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INTRODUCTION

Relevance of the problem. The rapid globalization of the world mo-
tivates to pursue national aims in a modern way and perfect the mechanisms
of state and public functioning. It is equally relevant to reorganize the sys-
tem of education, which would ensure the quality of education correspon-
dent to European standards and public needs of modern Lithuania (Educa-
tion Guidelines of Lithuania, 2002). Therefore, the Conception of Education
(1992) and other reorganization documents emphasize the transformation of
educational paradigm, whose expression is the modernization of course
books, programmes, teaching/learning equipment (Zelvys, 2003). It is also
significant for higher non-university institutions, whose aim is train special-
ists with regard to “the needs of the state and labour market” (The Law on
Higher Education of the Republic of Lithuania, 2000).

This context determines the peculiarities of vocational training and
its modern transformation. Unfortunately, the process grounded on the clas-
sical teaching paradigm and directed towards knowledge transfer is still
manifested in vocational training, thus restricting personality spread in
modern society, hindering the development of a future specialist’s creativ-
ity, and causing contradictions between the learner’s acquired experience
and the one relevant to socio-cultural integration. It means that challenges,
set by the present epoch, demand substantive changes in vocational training,
which in theory are reflected as of educational paradigm shift.

A paradigm (Gr. paradeigma — example) is the entirety of beliefs,
values, methods, etc., typical for the members of a particular community
(Kuhn, 2003); a theoretical and methodological image of reality (Bitinas,
2000); a totality of methodological means used in solving pedagogical prob-
lems (Siau¢iukéniené et all., 2006); culturally determined theoretical atti-
tude, giving the grounds for modelling or assessing educational variants
existent in practice (Kievisas, 2008). On the basis of modern paradigm, at-
tempts are made to educate an open person, and consequently, an open cul-
ture (Luksiené, 2000). In practice the shift of educational paradigm is im-
plemented through the modernization of studies (education).

The term “to modernize” (Eng. — modernize; Fr. — moderniser; Rus.
— mooeprnusuposamy) is understood as “to adopt modern ways”, “bring up
to date in accordance with contemporary requirements” (Dictionary of Con-
temporary Lithuanian, 2000; Dictionary of International Words, 2008). It
means that the terms “modern” and “contemporary” are synonymous. Ac-
cording to M. Luksiené (2000), in education it is used to refer to the nov-
elty. Therefore, the modernization of studies is a phenomenon, characteris-
tic of each epoch, and a significant field of research.



While analyzing the problems of reorganization of higher education,
scientists search for the possibilities to satisfy the changing public needs.
These possibilities are brought out when studies become market power-
oriented (Carnell, Lodge, 2002; Foley, 2007; Falchikov, 2007; Jarvis, 2001;
Longworth 2007). For this reason, various teaching/learning strategies are
suggested (Elton, 2001; Ylijoki, 2000; Lindsay, Breen, Jenkins, 2002), sub-
ject integration (Griffiths, 2004) and search for teaching/learning purport
(Askew, Lodge, Reed, 2008; Canas, Ford, Hill, Brennan, Carff, Suri, Cof-
fey, 1995; Hativa, Goodyear, 2002; Kirschner, Sweller, Clark, 2006; May-
ers, 2000) are emphasized. Successful teaching/learning process encourages
students to search for new ideas, rely upon a wide scope of activity, while
teachers are stimulated to look for innovative strategies of training.

Contemporary studies are marked by subject integration and partner-
ship-like interaction between teachers and students (Griffiths, 2004; Hunt,
2007; Shulman, 2005). Besides, it is important to evaluate the significance
of individual work and the gap between professional knowledge and practi-
cal activity in questioning the problems of vocational training (Conway,
2001; Goddard, Tschannen-Moran, Hoy, 2001; Utley, Delquadri, Obiakor,
Mims, 2000). All these factors determine the development of vocational
training theory and the tendencies of practice reorganization, which should
be observed while integrating into the common European space of higher
education (Berlin Communiqué, 2003; Bologna Declaration, 1999; etc.).

Lithuanian scientists also analyze contemporary studies, distinguish
problems related to personal maturity, interpersonal relations, professional
competence and other issues topical for vocational training (Adamoniené,

2001; Gudaityté, 2001; Juceviciené, 1998, 2003; Lepaité, 2003; Lauzackas,
Dienys, 2004; Lauzackas, Danilevicius, Gurskiené, 2004; Mazeikis, 2006;
Martigauskien¢, 2004, 2007; Sernas, 2005, 2007; Sveikauskas, 2000). A lot
of attention is awarded to the investigations of professional maturity
(Kondratiené, 2007; Navaitiené, 2000; Sernas, 1998) and modelling of vo-
cational training (Juodaityté, Sedziuviené, 2005). The mentioned factors are
significant for training future specialists in both university and non-
university institutions.

Vocational training in colleges is characterized by practical aspect
(the Law on Higher Education of the Republic of Lithuania, 2000). Hence,
to evaluate subject studies is of extreme importance. They are based on the
contents of specific subjects and their characteristic activity. In training a
future specialist it is an important, yet insubstantial condition. It is notewor-
thy that while studying a subject professional activity is perfected and so



both social and personal purport of subject studies is consolidated. There-
fore, in training a specialist it is important to emphasize the full-fledged
education of individual culture and improvement of professional qualifica-
tion as a unified entirety (Kondratiené, Kievisas, 2007). This attitude is
based on the conception of the unity of a subject as a system and its study
process (Kesurac, 1998). The subject-related activity is combined with
professional activity in terms of the peculiarities and purposefulness of the
process: the purposefulness of study practice adjusts the impact of the unity
of an art subject and pedagogical process, directed towards the encourage-
ment of the formation of personality in the process of vocational training as
a process of the student’s cultural education. Thus, the process of vocational
training, adjusted for improvement of future specialists’ qualification and
competence, is created, which differs from the process of general education
applied for educating a person’s culture. Where are the basic differences
between these processes? They are obvious in evaluating art subjects, in-
cluding music studies.

The impact of music studies on personal culture is analyzed from
various aspects. While examining general music education, A. Pili¢iauskas
(1998) directs his attention towards audial music cognition and search for
individual purport. Z. Rinkevi¢ius (2002, 2005, 2006, 2009) analyzes the
relevance and purpose of music education, A. Girdzijauskas (2008) dis-
closes the strategies of spiritual education through musical activity,
J. Kievisas (1997, 1998) enunciates theoretical fundamentals of music ex-
pression and the conception of the formation of a person’s artistic culture.

The studies of music as an art form, which are typical of general
education and encourage personal maturity, are also investigated by foreign
authors (A6aymmma, Hukonaea, 2006; Ilkomsp, 2002; Upmua 2001;
SAxonrok, 2007). The conceptions of K. Orff (1970), Z. Kodaly (1983),
S. Suzuki (1981), D. Kabalevsky (Ka6anesckmii, 1983) and other world-
famous conceptions underlie the same purpose. The peculiarities of voca-
tional training are analyzed in terms of the mentioned theories (Griba-
Ciauskas, 2003; Kirliauskiené, 2001; Lasauskiené, 2007; StrakSiené, 2002;
Tavoras, 2009; Vitkauskas, 2003; etc.). However, the question arises where
the possibilities to model contemporary vocational training of future spe-
cialists’ rest while studying art subjects.

In comparison to general education, the studies of art subjects ac-
quire new functions in the process of vocational training. In training a future
specialist (educator), attempts are made to study art education and its im-
plementation, not only the peculiarities of art. For instance, J. Kievisas
(2007, p. 6) distinguishes “the peculiarities of art, art education and the
studies of art education”. It is by the latter studies that the process of voca-



tional training is characterized. However, in order to study art education and
the peculiarities of its implementation in practice, one needs to rely on a
particular activity and process. These are modelled while studying art sub-
jects. On the other hand, while studying the peculiarities of an already mod-
elled process, a certain professional activity is consolidated, and by chang-
ing the peculiarities of a studied process, the possibilities to improve this
activity and professional competence appear. This concretizes the functions
of art studies in training future specialists and reveals possibilities to model
a modern process of vocational training.

The functions and possibilities of art subjects are exposed in the con-
text of the shift of educational paradigm through the comparison of theo-
retical fundamentals, for example, of the process designed for art cognition
(Karatajiené, 2001; Matijkiené, 2004) and the process meant for education
and expression (Gaucaité, 2004; Kisielyté-Sadauskiené, 2003). This concre-
tizes the conception and purpose of art education as a component of the sys-
tem of specialists’ training.

On the other hand, in terms of the purpose of an institution of higher
education, it is important to evaluate the peculiarities of not only the studies
of art subjects and art education, but also vocational training. It is signifi-
cant to analyze the peculiarities of art studies at a college with regard to
practical purposefulness of these studies. It is validated by R. Kondratiené’s
(2007) developed theory of the unity of future specialists’ art education and
vocational training, which is complemented by the conception of the inter-
dependence of individualization and individualizing (Kanapickaité, 2009).
This attitude is substantiated by the assessment of the shift of educational
paradigm and the determined context of vocational training, as well as the
influence on a future specialist’s vocational maturity. It means that the the-
ory of subject studies should be analyzed within the context of a specific
practice, thus revealing the particularity of modern vocational training at a
college.

The context (Lat. contextus — bound, fastened) is a very broad con-
cept, which implies the conditions, terms and settings of a certain fact, event
or phenomenon (Dictionary of International Words, 2008). While analyzing
future specialists’ training, its context is to be concretized from the educa-
tional viewpoint. For example, a learner’s culture reflects the school context
and the wider socio-cultural context (Kesuiac, 2007, p. 95). However, in
the process of education the impact of the context on a person’s culture is
expressed through the pedagogical context, designed for the learner’s activ-
ity, which in turn is transformed into the context of individual activity, ap-
propriate for expression (Ibid., p. 111). This conception is universal, since



vocational training is to be evaluated as a peculiar stage and way of per-
sonal culture development (Ibid., p. 212).

The educational role of the context is especially highlighted in the
shift of educational paradigms, when the learner spreads his/her experience
and creative potential. Hence, the relationship of formal subject studies and
the wider context in training a future specialist is a feature, condition or fac-
tor of his/her modern vocational maturity. This concretizes the purpose of
subject studies and research in the process of vocational training.

On the other hand, considering the long-lasted tradition of training
“specialized artists” in our country, a lot of attention is directed towards the
transfer of theoretical knowledge and formation of the skills of the charac-
teristic performer’s activity. It is typical for the training of different art spe-
cialists. However, the society also needs such art specialists who would be
capable to organize art education, not merely able to play music or express
themselves through other artistic activities. Consequently, they need to
study both art and peculiarities of its subjects and its implementation in
practice. Moreover, due to the intensified processes of paradigm shift in
Europe, the transition from teaching to learning should be emphasized.
From the educational viewpoint, it gives space for an institution of higher
education to perfect theoretical studies of art subjects and reorganize their
practice in terms of the shift of the educational paradigm and its determined
context. All these facts point out that art studies in training future specialists
at a college is a topical pedagogical problem.

The problem can be analyzed from various viewpoints. Considering
the functions of art subject studies, the need for contemporary studies and
their practical relevance at a college, it is significant to disclose the possi-
bilities of incorporating art subject studies into the modern process of voca-
tional training, reveal the factors that encourage a future specialist to study
art subjects, find the ways how the fundamentals of a future specialist’s pro-
fessional maturity are consolidated in art subject studies, identify the con-
text of subject studies, which is determined by the shift of the educational
paradigm, and its role in reorganizing vocational training at a college.

The object of the research — the studies of art subjects in training
future specialists at a college (the context of educational paradigm shift).

The goal of the research — to analyze the studies of art subjects
within the context of educational paradigm shift by assessing vocational
training of future specialists at a college.

The objectives of the research:

1. To examine art and art subject studies and their peculiarities
from the viewpoint of culture education and vocational training, considering
the shift of educational paradigm and its determined context.

10



2. To substantiate art subject studies as a component of vocational
training and a means of consolidating the fundamentals of a modern future
specialist’s professional maturity at a college.

3. To evaluate a person’s artistic experience as a factor of a future
specialist’s professional maturity in the process of contemporary studies.

4. To substantiate a theoretical model of art education and
contemporary studies of art subjects, suitable for an institution of higher
education and topical for future specialists’ vocational training.

5. To provide recommendations of perfecting vocational training at
a college in terms of the context of subject studies, determined by the shift
of educational paradigm and a modern future specialist’s professional
maturity.

Research methods:

Scientific literature analysis was carried out, substantiating the rele-
vance of one of the strategies of paradigm shift, namely modernization, and
its implementation in Lithuania through highlighting and substantiating a
modern model of art subject studies in the context of an educational para-
digm.

Analysis of the documents on the system of education. The peculiari-
ties of art specialists’ vocational training were assessed after examining
study programmes and art subjects/modules of Lithuanian non-university
institutions of higher education and PanevéZzys College. The possibilities to
model art subject studies in the process of vocational training were revealed
through the analysis of foreign and Lithuanian conceptions and programmes
on music.

Questionnaire. The questionnaire was supplied to Lithuanian univer-
sity and college students and teachers in order to get a full idea about art
studies at an institution of higher education. The questionnaire presented to
the students of music pedagogy studies at Panevézys College was used to
determine the interests of choosing a profession and speciality.

