tybinés nuostatos bei gebéjimas realizuoti sukaupta potencialg ir patirti veikloje.
Taigi, kompetenciju plétojimas turi vykti visa gyvenima besitgsiancio ir tgstinio ug-
dymo kontekste. Kompetencijos samprata mokymosi visa gyvenima perspektyvo-
je (konstruktyvistinéje paradigmoje), apima tiek Zmogaus socializacijos aspektus,
formalaus, neformalaus, savaiminio mokymosi formas, tiek igytas kvalifikacijas,
tieck mokymasi darbo vietoje ir kt., atsizvelgiant ne tik | funkcines kompetencijas,
bet ir asmens patirtis, asmenines individo savybes, nuostatas, vertybes, dalyvavima
pilietingje visuomenéje ir pan. Reikéty kompetencija vertinti ne tik i§ konkretaus
formaliojo mokymosi laikotarpio perspektyvos (tarkime kurso, programos), nes
dar iki studentui pradedant studijas universitete, jo kompetencija buvo ugdoma tieck
formaliojo, tick neformaliojo, tick savaiminio ugdymo principais.

2. Analizuojant kompetencijos savokos apibrézimo sudétinguma iSrySkin-
tos dvi kompetencijy sampratos tradicijos — 1) kompetencijy samprata kvalifikaci-
jos teorijy kontekste ir 2) kompetencijos samprata mokymosi visa gyvenima per-
spektyvoje. Analizuojant Lietuvos aukstaji moksla ir kompetencijos vieta jame,
akivaizdziai remiamasi siauruoju kompetencijos suvokimu, kad kompetencija yra
tik sudétiné kvalifikacijos dalis ir reiSkia funkcini gebéjima atlikti dali veiklos.
Toks siauras kompetencijos suvokimas, neleidzia diskutuoti apie kompetencija
mokymosi visa gyvenima kontekste. Apibendrinant §ias kompetencijos sampratas
iSryskéja, kad bihevioristinis ir funkcionalistinis pozitiriai priskirti kvalifikacijos
teorijoms susiaurina kompetencijos samprata iki darbo raiskos ir kvalifikacijos sam-
pratos, taciau holistiniu pozitiriu, mokymosi visa gyvenima perspektyvos pozitiriu,

40



kompetencija negali biiti suvokta siaurai, vien per kvalifikacija, nes svarbiausias
kompetencijos elementas yra asmenybegs, pilietiSkumo, socialiniy kompetencijy ug-
dymas, kas nurodo, kad kompetencija svarbi zmogui ne tik darbo rinkoje, bet ir bet
kokioje kitoje asmens veikloje.

3. Analizuojant moksling literatiira nustatyta, kad tarpkultiirinés kompeten-
cijos apibrézima lemia kontekstas, be to kompetencija glaudziai siejasi su profesi-
ne veikla, todél galima teigti, kad tarpkultiiriné kompetencija jungiasi su profesi-
némis, dalykinémis, bendrosiomis kompetencijomis, priklausomai nuo ugdomos
profesijos, taip formuojama skétinés kompetencijos samprata. Teoriné analizé at-
skleid¢, kad jvairiy kompetencijy jungimasis i platesnes skétines kompetencijas ir
tokiy platesniu kompetencijy turinio priklausomybé nuo konteksto faktoriy (globa-
lyji, lokaly ir nacionalini, specifini socialini-kultiirini, profesini, sektorini ir t.t.) yra
mazai istirtas dalykas. Todél buvo atrastas ir sudarytas magistranty tarpkulttirinés
kompetencijos modelis, kuriame labai svarbia vieta uzima bendryju/perkeliamuyjy
ir specifiniy ompetencijy junginys, kuris sudaro magistranto profesinio dalyvavi-
mo tarptautinéje veikloje kompetencija, bidinga bet kokiai Siuolaikinei profesijai
(verslininkams, policininkams, déstytojams, socialiniams darbuotojams). Todél
tarpkultiiriné kompetencija, bidama bendrosios kompetencijos dalis, profesiniame
kontekste igauna vis kitokia reik§mg ir turini.

