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INTRODUCTION

Relevance of the thesis. Scientists investigate musical education as a source of
spirituality, creativity, aesthetic taste and understanding of the world, thus they discuss a
lot about the influence of music on a person’s spiritual development. The nature of music
is special in the way that it helps to reveal new horizons of musical significance.
Through aesthetic experience, music allows to realize the meaning of existence. Art is
treated as an immense space to manifest the possibilities of experience, and human
experiences are characterized by the fact that each of them allows to distinguish more
new meanings. Basing on the phenomenological philosophy, it is possible to directly
describe the experience as it is and to develop the conceptual horizons opened by
experience in different social and artistic perspectives of life, including the perspective
of musical education.

From the phenomenological point of view education has not been studied
consistently in Lithuania, although philosophers develop phenomenological ideas A.
Mickunas, A. Sverdiolas, M. Gutauskas, D. Jonkus, J. Baranova, T. Sodeika, V.
Rubavicius and T. Kacerauskas. Phenomenological approaches for school were
discussed by A. Mickunas (2009). Educational theory is based on phenomenological
provisions, and specialists of non-music areas often apply the phenomenological method
in practice. Some practical aspects of the phenomenology of education were explored by
L. Duobliené (2004, 2008, 2011). The field of her research is the application of the
phenomenological method while teaching ethics. A. Juodaityté (2003) theoretically
based the meta context of the phenomenon of childhood and its educational
reconstructions. The phenomenological perspective of the development of general skills /
learning in the professional preparation was studied by A. Cepien¢ (2010). There are
prepared textbooks, based on the phenomenological method - textbooks on the
researches of religion by G. Beresnevi¢ius for 11" and 12" grades (2003) and
“Philosophy for 11-12" grades” by T. Sodeika and J. Baranova (2002).

Much more researches of phenomenological education are found in the works of

foreign scientists. In the collective monograph by American scientists-theorists and



practitioners G. Kneller, R. Harper, D.E. Denton, D. Vandenberg and G. Chamberlin
Existentialism and Phenonmenology in Education: collected essays (1974), most
attention is paid to the application of philosophical ideas in educational practice,
including the subjects of art. Phenomenological approaches in education are used and
phenomenological researches are developed by M. Green (1990, 1994), M. Van Manen
(1990), C. Moustakas (1994), B. Dahlin (2001), A.T. Tymieniecka (2008), J. Ellett
(2011). In the area of music, T. Clifton (1983) and L. Ferrara (1991) are famous for their
phenomenological researches. Basing on the phenomenological aspect, the Belarusian
music educator V. Jakoniuk (2009) is interested in the search of a new paradigm of
musical education. The new educational paradigm, introduced by the scientist, states that
music should take the most important place because music, as special non-verbal
communication, may express what cannot be said in words. Musical activities (playing
of music) in the process of education is one of the tools for the knowledge of the world
and a source of personal creative activity. The methodological model of the
phenomenological methodology of art perception, basing on Husserl’s philosophical
ideas, is developed by the Russian researchers from Vladimir Phenomenological and
Aesthetic Education Center R. Kurenkova, J. Plekhanov, J. Rogachiova, L. Vysockaja,
T. Filanovskaja (2003-2006). In Lithuania, musical education as a spiritual maturing
process, from the phenomenological and realistic aspect, has been reviewed by the
researcher Z. Rinkevicius (2009).

Musical education has old traditions in Lithuania and robust methodological basis,
which have been established by the most outstanding music educators and scientists. The
pioneer of the pre-school education reform of the Lithuanian education A. Katiniené
developed a preschool musical education and training methodology (“Methodology of
musical upbringing and education of children in kindergarten”, 1983), she is also a
preparer and co-author of a variety of teaching methodological tools. In addition to the
works by A. Katiniené, designed to be used at school, she has also published more than a
hundred scientific articles in the Lithuanian and foreign press. The music educator E.
BalCytis has prepared several musical education programs, 10 books on methodology for
music teachers and other teaching materials, also has developed a complex system of
musical education and has produced more than 20 music textbooks which are being

updated and re-published since 1973, however, he did not carry out thorough researches.



Music cognition and perception issues are studied by A. Pilic¢iauskas (1984, 2003),
besides, in his research field, the interfaces of spiritual, moral and artistic development
are particularly relevant. They are presented as a possibility to make education more
effective. Philosophical ideas of Suzuki and the Suzuki method in musical education are
developed by D. Aukstikalnyté (2006, 2011). The researchers of the field of musical
education of the recent years A. Girdzijauskas (2008), R. Girdzijauskiené (2003, 2009)
and H. Se¢kuviené (2004) research the potential for improvement of musical education
and the condition of musical education. The area researched by A. Girdzijauskas — how
musical activities foster students’ moral culture, and also, he analyzes the situation of
musical education in Lithuania: its significance and problems. The development of
children’s creativity by musical education is researched by R. Girdzijauskiené, and the
structure of the child’s musical abilities and educational opportunities are studied by H.
Se¢kuviené. She emphasizes preschool-age children’s musical abilities as underlying
further successful musical activities. The application of cognitive linguistics in the
studies of musical education, when the metaphorical language is highlighted while
constructing the musical meaning, has been studied by E.A. Sakadolskiené (2003).
However, these researchers pay little attention to the phenomenological methodology as
they analyze more deeply other theoretical schools. This is one of the reasons which
encouraged to research the field of the phenomenological musical education as yet
another possibility to look at the musical education process deeper, highlighting the
uniqueness of the human experience through the meanings of his personal experience,
I.e. aesthetic perception and the impact of music as inexhaustible source of spiritual
development to further education of young people.

Aesthetic perception and the individuality of aesthetic consciousness are most
clearly seen in the contact with music (Sezeman, 1970). It does not depict the reality,
however, it may convey a human’s emotional experience of the world, thus aesthetic
perception in the musical education is one of the most important aspects of the
educational process. There are practical studies which treat musical education as
immediately musical-aesthetic, without distinction of aesthetic perception as a
phenomenon, but rather emphasizing musical knowledge, skills and the formation of
aesthetic taste or ideal (Jareckaité, 2008). In the theory of musical education E.

Panaiotidi (2003) highlights the confrontation of the praxial philosophy of musical



education and the musical education as the philosophy of aesthetic education. According
to the scientist, the thinking of musical education may not be based solely on the concept
of music as an aesthetic art as musical education is also a practical activity, a long
learning process, whose object is considered to be acquired musical skills, knowledge,
and not just aesthetic perception, although the confirmation of successful high-quality
musical education is exactly a factor of aesthetic perception, which represents the case
of hidden aesthetic in the practical theory of musical education.

Basing on phenomenological provisions, aesthetic perception may be highlighted
from the other aspect - not only as a result of the process of musical education, but also
as the reflection of aesthetic experience (Merleau-Ponty, 1999; Ingarden, 1997;
Dufrenne, 1992) in a pedagogical situation, in a given space and time. The lived
experience may be explored in a variety of ways: from the description of experience,
analysis and reflection, to the narrative. The belief that stories give meaning to people’s
lives, and that those stories may be processed as data, is the basis of the research of the
narrative. The practical aspect of narrative in the educational process is examined by
M.A. Peters and N.C. Burbules (2008). They state that narratives are inevitable in the
educational process because they constitute a way to understand the lived experience. J.
Ellett (2011) claims that narrative and phenomenology can be used as a methodology for
art teachers who seek to reflect the aesthetic perception. Storytelling as a method, in the
phenomenological tradition, is detected in the works by P. Ricoeur (2006) and the
educational philosopher M. Green (1991). The significance of the metaphor in the
construction of a story is stressed by these scientist. The term “narrative” is detected in
the works on educology in Lithuania, however, they rarely study narrative as an object.
L. Duobliené (2006, 2011) discusses the narrative, modifying the role of the educator in
the development of educational goals and values, and the narrative, as the prospects of a
method analyzing meaningful curricular fields, however, the author does not go deep
into the analysis of aesthetic education.

After the analysis of the literature it becomes clear that the topics and problems of
the application of the phenomenological method in education is quite rare in Lithuania,
usually understood in terms of a more general view, when the subject is raised as a
phenomenon, however, there are no consistent, methodologically based on

phenomenology, completed researches neither in the field of music not other subjects,



especially when the narrative method is applied in education. There are more researches,
revealing new and not-researched aspects of the musical education process in foreign
literature. This had encouraged the author of this thesis to choose this little researched

problem area in Lithuania and to formulate the problem.

Problem of the research. Phenomenology is not simply a study of human
consciousness. Its aim is to develop attentiveness to experience, modifying our usual
ways of perception and allowing us to conceptualize over and over again what and how
we are experience. Basing on phenomenology, it is possible to explore the problems
related to human life, because it is considered intentional philosophy of life, and to
describe those structures of consciousness of the world, without which the human life in
the world would be impossible. The phenomenological method suspends and brackets
assumptions and theories so that by “pure vision” and following the intuition, analysis,
description and the insight of a specific phenomenon would be possible.