Diagnostic tasks, prepared by the author of the dissertation, aimed at
revealing a person’s artistic and professional experience in the study proc-
ess. The respondents’ achievements were assessed from the point of view of
art subject studies and vocational maturity.

Qualitative content analysis was applied in order to investigate the
viewpoint of college respondents on the transition of art subject studies
from teaching to learning and the application of projects in the process of
vocational training.

Educational projects and pedagogical experiment were applied in
order to highlight and verify the significance of altering subject studies in
the process of education.
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Statistical analysis of research data was carried out by the computer
software package SPSS (Statistical Package for the Social Sciences) 16.0
for Windows. Descriptive statistics was applied and realized: absolute and
percentage-bearing ratios, averages, diagnostic sections, Student T-test, chi-
squared criterion were applied and analyzed. Software programmes Micro-
soft Excel 2003 and SPSS/16.0 for Windows were used for the presentation
of pictures, charts and tables.

The theoretical background of the dissertation consists of:

e Theory of paradigm shift in the field of education: the quality of
studies, subject integration, modernization of study contents, collaboration,
teaching/learning through pedagogical practice, reorganization of teaching
content, teaching strategies, interaction of educational processes with
everyday human activity (Bitinas, 2000; Baryshnikova, 2006; Falchikov,
2005, 2007; Kuhn, 2003; Luksien¢, 2000; Poberejnikov, 2001; Siaugiuke-
niené ir kt., 2006; I'opnuaCcKHUit, 1999; Makcumosa, 2004, 2007).

e The theory of a personality ’s self-awareness and self-expression,
which encourages self-expression, creativity, communication and collabora-
tion. Personal formation is a dynamic process as it is determined by the con-
tact with other people and society. The process of education seeks for the
possibilities of personal development, satisfaction of personal needs and a
person’s professional self-expression (Mayers, 2000; Maslow, 1970).

e The conception of humanistic education, which is based on the
interactive approach to knowledge and the processes of knowledge acquisi-
tion as well as a personality’s purposeful education (Bitinas, 2000; But-
kiené, Kepalaité, 1996; Gage, Berliner, 1994; Greimas, 1991; Hargreaves,
1999; Juceviciené, 1998, 2003; Juodaityté, 2002, 2004; Kierkegaard, 1949;
Pukelis, 1998; Pukelis, Sajiené, 2000; Zuzeviciaité, Teresevic¢iené, 2007).
This conception is significant for art education as it helps education partici-
pants to understand their roles and cooperation as well as encourages the
learner’s activity.

e Music acquisition theory (Balcytis, 1980, 1982, 1986; Dauga-
ravicius, 1986, 1989; Kodaly, 1971; Marcinkevicius, 1989, 1990; Orff,
1975; Surgautaité, BalCytis, 1983; Suzuki, 1969; Kabanesckmii, 1973,
2005), which emphasizes the system of delivered knowledge. This theory is
directed towards practical music experience and music cognition.

o The theory of a person’s artistic (music) expression and culture
formation (Kievisas, 1997; Kesumac, 1998), which signifies the search for
personal purport in analyzing music subjects (Pili¢iauskas, 1984, 1998), the
studies of music subjects and art education as the process of spiritual educa-
tion (Rinkevicius, 2002, 2005, 2010), the role of the context in the process
of personal maturity (Kesumac, 2007; Cepukos, 2005; Axonrok, 2007). On
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the grounds of this theory, music (art) education is related to vocational
training.

Research methodology is substantiated by:

e The provisions of liberal education, emphasizing value relations
of democratic society and higher education (Gudaityte, 2001, 2004; Krauju-
taityté, Peckaitis, 2003; McCune, Hounsell, 2007; McKeachie, 2002;
McLaughin, 1997; Smith, Naylor, 2001).

e Theory of constructivism, emphasizing teaching/learning as the
theory of knowledge acquisition (De Corte, 2001; Novak, Canas, 2006)
upon which our sense perceptions and cognition recreate the environment
(Barkauskaité, Gudzinskiené, 2007). Within educational paradigm the
teaching/learning process becomes an individual’s constructive activity,
where every person should find their own way of thinking (Ahlberg, Dillon,
1999; Gray, 1997; Jucevitiene, 1998; Petty, 2006; Reich, 1996; Siau-
Ciukéniené, 1997; Tereseviciené, Gedvilien¢, 2003; Werning, 1998). Hold-
ing the main provision of the theory of constructivism that the learner
should be centred in the process and his/her creativity stimulated, a favour-
able environment is established for the studies of art subjects and a person-
ality’s dynamic shift.

e Holistic education, which substantiates these conceptual provi-
sions: a human being is an integral being and unfolds him/herself in a holis-
tic way in the educational process, i.e. as an entirety, as an independent sub-
ject with the self-awareness of a mature personality. The holistic attitude
towards the investigated object stimulates to understand the essence of the
paradigm shift, its social and historic factors (Jackiinas, 2000, 2004; Morin,
1997).

e Methodological conception of qualitative and quantitative re-
search (Biggs, 2003; Bitinas, 2006; Bitinas et all., 2008; Downe-Wambolt,
1992; Kardelis, 2002; Saparnis, 2000). The application of these research
methods reveals different aspects of the phenomenon: quantitative (incorpo-
rates systematic collection of digital data and its analysis) and qualitative
(incorporates the systematic collection of oral or other information and its
analysis); causal relations between dependent and independent variables and
their assessment within the context of subjective experience. Such a combi-
nation of research strategies was selected for the purpose to analyze the
studies of art subjects in terms of educational paradigm shift. The Grounded
Theory was applied for the data analysis of qualitative research. It reduces
the gap between the theory and practice and reveals the researcher’s interac-
tion with the data, which enables “the verification of theoretical provisions
on the grounds of textual fragments” (Bitinas, 2006, p. 278).
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The stages of research organization:

The first stage of the research (January 2006 — December 2006) in-
cluded the analysis of art subject studies in training future specialists at a
college. The components of modern art subject studies, peculiarities of mu-
sic education were disclosed and their theoretical models verified. An ex-
ploratory investigation was conducted, which allowed examining the study
programmes of Lithuanian colleges, the content of study programmes and
art subjects at Rokiskis Subsidiary of Panevézys College, distinguishing
their qualitative features and manifestations of their modernization.

During the second stage (January 2007 — December 2007) the scien-
tific problem, the object of the research and research methods were defined,
research methodology designed and questionnaires formed. A diagnostic
research was conducted in order to reveal the viewpoint of education par-
ticipants on the studies of art subjects at an institution of higher education.
The assessment criteria were investigated as influencing the students’ — fu-
ture art specialists’ — choice of the profession and specialization.

During the third stage (January 2008 — December 2008) the strate-
gies of studies modernization were applied, educational projects imple-
mented and the functioning of these strategies in music (piano) subject stud-
ies was explored by a pedagogical experiment. The shift of a person’s cul-
ture was examined in terms of the obtained data. The essay contributed to
the findings about the significance of art studies in vocational training.

The fourth stage (January 2009 — December 2009) the text of the
dissertation was prepared, conclusions and recommendations supplied.

Theses defended in the dissertation:

1. Modernization of vocational training is a strategy of the implemen-
tation of educational paradigm shift. It is a theoretical totality, which is re-
vealed by the judgement that the purposefulness of practical vocational
training, inherent for a college, is a strategy of study modernization, while
from the professional viewpoint, purposeful art education is a strategy of
modernizing art subject studies.

2. In the context of educational paradigm shift, the unity of art educa-
tion and vocational training is a factor and indicator of the theory and prac-
tice of art subject studies.

3. The shift of educational paradigm is a prerequisite for a modern
context of purposeful art education and its reorganization, while from the
professional viewpoint, purposeful art education is a prerequisite of con-
temporary art subject studies and the creation of their context.

4. From the point of view of vocational training, the competencies
and attitudes of education participants, subject contents and purposefulness
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of studies form an entire totality, i.e. study context, which is viewed as a
component of a future specialist’s vocational training and maturity.

5. The context of vocational training, subject studies and learner ac-
tivity, determined by the development of culture and educational paradigm
shift, and their alteration constitute the prerequisite, factor and expression of
modernizing vocational training and a future specialist’s vocational matur-
ity.

The novelty of the research. The conducted theoretical analysis of
art subject studies and their purpose in the process of vocational training as
well as the revealed possibilities of practical implementation disclose the
strategies of contemporary specialists’ training, enables to consider subject
studies as a phenomenon of vocational training, assess the state of art sub-
ject studies and diagnose their alteration in the context of educational para-
digm shift.

Theoretical significance of the research. The conception of art sub-
ject studies and art education, inherent for the epoch, were analyzed in the
context of educational paradigm shift and the study strategies — profession-
oriented art education and practical purposefulness of the studies — were
verified. The conducted research proves that art subject studies at an institu-
tion of higher education should be assessed as profession-oriented art edu-
cation. Therefore, in modernizing the studies, the traditional teaching, di-
rected towards narrow subject cognition aims, is rejected in favour of pro-
fession-oriented art education.

Theoretical models of a future specialist’s vocational training, tradi-
tional teaching of music and contemporary music (art) education were pre-
sented. The learner’s possibilities to create their activity context and the
teachers’ opportunities to apply the system of modern teaching methods
were revealed through the studies of art subjects, thus subject studies were
incorporated into the process of profession-oriented art education.

The theoretical model of music (art) education was substantiated by
contemporary educational paradigm, which incorporates not only subject
contents but also study context. This complements the theory of art subject
studies and the assessment of vocational training.

Modernization of studies was revealed as a strategy of implementing
educational paradigm shift. It is manifested by the practical purposefulness
of vocational training, inherent for a college, as a strategy of modernizing
the studies and purposeful artistic profession-oriented education as a strat-
egy of modernizing art subject studies. Therefore, educational paradigm
shift, implemented through study modernization, is a prerequisite of the
context of contemporary vocational training and its reorganization, and pro-
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fession-oriented art education is a prerequisite of contemporary art subject
studies and their context creation.

It was determined that from the point of view of vocational training,
the competencies and attitudes of education participants, subject contents
and purposefulness of studies should be assessed as unified context of stud-
ies, which is viewed as a component of a future specialist’s vocational train-
ing and maturity. Such understanding and purpose of the context proves to
be significant in developing the theory of vocational training and art subject
studies at an institution of higher education, determined by culture devel-
opment and educational paradigm shift.

Practical significance of the dissertation. The arranged theoretical
model of modern music (art) education is to be applied by pedagogues for
the identification of professional relevance of art subject studies and con-
solidation of the fundamentals of a future specialist’s vocational maturity at
a college. It validates the universality of the model and possibilities of its
application in modernizing the studies of other subjects.

The approved educational projects are to be applied for the perfection
of students’ professional activity, encouraging experiential teach-
ing/learning and teacher-student collaboration.

The suggested profession-oriented model of art education, tested by
the pedagogical experiment (it was applied in rearranging piano classes in
music studies) allows integrating the studies of art subjects into the process
of specialists’ vocational training.

The practice of vocational training, analyzed within the context of
educational paradigm shift, permits to:

1. verify the studies of art subjects as a component of future
specialists’ vocational training;

2. enable the reorganization of future art specialists’ training at a
college;

3. apply the strategies of modernizing vocational training at a college,
tested in practice;

4. adjust future specialists’ maturity and provide with new insights in
the perfection of art subject studies from the point of view of culture
development and public demands.

The disclosed conception, purpose and modernization possibilities of
art subject studies in the process of vocational training will help institutions
of higher education in modernizing future specialists’ vocational training
and implementing the shift of an educational paradigm with reference to
democratic ideas.

Research perspectives. The conducted research has proved that in
modernizing contemporary vocational training it is topical to thoroughly
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analyze the relationship of professional and subject studies, collaboration in
the process of vocational training, possibilities to develop the scope of com-
petencies, teaching/learning environment, the consistency of the conception
of modernizing vocational training and practice, teacher flexibility in apply-
ing innovative teaching methods, study context determined by educational
paradigm shift, the learner’s role in reconstructing the environment as a
context for their activity and other aspects. It is a possibility to verify mod-
ernization of studies as an educational phenomenon in reorganizing study
programmes and process with regard to epoch culture and its alteration.

The structure and volume of the dissertation. The work consists of
the introduction, glossary of key terms, three parts, conclusions, recom-
mendations and suggestions, references and appendixes. The work includes
42 tables and 15 pictures. The list of references comprises 333 positions in
the Lithuanian, English, German and Russian languages. The volume of the
body text is 151 pages (excluding the list of references and appendixes).
The appendixes include examples of questionnaires, tables of statistical data
calculations and quality peculiarities of separate study programmes and sub-
ject contents used in the research.

The dissertation was sponsored by State Studies Foundation in
Lithuania in 2006—2008.
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A BRIEF REVIEW OF THE CONTENTS OF THE DISSERTATION

The first part of the dissertation discloses the peculiarities of art sub-
ject studies in the process of future specialists’ vocational training deter-
mined by educational paradigm shift. The design of the research was ar-
ranged with reference to the revealed theoretical prerequisites and presented
in the second part. The third part provides with research findings in assess-
ing art subject studies and possibilities of their modernization at college.