4. Kadangi tarpkulttiriné kompetencija yra sudétingas konstruktas, multidi-
mensinis, atsirandanti ir ugdoma sarysSyje su kitomis kompetencijomis, tai labai
svarbu tampa diferencijuoti ugdymo procesa ir kompetencijy apibrézima pagal
pakopas (bakalauras, magistras). Tyrimo kompetencijas igyjantis asmuo (Siuo at-
veju magistrantas), kaip ir bet kokios srities specialistas, sickdamas lygiaverciai
konkuruoti bendroje moksliniy tyrimy erdvéje (specialistas — pasaulinéje darbo rin-
koje) be specifinés kompetencijos kuria sudaro konkrecios srities zinios, techniniai
gebéjimai, privalo igyti ir bendrqjq kompetencijq (tame tarpe ir tarpkultiiring kom-
petencija), apimancia gebé¢jimus tinkancius daugumai profesinés veiklos sriciy ir
bitinus zmogui, norin¢iam tobuléti bei sekmingai adaptuotis visuomenéje. Todél
analizuojant magistranty tarpkultiirinés kompetencijos profesiniame kontekste ug-
dyma, svarbu ugdyti tyrimo kompetencija placigja prasme ir ne tik, nes kuomet
kalbame apie magistranty tarpkultiiring kompetencija, turime suprasti, jog tai yra
ivairiy kompetencijy junginys ir, kad viena kompetencija jungiasi su kitomis kom-
petencijomis, t.y. bendrosiomis/perkeliamomis ir specifinémis/dalykinémis kompe-
tencijomis. | magistrantlira atéj¢ studentai jau turi ivairiy tarpkultiiriniy patiréiy
atsinesg i8S pries tai vykusio formalaus ir neformalaus ugdymo proceso, socializaci-
jos, bakalauro studijy ir pan., tad juy ziniy, gebé&jimy, nuostaty ir vertybiy lygis yra
labai skirtingas. Tad magistranty tarpkultiirinés kompetencijos (tick bendrosios,
tiek specialiosios) ugdymui reikia sudarytos palankios ugdymo aplinkos, diferen-
cijuoty ugdymo ir vertinimo metody ir formuy, atsizvelgiant i aukstosios mokyklos
institucing internacionalizacijq (studenty mobiluma, tarptauting moksling veikla,
internacionalizacijos namuose strategijas, internacionalizuojant studiju programas,
plétojant | geb¢jimy ugdyma orientuota akademing veikla, integruojant europines
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dimensijas, skatinant tarptautinius mokslinius tyrimus ir projektus bei liberalios
akademinés kulttiros studijy veiklas).

5. Tarpkulttrinés kompetencijos vertinimo procese turi biiti taikoma verti-
nimo bei matavimo metody ir techniky trianguliacija, sickiant ne tik aprépti visus
tarpkultirinés kompetencijos komponentus (zinias, geb¢jimus, nuostatas, asmeni-
nes savybes, kultiirini samoninguma, metakogntyvines strategijas), bet ir realizuoti
kompetencijy ugdymu gristo ir naujo, netradicinio vertinimo tikslus atsizvelgiant |
visy edukacinio proceso dalyviy (besimokanciojo, déstytojo, organizacijos) intere-
sus. Tarpkultiirinés kompetencijos vertinimo sunkumai iSkyla siekiant atlikti holis-
tini, visus kompetencijos komponentus aprépiantj vertinima. Taikant atitinkamus
tarpkultiirinés kompetencijos ugdymo ir tuo paciu vertinimo strategijas ir metodus
kartu galima aprépti kelis, o kartais ir dauguma tarpkultiirinés kompetencijos kom-
ponenty (pavyzdziui, patirtinio mokymosi uzsienyje derinimasis su refleksyviais
metodais — aplanku, refleksyviais dienorasciais ir su inventarijais). Tarpkultirinés
kompetencijos vertinimas turi atitikti tarpkultirinés kompetencijos vystimosi mo-
deli (developmental model) ir galima kompetencijos tobuléjimo dinamika tarpkul-
tirinio ugdymo arba tarpkultlirinés patirties igijimo procese. Vertinimo aplinka ir
metodai turi iSryskinti Sia dinamika, todél vertinimas ir ugdymas pagal galimybes
turi vykti taikant patirtini mokyma realiy arba imituoty kultiiry sankryzoje. Norint
vertinti ne tik Zinias, bet gebéjimy ir nuostaty raiska, tarpkultiirinés kompetencijos
vertinimo technikose turi biti jungiama kuo daugiau vertinimo strategiju — savegs
vertinimas (self-assessment), bendrakursiy vertinimas (peer-assessment), déstytoju
verinimas (futor-assessment), grupinis vertinimas (group assessment), kompetenci-
ju aplanko vertinimas (portfolio-assessment). Taip gali biiti realizuojamas netradi-
cinis, naujasis i studenta orientuotas ir kompetencijy ugdymu gristas vertinimas,
kuris jgalina studenta vertinti tiek save, tiek kitus, bei uztikrina griztamaji rysj ir
ugdytinio refleksija.