At a music school, in an individual music lesson the teacher devotes most of the
time for narrative, interpretation or demonstration as how the student should play. The
aspects which should be analyzed highlighting the individual aesthetic experiences of a
student may reveal what forms the aesthetic world of the student the best and what
approaches for the promotion of the aesthetic perception of the student may be revealed
by the teacher: how a student’s emotions are encouraged and what linguistic means are
used by the teacher to transfer the meaning of music. However, seeking that education
would be meaningful during a lesson; the lived experiences of a student should also be
respected. Due to today’s culture of consumption and the influence of modern
technologies, individuality and attention to personal experiences is disappearing in the
dealing of various social problems, therefore individual lessons at music schools, where
communication between two people takes place, is one of the possibilities to investigate
a student’s individual experience and the horizon of aesthetic perception. The diagnosis
of aesthetic perception, according to many researchers, is hardly palpable, so scientific
researches avoid it or replace it with quantitative measurements, which, according to the
specialists of phenomenological education, do not reflect the real picture. This study is
aimed to grasp phenomenal aesthetic experiences of students and to describe them

scientifically without prejudice towards an individual’s uniqueness and to base the



teacher’s narrative as one of the fundamental approaches designed to promote a student’s
aesthetic perception.

Seeking to highlight the specificity of a student’s aesthetic perception, the context of
musical education at a music school had been chosen as at such school, an individual
meeting of a teacher and a student in the lesson of a particular musical instrument takes
place. Music, as a phenomenon, is favourable due to its qualities to be accepted by a
person as the meaning of the person’s own experience, moreover, it is not limited, but
rather opening the multiplicity of meanings of aesthetic experience.

Considering phenomenological approaches as the starting point, the following
problematic issues have arisen in the thesis:

* To ascertain how a teacher’s speaking “here and now” arises the student’s aesthetic
awareness and how the student accepts it, by analyzing the individual relationship of the
teacher and the student,

» How does the teacher recognise that his / her narrative has reached the student and
that he / she has encouraged the student’s aesthetic perception.

The object of the research — influence of teacher narrative on the student’s
aesthetic perception in a particular pedagogical situation.

The aim of the research - to examine how teachers, working with a single student
in a music lesson, affect the student’s aesthetic perception by narrative and how the

teachers recognize this perception, on the basis of phenomenological approaches.

Objectives of the research

1. To introduce the ideas of phenomenological philosophy that are relevant to the
application of the phenomenological method in education and to highlight the
importance of experience in the educational process.

2. To reveal phenomenological approaches of aesthetic perception emphasizing the
significance of narrative in the process of musical education.

3. To prepare a conceptual methodological plan on the empirical research of the
influence of narrative upon the aesthetic perception of a student in an individual music

lesson, focusing on the highlighting of the phenomenon of aesthetic perception.
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4. To perform an empirical study of the influence of teacher narrative on the
aesthetic perceptions of a student: to detect and to describe the student’s aesthetic

perception and the conditions of its recognition.

Defensive statements of the thesis

Constructed on the basis of phenomenological provisions, the teacher’s narrative
opens a wide horizon for the perception of the uniqueness of the world and self-
expression to the student through music.

As a narrative figure and expression of existential language, the metaphor makes the
student able to understand the meanings that the teacher cannot convey using everyday
language.

The encouraged aesthetic perception of the student is “embodied” and recognizable

through the musical expression.

Methodological provisions. Phenomenological philosophy, phenomenological
educational theory and a descriptive phenomenological analysis creates the basis of the
methodology of this thesis. The main provisions used to prepare the conceptual
methodological plan of the influence of the teacher’s narrative upon the aesthetic
perception of a student are based on E. Husserl’s philosophy. Also the plan is
supplemented by the ideas of other phenomenological philosophers - M. Merleau-Ponty,
I. Dufrenne, R. Ingarden, P. Ricoeur, as well as the principles of the application of the
phenomenological method in the educational process of educational philosophers J.G.
Chamberlin and D. Vandenberg. The thesis also refers to the theories of the
representatives of Husserl’s phenomenological music analysis of T. Clifton and L.
Ferrara, which help to reveal the capabilities of the phenomenological approaches to
music perception. A phenomenological study aimed to describe the influence of the
teacher’s narrative is performed basing on the of methodology of T. Groenewald (2004),
JW. Creswell (2007), C. Moustakas (1994) and the methodology of descriptive
phenomenological analysis by L. Ferrara (1991), with special emphasis of the analysis of
eclectic method of Ferrara. Seeking to reveal a student’s aesthetic perceptions, it is

referred to the model of phenomenological methodology of the perception of a piece of
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art, which is based on the phenomenological reduction, which helps to perceive the
essence of a piece of art and aesthetic perception (Kurenkova, 2003).

The phenomenon of the aesthetic perception had been considered to be the starting
point, while preparing the conceptual plan of the research of the influence of narrative
upon the student’s aesthetic perception. Which, according to phenomenologist, is an
expression of pure consciousness. A conceptual plan of the influence of the teacher’s
narrative on the aesthetic perception of a student has been formed, highlighting the
essence of the manifestation of the phenomenon in consciousness and applying the
insights of the phenomenological analysis of music and the methodological guidelines of
aesthetic perception of a piece of art.

Methods of empirical research. The study was conducted in accordance with the
principle of triangulation. The response to the teacher’s narrative by the students was
investigated during the observation of musical lessons, and after unstructured interviews
with the teachers and students, the subjective experiences of the students have been
described and analyzed, which unfolds in musical expression, and the recognition

elements of aesthetic perception have been highlighted.

Novelty and practical value. For the first time, the aesthetic perception of music on
the basis of phenomenological access, was analysed, from a theoretical point of view
through musical expression, possibilities of the application of the phenomenological
method in education were highlighted and the horizon of aesthetic perception as the
occurrence of a phenomenon was described through the four components of music
experience - space, time, performance/play and feel.

A conceptual methodological plan was developed and an empirical study was
performed, based on the theory, trying to establish the influence of the teacher’s
narrative upon a student’s aesthetic perception and musical expression. During the study,
during interviews, the teachers and students were asked to describe their experience in
the space of music and internecine relationships, seeking to assess the individuality and
uniqueness of experiences, and during the observed lessons teachers’ language was
recorded, with particular emphasis on metaphors which are treated as existential parallels
of language. The package of empirical research data is unique because aesthetic

perception was identified (using triangulation) from different perspectives: the teacher
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and student’s interviews and the observation of the lessons by the investigator. This kind
of research has not yet been performed in Lithuania.

The performed synthesis of the analyses of the theoretical and empirical parts has
shown that, it is possible to detect the deep aspects of the musical education process
using the phenomenological method in education: to identify the influence as an
internecine interaction between the educator and the learner, and with the help of
narrative to understand the unique experiences of the subjects and to grasp their aesthetic
perception. The immense potential of description of the meanings to a student or
directing him / her was revealed by the variety of teachers’ texts, furthermore, it showed
the students’ understanding and openness to metaphorical text, startling with its richness.
These kinds of texts are rarely found in traditional pedagogical processes and their
surveys. This study allows to think about a further step - to move the narrative and

metaphor-based approach to the teaching of other subjects.

Approval of the results of the dissertation research

Scientific publications on the topic of the thesis in reviewed scientific journals:

1. Venslovaité V. The Discourse of Phenomenological Musical Education: between
Ethics and Aesthetics // Acta Paedagogica Vilnensis, 2011, Nr. 26, p. 35 - 48.

2. Venslovaité V. Metaphor as a Semantic Resolution of Musical Education:

Phenomenological Insights // Acta Paedagogica Vilnensis, 2013, Nr. 30, p. 47 - 55.

Papers on the topic of the thesis, read in conferences:

1. Venslovaité V. Fostering of Creativity: Metaphor in the Musical Expression. An
international conference organized by Lithuanian University of Educational Sciences
Education at the Crossroads in the Development of Culture and Man: Insights from
Meile Luksiene’s Legacy in Education into the Past, Present and Future on 25— 26
April, 2013.

2. Venslovaité V. Aesthetic Perception and Narrative: Prospects of Musical
Education. Scientific practical conference Spirituality, Music and Education in Cultural
Context organized by the 2nd International Movement Spirituality and Musical
Education (SAME) on 27- 29 June, 2013.
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Structure of the thesis. The dissertation consists of an introduction, four chapters,
conclusions, discussion, references, 9 tables and 3 annexes (conceptual methodological
plan scheme, 4 tables and transcribed material of interviews with 10 teachers and 10
students). References consist of 145 literature sources in Lithuanian, Polish, Russian and
English were used.