The first part of the dissertation “THEORETICAL PRERE-
QUISITES OF ART SUBJECT STUDIES AND VOCATIONAL
TRAINING” consists of three chapters. Theory is analyzed in terms of
qualifying the modernization of subject studies and vocational training as a
possibility to implement educational paradigm shift, determined by the fea-
tures of epoch culture and public needs.

The first chapter “Prerequisites of Art Subject Studies at an Insti-
tution of Higher Education” defines the shift of an educational paradigm
(Bitinas, 2000; Baryshnikova, 2006; Falchikov, 2005, 2007; Kuhn, 2003;
LukSiené, 2000; Poberejnikov, 2001; Siau¢iukéniene et all., 2006;
Topmuackuit, 1999; Makcumosa, 2004, 2007) and a need to modernize vo-
cational training (Kavolis, 1996; Kondratiené, 2007; Royse, Thayer, 1996;
Hunt, 2007; Makcumosa, 2007; Kepuiac, 2007). They shape the prerequi-
sites to modernize subject studies in the process of vocational training. In
these terms assessed are the traditions and difficulties of art subject studies
and the prerequisites of their quality (Cannon, Newble, 2000; Neumann,
Parry, Becher, 2002; Scott, 2004; Shulman, 2005; Siebert, 2007), the role of
art education characterized by the interpretation of an artwork and artistic
activity (Gaucaité, 2004; Girdzijauskas, 2008; Kievisas, 2008; Osipkovas,
2001; Smith, Naylor, 2001) and holistic nature of education as a possibility
to create a purposeful context of studies (Ylijoki, 2000; Kievisas, 2007;

keuchi, 1995). The above-mentioned facts confirm that art subject studies
are a significant research field in terms of vocational training and it is nec-
essary to search for their modernization possibilities in the implementation
of educational paradigm shift at an institution of higher education.

The possibilities to modernize art subject studies are analyzed in the
second chapter “Peculiarities of Art Subject Studies”. It is maintained
that the development of art is spread in different directions and is mani-
fested in various spheres of human life (Gaizutis, 2008). The same is ap-
plied to a person’s cultural education and a future specialist’s vocational
training. On the other hand, art subjects are frequently studied by employing
mere transfer of knowledge and development of particular skills and abili-
ties. This limits the possibilities to develop personal culture including its
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value-based aspect (Rinkevi¢ius, 2010). Therefore, in order to modernize art
subject studies, it is relevant to reveal their peculiarities.

The sub-chapter “Studies of Art Subjects in Terms of Cultural Educa-
tion of Future Specialists” emphasizes that art is an expression of human
inner world, a factor of his/her culture and spirituality, a cultural code (An-
drijauskas, 1995; Aleknaité Bieliauskiene, 1996; Gaizutis, 2008; Gombrich,
1984; Kievisas, 2007; Neznovas, 1975; Walker, 2005; baxtun, 2000). It is a
product of self-expression, which embodies physical, spiritual, emotional
and intellectual spheres and environment in the process of education
(MakcumoBa, 2007). The modernization of art subject studies is inseparable
from this context.

On the other hand, the context of subject studies at an institution of
higher education is adjusted by vocational training, which is examined in
the sub-chapter “Studies of Art Subjects in Terms of Future Specialists’ Pro-
fessional Competence”. It distinguishes the peculiarities of the study pro-
grammes and intended competencies (Juceviciené et all., 2007, Zydiiﬁnaité,
2008), evaluates traditional forms of education and possibilities of perfect-
ing contemporary vocational activity (Lauzackas, 2000), the functions of
vocational training and competencies (benosa, 2009), revises the concep-
tion of modern competence (Argyris, Schon, 1996; Beckett, Hager, 2002;
Jovaiga, Zilionis, 2004; Lasauskieneé, 2007; LauZackas, Teresevitiené, Sta-
sitinaitiené, 2005). While analyzing the studies of art subjects at an institu-
tion of higher education, it turned out that future specialists’ cultural educa-
tion and vocational training should be combined into a unified study process
and verified in modelling subject studies. The peculiar context of moderniz-
ing art subject studies in the process of vocational training is revealed in this
way. Referring to the above-mentioned conception, the search for theoreti-
cal prerequisites was carried out in order to implement it in the practice of
vocational training.

The peculiarities of vocational training depend on the epoch culture
and needs. However, in practice there always exists an intersection of tradi-
tional and modernized training. This makes the context for subject studies,
which are explored in the third chapter “Relationship of Art Education
and Vocational Training”.

Art as one of the forms of spiritual expression is especially signifi-
cant for the personal and social development (Gaizutis, 2008; Gombrich,
1984; T'mapermeBa, 2004; Bepexxnora, Kpaesckuii, 2006). Art education
corrects creative and intellectual skills, stimulates intercultural relations and
continuity of traditions (Rinkevi¢ius, Rinkeviciené, 2006; Hanonuuckas,
2007). It gives grounds to search for theoretical prerequisites of the mod-
ernization of art education in training future specialists. These prerequisites

19



are discussed in the sub-chapter “Art Education in the Context of Vocational
Training”.

Art education is viewed as a means to consolidate the individual’s
humane relations with the world (Elliot, 1997; Goodlad, 2000; Parsons,
2000; Hargreaves, 2001; Smith, Naylor, 2001). Hence, art education should
be corrected with regard to the changing culture of the society. At an institu-
tion of higher education it is related to the changes in the process of voca-
tional training, the necessity to reconstruct this process and adjust its mod-
ernization (Bruzgeleviciené, 2007). The contemporary definitions of art
education (table 6 of the dissertation) and vocational training (table 7 of the
dissertation) validate this. It emerged that art education is related to voca-
tional training in adjusting not only the learners’ creative and intellectual
skills, but also the context of studies (Kesurac, 2007), inherent of an insti-
tution of higher education (Adamoniené et all., 2001; Lauzackas,
Danilevi¢ius, Gurskiené, 2004). This is concretized by the conditions of
modelling art education (Kievisas, 2008) as well as the unity of art educa-
tion and vocational training (Kondratiené, 2007). The totality of these con-
ditions validates cognition as a process open to change (Bitinas, 1996) and
art education topical for vocational training while studying art subjects.

Art education is a part of studies at an institution of higher education,
thus its modernization also depends on vocational training and peculiarities
of its modernization, which are analyzed in the second sub-chapter “Pre-
requisites of Modernizing Specialist Training”.

The implementation of educational paradigm and the alteration of
vocational training are corrected by economical, social and political condi-
tions, development of information technologies and societal needs (Budi-
ené, 2004). According to B. Bitinas (2005), education should constantly
revive students’ experience through their own activity. Hence, learning
strategies are transferred from the subject context into academic, profes-
sional and social spheres, including the context. The contextual differences
are revealed through the comparison of the peculiarities of teaching and
learning (Gudynas, 2005). This way the significance of the integrity of
learning elements, strategies and reflexion, and the outcomes of the consoli-
Tereseviciené, 2007). It is through learning that the student is able to sys-
tematize the acquired knowledge, disclose interdisciplinary relations and
other phenomena signifying the modernization of studies (Siau¢iukéniené,
1997). Therefore, it depends on what is given first priority: productivity or
reproductivity, integration or disintegration of the learning outcome (Rams-
den, 2000). Modern studies are characterized by every person’s responsibil-
ity for the implementation of their potential (Petty, 2006).
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The discussed approach to the purpose of learning is implemented on
the basis of interactive teaching/learning, the processes of autonomous
analysis and synthesis as well as other interactive methods, appropriate for
the process of learning (Juodaityté, 2003). Thus is created the process based
on the learner’s development, not merely on the transfer of subject knowl-
edge (Subotkeviciené, 2008). All this reveals the prerequisites of the context
of future specialists’ training and modernization of studies. According to the
defined scientific research, a theoretical model of future specialists’ voca-
tional training has been designed (pict. 5 of the dissertation), which incorpo-
rates subject studies, teaching/learning environment, the scope of education
participants’ roles and professional activity. The model components are re-
lated by integral links, which substantiate the viewpoint that the process of
studies is learner-oriented.

On the other hand, the model of vocational training, appropriate for
the modernization of studies and their correction, can be implemented only
by studying specific subjects. Music studies were selected as the theoretical
basis for subject analysis.

Modernization of studies is always linked to the changes in the proc-
ess, which are examined in the sub-chapter “Reconstruction of Music Stud-
ies as a Prerequisite of Vocational Training Modernization”. The studies of
music subjects are discussed as both teaching of music and music education.
Besides, it is maintained that music (art) education is modelled with refer-
ence to the subject correspondent to the kind of art and its inherent activity,
which are appropriate for the expression of a person’s inner world and are
grounded in his/her cultural changes (Andrijauskas, 1995; Gaucaité, 2004;
Kondratiené, 2007; baxtun, 2000; Kepumac, 1998).

Having investigated the conceptions of teaching music (Dalcroza,
1930; Kodaly, 1971; Orff, 1975; Suzuki, 1969; Kabanesckuii, 2005) and its
systems in Lithuania (BalCytis, Surgautaité, 1983; BalCytis, 1986; Dauga-
ravi¢ius, 1986; Katiniené, 1998; Katiniené, Vaiciené, 2001; Marcinkeviéius,
1989), the orientation towards subject knowledge and its determined activ-
ity becomes apparent. A teacher is the conveyor of knowledge, employing
conventional teaching methods, assessing mere knowledge, skills and abili-
ties (picture 6 of the dissertation). These factors hinder the possibilities to
integrate the studies of music subjects into the process of vocational train-
ing; therefore, a search for modern variants of music education was carried
out (Girdzijauskas, 2008; Katiniené, Vaiciené, 2001; Kievisas, 1997; Pili¢i-
auskas, 1984, 1998; Rinkevicius, 1998, 2002, 2010; Tavoras, 2009; Kesu-
wac, 1998, 2007).

While analyzing literary sources, it appeared that in the process of
music (art) education the studies of a music subject are based on music ac-
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tivity and participants’ collaboration with emphasis on the expression, the
development of the content of the process is based on the learner’s cultural
changes; hence, a favourable environment of (self-) education is designed.
In terms of the suggested conception and purpose of music studies and the
evaluation of the conditions of vocational training, a theoretical model of
contemporary music (art) education has been offered (pict. 7). Since it in-
corporates the contents of the subject, the context of studies and centralizes
the learner and contemporary viewpoint towards teaching/learning, the
model is to be qualified as appropriate to modernize the studies of art sub-
jects in the process of vocational training.

It is validated that:

e music education and its studies should match the contemporary
viewpoint towards teaching/learning, determined by the paradigm shift;

e the aims of contemporary vocational training should be related
to subject studies. It is also a prerequisite to reorganize music teaching into
education of personal culture in the process of general education. Therefore,
it is topical to model future specialists’ vocational training with reference to
the studies based on modern conception of music (art) education;

e the discussed conceptual viewpoint towards a specialist’s voca-
tional training should determine the theoretical fundamentals of music (art)
education at an institution of higher education. It is revealed through the
studies of music education, teaching/learning environment, the scope of
roles and professional activity (pict. 7).
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Pict. 7. Theoretical model of contemporary music (art) education
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The discussed theoretical prerequisites of art subject studies and vo-
cational training, highlighted in the analysis of the peculiarities of art sub-
jects and the relations between art education and vocational training, re-
vealed the possibilities to qualify the modernization and adjustment of art
subject studies at an institution of higher education. For this purpose, a re-
search design was arranged, which is thoroughly discussed in the second
part of the dissertation “MODERNIZATION OF ART STUDIES
(RESEARCH METHODOLOGY)”. The structure and content of the de-
sign include the introduction of the stages of the research, their aims, objec-
tives, research participants, methods of quantitative and qualitative research
and data processing (pict. 8.).
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The first stage comprised: scientific literature analysis, examination of study programmes
applied in Lithuanian colleges, analysis of the content of study programmes and subjects of
Rokiskis Subsidiary of Panevézys College, definition of the peculiarities of music education,
design of the model of subject studies, inherent for various types of vocational training.

Theoretical model of modernizing art subject studies.
Theoretical model of traditional teaching of music.
Theoretical model of modern music (art) education.

Content analysis of art study pro-
grammes (n=2) in Rokiskis Subsidi-
ary of Panevézys College.

= — - —

During the second stage the scientific problem, the object and objectives of the research
were specified, and research methodology created. The exploratory investigation revealed
the viewpoint of education participants (teachers and students) towards the studies of art
subjects at an institution of higher education. The factors influencing the students’ — fu-
ture specialists’ choice of the profession and speciality were explored.

University students University teachers
College students College teachers
Future art specialists of Panevézys College.

—

In the first part of the third stage the strategies of modernizing art subject studies were
defined and applied. Educational projects were organized, which helped to substantiate
and test the possibilities of professional (specialization and final) practice modernization.
A diagnostic research was conducted, the aim of which was to determine the changes of
the students’ activity. Attempts were made to clarify the relevance of art subject studies
for vocational training by written essays.

Educational projects in the study programme Qualitative content analysis of the writ-
of cultural activity management (professional ten essay.
practice).