ISvados ir apibendrinimai i$ disertacijos empiriniy tyrimy:

1. Empirinis $io darbo tyrimas atskleidé tarpkultirinés kompetencijos kon-
strukto sudétinguma ir patvirtino ne tik teorines hipotetines {zvalgas, bet ir tyrimo
hipotezg, kad tarpkultiiriné kompetencija formuojasi visa zmogaus gyvenima, jos
ugdymui turi jtakos asmens individuali patirtis (formalioji, neformalioji, savaimi-
nio ugdymo). Analizuojant tyrimo dalyviy interviu atrastas ir papasakotas pirminés
socializacijos patirtis ir juy svarba ugdant tarpkultiring kompetencija, galima daryti
i8vada, kad tarpkultiirinés kompetencijos ugdymas ir ankstyvoji patirtis nulemia to-
lesne tarpkulttirinés kompetencijos raida ir tai yra smarkiai salygota visuomengés ir
kultiiros jtakos. Sociumo, visuomenés vaidmuo ir pozitiris (multikultiiriné, ekono-
ming, socialing, istoriné aplinka) | tarpkultirinés kompetencijos ugdyma yra labai
svarbus veiksnys tarpkultiirinés kompetencijos formavimuisi. Siuo atveju galima
atskirti 2 tendencijas, kurios pastebétos analizuojant interviu metu gautus duome-
nis i§ magistranty (tiek lietuviy, studijuojanciy Lietuvoje, bet turinciy tarpkulttiri-
nés patirties, tiek uzsienieciy, studijavusiy, arba studijuojanciy Lietuvoje), kad:
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e Lietuvoje studijuojantys ir turintys tarptautinés patirties magistrantai,
kalbédami, prisimindami savo pirming (anksciau igyta, socializacijos
ir ugdymo procese suformuota) patirti, i$skiria Seimos instituto ir mo-
kyklos itaka ju tarpkultiirinés kompetencijos ugdymui, kaip lemiancius
veiksnius. Tuo tarpu visuomenés ir kulttiros itaka ankstyvajam tarptau-
tiSkumo ugdymuisi i§ vis neminima tyrimo dalyviy. Nes viena vertus
Lictuvos kulttira yra monokultiiriska, néra daug ir dideliy etniniy gru-
piy ir mazumy, palyginus nesusiduriama su ,kitoniskumo* keliamy
problemy sprendimu. Kita vertus Lietuvoje vyraujantis monolingviz-
mas, taip pat nesudaro salygu pazinti kultiiring {vairovg ir susidurti su
kalbinémis problemomis.

e  Magistrantai i§ uzsienio, studijuojantys ar studijave Lietuvoje, kalbé-
dami, pasakodami apie savo pirming (anksciau igyta, socializacijos ir
ugdymo procese suformuota) patirtj, pirmiausia iSskiria visuomenés ir
kulttiros veiksni kaip lemtinga formuojantis ju tarpkultiirinei kompeten-
cijai. Tik tuomet jie mini mokyklos, Seimos institutus, taciau Seimos
institutas $iuo atveju yra minimas ne tik pazintiniame tarpkultirinia-
me, bet ir profesiniame tarpkultiiriniame kontekste, kas neatsispindi
Lietuvos magistranty atveju. Tokie rezultatai rodo, kad visuomenés ir
kultiiros itaka tampa labai svarbus magistranty tarpkultiirinés kompe-
tencijos ugdymo veiksnys, kuri lemia pirminés socializacijos metu igy-
ta patirtis, kuri véliau plétojasi ir vystosi kituose asmens socializacijos
institutuose.