The first chapter of the theoretical part of the thesis sets out the main principles of
phenomenological philosophy and the opportunities of the practical application of the
phenomenological method basing on the ideas of E. Husserl and other phenomenologists
and educational philosophers. The second chapter presents the concept of aesthetic
perception and aesthetic experience from the phenomenological perspective and the
perspective of narrative as a method in musical education. The third chapter presents the
analysis of phenomenological music perception and the guidelines of the approach to
musical perception. The fourth chapter presents the empirical research methodology,

instrumentation, methods and data analysis.
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BRIEF OVERVIEW OF THE THESIS CHAPTERS

Chapter 1. Phenomenological approaches of education

The first chapter of the thesis, seeking to reveal the thesis’s methodological
approaches, features, first of all, the essential ideas of phenomenological philosophy,
with a focus on E. Husserl. The concepts of intentionality, phenomenological reduction,
intersubjectivity, horizon, explaining phenomenology as a science of consciousness
exploration, are discussed. The thesis explores M. Merleau-Ponty’s (2006, 2007) theory
of corporeity stating that in the actions of the body lies a pre-reflective relation with the
world and that the body adjusts the projects created by consciousness. Another important
aspect - the possibility of a practical application of the phenomenological method.
Basing on H. Spiegelberg’s (1982) analysis of the theory of the phenomenological
method, it is showed how the phenomenological method can be applied in practice. The
possibilities of the application of this method in education are analyzed and it is
compared as how G. Chamberlin (1974) and D. Vandenberg (1997) develop this method.
Chamberlin bases the educational theory on the deductive method and recommends
constructing the research of the educational process from the phenomenon which can
only be seen through the phenomenological reduction, while VVandenberg in his theory
refers to the inductive method and aims to highlight the student and the teacher’s
experience in a specific pedagogical situation. After the presentation of the theoretical
practical application assumptions of the phenomenological method and the discussion of
the teacher’s methodological provisions, the specifics of the practical application of the

phenomenological method is shown.

Chapter 2. Development of aesthetic perception from the phenomenological
point of view

This chapter analyzes aesthetic perception and the concept of aesthetic experience
from the phenomenological perspective. The methodology of the perception of a piece of
art is presented (Kurenkova, 2003), which is based on the phenomenological reduction.
Using the phenomenological method of the perception of a piece of music in education,
not only the basic structure of the very piece and interface with the world, but also a real

possibility to shape the student’s spiritual development occurs. The phenomenological
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method, encouraging the bracketing of preconceptions and rely on the own experience as
well as focus on the essence of the phenomenon, highlights the specificity of the
experience. In this context, attention is paid to the research of the variety of aesthetic
experience (Merel-Ponty, 1999; Ingarden, 1997; Dufrenne, 1992), focusing on a
different possibilities related to the subject of aesthetic experience: problematics of
experience, the specifics of the perception of a piece of art and the reasons and structure
of aesthetic experience. Another section, which supplements the educational theory of
aesthetic perception, is a study of narrative. It is analyzed how from the
phenomenological perspective in the educational context the narrative acquires the status
of a method enabling self-expression of an individual, basing on personal experience
(McQuilan, 2000; Peters and Bubbles, 2008, Goodson and Gill, 2010). The possibility of
narrative as a tool, reflecting the experience after finding of perfect verbal expression, is
considered and attention is paid to the metaphor as the meaning of the existential speech

about the ordinary experience in the educational process (Denton, 1973; Clifton, 1983).

Chapter 3. Musical expression in the educational process

This chapter provides an overview of music education (learning) forms, most
effective seeking to understand the art of music and to extract the inner culture of a
person (Cage, 1991, Clifton 1982). It also introduces an analysis of perception of
phenomenological approaches to music (Clifton, 1982, Ferrara, 1991). According to the
theoretical insights of T. Clifton, it is attempted to explain the processes which takes
place in music, reducing the differences between the subjective and objective things and
emphasizing that music is not only a fact but the meaning given by people. The
description of the musical phenomenon is inherent in the characterization of human
experience in music, because music is accepted by “conscious body”, not just by
conscious mind, and is perceived as the interaction between the listener and the sound.
The musical meaning is based on personal perception and personal musical experience,
which is the criteria of an individual’s relationship with music, determining the
appropriateness of verbal description. According to T. Clifton (1983), musical
experience can be explained through four key elements: time, space, performance / play
and feel. Referring to Ferrara (1991), 10 steps of the phenomenological method, applied

in musical expression analysis, helping to understand the meaning of musical experience
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from multiple levels of musical exclusivity, are provided, i.e. possibilities to look at the

phenomenon “from all sides”.

Chapter 4. Empirical research of teacher’s narrative influence on the aesthetic
perception of a student

When choosing a method, the decision was determined by the philosophical and
theoretical assumptions of the study, i.e. the phenomenological approach of experience
and its reflection. The followed assumption was that the research methods will allow to
identify and to diagnose the investigated phenomenon of aesthetic perception and the
influence on aesthetic perception. The study was based on the principle of triangulation,
using observation and unstructured interview techniques and presenting the results from
different perspectives — those of teachers, students and the researcher.

The study was conducted in two regional arts and music schools. The researcher
observed nine lessons for students playing on different instruments (violin, piano, brass
and wood wind instruments, guitar and zither). After the observed lessons, unstructured
interviews were conducted with 10 teachers and 10 students. During the lessons, verbal
data was recorded and the researcher had the possibility to “hear” the student, i.e. to
capture the student’s musical expression through the sound reproduction. It was
monitored as how the student’s musical expression unfolds “here and now” in response
to the teacher’s narrative and how the student is inspired by the teacher’s metaphorical
interpretation of objects. During the interviews, it was sought to examine the impact of
the teacher’s narrative on the student’s aesthetic perception and how the teachers
recognize it.

The results of the research showed that using phenomenological insights it is
possible to identify and diagnose the narrative’s impact on a student’s aesthetic
perception. Besides, the language is very important as an instrument to ground the

meanings of experience.

17



CONCLUSIONS

1. The theoretical analysis of the influence of the teacher’s narrative on the student’s
aesthetic perception revealed the following:

» Key phenomenological philosophical ideas - intentionality of consciousness,
phenomenological reduction and intersubjectivity - gives insight into the educational
process as a unigue process, taking place through an individual teacher-student meeting
and providing a possibility to reveal a specific student’s understanding of the world as
well as the expression in a particular pedagogical context.

* Basing on the point of view of E. Husserl and other developers of the
phenomenological method in various fields - H. Spiegelberg, M. Merleau-Ponty, L.
Ferrara, T. Clifton, J.G. Chamberlin and D. Vandenberg, the concept of the meaning of
experience is designed not only to describe the items recognized by senses, but
everything what we perceive - the values, acts of will, melodies, emotions, etc. This
approach to the significance of experience understandings in the educational, allowed
seeing the meaningful elements of the lived personal experience that can be transmitted
descriptively.

2. The specificity of music as an art is that it always involves a person into an
experience situation, therefore the acceptance of music, as well as its teaching, depends
on the person, to whom the lived experience becomes individual in the musical meaning.
Since the description in the phenomenological method is important, thus for the
formation of the student’s aesthetic perception from the phenomenological point of view
is strongly influenced by the narrative. The narrative, constructed by free imagination’s
interpretation and metaphors, in the context of musical meaning’s transfer open to the
student the space of the individualized relationship with the world of the possibility of
self-expression.

3. A conceptual methodological plan of the research of the influence of the teacher’s
narrative on the student’s aesthetic perception in an individual music lesson was
prepared, used to perform an empirical study. The plan, basing on theoretical
assumptions, presents the stages of the research, which allowed recognizing and feeling
the student’s aesthetic perception in a music lesson. The sequence of the stages is

constructed combining the ideas and insights of the theorists developing the method of
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phenomenology in different fields (philosophy, music, education): Husserl’s main ideas
on intentionality, reduction, intuition, which reflect the essence of the phenomenological
method; Spiegelberg’s six approaches applying the method in practice; Vandenberg and
Chamberlin’s methodological guidelines of the application of the phenomenological
method in the educational process, emphasizing the inductive and deductive methods;
Ingarden, Dufrenne and Merleau-Ponty’s aesthetic experience insights, focusing on the
problematics of the structure of experience and analysis; Clifton’s phenomenological
analysis of music and Ferrara’s method of musical expression.

4. The empirical research showed the following:

4.1. The teacher’s narrative, provided as a pictorial story about the experience, is an
important part of the musical education in each individual lesson. This was emphasized
by all teachers and students interviewed and highlighted in all the observed lessons.

* A story performs many functions in a lesson: the function of communication,
information provision, transfer of values, promotion of aesthetic perception and the
naming of the musical meaning. The teacher, transferring the musical meaning through
narrative, on the one hand, direct a student to the desired object of perception, on the
other hand, through metaphor and imaginative interpretations opens up a variety of
choices to understand the meaning in the student’s own way. A favourable situation is
created for the student’s personal musical meaning and the origin of the specific
understanding of the world. This confirms the first defensive statement that the teacher’s
narrative opens to a student a wide horizon for the perception of the uniqueness of the
world and self-expression through music.

» The interviews with teachers and observed lessons revealed that the essence of
musical experience as a phenomenon may be best described by teachers through
metaphors, included into the narrative. Students do not particularly distinguish the
narrative, as for them it is a natural and necessary part of the lesson, but they pay great
attention to metaphors that help to understand the teacher’s idea. Students accept the
teachers’ metaphors over their own direct and indirect evidence of initial experience of
the teachers. Interviews and observed lessons revealed that metaphors in music lesson
are always used by teachers in order to make students more aware of what the teacher
wants to transfer, so the students could continue to construct their musical meanings

through their own individual experience.
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The study confirmed the second defensive statement that the metaphor, as part of the
narrative and the existential expression of language, promotes the student’s musical
expression and allows the learner to understand the meanings of the teacher that cannot
be conveyed in everyday language.