M =R =——

During the second part of the third stage a pedagogical experiment was conducted. It
tested the possibilities to modernize art subject (piano) studies and determined their effec-
tiveness in training future specialists. The data obtained by conducting diagnostic sections
were processed by applying qualitative methods.

Experimental and control groups. Evaluation of a person’s cultural levels.

- =

During the fourth stage the text of the dissertation was prepared, conclusions and
recommendations supplied with regard to research findings.

Pict. 8. The scheme of research design
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The second chapter “Research Aspects of Study Programmes and
Subject Contents of Non-university Art Studies” provide with the analy-
sis methodology of the study programmes and subject contents (curriculum)
(Charles, 1998; Lepaité, 2003; Zydiﬁnaité, 2003, 2005, 2008). This forms
the basis for the investigation of the theoretical prerequisites of study mod-
ernization.

A complex methodology of exploratory investigation was prepared
to examine the practical prerequisites of study modernization, which are
discussed in the chapter “Conception of Art Studies: Teachers’ and Stu-
dents’ Viewpoints”. It was applied to reveal the existing situation of art
studies at institutions of higher education of different levels and defining the
peculiarities of vocational training at a college. The survey included 40 re-
sponses from Bachelor-degree students at Vilnius Pedagogical and Siauliai
Universities, 99 from Bachelor-degree full-time students at Panevézys Col-
lege, Zemaitija College and Marijampolé College, 14 responses from teach-
ers of arts at VPU and SU and 40 responses from teachers of arts at PC, ZC
and MC. 70 questionnaires were distributed among teachers (54 returned)
and 150 questionnaires distributed among students (139 returned). With
regard to the obtained data from the exploratory investigation, the studies of
art subjects were modernized at colleges.

While modernizing the studies of art subjects, students’ attitudes to-
wards the selected institution and profession were regarded. The methodol-
ogy of the investigation is described in the chapter “Factors Adjusting
Modernization of Art Studies”. While examining the factors adjusting the
modernization of studies, the following factors were distinguished: interest
in the selected speciality; motifs of selecting the institution to study at;
needs for autonomous music activity; attitude towards the possibilities of
self-expression and creative activity in the studies of art subjects. By the
investigation attempts were made to reveal the internal and external factors.
To collect the data, the future music specialists (n = 89) at Panevézys Col-
lege were presented with questionnaires.

The possibilities to modernize and adjust college studies were re-
vealed by the analysis of literary sources and exploratory investigation.
They are discussed in the chapter “Strategies of Modernization of Art
Studies”. The research tested the significance of the theoretical model (pict.
7) in modernizing college studies.

The sub-chapter “Purpose, Specifics and Organization of Education
Project at a College” describes the students’ possibilities to create and im-
plement projects as well as assess their significance (Bitinas, 2006; Hativa,
Goodyear, 2002; Merkys, 2006). It was an opportunity to test the quality of
students’ readiness and the influence of studies on their professional activ-
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ity. This influence was also tested while planning the experiment and cor-
recting the methodology of subject (piano) studies. The development of mu-
sic activity was assessed in terms of the factors of knowledge, rhythmics
and performance technique, its relationship with professional activity was
based on group activity (Arback, 2008) and assessed in terms of the changes
in ensemble skills, creativity and sight-reading.

The future specialists’ training and viewpoint on the modernization
of subject studies was explored by assessing their written essays and opin-
ions about the application of educational projects in professional practice.
The research methodology and evaluation are presented in the sub-chapter
“Diagnostics of Future Specialists’ Music Activity in the Study Process”.
The aim was to examine the changes of the students’ viewpoint towards
studies due to the application of various activity forms, changing its nature,
content and strategies of subject studies. The essay on the topic “How im-
portant are art subject studies for you as a future specialist?” was selected
for the qualitative research. It was written in the classroom for not longer
than an hour. The return of the essays constituted 100%. The analysis of the
texts revealed the possibilities and significance of the modernization of col-
lege studies.

Modernization of art studies, its possibilities and results are dis-
cussed in the third part of the dissertation “POSSIBILIITIES TO
MODERNIZE ART STUDIES AT A COLLEGE (RESEARCH
FINDINGS)”.

Every educational institution is characterized by particular art studies
(Kievisas, 2008) and, according to M. Luks$iené (1993), helps for a person
to incorporate into the formation of the modern world. Our epoch is marked
by the shift of educational paradigms, which is reflected in the theory and
practice of education. These guidelines have adjusted the possibilities to
modernize art studies and their assessment at a college.

On the theoretical plane of vocational training, the possibilities of its
modernization were qualified through the analysis of the content of art stud-
ies and subjects, which is covered in the chapter “Features of Study Pro-
grammes and Contents of Art Subjects at a College”. It has been ana-
lyzed in terms of general requirements for future specialists’ training (Order
of the Minister of Education and Science, 2005, No. 1551), qualitative
components (Charles, 1998; Lepaité, 2003; Zydziinaite, 2003, 2005, 2008)
and the components of the suggested model (pict. 7) (studies, environment,
participants’ roles, music activity). It appeared that the programmes reflect
the ideas determined by the shift of educational paradigm and vocational
training directed towards their implementation. In comparison to conven-
tional teaching, it is a qualitatively new context for a future specialist’s pro-
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fessional maturity. Consequently, the modernization of vocational training
can be qualified as a strategy of educational paradigm shift.

Besides, some manifestations of traditional teaching were disclosed,
especially in the assessment of subject contents and study process. Such
qualities of the investigated programmes encouraged to search for teach-
ing/learning strategies and adjust the system of methods in the process of
modernizing art subject studies and testing their effectiveness by means of
an experiment.

On the practical plane of vocational training, the possibilities of its
modernization were evaluated through the analysis of the teachers’ and stu-
dents’ viewpoints towards studies, which is presented in the chapter “Sub-
ject Studies in Practice”. The research data demonstrated that there are no
significant differences between university and college teachers’ viewpoints
towards study programmes. It is important to note that the collaboration of
education participants was emphasized, however, the viewpoint towards
programme modernization, contemporary education, relation between theo-
retical knowledge and practice appeared to be limited.

A lot of teachers view the purpose of the teaching/learning process
as the orientation to the requirements for the final examination, identify the
quality of a specialist’s training with subject knowledge, emphasize the sig-
nificance of reproductive activity, and apply oral and other teaching meth-
ods. The described teachers’ role shows that it is necessary to raise their
professional qualification and improve the purposefulness of studies in at-
tributing the modernization of the process as a component of vocational
training.

It is important to evaluate the student’s role in analyzing contempo-
rary studies. The data, presented in the sub-chapter “Students’ Viewpoint on
Subject Studies”, show that university and college students are interested in
subject aims and qualification descriptions. However, there are different
attitudes towards vocational training — education of competencies
(p<0,005), organization of the study process (p<0,001), vocational training
in teaching the subjects (p<0,001). These are confirmed by their attitudes
towards creativity, encouragement of professional maturity by means of
modern methods and the prerequisites of self-dissemination in the study
process. The research demonstrated that colleges apply traditional teaching,
which consolidates students’ correspondent conception of the purpose of
studies and attitude towards vocational maturity. This hinders the possibili-
ties to implement paradigm shift in the practice of vocational training. Since
the colleges emphasize practical purposefulness of studies (The Law on
Higher Education of the Republic of Education, 2000; Order of the Minister
of Education and Science, 2010, No. V-501), its peculiarities are very im-
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portant in training future specialists. Hence, the professional purposefulness
of vocational training, characteristic for college studies, is qualified as a
strategy of the modernization of studies.

On the other hand, the student’s viewpoint towards the studies is ad-
justed not only by the peculiarities of practice, but also by the context and
social environment, which are discussed in the sub-chapter “Factors Adjust-
ing the Viewpoint on Subject Studies (Prerequisites of Correcting the Con-
text of Studies)”. The research data show that the context of studies is ad-
justed by external factors (interest in the selected speciality and profession
as well as the motifs of choosing an institution) and internal factors (attitude
towards autonomous music activity, creative activity, self-expression and its
possibilities in the study process). Having evaluated the process of art sub-
ject studies, it appeared that internal factors are especially variable. The in-
creasing students’ role in the studies of art subjects is the result of the mod-
ernity of the process and justifies the possibilities and significance of mod-
ernization in future specialists’ training.

The conducted exploratory research on the theoretical and practical
plane demonstrates the contemporary manifestations of vocational training,
the real situation at an institution of higher education and possibilities to
implement the shift of an educational paradigm through the modernization
of studies. The possibilities and role of the implementation of study through
the application of modern strategies in subject studies at a college are exam-
ined in the chapter “Implementation of the Strategies of Studies Mod-
ernization in Training Future Specialists”.

The data of the students’ evaluation of arranging educational projects
and their influence on vocational maturity are explored. The research par-
ticipants stress that teachers are more actively involved in collaborating
with students in arranging projects, discussing and analyzing the environ-
ment and possibilities of their implementation, and systematizing the ac-
quired subject knowledge. All these factors stimulate creativity, search for
innovations and highlight other aspects of professional experience and ac-
tivity, which modernize vocational training.

While examining the implementation of projects, the students em-
phasized the significance of self-assessment, team work, leadership skills,
work planning, increasing interest in the activity, etc. They defined the roles
of the teacher and student, the purpose of artistic activity, and professional
adaptation in fighting the sense of fear while seeking for compromise in the
team. They distinguished such personal traits as self-confidence, responsi-
bility, accurateness and communicative skills. The following difficulties
were also noticed: experience of stage behaviour, arrangement of event es-
timates, looking for sponsors, etc. It is noteworthy that some requests for
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alteration of studies were indicated: the students suggested accepting inno-
vations, developing a contemporary viewpoint towards studies and assess-
ment of achievements, broadening the students’ artistic experience and ap-
plying a variety of teaching strategies. These factors prove that future spe-
cialists’ professional maturity is appropriate for them to be adjusted in the
social environment and that they understand the modernity of their maturity
and studies, disclosed during project-based activity and professional prac-
tice. Therefore, it is important to determine the significance of subject stud-
ies and contemporary strategies for the indicated professional maturity of a
future specialist.

The sub-chapter “Relationship of Art Studies and Vocational Train-
ing” analyzes the experiment data obtained through modelling art education
in piano classes. It appeared that by group performance of music and the
encouragement of individual search for perfecting their music activity, the
quality of the learners’ artistic activity (knowledge, rhythmic, performance
technique) not only improved, but also surpassed the indicators of control
groups. The same is to be said about creative, sight-reading, ensemble skills
and experience, which are topical for professional activity (pict. 15).

Sound production

i G i8gavil .
Performance technique arso isgavimas Ensemble skills

Atlikimo technika nsambliskumas

Improvising mprovzainas saiyrSight-reading

Teorinés Zinios ity

i Rhythmics
Theoretical knowledge

Meniskumas

—e— s EXPEriment group

Acrtistr ontr
y ~“"Control group

Pict. 15. Music (artistic) experience of research participants at the end of
the experiment (third section)

The data of the third sub-chapter verify the advantages of the
experiment group in comparison to the control group: statistically they are
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more advanced in sound production (t=8.000, df=2.000, p<0.015) and
performance technique (t=3.536, df=4, p<0.024). It is noteworthy that in
theoretical knowledge acquisition (t=0.500, df=4, p<0.643) the
experimental group equalled the control group (in the first section they
stayed behind). Besides, the members of the experimental group are more
advanced in the spheres of ensemble skills (t=5.000, df=2.000, p<0.038),
sight-reading (t=5.657, df=4, p<0.005) and creativity (improvising t=6.364,
df=4, p<0.003). The development of music activity is qualified with regard
to the indicators of knowledge, rhythmics and performance technique, and
its relation with professional activity (music activity in groups — Arback,
2008) is evaluated in terms of the changes in ensemble performance,
creativity and sight-reading. All these factors point to the influence of art
education on music and professional activity as well as the significance of
modernizing art subject studies and vocational training as a unified entirety.

Since the achieved results of the experiment help to solve the tasks of
art education by applying contemporary strategies of subject studies, it is
maintained that profession-oriented art education is a strategy of
modernizing art subject studies. Its significance is substantiated by research
data: not only the experience and quality of activity changed in the
experimental group, but the entirety of the learners’ music culture (table 37
of the dissertation). Therefore, the strategy of subject studies makes the
basis to adjust modern purposefulness of practical vocational training,
inherent for a college. This purposefulness, in its turn, is a strategy of
modernizing college studies. All the facts show that the modernization of
studies at an institution of higher education is a strategy of the
implementation of educational paradigm shift.

Such modernization of art subject studies encourages creating a
modern process and context topical for a future specialist’s maturity. Their
unity is reflected in the suggested theoretical model (pict. 7), whose
theoretical and practical significance is substantiated by the conducted
research. Therefore, it is maintained that the topicality and evaluation of the
theory and practice of subject studies is based on the educational paradigm
shift inherent for the epoch.
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Conclusions

1. The fast alterations of public culture and market demands have
evoked the shift of educational paradigms, which determine the
reorganization of future specialists’ vocational training. As a result of the
integration of Lithuanian vocational training into the European space of
higher education, the transition from teaching to learning is accelerating,
thus bringing forward the role of education participants’ interaction and the
influence of the environment and education context on a future specialist’s
maturity. This situation encourages an institution of higher education to
consider cultural changes and epoch-based requirements for specialists and
correspondingly adjust the theory and practice of studies. The dissertation
substantiates that in the context of educational paradigm shift it is
significant to evaluate the purpose of art subjects and modernize their
studies, since it is a topical problem, determined by the epoch challenges, in
terms of training future specialists at a college.