2. Analizuojant vidinés ir iSorinés motyvacijos reik§mg tarpkulttirinés kom-
petencijos ugdymui, Lietuvos studentai daugiausia aptaria nesamoninga tarpkultt-
rinés kompetencijos plétojima, supratima, kad gal ateityje prireiks uzsienio kalbos
ziniy, o uzsienio studenty studijavusiu/studijuojanciy Lietuvoje vidiniai motyvai,
paskating isitraukti { tarptautini bendradarbiavima yra daug platesni ir kultiirinio —
socialinio konteksto salygoti, susij¢ su profesiniu smalsumu, supratimu, kad turi
kuo daugiau keliauti kol esi jaunas, noras gyventi ir dirbti kitoje kultiroje. Taciau
analizuojant iSorinius motyvus labai svarbus yra Seimos, déstytoju ir mokytoju
vaidmuo, paskatinimai, pasiilymai keliauti, ivertinimas uzsienio k. ziniy lygio ir
pan. Tyrimo dalyviai, turéj¢ kryptinga vedima tarpkultiriSkumo link ir iSorini mo-
tyvavimga ir palaikyma sékmingiau ir iniciatyviau isitrauké i tarptautines veiklas,
studijy i8vykas ar praktikas.

3. Labai svarbus vaidmuo ugdant magistranty tarpkultiring kompetencija
tenka aukstojo mokslo institucijai ir bendrai institucinei politikai, vykdomiems in-
ternacionalizacijos procesams. Daug démesio skiriant ne tik tolimiesiems (institu-
ciniams) veiksniams jgyvendinti (1) auk$tojo mokslo institucijos dalyvavimas tarp-
tautinése programose; 2) uzsienio kalbos politika universitete stiprinant tarptauting
dimensija; 3) informacijos vieSinimas ir sklaida suteikianti studentams daugiau ga-
limybiy isitraukti | tarptautines veiklas), bet ir artimiesiems veiksniams (studijy pro-
gramos, kurioje magistrantai studijuoja) internacionalizacijos veiksniams stiprinti
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(1)uzsienio kalbos naudojimas studijy metu, 2) patirtis su atvykstanciais i studiju
programa déstytojais uzsienieciais, 3) erasmus studenty itraukimas i studijy pro-
cesa konkrec€ioje studiju programoje, 4) studiju programos tarpdiscipliniSkumas;
5) magistranty dalyvavimas tarptautinése mokslinése konferencijose), kurie prisi-
deda prie tarpkultirinés kompetencijos ugdymo per mokymosi salygy sudaryma
ivairioms realioms tarpkultirinéms problemoms sprgsti, bet ir stiprinant studiju
programy internacionalizavima ne tik per internacionalizuoto turinio paskaity kon-
spekty ir nuorody i moksling literatiirg uzsienio kalba pateikima magistrantams, bet
ir per simuliaciniy uzduoc¢iy skirty savarankiskam bei komandiniam darbui kiirima,
probleminiy, projektinio tipo uzduociy pateikima ir vertinima.