4.2. Aesthetic perception of the student, as unique musical experience, is identified
by the teacher basing on own provisions, formed during the teacher’s musical activity’s
experience:

» The teacher often is guided by intuition and recognizes the aesthetic perception of
the student through “hearing”, i.e. sounds expression performed by the student.

* The teacher selects a piece of music to the student considering the student’s
peculiarities. Proper selection of a piece of music, or the provision of proper conditions
of the selection of a piece of music for the student ensures an aesthetic relationship to the
piece of music, that the teacher can monitor during the progresses of the learning
process.

* The observed lessons and the teachers and students’ interviews revealed that, while
creating a relationship with a student in intersubjective space, the teacher talks with the
students about his / her aesthetic experience as an impression or as an emotional
experience and thus reflects the student’s approaches of aesthetic perception. Aesthetic
experience as an impression highlights another important aspect of musical experience -
body reactions to the sound of music as this experience of music is not just heard.

4.3. The interviews with the teacher suggest that teacher’s preparation to meet the
student’s is based on the transfer of own musical meanings to the educational process.
By stories, pictorial and rich metaphors the teacher communicate to the students his / her
own and unique meanings of experience.

4.4. The observed lessons and teachers’ interviews revealed that, basing on
phenomenological insights, the music perception in the educational process can be
identified through four components: time, space, performance / play and feel. They do
not always highlight in the same way, sometimes they intertwine or overlap. The
teachers, using the narrative, fulfil these elements even not knowing about them and
without the performance of such structured identification. During the research, the
assignation of the insights revealed through the narrative was performed by the

researcher and has proved to be significant developing the phenomenological perspective
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of music education methodologies and seeking to better understand the student’s
perception’s structure in the complex process of musical education.

The fact that the students highly appreciated the teachers’ pictorial expressions,
especially the metaphors, and the fact that the teachers are looking for the best way to
transfer their learning, basing on personal experience and visual interpretations, also the
meeting of a teacher and a student, recorded by the very researcher, in the observed
lessons and the assignment of musical experience to four parts confirmed the third
defensive statement that the promoted learner’s aesthetic perception is “embodied” and

recognizable through the musical expression.
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REZIUME

Darbo aktualumas. Mokslininkai muzikinj ugdymg tiria kaip dvasingumo,
kirybiSkumo, estetinio skonio bei pasaulio suvokimo Saltinj ir daug diskutuoja dél
muzikos jtakos zZmogaus dvasiniam tobuléjimui. Muzikos prigimtis ypatinga tuo, kad
padeda atsiskleisti vis naujiems muzikos reik§més horizontams. Muzika per estetin]
patyrimg leidzia suvokti egzistencijos prasme¢. Menas traktuojamas kaip neaprépiama
erdvé reikStis patirties galimybéms, o Zmoniy patirtys pasizymi tuo, kad kiekviena jy
leidzia iSskirti vis naujy reikSmiy. Remiantis fenomenologine filosofija galima tiesiogiali
apraSyti patirtj tokia, kokia ji yra, ir i§plétoti patirties atveriamus prasminius horizontus
skirtingose socialinio ir meninio gyvenimo perspektyvose, tarp jy ir muzikinio ugdymo
perspektyvoje.

Lietuvoje ugdymas fenomenologiniu aspektu néra tyrinétas nuosekliai, taciau
fenomenologines idéjas plétoja filosofai A. Mickiinas, A. Sverdiolas, M. Gutauskas, D.
Jonkus, J. Baranova, T. Sodeika, V. Rubavicius ir T. Kacerauskas. Fenomenologines
prieigas mokyklai aptar¢ A. Mickiinas (2009). Fenomenologinémis nuostatomis pagrista
ugdymo teorija ir fenomenologinio metodo taikymu praktikoje dazniau remiasi ne
muzikinio ugdymo sri¢iy specialistai. Kai kuriuos praktinius ugdymo fenomenologijos
aspektus tyrinéjo L. Duobliené (2004, 2008, 2011). Jos tyrimo lauke fenomenologinio
metodo taikymas, kai mokoma etikos. A. Juodaityté (2003) teoriskai pagrindé vaikystés
fenomeno metakonteksta ir jo pedagogines rekonstrukcijas. Bendryjy gebéjimy
ugdymo/si fenomenologine perspektyva profesiniame rengime tyré A. Cepiené (2010).
Yra parengty fenomenologiniu metodu pagristy vadoveliy — G. Beresneviciaus
religijotyros vadoveliai XI  ir XII klaséms (2003) bei T. Sodeikos ir J. Baranovos
,Filosofija XI-XII klaséms* (2002).

Uzsienio mokslininky darbuose fenomenologiniy ugdymo tyrimy randama kur kas
daugiau. Amerikie¢iy mokslininky teoretiky ir praktiky G. Knellerio, R. Harperio, D.E.
Dentono, D. Vandenbergo ir G. Chamberlino pateiktoje kolektyvinéje monografijoje
Egzistencializmas ir fenomenologija ugdyme: rinktinés esé  (Existentialism and
Phenonmenology in Education: collected essays) (1974), daugiausiai démesio skiriama
filosofijos 1id¢jy taikymui ugdymo praktikoje, jskaitant ir meno disciplinas.

Fenomenologinémis prieigomis ugdyme remiasi ir fenomenologinius tyrimus plétoja M.
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Green (1990, 1994), M. Van Manen (1990), C. Moustakas (1994), B. Dahlin (2001), A.
T.Tymieniecka (2008), J. Ellett (2011). Muzikos srityje fenomenologiniais tyrimais
gars¢ja T. Cliftonas (1983) ir L. Ferrara (1991). Remdamasis fenomenologiniu aspektu,
naujos muzikinio ugdymo paradigmos paieSkomis domisi Baltarusijos muzikos
pedagogas V. Jakoniukas (2009). Mokslininko pristatomoje naujojoje ugdymo
paradigmoje teigiama, jog svarbiausig vietg turinti uZimti muzika, nes muzika, kaip
ypatinga neverbaliné komunikacija, esa galinti iSreikSti tai, ko nejmanoma pasakyti
7zodziais. Muzikin¢ veikla (muzikavimas) ugdymo procese yra ir viena i§ pasaulio
pazinimo priemoniy, ir asmenybés kiirybinio aktyvumo Saltinis. Meno kiirinio suvokimo
fenomenologinés metodikos metodologinj modelj, remdamiesi Husserlio filosofinémis
idéjomis, plétoja Rusijos Vladimiro miesto fenomenologinio ugdymo ir estetikos centro
mokslininkai R. Kurenkova, J. Plechanovas, J. Rogaciova, L. Vysockaja, T. Filanovskaja
(2003 - 2006). Muzikinj ugdyma, kaip dvasingumo brandinimo procesg
fenomenologiniu ir realistiniu aspektu, Lietuvoje yra apzvelges tyréjas Z. Rinkevicius
(2009).

Muzikinis ugdymas Lietuvoje turi senas tradicijas ir tvirtus metodologinius
pagrindus, kuriuos padéjo jtvirtinti iSkiliausi muzikos pedagogai ir mokslininkai.
Lietuvos Svietimo ikimokyklinio ugdymo reformos pradininké A. Katiniené sukireé
ikimokyklinio amziaus vaiky muzikinio aukléjimo ir lavinimo metodika (,,Muzikinio
aukléjimo ir lavinimo vaiky darzelyje metodika®, 1983), ji taip pat yra jvairiy mokymo
metodiniy priemoniy sudarytoja arba bendraautoré. Salia A. Katinienés sukurty darby
mokyklai, ji paskelbé ir daugiau kaip Simtg moksliniy straipsniy Lietuvos bei uZsienio
spaudoje. Muzikos pedagogas E. Bal¢ytis parengé keleta muzikos mokymo programy,
10 metodikos knygy muzikos mokytojams ir kitokiy mokymo priemoniy, sukiiré
kompleksinio muzikinio ugdymo sistemg ir parengé per 20 muzikos vadovéliy, kurie
atnaujinami ir pakartotinai leidziami nuo 1973 mety, taciau i§samiy moksliniy tyrimy
neatliko. Muzikos pazinimo ir suvokimo klausimus nagrin¢ja A. Pili¢iauskas (1984,
2003), be to, jo tyrimo lauke itin aktualios dvasinio, dorovinio ir meninio ugdymo
sasajos. Jos pateikiamos kaip galimybé Svietimg daryti efektyvesnj. Suzuki filosofines
id¢jas ir Suzuki metoda muzikiniame ugdyme plétoja D. AukStikalnyté (2006, 2011).
Pastaryjy mety muzikinio ugdymo srities tyréjai A. Girdzijauskas (2008), R.
Girdzijauskiené (2003, 2009) ir H. Seckuviené (2004) tiria muzikinio ugdymo
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tobulinimo galimybes ir muzikinio ugdymo biikle. A. Girdzijausko tiriama sritis -- kaip
muzikine veikla ugdoma moksleiviy doroviné kultira, be to, jis analizuoja muzikinio
ugdymo situacijg Lietuvoje: jo svarbg ir problemas. Vaiky kiirybisSkumo ugdyma
muzikine veikla tiria R. Girdzijauskiené, o vaiko muzikiniy gebéjimy struktiirg bei
ugdymo galimybes nagrinéja H. Seckuviené. Ji ikimokyklinio amZiaus vaiky muzikinius
gebéjimus pabrézia kaip nulemiancius tolesng sékmingg muziking veikla. Kognityvinés
lingvistikos taikyma muzikos pedagogikos tyrimuose, kai konstruojant muziking reikSme
pabréziama metaforiné kalba, tyrinéjo E.A. Sakadolskiené (2003). Taciau
fenomenologinei metodologijai Sie tyr¢jai démesio skiria mazai, nes labiau gilinasi |
kitas teorines mokyklas. Tai viena i§ priezasCiy, paskatinusiy Siam darbui pasirinkti
fenomenologinj muzikinio ugdymo tyrimo lauka kaip dar vieng galimybe pazvelgti |
muzikinio ugdymo procesa giliau, kai iSrySkinamas Zmogaus unikalumas per jo
asmeninés patirties reikSmes, t. y. estetinj suvokimg ir muzikos, kaip neiSsenkancio
dvasios tobuléjimo Saltinio, poveikj jauno Zmogaus tolesniam ugdymui.