2. The dissertation discloses modernization of studies as a strategy
of implementing educational paradigm shift. The research has shown that
modernization is possible in the context of educational paradigm shift: by
updating study programmes and subject modules and considering their
contents and purpose in terms of vocational training; evaluating traditional
and contemporary implementation of programmes, especially in the process
of subject studies; adjusting the attitude towards a future specialist’s
professional maturity, quality and process of training, which are to be
considered as the reorganized context of subject studies and vocational
training.

3. The context of future specialists’ vocational training and its
changes correct the modernization of studies. The peculiarities of the con-
text and its adjustment possibilities are revealed by assessing the teachers’
and students’ viewpoints towards studies, which include: their attitude to-
wards teaching and learning, interpersonal relationships, collaboration and
roles in the studies; the attitude towards study programmes and subject con-
tents and purpose, purposefulness of studies, methods and assessment crite-
ria applied for the encouragements of a future specialist’s professional ma-
turity; the students’ interest in the selected speciality, profession and its fac-
tors; the viewpoint on the selected institution; the attitude towards study-
based activity and its creative nature as well as the possibilities of self-
expression and its significance for vocational maturity.

The research has shown that the alteration of the study context in the
process of vocational training is especially reflected in the students’ motiva-
tion and resolve in terms of profession, creativity and self-expression in the
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studies, whereas among the teachers it is displayed in their viewpoint to-
wards the implementation of the study programmes and contemporary
methods, the purpose and significance of the teaching/learning process, the
professional purposefulness of studies and the assessment of professional
maturity. Thus, the context of the studies is disclosed as a component of
vocational training and a prerequisite, factor and expression of the moderni-
zation of subject studies.

4. With regard to the situation determined by the educational para-
digm shift, the practical purposefulness of vocational training, inherent for a
college, has been revealed as a strategy of study modernization. It is imple-
mented in the process of studies by adjusting the learner’s activity and its
context. The adjustment of the activity is reflected by evaluating the
changes of subject-related activity (art subject — artistic activity) and indi-
vidual artistic experience (knowledge, skills, interpretation of a work and
search for possibilities, performance technique), and context-related experi-
ence topical for professional activity (ensemble skills, sight-reading, impro-
vising, experience of group work, creative experience and possibilities).

The research has demonstrated that these factors are related to the
changes in the context of vocational training, which was highlighted by the
assessment of the students’ interest in autonomous activity, educational pro-
jects, factors of professional adaptation, the acquired personal traits and the
viewpoint towards the purposefulness and alteration of the studies.

5. A theoretical model (pict. 7) has been suggested for the moderni-
zation of subject studies in the process of vocational training. It involves
subject studies (artistic activity, the learner’s expression, formation of a per-
son’s culture, the system of assessment, new teaching strategies); environ-
ment of (self-)education (the learner’s maturity, the learner’s artistic matur-
ity, spiritual values and virtues, creative activity, modern base for studies);
the scope of research participants’ roles (common teacher-learner activity,
communication and collaboration, team work, general search for interpreta-
tion); music activity (musical and pedagogical reconstruction during the
stages of the formation and education of the learner’s artistic culture). The
model functions in terms of integral relations among the distinguished
components, which are related by interrelationship of the theoretical knowl-
edge with practical activity, the chains of artistic activity, subject contents
and teaching aids, vocational training and art education. Thus, vocational
training is unified into a unanimous process as an impact on the learner’s
expression. This is achieved by qualifying the subject contents, study proc-
ess and study context (of vocational training) as a unified entirety, not
merely the subject contents and the context of the activity as appears in the
case of conventional teaching.
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The entirety of the research proves that the studies of art subjects
modelled in this way are incorporated into the process of contemporary vo-
cational training and constitute its significant component. However, in order
to perfect vocational training at Lithuanian colleges on the basis of this
model, it is necessary to revise the purpose of subjects in terms of a special-
ist’s professional activity, search for a broader scope of his/her activities
and roles; the teachers should include more active methods, emphasizing
critical thinking and reflection and correspondent to contemporary require-
ments of higher education, as well as involve the totality of competencies
during the practice.

6. The conducted research displayed other viable aspects of problem
analysis. In order to reorganize future specialists’ vocational training at a
college, it is essential to make a thorough analysis of the scope of compe-
tencies involved in the programmes, possibilities to model the studies of
creative subjects, evaluate interdisciplinary integration, revise the modern
context of studies, disclose this significance of the experience of subject
studies for various social situations typical for vocational training, etc. All
the factors indicate that subject studies, adjusted by the shift of an educa-
tional paradigm, and their modernization are a prerequisite, factor and ex-
pression of contemporary vocational training.
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SUGGESTIONS AND PRACTICAL RECOMMENDATIONS

For policy-makers of vocational training:

e To recommend the theoretically and empirically substantiated
model of contemporary music (art) education to non-university institutions
of higher education, which train specialists of art.

e To implement the contemporary educational paradigm in the
system of education, pedagogical process and the content of study pro-
grammes (curriculum). It is a possibility to modernize art studies and voca-
tional training in terms of humanistic and democratic approach.

e To consolidate interdisciplinary integration in Lithuanian non-
university study programmes, encourage it in the process of art subject stud-
ies and extend the scope of education participants’ roles. To emphasize the
purpose of art studies in modernizing future specialists’ training at an insti-
tution of higher education.

e To arrange research of the modernization of studies as an educa-
tional phenomenon in terms of the alteration of personal culture, unity of art
education and vocational training, aspects of artistic and professional ex-
perience in the process of a specialist’s maturation.

¢ Regarding the unity of art education and vocational training, to
recommend the reorganization of art subject studies by linking them to vo-
cational practice.

e To encourage the establishment of modern, flexible and interac-
tive environments in Lithuanian non-university institutions.

For the teachers of art subjects:

e To plan a favourable teaching/learning environment in the study
process, in which they would apply innovative teaching/learning methods
and strategies, consolidate teacher-learner interaction, interdisciplinary inte-
gration, purposeful teaching/learning and relationship between professional
knowledge and practice.

e To involve a wider scope of competencies into study pro-
grammes.

e To encourage the learners’ artistic expression.

For the institutions training art specialists:

e To analyze and adjust the studies of art subjects and vocational
training with regard to the modernization of the process.

e To model specialists’ training by focusing on the learner.

e To strive for the creative activity and implementation of active
teaching/learning methods and strategies.
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IVADAS

Temos aktualumas. Sparti pasauliné globalizacija skatina
Siuolaikiskai siekti nacionaliniy tiksly, tobulinti valstybés ir visuomenés
funkcionavimo mechanizmus. Atitinkamai aktualu pertvarkyti ir $vietimo
sistema, kuri uZztikrinty europinius standartus ir Siuolaikinés Lietuvos
visuomenés poreikius atitinkancig Svietimo kokybe (Lietuvos Svietimo
gairés, 2002). Todél Svietimo koncepcija (1992) ir kiti pertvarkos
dokumentai akcentuoja edukaciniy paradigmy virsma, kurio iSraiska —
modernizuoti vadovéliai, programos, mokymo(si) jranga (Zelvys, 2003).
Tai aktualu ir aukstosioms neuniversitetinéms mokykloms, kurios skirtos
rengti specialistus atsizvelgiant ,,j valstybés ir darbo rinkos poreikius®
(Lietuvos Respublikos aukstojo mokslo istatymas, 2000).

Sis kontekstas lemia profesinio rengimo ypatybes ir Siuolaikiska
pertvarka. Deja, klasikine mokymo paradigma grindziamas ir | Ziniy
perteikimg orientuotas procesas, kuris vis dar pasirei§kia rengiant biisimus
specialistus, riboja asmenybés sklaida Siuolaikinéje visuomengje, trikdo
blsimo specialisto kurybingumo raida, sukelia prieStaravimus tarp
ugdytinio jgyjamos ir sociokultlirinei integracijai aktualios patirties. Tai
reiskia, kad laikotarpio isSukiai reikalauja esminiy profesinio rengimo
poky¢iy, kurie teorijoje atsispindi edukaciniy paradigmy virsmu.

Paradigma (gr. paradeigma — pavyzdys) — tam tikros bendruomenés
nariams badingy jsitikinimy, vertybiy, metody ir t. t. visuma (Kuhn, 2003);
realybés teorinis ir metodologinis vaizdinys (Bitinas, 2000); metodiniy
priemoniy visuma, kuria vadovaujama(si) sprendziant pedagogines
problemas (Siau¢iukéniené¢ ir kt., 2006); kultiiros nulemta teoriné nuostata —
pagrindas modeliuoti ar vertinti praktikoje egzistuojancius ugdymo
variantus (Kievias, 2008). Siuolaikinés paradigmos pagrindu siekiama
kurti atvirg zmogy, per ji — atvira kultiirg (LukSiené, 2000). Praktikoje
edukaciniy paradigmy virsmas jgyvendinamas modernizuojant studijy
(ugdymo) procesg.

Modernizuoti (angl. — modernize; pranc. — moderniser; rusi§. —
Mmooepruzuposams) savoka suprantama kaip Siuolaiki$kai sudabartinti,
keisti naujoviskai, pagal Siy dieny reikalavimus (Dabartinés lietuviy kalbos
zodynas, 2000; Tarptautiniy zodziy zodynas, 2008). Tai reiSkia, kad
savokos ,,modernus® ir ,,$iuolaikinis“ yra sinonimai. Edukologijoje, pasak
M. Luksienés (2000), jis vartojamas naujoviSkumo prasme. Todél studijy
modernizavimas yra kiekvienam laikotarpiui budingas reiskinys ir svarbi
tyrimy sritis.

Analizuodami aukstojo mokslo pertvarkos problemas, mokslininkai
iesko galimybiy, kaip tenkinti kintan¢ius visuomeneés poreikius. Galimybés
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iSryskéja, kai Siuolaikinés studijos orientuojamos i rinkos jégas (Carnell,
Lodge, 2002; Foley 2007; Falchikov, 2007; Jarvis, 2001; Longworth 2007).
Tuo tikslu sitiloma taikyti jvairias mokymo(si) ir déstymo strategijas (Elton,
2001; Ylijoki, 2000; Lindsay, Breen, Jenkins, 2002), akcentuojama dalyky
integracija (Griffiths, 2004), mokymo(si) prasmés paieskos (Askew, Lodge,
Reed, 2008; Canas, Ford, Hill, Brennan, Carff, Suri, Coffey, 1995; Hativa,
Goodyear, 2002; Kirschner, Sweller, Clark, 2006; Mayers, 2000). Butent
prasmingas mokymas(is) skatina studentus ieSkoti naujy idéjy, remtis
plataus spektro veikla, o déstytojus skatina ieSkoti naujy rengimo strategijy.

Siuolaikiskos studijos pasizymi dalyky integracija ir partneriska
déstytojy bei studenty saveika (Griffiths, 2004; Hunt, 2007; Shulman,
2005). Be to, gilinantis j profesinio rengimo problemas svarbu vertinti ir
savarankisko darbo reik§Smingumg bei atotrikj tarp profesiniy Ziniy ir
praktinés veiklos (Conway, 2001; Goddard, Tschannen-Moran, Hoy, 2001;
Utley, Delquadri, Obiakor, Mims, 2000). Visa tai Zymi profesinio rengimo
teorijos raidg ir praktikos pertvarkymo tendencijas, prie kuriy svarbu
derintis profesinio rengimo sistemai integruojantis j Europos aukstojo
mokslo erdve (Berlyno komunikatas, 2003; Bolonijos deklaracija, 1999; ir
kt.).

Lietuvos mokslininkai taip pat nagrinéja SiuolaikiSkas studijas,
i§skiria asmenybés brandos, tarpasmeniniy santykiy, profesinés
kompetencijos ir kitas profesiniam rengimui aktualias problemas

Vv —

Barkauskaité, 2001; Gudaityté, 2001; Jucevic¢iené, 1998, 2003; Lepaité,
2003; Lauzackas, Dienys, 2004; Lauzackas, Danilevicius, Gurskiené, 2004;
Mazeikis, 2006; Martisauskiené, 2004, 2007; Sernas, 2005, 2007;
Sveikauskas, 2000). Daug démesio skiriama specialisto profesinés brandos
tyrimams (Kondratiené, 2007; Navaitiené, 2000; Sernas, 1998), profesinio
rengimo modeliavimui (Juodaityté, Sedziuviené, 2005). Tai svarbu rengiant
blisimus specialistus ir universitetuose, ir neuniversitetinése auks$tosiose
mokyklose.