4. Apibendrinant galima teigti, kad edukaciné aplinka Lietuvos aukstosiose
mokyklose dar néra pakankamai orientuota | mokymosi paradigma ir jgalinanti
studenta igyti tarpkultiriniy kompetencijy. Nors pavieniy atvejy pasak tyrimo da-
lyviy yra, bet analizuojantis visas edukacinés veiklos salygas, pradedant nuo psi-
chologiniy salygu, t.y. pozityvaus klimato, paritetiniy déstytoju studenty santykiy
pasak tyrimo dalyviy dar néra, nes labai jsiSaknijgs ir atéj¢s i§ ankstesniu studenty
patiréiy yra formalus bendravimas tarp déstytojo ir studento (vieno ekspertiné funk-
cija, kito — pasyvaus klausytojo). Tiesa, kaita Sioje srityje pastebima, nes tyrimo da-
lyviai atkreipia démesi { tai, jog jaunesni déstytojai yra daugiau link¢ kooperuotis,
bendrauti, susitikti neoficialiose vietose padiskutuoti ir pan. Ypac studentai pastebi
ir atskleidzia kaip neigiama faktoriy — déstytojo uzsienio kalbos nemokéjima, kas
i§ esmeés silpnina paciy studenty paruosima ir ju tarpkulturiskumo ugdyma. Lygin-
dami uzsienio déstytojuy kompetencija, studentai ypac atkreipia démesi { mokéjima
motyvuoti ir sudominti juos savo dalyku, bei naudoti jvairius aktyvius mokymosi
metodus, leidziancius jiems pasiekti itin gerus rezultatus. Tuo tarpu magistrantai
analizuodami studijy procesa savo institucijose, pasigenda interaktyviy, aktyvinan-
¢iy metody, kuriuos randa studijuodami uzsienio institucijose, kaip pavyzdziui
komandini darba, diskusijas, simuliacinius zaidimus, probleminj mokyma. Aktyvi-
nantys metodai, pasak tyrimo dalyviy yra vienas i§ labiausiai juos motyvuojanciy
studijuoti veiksniy.

5. Tyrimo rezultatai atskleidé, kad ugdant magistranty tarpkultiiring kompe-
tencija ypac svarbios tampa edukacinés priemonés (patirtinis, probleminis, reflek-
syvusis, bendradarbiavimu gristas mokymasis), kurios siejasi su teorinémis zinio-
mis, igyjamos tiek formaliuoju, tick savaiminiu biidu, o patekus i realig situacija,
sprendziant realias tarpkultirines problemas jsiveiklina konkrecioje situacijoje ar
problemoje. Tyrimo metu iSryskéjo iSgyventos, patirtos tyrimo dalyviy problemi-
nés situacijos, kurios ugdé ju tarpkultiiring kompetencija ir jos elementus, kurie
iSryskéjo dalyvaujant erasmus mainy programose, realiose tarpkultirinés saveikos
aplinkose. Ypac pasipildé teoriniuose modeliuose aprasytas tarpkultirinés kompe-
tencijos sunkiausiai ugdomas elementas — nuostatos bei asmeninés savybés: anali-
zuojant tyrimo dalyviy interviu, paaiskéjo, kad turimos teorinés zinios bei jgudziai
gauti formalaus mokymosi metu padeda plétoti savaiminio mokymosi darbo vie-
toje praktines zinias ir jas taikyti susidiirus ir sprendziant darbo metu kylancias
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problemas ar situacijas. Tad ugdant tarpkultiiring kompetencija reikia tinkamy te-
oriniy ziniy, kad jos véliau galtéty isiveiklinti praktikoje. ISrySkéjes tarpkultirinés
kompetencijos augimo ir tobulé¢jimo ugdymosi scenarijus atspindi kompetencijos
formavimo sudétinguma, kuris priklauso nuo probleminio, patirtinio, savaiminio,
formalaus mokymosi.

Apibendrinant uzsienio magistranty igytas patirtis labai svarbios tampa zi-
nios (teorinés) igytos vykstant i kita kultiira arba blinant joje, nes tai padeda iSveng-
ti giliy konflikty ir nesusipratimy bendraujant skirtingy kultiiry atstovams.

6. Kickybinio tyrimo rezultatai byloja apic pedagoginio poveikio, integruo-
jant inovatyvias mokymosi veiklas efektyvumg ir sékminguma:

6.1. Kiekybinio tyrimo metu atlikta faktoriné analizé nustaté, kad semestro
pabaigoje pageréjo magistranty tarptautiniam moksliniam bendradarbiavimui rei-
kalingos tyrimo kompetencijos metakognotyvinis elementas: studentai pradéjo ais-
kiau apibrézti Sios kompetencijos struktiirg ir diferencijuoti dalis. Tyrime dalyvave
studentai geriau vertina visy pedagoginés intervencijos metu ugdyty kompetencijy
lygi (lyginant semestro pradzios ir pabaigos vertinimus). Tik asmeniniy savybiy ir
uzsienio kalbos gebéjimy vertinimai atskleidé nezymia pazanga, kas gali biiti pa-
aiSkinama tuo, kad asmeniniy savybiy ir nuostaty kaita numato ilgesni laiko tarpa
nei vienas semestras ir intensyvesnj patirtini mokymasi, artima realiai socialinei ir
darbinei aplinkai, nei tai taikoma auditoriniame ir nuotoliniame mokymesi.