Estetinis suvokimas ir estetinés sgmonés savitumas aiSkiausiai matomas salytyje su
muzika (Sezemanas, 1970). Ji nevaizduoja realybés, taCiau gali perteikti Zmogaus
emocinj pasaulio iSgyvenima, todél muzikiniame ugdyme estetinis suvokimas yra vienas
svarbiausiy pedagoginio proceso aspekty. Yra praktiniy tyrimy, kuriuose muzikinis
ugdymas traktuojamas i§ karto kaip muzikinis-estetinis, neiSskiriant estetinio suvokimo
kaip fenomeno, o labiau akcentuojant muzikines zinias, jgiidZius, estetinio skonio ar
idealo formavimg (Jareckaité, 2008). E. Panaiotidi (2003) muzikinio ugdymo teorijoje
iSryskina praktinés (praxial) muzikos ugdymo filosofijos ir muzikos ugdymo kaip
estetinio ugdymo filosofijos prieSprieSg. Mokslininkés teigimu, muzikinio ugdymo
mastymas negali biiti grindZziamas vien tik muzikos kaip estetinio meno koncepcija, nes
muzikinis ugdymas yra ir praktin¢ veikla, ilgas mokymosi procesas, kurio objektu yra
laikomi jgyjami muzikiniai jgiidZiai, Zinios, o ne tik estetinis suvokimas, nors s¢kmingo
kokybisko muzikinio ugdymo patvirtinimas galiausiai yra biitent estetinio suvokimo
veiksnys, kuris praktinéje muzikos ugdymo teorijoje reprezentuoja uzsléptosios estetikos
atvejj.

Remiantis fenomenologinémis nuostatomis estetinis suvokimas gali biiti iSryskintas
dar vienu aspektu - ne tik kaip muzikinio ugdymo proceso rezultatas, bet ir kaip estetinés
patirties refleksija (Merleau-Ponty, 1999; Ingarden, 1997; Dufrenne, 1992)
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pedagoginéje situacijoje, tam tikroje erdvéje ir laike. Tirti iSgyventas patirtis galima
Jvairiais biidais: pradedant patirties apraSymu, analize ir refleksija ir baigiant naratyvu.
Naratyvo tyrimo pagrindas yra tikéjimas, jog istorijos suteikia reikSme Zmoniy
gyvenimams ir tos istorijos gali buti apdorojamos kaip duomenys. Ugdymo procese
praktinj naratyvo aspekta nagrin¢ja M.A. Peters ir N.C. Burbules (2008). Jie teigia, jog
naratyvai ugdymo procese yra nei§vengiami, nes jie yra budas iSgyventoms patirtims
suprasti. J. Ellett (2011) teigimu, naratyvas ir fenomenologija gali biiti kaip metodologija
meno mokytojams, siekiantiems reflektuoti estetinj suvokimg. Fenomenologinéje
tradicijoje pasakojimas kaip metodas aptinkamas ir P. Ricoeur (2006) bei ugdymo
filosofées M. Green (1991) darbuose. Sie mokslininkai pabrézia metaforos reik§me
konstruojant pasakojimg. Lietuvoje naratyvo terminas aptinkamas edukologijos
darbuose, taiau retai kuriame jy yra tiriamas naratyvas kaip objektas. Naratyva,
kei¢ian¢io ugdytojo vaidmen; kuriant Svietimo tikslus bei vertybes, ir naratyvo, kaip
metodo perspektyvas analizuojant prasminius ugdymo turinio laukus, aptaria L.
Duobliené (2006, 2011), taciau ji nesileidzia j estetinio ugdymo analize.

Atlikus literatliros apzvalga akivaizdu, kad Lietuvoje fenomenologinio metodo
taikymo ugdyme tematika ir problematika yra gana reta, paprastai suprantama
bendresniu poziiiriu, kai iSkeliamas objektas kaip fenomenas, taciau néra nuosekliy,
metodologiskai paremty fenomenologija, iSbaigty tyrimy nei muzikos, nei kity
mokomuyjy dalyky srityje, tuo labiau, kai ugdyme taikomas naratyvo metodas. UZsienio
literatiroje yra daugiau tyrimy, atskleidzian¢iy naujus ir netirtus muzikinio ugdymo
proceso aspektus. Tai paskatino Sio darbo autor¢ pasirinkti Lietuvoje mazai tyrinéta
problemin;j laukg ir suformuluoti problema.

Tyrimo problema. Fenomenologija néra vien Zzmogaus samonés studija. Jos siekis
yra i1Sugdyti démesingumg patirciai, kei¢ianciai mums jprastus suvokimo biidus ir vis 1§
naujo leidzianc¢iai jprasminti tai, kaip ir kg iSgyvename. Remiantis fenomenologija
galima tyrinéti su Zmogaus gyvenimu susijusias problemas, nes ji laitkoma intencionalaus
gyvenimo filosofija, ir aprasyti tas pasaulio sagmonés struktiiras, be kuriy zmogaus
gyvenimas pasaulyje biity nejmanomas. Fenomenologinis metodas suspenduoja ir
suskliaudZia prielaidas bei teorijas, kad ,,grynuoju matymu* ir vadovaujantis intuicija

biity jmanoma konkretaus fenomeno jzvalga, analizé ir deskripcija.
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Muzikos mokykloje individualioje muzikos pamokoje mokytojas daugiausiai laiko
skiria pasakojimui, aiSkinimui arba rodymui, kaip mokinys turi groti. Aspektai, kurie
analizuotini iSrySkinant individualius mokinio estetinius i§gyvenimus, gali atskleisti, kas
geriausiai formuoja mokinio estetinj pasauli ir kokiy prieigy mokinio estetiniam
suvokimui skatinti gali atskleisti mokytojas: kaip skatinamos mokinio emocijos ir
kokiomis kalbinémis priemonémis mokytojas perteikia muzikos reikSme. Taciau
siekiant, kad ugdymas pamokoje biity prasmingas, reikia paisyti ir mokinio i§gyvenamy
patir¢iy. D¢l Siandieninés vartotojisSkosios kultiros ir moderniy technologijy jtakos
individualumas ir démesys asmeninéms patirtims nyksta sprendziant jvairias socialines
problemas, todél muzikos mokyklose vykstancios individualios pamokos, kai vyksta
dviejy zmoniy bendravimas, yra viena i§ galimybiy tirti mokinio individualig patirt} ir
estetinio suvokimo horizontg. Estetinio suvokimo diagnostika, anot daugelio tyréjy, yra
sunkiai uz¢iuopiama, todél moksliniuose tyrimuose jos vengiama arba ji keiiama
kiekybiniais matavimais, kurie, pasak fenomenologinio ugdymo specialisty, neatspindi
realaus vaizdo. Siame tyrime siekta uZz&iuopti fenomenalius mokiniy estetinius potyrius
ir juos moksliskai apraSyti nepazeidziant individo unikalumo ir pagristi mokytojo
naratyva kaip vieng i§ pamatiniy metody mokinio estetiniam suvokimui skatinti.

Mokinio estetinio suvokimo specifiSkumui iSryskinti pasirinktas muzikos mokymo
muzikos mokykloje kontekstas, kadangi tokioje mokykloje per konkretaus muzikos
instrumento pamokg vyksta individualus mokytojo ir mokinio susitikimas. Muzika, kaip
fenomenas, yra palanki dél savo ypatumo asmeniui j3 priimti kaip savo patirties reikSme,
be to, ji néra baigting, o tik atverianti estetinés patirties daugiareikSmiskuma.