Kolegijose profesinis rengimas pasizymi praktiniu kryptingumu (LR
aukstojo mokslo jstatymas, 2000). Vadinasi, ypa¢ svarbu vertinti dalyky
studijas. Jos grindziamos konkre¢iy dalyky turiniu ir jiems budinga veikla.
Taciau rengiant biisimg specialistg tai yra bitina, bet nepakankama salyga.
Svarbu ir tai, kaip studijuojant dalyka yra tobulinama profesiné veikla ir
kaip jtvirtinama dalyko studijy asmening, o ne tik socialiné¢ prasme. Todél
rengiant specialista svarbu akcentuoti visavert] individualios kultiiros
ugdyma ir profesinés kvalifikacijos tobulinima kaip vieninga visuma
(Kondratien¢, Kievisas, 2007). Sis poziiiris grindziamas dalyko kaip
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sistemos ir studijy proceso vienovés samprata (Kesumrac, 1998). Bitent
remiantis proceso ypatybémis ir kryptingumu susiejama dalykui biidinga
veikla su profesine veikla — studijy praktikos kryptingumas koreguoja
pasireiskianti meno dalyko ir pedagoginio proceso vienovés poveiki,
nukreipta skatinti asmenybés tapsma profesinio rengimo kaip studento
kultiros ugdymo procese. Taip sukuriamas blisimy specialisty kvalifikacijai
ir kompetencijai tobulinti pritaikytas profesinio rengimo procesas, kuris
skiriasi nuo asmens kultiirai ugdyti pritaikyto bendrojo lavinimo proceso.
Kur slypi $iy procesy esminiai skirtumai? Jie aiskiai atsiskleidzia vertinant
ir meno dalyky, taip pat ir muzikos studijas.

Muzikos studijy poveikis asmens kultlirai analizuojamas jvairiais
aspektais. Antai A. Pili¢iauskas (1998), nagrinédamas bendrajj muzikinj
ugdymg, démesj skiria audialiam muzikos pazinimui ir individualios
prasmés paieskoms. Z. Rinkevicius (2002, 2005, 2006, 2009) analizuoja
muzikinio ugdymo kryptinguma ir paskirtj, A. Girdzijauskas (2008)
atskleidzia dvasingumo ugdymo muzikine veikla strategijas, J. Kievisas
(1997, 1998) formuluoja muzikinés raiskos teorinius pagrindus ir asmens
menings kulttiros tapsmo koncepcija.

Muzikos kaip meno studijas, kurios yra budingos bendrajam
lavinimui ir skatina asmenybés branda, nagringja ir uzsienio autoriai
(A6nynnun, Hukomaesa, 2006; Illkxonsp, 2002; Lpmun 2001; SxoHIOK,
2007). Tam skirtos ir K. Orfo (Orff, 1970), Z. Kodajaus (Kodaly, 1983), S.
Suzukio (Suzuki, 1981); D. Kabalevskio (Ka6anesckwuii, 1983) bei kitos
pasaulyje zinomos koncepcijos. Jomis remiantis nagrinéjamos ir profesinio
rengimo ypatybés (Gribaciauskas, 2003; Kirliauskiené, 2001; Lasauskiené,
2007; Straksiené, 2002; Tavoras, 2009; Vitkauskas, 2003; ir kt.). Kitas
klausimas, kur slypi galimybés modeliuoti buisimy specialisty Siuolaikiska
profesinj rengima studijuojant meno dalykus.

Meno dalyky studijos profesinio rengimo procese jgauna naujy
funkcijy, lyginant su bendruoju lavinimu. Esmé ta, kad rengiant biisimg
specialista (ugdytoja) siekiama studijuoti meninio ugdymo ir jo
igyvendinimo, o ne tik meno ypatybes. Pavyzdziui, J. Kievisas (2007, p. 6)
skiria ,,meno, meninio ugdymo ir meninio ugdymo studijy ypatybes®.
Pastaryjy studijomis ir pasizymi profesinio rengimo procesas. Taciau norint
studijuoti meninio ugdymo ir jo jgyvendinimo ypatybes praktikoje reikia
remtis konkrecia veikla bei procesu. Tai modeliuojama studijuojant meno
dalykus. Kita vertus, studijuojant sumodeliuoto proceso ypatybes yra
itvirtinama atitinkama profesiné veikla, o keifiant studijuojamo proceso
ypatybes atsiranda galimybés Sig veikla ir profesing kompetencija tobulinti.
Tai konkretina meno dalyky studijy funkcijas rengiant blisimus specialistus
ir atskleidzia galimybes modeliuoti $iuolaiki$ka profesinio rengimo procesa.
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Meno dalyky studijy funkcijos bei galimybés edukaciniy paradigmy
virsmo kontekste iSrySkéja lyginant, pavyzdziui, meno pazinimui skirto
proceso (Karatajiené, 2001; Matijkiené, 2004) ir ugdymui bei raiskai skirto
proceso (Gaucaité, 2004; Kisielyté-Sadauskiené, 2003) teorinius pagrindus.
Tai konkretina meninio ugdymo kaip specialisty rengimo sistemos
komponento sampratg bei paskirtj (Pabréza, Kievisas, 2004).

Kita vertus, atsizvelgiant j auks$tosios mokyklos paskirtj svarbu
vertinti ne tik meno dalyky studijy ir meninio ugdymo, bet ir profesinio
rengimo ypatybes. Kolegijoje meno dalyky studijy ypatybes svarbu
nagrinéti atsizvelgiant j praktinj tokiy studijy kryptinguma. Tg patvirtina R.
Kondratienés (2007) pagrista biisimy specialisty meninio ugdymo ir
profesinio rengimo vienovés teorija, kurig papildo individualizacijos ir
individualizavimo tarpusavio priklausomybés samprata (Kanapickaité,
2009). Sis poziiiris grindziamas edukaciniy paradigmy virsmo ir jy nulemto
profesinio rengimo konteksto vertinimu bei jtaka blsimo specialisto
profesinei brandai. Tai reiskia, kad dalyko studijy teorija svarbu nagrinéti
konkrecios praktikos kontekste, taip atskleidziant Siuolaikisko profesinio
rengimo savituma kolegijoje.

Kontekstas (lot. contextus — suriStas) yra labai plati sgvoka, kuri
reiskia kokio nors fakto, jvykio, reiskinio aplinkybes, salygas, aplinka
(Tarptautiniy Zodziy zodynas, 2008). Nagrinéjant biisimy specialisty
rengima, jo konteksta svarbu konkretinti edukaciniu pozitiriu. Pavyzdziui,
mokinio kultiira atspindi mokyklos ir platesnj sociokultiirinj konteksta
(KeBumac, 2007, p. 95). Tac¢iau ugdymo procese konteksto poveikis asmens
kulttirai pasireiskia mokinio veiklai sukuriamu pedagoginiu kontekstu, kuris
ugdytinio yra transformuojamas j individualy ir savirai$kai tinkamg veiklos
konteksta (ten pat, p. 111). Si samprata yra universali, nes profesinis
rengimas vertintinas kaip savitas asmens kultiiros ugdymo etapas ir budas
(ten pat, p. 212).

Konteksto ugdomasis vaidmuo ypac isryskéja edukaciniy paradigmy
virsmo atveju, kai ugdytinis skleidzia pasitelkdamas savo patirtj ir kiirybinj
potencialg. Todél formaliy dalyko studijy ir platesnio konteksto rySys
rengiant blisimg specialistg yra jo Siuolaikiskos profesinés brandos pozymis,
aplinkybé bei veiksnys. Tai konkretina dalyky studijy paskirtj ir tyrimus
profesinio rengimo procese.

Kita vertus, atsizvelgiant | ilga laika misy Salyje vyravusia
»specializuoty menininky* rengimo tradicija daug démesio yra skiriama
teoriniy ziniy perteikimui, atlikéjui blidingos veiklos jgtidziy formavimui.
Tai budinga rengiant visy meno sri¢iy specialistus. Taciau visuomenei
reikalingi ir tokie meno srities specialistai, kurie gebéty organizuoti meninj
ugdyma, o ne tik patys galéty muzikuoti ar reikstis remdamiesi Kitokia
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menine veikla. Vadinasi, jiems svarbu studijuoti ne tik meno ir jo dalyky
ypatybes, bet ir jgyvendinimg praktikoje. Be to, spartéjant paradigmy kaitos
procesams FEuropoje, svarbu akcentuoti peréjimg nuo mokymo prie
mokymo(si). Edukologijos pozitiriu tai erdvé auk$tojoje mokykloje tobulinti
meno dalyky studijy teorijg ir pertvarkyti praktika atsizvelgiant i edukaciniy
paradigmy virsma bei jo nulemtg konteksta. Visa tai rodo, kad meno dalyky
studijos rengiant biuisimus specialistus kolegijoje (edukaciniy paradigmy
virsmo kontekstas) yra aktuali pedagoginé problema.

Tokia problema galima nagrinéti jvairiais aspektais. Atsizvelgiant |
meno dalyky studijy funkcijas profesinio rengimo procese, i $iuolaikisky
studijy poreikj ir praktinj kryptinguma kolegijoje ypac svarbu atskleisti,
kokios yra galimybés meno dalyky studijas jkomponuoti j Siuolaikiska
profesinio rengimo procesa, kokie veiksniai skatina blisima specialista
studijuoti meno dalykus, kokiu biidu studijuojant meno dalykus jtvirtinami
btsimo specialisto SiuolaikiSkos profesinés brandos pagrindai, koks yra
edukaciniy paradigmy virsmo nulemtas dalyky studijy kontekstas ir jo
vaidmuo pertvarkant profesinj rengima kolegijoje.

Tyrimo objektas — meno dalyky studijos rengiant bisimus
specialistus kolegijoje (edukaciniy paradigmy virsmo kontekstas).

Tyrimo tikslas — istirti meno dalyky studijas edukaciniy paradigmy
virsmo kontekste vertinant kolegijai budingg blisimy specialisty profesinj
rengima.

Tyrimo uZdaviniai:

1. ISnagrinéti meno ir meno dalyky studijas, jy ypatybes asmens
kultiros ugdymo ir profesinio rengimo poziiiriu atsizvelgiant j edukaciniy
paradigmy virsma ir jo nulemta konteksta.

2. Pagristi meno dalyky studijas kaip profesinio rengimo
komponentg ir biidg jtvirtinti biisimo specialisto Siuolaikiskos profesinés
brandos pagrindus kolegijoje.

3. Ivertinti asmens mening patirtj kaip bisimo specialisto
profesinés brandos veiksnj Siuolaikisky studijy procese.

4. Pagrjsti aukstajai mokyklai tinkama ir blsimy specialisty
profesiniam rengimui aktualy meninio ugdymo ir meno dalyky Siuolaikisky
studijy teorinj modelj.

5. Pateikti rekomendacijas, kaip kolegijoje tobulinti profesinj
rengima atsizvelgiant j edukaciniy paradigmy virsmo ir bisimo specialisto
Siuolaikiskos profesinés brandos nulemiama dalyky studijy konteksta.

Disertacijoje taikyti §ie tyrimo metodai:

Mokslinés literatiros Saltiniy analizé atlikta grindziant vieng i§
paradigmy kaitos strategijy — modernizavimo aktualuma ir jo jgyvendinima
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Lietuvoje, iSrySkinant ir pagrindziant SiuolaikiSka meno dalyky studijy
modelj edukacinés paradigmos kontekste.

Svietimo  dokumenty analizé. Studijuojant Lietuvos aukstyjy
neuniversitetiniy mokykly, Panevézio kolegijos studijy programas ir meno
dalykus/modulius jvertintos meno specialisty profesinio rengimo ypatybés.
Uzsienio ir Lietuvos muzikos koncepcijy bei programy analize atskleistos
galimybés modeliuoti meno dalyky studijas profesinio rengimo procese.

Anketiné apklausa. Lietuvos universitety, kolegijy studenty ir
déstytojy anketiné apklausa taikyta siekiant sudaryti iSsamy vaizda apie
meno dalyky studijas aukstojoje mokykloje. Panevézio kolegijos muzikos
pedagogikos studijy programos studenty anketine apklausa siekta nustatyti
interesa pasirenkant profesija ir specialybe.

Diagnostinés uzduotys, parengtos disertacinio darbo autorés, siekiant
atskleisti asmens mening ir profesing patirtis studijy procese. Vertinti
respondenty pasiekimai meno dalyky studijy ir profesinés brandos pozitiriu.

Kokybinés turinio (content) analizés metodas taikytas tiriant
kolegijos informanty pozitirj i meno dalyky studijas, peréjimo nuo mokymo
prie mokymo(si) ir j projekty taikyma profesinio rengimo procese.

Edukaciniai projektai ir pedagoginis eksperimentas pasitelkti
sickiant iSryskinti ir patikrinti jy ir dalyky studijy kaitos reik§Sme studijy
procese.

Statistiné tyrimo duomeny analizé, atlikta naudojant SPSS (Statistical
Package for the Social Sciences) 16.0 for Windows statistiniy duomeny
apdorojimo programg. Taikyta ir realizuota apraSomoji statistika: absoliuéiy
ir procentiniy dazniy, vidurkiy skai¢iavimai, naudoti diagnostiniy pjiviy,
Stjudento t-testo, chi kvadrato kriterijaus skaiiavimas ir jy analizé.
Pateiktiems paveikslams, diagramoms, lenteléms sudaryti naudotos
Microsoft Excel 2003 ir SPSS/16.0 for Windows programos.