6.2. Lyginant edukacinése veiklose dalyvavusiy ir nedalyvavusiy magistran-
ty uzsienio kalbos kompetencijos vertinimus, nustatyta, kad edukacinése veiklose
dalyvave studentai labiau patobulino savo profesinés angly/vokieciy kalbos skaity-
mo ir supratimo, atskiry teksty raSymo gebéjimus bei mokslinés uzsienio kalbos
(vokieéiy, angly, rusy) Zinias. Sie duomenys liudija studijy procese taikyty integ-
ruoto uzsienio kalbos ir dalyko mokymosi metody bei specializuoto intensy-
vaus uZsienio kalbos mokymosi kursy efektyvumag. Minétos projekto priemonés
buvo tikslingai nukreiptos { mokslinio teksto supratimo geb¢jimy tobulinima.

6.3. Lyginant edukacinése veiklose dalyvavusiy ir nedalyvavusiy magist-
ranty tyrimo atlikimo kompetencijos elementy vertinimus, nustatyta, edukacinése
veiklose dalyvave studentai geriau vertina visus tyrimo atlikimo kompetencijos
komponentus. Tai liudija projekte taikyty edukaciniy priemoniy efektyvuma: ma-
gistranty atlickami moksliniai-taikomieji darbai verslo imonése ir organizacijose,
integruoto uzsienio kalbos ir dalyko mokymosi modulis ,,Mokslinio tiriamojo dar-
bo organizavimas®.

6.4. Poky¢io tyrimo metu nustatytas vidutinio stiprumo mokslinés kompe-
tencijos specialiyjy ir bendryjy gebéjimy rysis (koreliacijos tarp tyrimo atlikimo
ir uzsienio kalbos, informacinio rastingumo, karjeros ir laiko vadybos gebéjimy)
pagrindzia disertacijoje aprasytos placiosios tyrimo kompetencijos, reikalingos
tarptautiniam bendradarbiavimui, strukttira.

Tyrimas atskleidé nuotolinio mokymosi poveiki savarankisko darbo ir laiko
vadybos gebéjimams tobulinti. Studijos nuotolingje aplinkoje paskatino studentus
tinkamai skirtyti laika uzduotims atlikti, ugdé gebéjimus dirbti nuosekliai ir meto-
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diskai, atliekant ir laiku pristatant savarankisko darbo tarpines uzduotis kaupiama-
jam vertinimui.

6.5. Nustatytas teigiamas mokslinés patirties uzsienyje poveikis tarptauti-
niam bendradarbiavimui reikalingos tyrimo kompetencijos vertinimui. Tai parodo,
kad $i kompetencija gali buti s€ékmingai ugdoma labiau internacionalizuojant ma-
gistrantiiros studijas per mobiluma. Vertinant tarpkultiirinés kompetencijos plétote,
nustatyta, kad edukacinése veiklose dalyvave magistrantai labiausiai patobulino
Sios kompetencijos kognityvini ir metakognotyvini elementa: magistrantai pagili-
no zinias apie bendrus ir mokslinius kultiirinius skirtumus, susipazino su kity Saliy
moksliniy kultiiry ypatumais, ivertino savo tarpkultiirinés kompetencijos lygi bei
suformulavo $ios kompetencijos tobulinimo strategijas. Nors nuotolinis ,, Tarptauti-
nés mokslo komunikacijos* modulis nesuteiké galimybiy realizuoti tiesioginj patir-
tini tarpkultiirini mokymasi, kai realioje socialingje aplinkoje vyksta tarpkultiiriné
saveika, taciau nuotolinis analitinio pobidzio modulis monokulttrinéje, kultiiris-
kai homogeniskoje mokymosi aplinkoje pasieké tarpkultiirinés kompetencijos nuo-
staty pazanga.
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