ISeities taSku laikant fenomenologines pricigas darbe keliami probleminiai
klausimai:

* Analizuojant individualy mokytojo ir mokinio santykj iSsisaiSkinti, kaip mokytojo
kalbéjimas ,,¢ia ir dabar* Zadina mokinio estetinj suvokimg ir kaip ji mokinys priima.

« Kaip mokytojas atpazjsta, kad jo naratyvas pasieké mokinj ir paskatino jo estetinj
suvokima.

Tyrimo objektas - mokytojo naratyvo jtaka mokinio estetiniam suvokimui

konkrecioje pedagoginéje situacijoje.
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Tyrimo tikslas — remiantis fenomenologinémis prieigomis iSanalizuoti, kaip
mokytojai, dirbdami su vienu mokiniu muzikos pamokoje, naratyvu daro jtakg mokinio

estetiniam suvokimui ir kaip tg suvokimg atpazjsta.

Tyrimo uZdaviniai

1. Pristatyti fenomenologinés filosofijos idé¢jas, aktualias taikant fenomenologinj
metodg ugdyme ir 1SrySkinti patirties svarbg ugdymo procese.

2. Atskleisti fenomenologines estetinio suvokimo prieigas akcentuojant naratyvo
reikSme¢ muzikinio ugdymo procese.

3. Parengti naratyvo jtakos mokinio estetiniam suvokimui individualioje muzikos
pamokoje empirinio tyrimo konceptualyj; metodologinj plang orientuojantis ] estetinio
suvokimo fenomeno iSrySkinima.

4. Atlikti mokytojo naratyvo jtakos estetiniam mokinio suvokimui empirinj tyrima:

aptikti ir aprasyti mokinio estetinj suvokima bei jo atpazinimo salygas.

Ginamieji disertacijos teiginiai

1. Mokytojo naratyvas, konstruojamas remiantis fenomenologinémis nuostatomis,
ugdytiniui atveria platy horizonta pasaulio unikalumo suvokimui ir saviraiSkai per
muzika.

2. Metafora, kaip naratyvo figiira ir egzistencinés kalbos iSraiSka, leidzia ugdytiniui
suvokti tas prasmes, kuriy mokytojas negali perteikti kasdiene kalba.

3. Skatinamas ugdytinio estetinis suvokimas ,jkiinijamas* ir atpaZjstamas per

muziking raiska.

Metodologinés nuostatos. Tyrimo metodologijos pagrinda sudaro fenomenologiné
filosofija, fenomenologiné¢ ugdymo teorija ir deskriptyviné fenomenologin¢ analizé.
Pagrindinés nuostatos, kuriomis remiantis buvo rengiamas mokytojo naratyvo jtakos
mokinio estetiniam suvokimui konceptualusis metodologinis planas, grindziamos E.
Husserlio filosofija. Be to, planas papildomas ir kity fenomenologinés filosofijos atstovy
— M. Merleau-Ponty, 1. Dufrenne‘o, R. Ingardeno, P. Ricoeur nuostatomis, taip pat
ugdymo filosofy J. G. Chamberlino ir D. Vandenbergo fenomenologinio metodo

taikymo ugdymo procese principais. Disertacijoje remiamasi ir huserliSkosios
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fenomenologinés muzikos analizés atstovy T. Cliftono bei L. Ferraros teorijomis, kurios
padeda atskleisti fenomenologiniy pri¢jimy pric muzikos suvokimo galimybes.
Fenomenologinis tyrimas mokytojo naratyvo jtakai apibiidinti atliekamas remiantis T.
Groenewaldo (2004), J.W. Creswell (2007), C. Moustakas (1994) metodika ir L.
Ferraros (1991) fenomenologinés deskriptyvinés analizés metodika, ypa¢ pabréziant
Ferraros muzikos raiskos eklektinj metoda. Mokinio estetiniam suvokimui atskleisti
remiamasi meno kiirinio suvokimo fenomenologinés metodologijos modeliu, kurio
pagrindas yra fenomenologiné redukcija, padedanti jzvelgti ir meno kirinio, ir estetinio
suvokimo esmes (Kurenkova, 2003).

Sudarant naratyvo jtakos mokinio estetiniam suvokimui tyrimo konceptualyjji plana,
atskaitos tasku laikomas estetinio suvokimo fenomenas. Jis, anot fenomenology, yra
grynos sgmonés israiska. ISrySkinant fenomeno pasireiskimo sgmon¢je esme ir pritaikius
fenomenologinés muzikos analizés jZzvalgas bei estetinio meno kiirinio suvokimo
metodikos gaires buvo suformuotas mokytojo naratyvo jtakos mokinio estetiniam
suvokimui konceptualusis planas.

Empirinio tyrimo metodai. Tyrimas atliktas vadovaujantis trianguliacijos principu.
Stebint muzikos pamokas buvo tiriama mokiniy reakcija j mokytojo naratyva, o atlikus
mokytojy ir mokiniy nestruktiiruotg interviu, apraSytos ir iSanalizuotos subjektyvios
mokiniy patirtys, kurios skleidziasi muzikine raiska, bei iSryskinti estetinio suvokimo

atpaZinimo elementai.

Darbo naujumas ir praktiné reik§mé. Pirma kartg teoriniu pozitiriu, remiantis
fenomenologine prieiga, iSanalizuotas muzikos estetinis suvokimas per muzikine raiska,
iSrySkintos fenomenologinio metodo taikymo ugdyme galimybés ir aprasSytas estetinio
suvokimo, kaip fenomeno pasireiskimo, horizontas per keturias sudedamgsias muzikos
patirties dalis — erdve, laika, atlikimg ir jausma.

Remiantis teorija buvo parengtas konceptualusis metodologinis planas ir atliktas
empirinis tyrimas, kuriuo siekta issiaiskinti, kokia yra mokytojo naratyvo jtaka mokinio
estetiniam suvokimui ir muzikinei raiSkai. Tyrime interviu metodu mokytojy ir mokiniy
buvo praSoma apibiidinti savo patirtj muzikos ir tarpusavio santykio erdvéje siekiant
jvertinti patir¢iy individualumg bei unikaluma, o stebéty pamoky metu buvo fiksuojama

mokytojy kalba, ypa¢ akcentuojant metaforas, kurios traktuojamos kaip egzistencines

29



kalbos paralelés. Empirinio tyrimo duomeny paketas yra unikalus, nes estetinis
suvokimas buvo atpaZjstamas (taikant trianguliacijg) 1§ skirtingy perspektyvy: mokytojo
ir mokinio interviu ir tyréjos pamoky stebé&jimo. Tokio pobiidzio tyrimy Lietuvoje dar
nebuvo atlikta.

Atlikta teorinés ir empirinés daliy analiziy sintezé parodé, jog, taikant
fenomenologin] metodg ugdyme, galima aptikti giluminius muzikinio ugdymo proceso
aspektus: atskleisti jtaka kaip tarpusavio sgveikg tarp ugdytojo ir ugdytinio, o su
naratyvo pagalba suprasti unikalias tiriamyjy patirtis ir uz¢iuopti jy estetinj suvokima.
Mokytojy teksty jvairove atskleidé neaprépiamas galimybes nusakant reikSmes mokiniui
ar uzvedant ji ant kelio, be to, atskleidé mokiniy pagavas ir atvirumg metaforiSkam
tekstui, stebinaniam savo sodrumu. Tokiy teksty retai aptinkama tradiciniame
pedagoginiame procese ir jy tyrimuose. Sis tyrimas leidzia galvoti ir apie tolesn] Zingsnj

- perkelti naratyvu ir metaforomis pagrista metoda 1 kity mokomuyjy discipliny pamokas.

Disertacinio tyrimo rezultaty aprobavimas

Mokslinés publikacijos disertacijos tema recenzuojamuose periodiniuose mokslo
leidiniuose:

1. Venslovaité V. Fenomenologinio muzikinio ugdymo diskursas: tarp etikos ir
estetikos // Acta Paedagogica Vilnensis, 2011, Nr. 26, p. 35 - 48.

2. Venslovait¢ V. Metafora kaip muzikinio ugdymo prasminé¢ raiska:

fenomenologinés jzvalgos // Acta Paedagogica Vilnensis, 2013, Nr. 30, p. 47 - 55.

Konferencijose skaityti praneSimai disertacijos tema:

1. Venslovaité V. Kirybiskumo ugdymas: metafora muzikinéje raiskoje. Lietuvos
edukologijos universiteto organizuota tarptautiné moksliné konferencija: ,,Ugdymas
kultiiros ir zmogaus raidos kryzkelése: Meilés LukSienés pedagoginio palikimo jzvalgos
praeiéiai, dabarciai ir atei¢iai, 2013 m. balandZzio 25 — 26 d.