Disertacinio darbo teorinj pagrinda sudaro:

o Paradigmy kaitos teorija ugdymo srityje: studijy kokybé, dalyky
integracija, studijy turinio atnaujinimas, bendradarbiavimas, mokymas(is)
per pedagoging saveika, mokymo turinio kaita, déstymo strategijos,
edukaciniy procesy sgveika su kasdienine zmogaus veikla (Bitinas, 2000;
Baryshnikova, 2006; Falchikov, 2005, 2007; Kuhn, 2003; Luksiené, 2000;
Poberejnikov, 2001; Siau¢iukéniené ir kt., 2006; Topmmmckuii, 1999;
Maxkcumona, 2004, 2007).

o Asmenybés savimonés ir saviraiskos teorija, skatinanti
saviraiska, kirybinguma, bendravima bei bendradarbiavimg. Asmenybés
tapsmas yra dinamiskas procesas, nes jj salygoja salytis su kitais Zzmonémis,
su visuomene. Ugdymo procese sickiama asmenybés tobuléjimo, asmens

41



poreikiy tenkinimo, asmenybés profesinés saviraiskos galimybiy (Mayers,
2000; Maslow, 1970).

e  Humanistiné ugdymo koncepcija, grindziama interaktyvia
sgveika su Zziniy ir zZinojimo procesais, prasmingu asmenybés ugdymu
(Bitinas, 2000; Butkien¢, Kepalaité, 1996; Gage, Berliner, 1994; Greimas,
1991; Hargreaves, 1999; Jucevi¢iené, 1998, 2003; Juodaityté, 2002, 2004;
Kierkegaard, 1949; Pukelis, 1998; Pukelis, Sajiené, 2000; Zuzeviciute,
Teresevi¢iené, 2007). Si koncepcija yra svarbi meniniam ugdymui, nes
padeda ugdymo dalyviams suvokti savo vaidmenis, bendradarbiavima,
skatina ugdytinio aktyvuma.

o  Muzikos pazinimo teorija (BalCytis, 1980, 1982, 1986;
Daugaraviéius, 1986, 1989; Kodaly, 1971; Marcinkevi¢ius, 1989, 1990,
Orff, 1975; Surgautaité, BalCytis, 1983; Suzuki, 1969; Kabanesckwuii, 1973,
2005), kurioje svarbi perteikiamy Ziniy sistema. Sio mokymo teorija
orientuoja j prakting muzikavimo patirtj ir muzikos pazinima.

o Asmens meninés (muzikinés) raiskos ir kultiiros tapsmo teorija
(Kievisas, 1997, Kesumac, 1998), kuriai ypa¢ reikSmingos asmeninés
prasmés paieSkos studijuojant muzikos dalykus (Pili¢iauskas, 1984, 1998),
muzikos dalyko studijos ir meninis ugdymas kaip dvasinio ugdymo
vyksmas (Rinkevicius, 2002, 2005, 2010), konteksto vaidmuo asmenybés
brandos procese (Kepumac, 2007; Cepukor, 2005; Sxoniok, 2007).
Remiantis §ia teorija muzikinis (meninis) ugdymas siejamas su profesiniu
rengimu.

Tyrimo metodologija grindZiama:

e Liberaliojo ugdymo nuostatomis, akcentuojanéiomis
demokratinés visuomenés ir aukStojo mokslo vertybiy rysius (Gudaityte,
2001, 2004; Kraujutaityté, Peckaitis, 2003; McCune, Hounsell, 2007;
McKeachie, 2002; McLaughin, 1997; Smith, Naylor, 2001).

e Konstruktyvizmo teorija, akcentuojan¢ia mokyma(si) kaip
zinojimo teorija (De Corte, 2001; Novak, Canas, 2006), kuria remdamiesi
milsy jutiminiai suvokimai ir pazinimas atkuria aplinka (Barkauskaité,
Gudzinskiené, 2007). Edukacinés paradigmos kaitoje mokymas(is) tampa
paties individo konstrukcine veikla, kurioje mastymo bidg turi atrasti
kiekvienas asmeniSkai (Ahlberg, Dillon, 1999; Gray, 1997; Jucevi¢iené,
1998; Petty, 2006; Reich, 1996; Siau¢iukéniené, 1997; Teresevitiene,
Gedviliene, 2003; Werning, 1998). Remiantis konstruktyvizmo teorijai
budingu poziiriu, kad proceso centre aktualu jtvirtinti ugdytinj ir skatinti jo
kiiryba, sukuriama palanki terpé meno dalyky studijoms ir dinamiskai
asmenybés kaitai.

e Visuminio (holistinio) ugdymo idéjomis, kurios pagrindzia
konceptualias nuostatas: Zzmogus yra integrali esybé ir ugdymo(si) procese
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skleidziasi holistiskai — kaip visuma, kaip savarankiskas subjektas, turintis
brandzios asmenybés savimong. Holistinis poziris j tiriama objekta skatina
suprasti ugdymo paradigmy kaitos esme, socialinius ir istorinius veiksnius.
(Jackiinas, 2000, 2004; Morin, 1997).

e  Kokybinio ir kiekybinio tyrimo metodologine koncepcija (Biggs,
2003; Bitinas, 2006; Bitinas ir kiti, 2008; Downe-Wambolt, 1992; Kardelis,
2002; Saparnis, 2000). Taikant Siuos tyrimo metodus atskleidziamos
skirtingos reiskinio pusés: kiekybiné (sisteminis skaitmeninés informacijos
rinkimas bei jos analizé) ir kokybiné (sisteminis Zodzio ar Kkitos
informacijos rinkimas bei jos analizé); priezastiniai rysiai tarp priklausomy
ir nepriklausomy kintamyjy bei jy vertinimas subjektyvios patirties
kontekste. Toks tyrimy strategijos derinys pasirinktas siekiant analizuoti
meno dalyky studijas atsizvelgiant j edukaciniy paradigmy kaitg. Kokybinio
tyrimo duomeny analizei naudota pamatiné teorija (Grounded theory). Ji
sumazina teorijos ir praktikos atotrukj, atskleidzia tyréjo saveika su
duomenimis, kurie leidzia ,teoriniy teiginiy verifikavima, pasiremiant
teksto fragmentais® (Bitinas, 2006, p. 278).

Tyrimo organizavimo etapai:

Pirmajame tyrimo etape (2006 m. sausio — 2006 m. gruodzio mén.)
nagrinétos meno dalyky studijos rengiant blisimus specialistus kolegijoje,
atskleisti Siuolaikiniy meno dalyky studijy komponentai, muzikinio ugdymo
ypatumai, sudaryti ir pagrjsti teoriniai modeliai. Atliktas tyrimas, kuris leido
susipazinti su Lietuvos kolegijose realizuojamomis studijy programomis,
Panevézio kolegijos Rokiskio filiale esanciomis meno studijy programy ir
meno dalyky turiniu, iSskirti jy kokybinius pozymius, atskleisti
modernizavimo apraiskas.

Antrajame etape (2007 m. sausio — 2007 m. gruodzio mén.) apibrézta
moksliné problema, tyrimo objektas, tyrimo uZdaviniai, kurta tyrimo
metodika bei sudarytos anketos. Diagnostiniu tyrimu siekta atskleisti
Svietimo dalyviy (déstytojy ir studenty) pozitrj ] meno dalyky studijas
aukstojoje mokykloje. Tirti studijy vertinimo veiksniai, turintys jtakos
studenty — bisimy meno specialisty profesijos bei specialybés pasirinkimui.

Treciajame etape (2008 m. sausis — 2008 m. gruodzio mén.) taikytos
studijy modernizavimo strategijos, jgyvendinti edukaciniai projektai,
pedagoginiu eksperimentu patikrintas Siy strategijy funkcionavimas
muzikos dalyko (fortepijono) studijose. Gauty tyrimo duomeny pagrindu
tikrinti asmens kulttiros poky¢iai. Rasiniu-esé iSsiaiSkinta, kuo meno dalyko
studijos aktualios profesiniam rengimui.

Ketvirtajame etape (2009 m sausio — 2009 m. gruodZio mén.)
parengtas disertacijos tekstas, suformuluotos i§vados ir rekomendacijos.

Ginamieji teiginiai:

43



1. Profesinio rengimo modernizavimas yra edukaciniy paradigmy
virsmo jgyvendinimo strategija. Tai teoriné visuma, kuri atsiskleidzia
vertinimais, kad: kolegijai biidingas praktinis profesinio rengimo
kryptingumas yra studijy modernizavimo strategija ir profesiniu poziiiriu
kryptingas meninis ugdymas yra meno dalyky studijy modernizavimo
strategija.

2. Edukaciniy paradigmy virsmo kontekste meninio ugdymo ir
profesinio rengimo vienové yra meno dalyky studijy teorijos ir praktikos
veiksnys bei rodiklis.

3. Edukaciniy paradigmy virsmas yra S$iuolaikiSko profesinio
rengimo konteksto ir jo pertvarkymo prielaida, o profesiniu poziiiriu
kryptingas meninis ugdymas yra meno dalyko Siuolaikisky studijy ir jy
konteksto kiirimo prielaida.

4. Ugdymo subjekty kompetencijos ir nuostatos profesinio rengimo
atzvilgiu, taip pat dalyko turinys ir studijy kryptingumas yra vieninga
visuma — studijy kontekstas, kuris pasireiSkia kaip bisimo specialisto
profesinio rengimo ir brandos komponentas.

5. Kultiros raidos ir edukaciniy paradigmy virsmo nulemtas
profesinio rengimo, dalyky studijy ir ugdytinio veiklos kontekstas bei jo
kaita yra profesinio rengimo ir biisimo specialisto profesinés brandos
modernizavimo prielaida, veiksnys ir i$raiska.

Darbo naujumas. Atlikta meno dalyky studijy ir jy paskirties
profesinio rengimo procese teoriné analizé bei atskleistos praktinés
igyvendinimo galimybés atveria specialisty Siuolaikisko rengimo strategijas,
leidzia zvelgti | dalyky studijas kaip profesinio rengimo reiskinj, vertinti
meno dalyky studijy bikle ir diagnozuoti kaita edukaciniy paradigmy
virsmo kontekste.

Teorinis tyrimo reik§mingumas. ISnagrinéta laikotarpiui budinga
meno dalyky mokymo ir meninio ugdymo samprata edukaciniy paradigmy
virsmo kontekste bei pagristos studijy strategijos — profesiniu poZiiiriu
orientuotas meninis ugdymas ir studijy praktinis kryptingumas. Atliktu
tyrimu jrodyta, kad aukstojoje mokykloje meno dalyky studijos vertintinos
kaip profesiniu  poziliriu orientuotas meninis ugdymas. Todél
modernizuojant studijas atsisakoma ] siaurus dalyko pazinimo tikslus
orientuoto tradicinio mokymo, kuris kei¢iamas profesiniu poziiiriu
orientuotu meniniu ugdymu.

Pristatyti bisimo specialisto profesinio rengimo, tradicinio muzikos
mokymo ir SiuolaikiSko muzikinio (meninio) ugdymo teoriniai modeliai.
Studijuojant meno dalyka atskleistos galimybés ugdytiniams kurti veiklos
konteksta ir ugdytojams taikyti Siuolaikisky ugdymo metody sistema, taip
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dalyko studijas jkomponuojant j profesiniu poziliriu orientuota meninio
ugdymo procesa.

Muzikinio (meninio) ugdymo teorinis modelis grindziamas
Siuolaikine ugdymo paradigma, nes apima ir studijy konteksta, o ne tik
dalyko turinj. Tai papildo meno dalyko studijy ir profesinio rengimo
vertinimo teorija.

Studijy modernizavimas atskleistas kaip edukaciniy paradigmy
virsmo jgyvendinimo strategija. Tai pasireiskia kolegijai budingu praktiniu
profesinio rengimo kryptingumu kaip studijy modernizavimo strategija ir
profesiniu pozidiriu kryptingu meniniu ugdymu kaip meno dalyky studijy
modernizavimo strategija. Todél studijy modernizavimu jgyvendinamas
edukaciniy paradigmy virsmas yra Siuolaikisko profesinio rengimo
konteksto ir jo pertvarkymo prielaida, o profesiniu poziiiriu kryptingas
meninis ugdymas yra meno dalyko Siuolaikisky studijy ir jy konteksto
kiirimo prielaida.

Nustatyta, kad ugdymo subjekty kompetencijos ir nuostatos
profesinio rengimo atzvilgiu, taip pat dalyko turinys ir studijy kryptingumas
vertintinas kaip vieningas studijy kontekstas — biisimo specialisto profesinio
rengimo bei brandos komponentas. Tokia konteksto samprata ir paskirtis
yra reik§minga plétojant kultiiros raidos ir edukaciniy paradigmy virsmo
nulemtg profesinio rengimo ir meno dalyky studijy teorija aukstojoje
mokykloje.

Praktinis  disertacinio darbo reikSmingumas. Parengtas
Siuolaikisko muzikinio (meninio) ugdymo teorinis modelis taikytinas
pedagogams identifikuojant meno dalyky studijy profesinj kryptinguma ir
jtvirtinant bisimo specialisto $iuolaikiSkos profesinés brandos pagrindus
kolegijoje. Tai patvirtina modelio universaluma ir galimybes ji taikyti
modernizuojant kity dalyky studijas.