2. Venslovaité V. Aesthetic Perception and Narrative: Prospects of Musical
Education (Estetinis suvokimas ir naratyvas: perspektyvos muzikiniame ugdyme). 2-0ji
tarptautiné¢ judéjimo ,,Dvasingumas ir muzikinis ugdymas®“ organizuota moksliné
praktiné konferencija: ,Kultiros jungtys: dvasingumas, muzika, ugdymas“, 2013 m.

birzelio 27-29 d.
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Disertacijos struktiira. Disertacijg sudaro jvadas, keturi skyriai, 1§vados, diskusija,
literat@iros sgrasas, pateiktos 9 lentelés, 3 priedai (konceptualiojo metodologinio plano
schema, 4 lentelés, 10 mokytojy ir 10 mokiniy interviu transkribuota medziaga).
Panaudoti 145 literatiiros Saltiniai lietuviy, angly, rusy ir lenky kalbomis.

Teorinés darbo dalies pirmajame skyriuje iSdéstomi pagrindiniai fenomenologinés
filosofijos principai ir fenomenologinio metodo praktinio taikymo galimybés remiantis
E. Husserlio ir kity fenomenology bei ugdymo filosofy idéjomis. Antrajame skyriuje
pristatoma estetinio suvokimo ir estetinio patyrimo koncepcija 1§ fenomenologinés
perspektyvos ir naratyvo kaip metodo muzikiniame ugdyme, perspektyva. Treciajame
skyriuje pristatoma fenomenologiné muzikos suvokimo analiz¢ ir pri¢jimo prie muzikos
suvokimo gairés. Ketvirtajame skyriuje pateikiama empirinio tyrimo metodologija,

instrumentarijus, metodai ir tyrimo duomeny analizé.
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TRUMPA DISERTACIJOS SKYRIU APZVALGA

1 skyrius. Fenomenologinés ugdymo prieigos

Pirmajame darbo skyriuje, siekiant atskleisti disertacijos metodologines prieigas,
pirmiausia pristatomos esminés fenomenologinés filosofijos idéjos, daugiausia démesio
skiriant E. Husserliui. Aptariamos sampratos intencionalumas, fenomenologiné
redukcija, epoche, intersubjektyvumas, horizontas, paaiskinancios fenomenologija kaip
sagmoneés tyrinéjimo mokslg. Gilinamasi j M. Merleau-Ponty (2006, 2007) kiiniskumo
teorija, teigiancia, jog kiino veiksmuose slypi ikireflektyvus santykis su pasauliu ir kinas
koreguoja sagmonés kuriamus projektus. Kitas analizuojamas aspektas — galimybé
fenomenologinj metoda taikyti praktiskai. Remiantis H. Spiegelbergo (1982)
fenomenologinio metodo teorijos analize parodoma, kaip fenomenologinis metodas gali
bati taikomas praktinéje veikloje. Analizuojamos §io metodo taikymo ugdymo procese
galimybés, lyginama, kaip G. Chamberlinas (1974) ir D. Vandenbergas (1997) plétoja §j
metodg. Chamberlinas ugdymo teorija grindzia dedukciniu metodu ir rekomenduoja
ugdymo proceso tyrimg konstruoti nuo fenomeno, kurj galima pamatyti tik
fenomenologinés redukcijos déka, o Vandenbergas savo teorijoje remiasi indukciniu
metodu ir siekia iSrySkinti mokinio bei mokytojo patirtj konkreéioje pedagoginéje
situacijoje. Pristacius teorines fenomenologinio metodo praktinio taikymo prielaidas ir
aptarus mokytojo metodologines nuostatas, parodoma fenomenologinio metodo

praktinio taikymo specifika.

2 skyrius. Estetinio suvokimo ugdymas fenomenologiniu poZitiriu

Siame skyriuje analizuojamas estetinis suvokimas ir estetinio patyrimo koncepcija i$
fenomenologinés perspektyvos. Pristatoma meno kirinio suvokimo metodika
(Kurenkova, 2003), kuri remiasi fenomenologine redukcija. Ugdyme naudojant muzikos
kiirinio suvokimo fenomenologinj metoda suvokiamos ne tik paties kiirinio esmineés
strukttiros ir sgsajos su pasauliu, bet ir atsiranda reali galimybé formuoti mokinio dvasinj
tobuléjimg. Fenomenologinis metodas, skatinantis, atsisakius iSankstiniy nuomoniy,
pasikliauti savo patirtimi ir susitelkti ] reiSkinio esme, iSrySkina pacios patirties

specifiSkumg. Atsizvelgiant ] tai, daug démesio skiriama estetinio patyrimo jvairoves
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tyrimui (Merelau-Ponty, 1999; Ingarden, 1997; Dufrenne, 1992), akcentuojant skirtingas
su estetiniu objektu susijusias patyrimo galimybes: patyrimo problematika, meno kirinio
suvokimo specifikg bei estetinio patyrimo priezastis ir struktiirg. Kitas pjtvis, kuriuo
papildoma estetinio suvokimo ugdymo teorija, yra naratyvo studija. Analizuojama, kaip
i§ fenomenologinés perspektyvos naratyvas ugdymo kontekste jgyja metodo, individui
suteikiancCio saviraiSkos galimybeg, remiantis asmenine patirtimi, statusg (McQuilan,
2000; Peters ir Burbules, 2008; Goodson ir Gill, 2010). Svarstoma naratyvo kaip
instrumento, perteikian¢io patirtj radus tinkamg kalbing iSraiSkg, galimybé, ir
susitelkiama | metaforg, kaip egzistencinés kalbos apie jprastaja patirt] reikSme¢ ugdymo

procese (Denton, 1973; Clifton, 1983).

3 skyrius. Muzikiné raiska ugdymo procese

Siame skyriuje apzvelgiamos muzikos mokymo(si) formos, paveikiausios siekiant
suvokti muzikos meng ir i$skleisti savo viding kulttrg (Cage, 1991; Clifton 1982). Taip
pat pristatoma fenomenologiniy priéjimy prie muzikos suvokimo analizé¢ (Clifton,1982;
Ferrara,1991). Remiantis T. Cliftono teorinémis jzvalgomis bandomi paaiskinti muzikoje
vykstantys procesai mazinant skirtumus tarp subjektyviy ir objektyviy dalyky ir
akcentuojant, jog muzika néra faktas, o yra reikSmé, suteikta zmoniy. Muzikinio
fenomeno apibtidinimas yra neatskiriamas nuo Zzmogaus patirties muzikoje apibiidinimo,
nes muzika priimama ,,sgmoningo kiino“, ne tik samoningo proto, ir suvokiama kaip
sgveika tarp klausytojo ir garso. Muzikinés reikSmés pagrindas yra asmeninis suvokimas
ir asmeniné muziking patirtis, kuri yra individo santykio su muzika kriterijus, nustatantis
zodinio apibtidinimo tinkamumg. Anot T. Cliftono (1983), muzikos patirtis gali biti
paaiSkinama per keturias esmines sudedamasias dalis: laika, erdve, atlikima/grojimg ir
jausmg. Remiantis Ferrara (1991) pateikiama 10 muzikos raiSkos analiz¢je taikomy
fenomenologinio metodo zingsniy, padedanciy suprasti muzikinés patirties reikSme
pagal daugybinius muzikinio i$skirtinumo lygius, t. y. galimybes pazvelgti  reiskinj ,,i8

visy pusiy*.
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4 skyrius. Mokytojo naratyvo jtakos mokinio estetiniam suvokimui empirinis
tyrimas

Renkantis metoda, sprendimg lémé filosofinés ir teorinés tyrimo prielaidos, t. y.
patirties ir jos refleksijos fenomenologiné nuostata. Laikytasi prielaidos, kad tyrime
naudojami metodai leis uz¢iuopti ir diagnozuoti tyrinéjama estetinio suvokimo ir jtakos
estetiniam suvokimui fenomeng. Tyrimas atliktas remiantis trianguliacijos principu,
taikant stebéjimo bei nestruktiiruoto interviu metodus ir pateikiant rezultatus 1§ skirtingy
perspektyvy — mokytojo, mokinio ir tyréjos.

Tyrimas atliktas dviejose regioninése meny ir muzikos mokyklose. Tyrimo metu
stebétos devynios skirtingais instrumentais (smuiku, fortepijonu, variniais ir mediniais
puciamaisiais, kanklémis ir gitara) grojan¢iy mokiniy pamokos. Po stebéty pamoky
atlikta 10 nestruktiiruoty interviu su mokytojais ir 10 interviu su mokiniais. Pamoky
metu buvo fiksuojami Zodiniai duomenys ir tyr¢jas tur¢jo galimybe ,,iSgirsti* mokinj, t.
y. fiksuoti mokinio muziking raiska per garso perteikimg. Buvo stebima, kaip skleidziasi
mokinio muziking raiSka ,,Cia ir dabar®, reaguojant | mokytojo naratyva ir kaip mokinj
inspiruoja mokytojy metaforinis aiskinamy objekty perteikimas. Interviu metu siekta
i$siaiskinti, kokig jtaka mokytojo naratyvas daro mokinio estetiniam suvokimui ir kaip
mokytojai ji atpazjsta.

Tyrimo rezultatai parodé, kad naudojant fenomenologines jzvalgas galima uz¢iuopti
ir diagnozuoti naratyvo jtaka mokinio estetiniam suvokimui. Be to, labai svarbi yra

kalba, kaip patirties reikSmés jbiitinimo instrumentas.
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ISVADOS

1. Mokytojo naratyvo jtakos estetiniam mokinio suvokimui teoriné analizé
atskleidé, kad:

* Kertinés fenomenologinés filosofijos id¢jos -- samonés intencionalumas,
fenomenologiné redukcija ir intersubjektyvumas leidzia pazvelgti j ugdymo procesg kaip
1 unikaly, vykstant] per individualy mokytojo ir mokinio susitikimg ir suteikiantj
galimybe atsiskleisti mokinio savitam pasaulio suvokimui bei raiSkai konkreciame
pedagoginiame kontekste.

« Remiantis E. Husserlio ir kity fenomenologinio metodo jvairiose srityse plétotojy
— H. Spiegelbergo, M. Merleau-Ponty, L. Ferraros, T. Cliftono, J.G. Chamberlino ir D.
Vandenbergo poziiiriu, patyrimo reikSmeés samprata yra skirta ne tik juslémis
atpaZjstamiems daiktams, bet viskam, ka suvokiame — vertybéms, valios aktams,
melodijoms, jausmams ir kt. apibadinti. Sis pozidris j patirties suvokiniy reik§me
ugdymo procese, leido jzvelgti iSgyventos asmeningés patirties prasminius elementus,
kurie gali buti perduodami deskriptyviai.

2. Muzikos, kaip meno, specifika yra ta, jog ji visada jtraukia asmenj j patyrimo
situacija, todel muzikos priémimas, kaip ir jos mokymas, yra priklausomas nuo
patirianc¢iojo, kuriam iSgyventa patirtis tampa individualia muzikine reikSme. Kadangi
fenomenologiniame metode yra svarbu apraSymas, tai mokinio estetiniam suvokimui
formuoti fenomenologiniu poziiiriu didelés jtakos turi naratyvas. Naratyvas,
konstruojamas laisva vaizduotés interpretacija ir metaforomis, muzikinés reikSmés
perdavimo kontekste atveria mokiniui individualaus santykio su pasauliu erdve bei
saviraiskos galimybe.

3. Parengtas naratyvo jtakos mokinio estetiniam suvokimui individualioje muzikos
pamokoje tyrimo konceptualusis metodologinis planas, pagal kuri buvo atliktas
empirinis tyrimas. Plane, remiantis teorinémis prielaidomis, pristatyti tyrimo etapai,
kurie leido atpazinti ir uz&iuopti mokinio estetinj suvokima muzikos pamokoje. Siy
etapy eiliSkumas sukonstruotas derinant teoretiky, plétojanciy fenomenologijos metoda
skirtingose srityse (filosofijoje, muzikoje, ugdyme), idéjomis ir jzvalgomis: Husserlio
pagrindinémis idéjomis apie intencionalumg, redukcijg, intuicija, kurios atspindi

fenomenologinio metodo esme; Spiegelbergo pateiktais Sesiais pri¢jimais taikant metoda
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praktiSkai; Vandenbergo ir Chamberlino fenomenologinio metodo taikymo ugdymo
procese metodologinémis gairémis, pabréziant indukcinj ir dedukcini metodus;
Ingardeno, Dufrenne‘o ir Merleau-Ponty estetinio patyrimo jzvalgomis, orientuojantis j
patyrimo struktiiros ir analizés problematika; Cliftono fenomenologine muzikos analize
bei Ferraros muzikos raiskos metodu.

4.  Empirinis tyrimas atskleidé, kad:

4.1. Mokytojo naratyvas, pateikiamas patirties vaizdziu pasakojimu ir metafora,
yra svarbi muzikinio ugdymo kiekvienoje individualioje pamokoje dalis. Tai pabrézta
visuose mokytojy ir mokiniy interviu ir iSrySkéjo visose stebétose pamokose.

* Interviu su mokytojais ir stebétos pamokos atskleidé, kad pasakojimas pamokoje
atlicka daug funkcijy: komunikacijos, informacijos pateikimo, vertybiy perdavimo,
estetinio suvokimo skatinimo ir muzikinés reik§meés jvardijimo. Mokytojas, naratyvu
perduodamas muzikine reikSme, viena vertus, mokinj; nukreipia ] norimg suvokimo
objekta, kita vertus, per metaforg ir vaizduotés interpretacijas atveria daugybe
pasirinkimy tg reikSme¢ mokiniui suvokti savaip. Interviu ir stebétos pamokos atskleide,
kad sukuriama palanki situacija mokinio asmeninei muzikinei reikSmei ir savitam
pasaulio suvokimui rastis. Tai patvirtina pirmajj ginamajj teiginj, jog mokytojo naratyvas
ugdytiniui atveria platy horizontg pasaulio unikalumo suvokimui ir saviraiSkai per
muzika.

* Mokytojy ir mokiniy interviu atskleidé, kad muzikinés patirties kaip fenomeno
esm¢ mokytojams geriausia nusakyti metaforomis, jpintomis j naratyva. Mokiniai ne itin
1§skiria naratyva, jiems tai natiirali ir biitina pamokos dalis, taciau su dideliu démesiu
fiksuoja metaforas, kurios padeda suprasti mokytojo mintj. Mokiniai mokytojy metaforas
priima per savo tiesioginius ir netiesioginius mokytojy pirminés patirties jrodymus.
Stebétos pamokos atskleide, kad metaforas muzikos pamokoje mokytojai vartoja visada,
kad mokiniai geriau suvokty, ka mokytojas noréjo jiems perduoti, ir per savo
individualig patirt] toliau patys galéty konstruoti asmening muziking reikSme.

Tyrimas patvirtino ir antrgjj ginamajj teiginj, jog metafora, kaip naratyvo dalis ir
egzistenciné kalbos iSraiSka, skatina mokinio muziking raiSka ir leidzia ugdytiniui
suvokti tas reikSmes, kuriy mokytojas negali perteikti kasdiene kalba.

4.2. Estetin] mokinio suvokimg, kaip unikalia muzikos patirt], mokytojas atpaZjsta

remdamasis savomis nuostatomis, suformuotomis per jo muzikinés veiklos patirt;:
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* Mokytojas dazniausiai vadovaujasi intuicija ir mokinio estetinj suvokimag atpazjsta
per ,,girdé¢jima®, t. y. per mokinio instrumentu i§gaunamo garso raiska.

» Mokytojas kiirinj mokiniui parenka atsizvelgdamas j mokinio ypatumus. Tinkamas
muzikos kirinio parinkimas arba tinkamy karinio pasirinkimo sglygy mokiniui
sudarymas uztikrina mokinio estetinj santykj su kiiriniu, kurj mokytojas gali stebéti
mokymo proceso eigoje.

» Stebétos pamokos ir mokytojy bei mokiniy interviu atskleide, kad kurdamas
santykj su mokiniu intersubjektyvioje erdvéje, mokytojas kalba su mokiniu apie jo
esteting patirt] kaip jsptdj arba kaip 1Sgyvenima ir tuo biidu reflektuoja mokinio estetinio
suvokimo prieigas. Estetiné patirtis kaip jsptdis iSrySkina dar vieng svarby muzikinés
patirties aspekta — kiino reakcija | muzikos garsa, nes muzikiné patirtis néra vien tik
girdima.

4.3. IS mokytojy interviu galima spresti, kad mokytojo rengimasis susitikti su
mokiniu yra pagristas savy muzikos reikSmiy perkélimu ] ugdymo procesa.
Pasakojimais, vaizdziomis ir turtingomis metaforomis mokytojas perduoda mokiniams
savas, unikalias patirties reikSmes.

4.4. Stebétos pamokos ir mokytojy interviu atskleidé, jog, remiantis
fenomenologinémis jzvalgomis, muzikos suvokimg ugdymo procese galima atpazinti per
keturias sudedamasias dalis: laikg, erdve, atlikimg/grojimg ir jausmg. Ne visuomet jos
vienodai iSryskéja, kartais jos susipina arba persikloja. Mokytojai, naudodami naratyva,
Sias sudedamagsias dalis iSpildo apie jas né nezinodami ir tokio struktiiruoto atpazinimo
neatlikdami. Tyrimo metu per naratyva atskleisty jzvalgy priskyrimas toms dalims yra
atliktas tyr¢jos ir pasirodé¢ esgs reikSmingas bréZziant fenomenologines muzikinio
ugdymo metodologijos perspektyvas bei siekiant geriau suprasti mokinio suvokimo
struktiirg sudétingame muzikinio ugdymo procese.

Tai, kad mokiniai labai vertina mokytojy vaizdinius pasakymus, ypac jy pateikiamas
metaforas ir tai, kad mokytojai ieSko geriausiy kalbiniy biidy savo mokymui perduoti,
remdamiesi ir asmeniniu patyrimu, ir vaizdinémis interpretacijomis, galiausiai pacios
tyr¢jos fiksuotas mokytojo ir mokinio susitikimas stebimose pamokose bei muzikinés
patirties priskyrimas keturioms dalims patvirtino trecigjj ginamajj teiginj, jog skatinamas

ugdytinio estetinis suvokimas ,,jklinijamas* ir atpazjstamas per muziking raiska
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