Aprobuoti edukaciniai projektai taikytini tobulinant studenty
profesing veikla, mokyma(si) per patirtj, skatinant déstytojy ir studenty
bendradarbiavima.

Pasitilytas profesiniu poziiiriu kryptingo ir pedagoginiu eksperimentu
patikrinto meninio ugdymo modelis (taikytas pertvarkant muzikos studijas
fortepijono uZzsiémimuose) atveria galimybes integruoti meno dalyky
studijas j bisimy specialisty profesinio rengimo procesa.

Edukaciniy paradigmy virsmo kontekste iSnagrinéta profesinio
rengimo praktika leidzia:

1. jtvirtinti meno dalyky studijas kaip biisimy specialisty profesinio
rengimo komponenta;

2. atveria galimybe pertvarkyti biisimy meno specialisty rengima
kolegijoje;
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3. taikyti praktidkai patikrintas profesinio rengimo modernizavimo
strategijas kolegijoje;

4. koreguoti blisimy specialisty profesine brandg bei suteikti naujy
izvalgy tobulinant meno dalyky studijas kultiiros raidos ir visuomeneés
reikalavimy pozitriu.

Atskleista meno dalyky studijy samprata, paskirtis ir modernizavimo
galimybés profesinio rengimo procese padés auksStosioms mokykloms
modernizuoti blisimy specialisty profesinj rengimg ir jgyvendinti
edukaciniy paradigmy virsma remiantis demokratijos idé¢jomis.

Tyrimo perspektyva. Atlikti tyrimai parodé, kad tobulinant
Siuolaikiska profesinj rengimg aktualu iSsamiau nagrinéti profesinés ir
dalyko studijoms skirtos veiklos rySius, subjekty bendradarbiavimag
profesinio rengimo procese, kompetencijy spektro plétros galimybes,
mokymo(si) aplinkybes, profesinio rengimo modernizavimo sampratos ir
praktikos derme, déstytojy lankstumag naudojant jvairius mokymo(si)
metodus, edukaciniy paradigmy virsmo nulemiamg studijy konteksta,
ugdytinio vaidmenj rekonstruojant aplinkg kaip konteksta savo veiklai ir
kitus aspektus. Tai galimybé jtvirtinti studijy modernizavimag kaip
edukologinj reiskinj pertvarkant studijy programas ir procesa laikotarpio
kulttiros ir jos kaitos atzvilgiu.

Disertacinio darbo struktiira ir apimtis. Darbg sudaro jvadas,
sqvoky zodynélis, trys dalys, isvados, rekomendacijos ir pasiilymai,
literatiros Saltiniy sqrasas ir priedai. Disertacijoje pateiktos 42 lentelés ir
15 paveiksly. Naudotos literatiiros sarasa sudaro 333 pozicijos lietuviy,
angly, vokieciy, rusy kalbomis. Pagrindinio teksto apimtis: 151 puslapis (be
literattiros saraSo ir priedy). Prieduose pateikiami empiriniame tyrime
naudoty ankety pavyzdziai, tyrimo duomeny statistiniy skai¢iavimy
lentelés, atskiry studijy programy ir dalyky turinio kokybiniai poZymiai.

2006-2008 m. darbg rémé Lietuvos valstybinis mokslo ir studijy
fondas.
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ISVADOS

1. Sparti visuomenés kultiiros ir rinkos poreikiy kaita sukélé
edukaciniy paradigmy virsma, kuris lemia ir biisimy specialisty profesinio
rengimo pertvarka. Lietuvos profesinio rengimo sistemai integruojantis j
Europos auks$tojo mokslo erdve spartéja peréjimas nuo mokymo prie
mokymo(si), iSkyla subjekty sgveikos vaidmuo, aplinkos ir ugdymo
konteksto jtaka biisimo specialisto brandai. Si situacija skatina aukstaja
mokyklg atsizvelgti | vykstanCius kultliros pokycius ir specialistams
keliamus laikotarpio reikalavimus bei atitinkamai koreguoti studijy teorijg ir
praktika. Disertacijoje jrodoma, kad edukaciniy paradigmy virsmo
kontekste butina jvertinti ir meno dalyky paskirtj bei modernizuoti jy
studijas ir kad rengiant biisimus specialistus kolegijoje tai yra laikotarpio

2. Disertacijoje studijy modernizavimas atskleistas kaip edukaciniy
paradigmy virsmo jgyvendinimo strategija. Tyrimas parodé, kad edukaciniy
paradigmy virsmo kontekste studijy modernizavimas jmanomas: ugdymo
dalyviams atnaujinant studijy programas ir ypa¢ dalyky modulius bei
gilinantis j jy turinj ir paskirtj profesinio rengimo atzvilgiu; vertinant
tradicinj ir Siuolaikiska programy jgyvendinima, ypac¢ dalyky studijy
procesa; koreguojant poziiirj j biisimo specialisto profesing branda, rengimo
kokybe ir procesa, ta suvokiant kaip perkuriama dalyky studijy ir profesinio
rengimo konteksta.

3. Biisimy specialisty profesinio rengimo kontekstas ir jo pokyciai
koreguoja studijy modernizavima. Konteksto ypatybés ir koregavimo
galimybés atsiskleidzia vertinant déstytojy ir ugdytiniy poziirj i studijas.
Tai apima studenty ir déstytojy: pozitrj | mokyma ir mokyma(si),
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tarpasmeninius subjekty santykius, bendradarbiavimg ir vaidmenis
studijuojant dalykus, pozitirj j studijy programas ir dalyky turinj, jy paskirtj,
j studijy kryptinguma ir btGsimo specialisto profesinei brandai skatinti
taikytinus metodus bei vertinimo kriterijus; studenty interesg pasirinktai
specialybei ir profesijai bei jo veiksnius, pozilrj | pasirinktg institucija,
pozitrj | dalykams budinga veikla ir jos kiirybinj pobudj, | saviraiSkos
galimybes bei reik§me profesinei brandai.

Tyrimas parodé, kad profesinio rengimo procese studijy konteksto
kaita ypa¢ pasireiskia studenty motyvacija ir apsisprendimu profesijos, taip
pat kiirybingumo ir savisklaidos studijy procese atzvilgiu, o déstytojy —
pozitriu ] studijy programy jgyvendinima ir SiuolaikiSkus metodus, j
mokymo(si) paskirt]j ir reikSme, i studijy profesinj kryptinguma ir profesinés
brandos vertinimg. Taip atsiskleidzia studijy kontekstas kaip profesinio
rengimo komponentas ir dalyko studijy modernizavimo prielaida, veiksnys
bei isSraiska.

4. Atsizvelgiant | edukaciniy paradigmy virsmo nulemta situacija,
kolegijai budingas profesinio rengimo praktinis kryptingumas atskleistas
kaip studijy modernizavimo strategija. Tai jgyvendinama studijy procese
koreguojant ugdytinio veiklg ir jos konteksta. Veiklos koregavimas
atsispindi vertinant: dalykui buidingos veiklos (meno dalykui — meninés
veiklos) ir individualios meninés patirties (Zinios, jgudziai, kirinio
interpretavimas ir paieSky galimybés, atlikimo technika) pokycius; o
konteksto — profesinei veiklai aktualig patirtj (ansambliskumas, skaitymas i$
lapo, improvizavimas, grupinio darbo patirtis, kirybiné patirtis ir
galimybés).

Tyrimas parodé, kad tai siejasi su profesinio rengimo konteksto
kaita, kuri iSrySkéjo vertinant studenty interesa savarankiskai veiklai,
edukaciniams projektams, profesinés adaptacijos veiksnius, igyjamas
asmenines savybes, poziiirj i studijy prasmingumag ir kaita.

5. Dalyky studijoms profesinio rengimo procese modernizuoti
pasitlytas teorinis modelis (7 pav.). Jis apima muzikos dalyko studijas
(meniné veikla, ugdytinio raiska, asmens kultlros tapsmas, vertinimo
sistema, naujos déstymo strategijos); ugdymo(si) aplinkg (ugdytinio branda,
ugdytinio meniné branda, dvasinés, dorinés vertybés, kirybiska veikla,
moderni studijy bazé); ugdymo dalyviy vaidmeny spektrg (ugdytinio ir
ugdytojo bendra veikla, bendravimas ir bendradarbiavimas, komandinis
darbas, bendros interpretacinés paieskos); muziking veikla (muzikiné ir
pedagoginé rekonstrukcijos ugdytinio meninés kultiiros formavimo ir
ugdymo etapuose). Modelis funkcionuoja remiantis integraciniais rySiais
tarp iSskirty jo komponenty, kurie susiejami teoriniy ziniy ir praktinés
veiklos, meninés veiklos grandziy, dalyky turinio ir mokymo priemoniy,
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profesinio rengimo ir meninio ugdymo tarpusavio priklausomybe. Tai
profesinj rengima susieja j vientisg procesg ir poveikj ugdytinio raiskai. To
pasiekiama vertinant dalyko turinj, studijy procesg ir studijy (profesinio
rengimo) konteksta kaip vientisg visuma, o ne tik dalyko turinj ir veiklos
konteksta, kaip yra tradicinio mokymo atveju.

Tyrimo visuma patvirtina, kad taip modeliuojamos meno dalyky
studijos jsikomponuoja i profesinio rengimo Siuolaikiska procesa ir yra
svarbus jo komponentas. Taciau tobulinant tokiu modeliu grindziama
profesinj rengima Lietuvos kolegijose, reikéty tikslinti dalyky paskirtj
buisimo specialisto profesinés veiklos atzvilgiu, ieskoti platesnio jo veiklos
ir vaidmeny spektro, déstytojams reikéty savo taikomus metodus papildyti
aktyviais, kritinj mastyma, refleksija akcentuojanéiais, §iuolaikinio aukstojo
mokslo reikalavimus atitinkanciais metodais, praktiky metu apimti ugdomy
kompetencijy visuma.

6. Atliktas tyrimas atskleidé ir kitus perspektyvius problemos
nagrinéjimo aspektus. Pertvarkant biisimy specialisty profesini rengimag
kolegijoje aktualu i§samiau nagrinéti j programas jtraukiamy kompetencijy
spektra, galimybes modeliuoti kiirybinio pobudzio dalyky studijas, vertinti
tarpdalykine integracija, tikslinti studijy S$iuolaikiSka konteksta, atskleisti
dalyko studijy patirties reikSme profesinei veiklai btdingose socialinés
aplinkos situacijose ir kt. Visa tai rodo, kad edukaciniy paradigmy virsmo
koreguojamos dalyky studijos ir jy modernizavimas yra biisimy specialisty
Siuolaikisko profesinio rengimo prielaida, veiksnys ir iSraiska.
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PASIULYMAI IR PRAKTINES REKOMENDACIJOS

Profesinio rengimo politikos kiiréjams:

e Teoriskai ir empiriskai pagrista meno dalyky studijy
modernizavimo ir $iuolaikisko muzikinio (meninio) ugdymo teorinj modelj
rekomenduoti neuniversitetinéms aukstosioms mokykloms, kurios rengia
meno specialistus.

e Svietimo sistemoje, pedagoginiame procese, studijy programy
turinyje (curriculum) jtvirtinti $iuvolaiking ugdymo paradigma. Tai galimybé
modernizuoti meno dalyko studijas ir specialisty profesinj rengima
remiantis humanizmo ir demokratijos idéjomis.

e Lietuvos neuniversitetiniy studijy programose jtvirtinti ir ypac
meno dalyko studijose skatinti tarpdalykinj integralumg ir plésti ugdymo
proceso dalyviy vaidmeny spektra. Akcentuoti meno studijy paskirtj
modernizuojant biisimo specialisto rengimg aukstojoje mokykloje.

e Ripintis studijy modernizavimo kaip edukologinio reiskinio
tyrimais, atsizvelgiant | asmens kultiros kaita, meninio ugdymo ir
profesinio rengimo vienove, meninés ir profesinés patirties aspektus
specialisto brandos procese.

e Atsizvelgiant | meninio ugdymo ir profesinio rengimo vienove
rekomenduoti pertvarkyti meno dalyko studijas siejant su profesine
praktika.

e Skatinti Lietuvos neuniversitetinése mokyklose kurti modernias,
lankscias ir interaktyvias edukacines aplinkas.

Meno dalyky déstytojams:
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e Studijy procese planuoti palankiag mokymui(si) aplinka, kurioje
déstytojai taikyty praktikoje naujus mokymo ir mokymo(si) metodus bei
strategijas, itvirtinty subjekty saveika, dalyky integracija, prasminga
mokyma(si), profesiniy ziniy ir praktikos rysj.

e [ studijy programas jtraukti platesnj kompetencijy spektra.

e  Skatinti ugdytiniy mening raiska.

Meno specialistus rengiancioms institucijoms:

e Nagrinéti ir koreguoti meno dalyky studijas bei specialisty
rengimg proceso modernizavimo pozilriu.

e Specialisty rengimg modeliuoti, proceso centre jtvirtinant
ugdytinj.

o Siekti, kad institucijos pedagogai akcentuoty kiirybiska veikla,
drasiau diegty aktyvius mokymo(si) metodus ir strategijas.
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