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CONTEXT

Assoc. Prof. Dr. Ramuté Bruzgeleviciené, Lithuanian University of
Educational Sciences / Lithuania

Apskrito stalo diskusija tema Svietimo politika siekiant kokybés: tarp
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Prof. Habil. Dr. Vilija Targamadze,
Vilniaus universitetas / Lietuva
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Il DIENA
DAY 2

9.00-11.00
ZODINIAI PRANESIMAI
SPOKEN PRESENTATIONS

| SEKCIJA.
Svietimo politika: kaip pasiekti tai, dél ko esame susitare?
CONCURRENT SESSION |.

Education policy: How can we accomplish what we have agreed upon?

Moderuoja / Moderators:
dr. Rasa Nedzinskaité, doc. dr. Rita Dukynaité
301 auditorija / Room 301



EDUKOLOGLIJOS, KAIP EDUKACIJA GRINDZIANCIO MOKSLO,
METODOLOGINES PINKLES

Prof. dr. Liudmila Rupsiené, Klaipedos universitetas / Lietuva

THE METHODOLOGICAL TRAP OF EDUCATIONAL SCIENCES AS GROUND-
ING FOR EDUCATION

Prof. Dr. Liudmila Rupsiené, Klaipéda University / Lithuania

Koreferuoja / Discussant: doc. dr. Rita Dukynaité

LIETUVOS PROBLEMINIY REGIONY BENDROJO UGDYMO MOKYKLY TIN-
KLO KAITA 2001-2016 M. — DIDEJANCIOS TERITORINES ATSKIRTIES AT-
SPINDYS

Dokt. Viktorija Baranauskiené, prof. dr. Vidmantas Daugirdas, Lietuvos socialin-
iy tyrimy centro Visuomeneés geografijos ir demografijos institutas / Lietuva
CHANGES IN THE NETWORK OF GENERAL EDUCATION SCHOOLS IN
PROBLEMATIC REGIONS OF LITHUANIA IN 2001-2016 — INCREASING EV-
IDENCE OF TERRITORY-BASED EXCLUSION

Ph.D. student Viktorija Baranauskiené, Prof. Dr. Vidmantas Daugirdas,
Institute of Human Geography and Demography of the Lithuanian Social
Research Centre / Lithuania

Koreferuoja / Discussant: dr. Rasa Nedzinskaité

JTAMPY TARP SVIETIMO POLITIKOS IR PRAKTIKOS ATSPINDZIAI LIETU-
VOS SVIETIMO PRAKTIKY BIOGRAFINIUOSE NARATYVUOSE

Dokt. Eglé Pranckiiniené, Vytauto DidZiojo universitetas / Lietuva
REFLECTION OF TENSIONS BETWEEN EDUCATIONAL POLICY AND PRACTICE
IN LIFE HISTORIES OF LITHUANIAN TEACHERS AND SCHOOL LEADERS

Ph.D. student Eglé Pranckiiniené, \lytautas Magnus University / Lithuania

Koreferuoja / Discussant: doc. dr. Ramuté Bruzgelevitiené



11 SEKCIJA.
Bendroji didaktika I: kaip priimame niidienos isStkius?
CONCURRENT SESSION 1I1I.
General didactics I: How do we face contemporary challenges?

Moderuoja / Moderators:
prof. habil. dr. Marija Barkauskaité, prof. dr. Daiva Jakavonyté-Staskuviené
302 auditorija / Room 302

EDUKACINE ROBOTIKA MOKINIAMS TURINTIEMS MOKYMOSI SUNKUMVUY
Vilma Ferrari, V& Svietimo ir kultiros mobiliyjy technologijy institutas /
Lietuva

Dr. Lorenzo Desideri, V5] Ausilioteca Gyvenimo bido laboratorija — AIAS
Bolonija / Italija

Dr. Thomas Hughes-Roberts, Notingamo Trento universitetas /
Jungtiné Karalysteé

EDUCATIONAL ROBOTICS FOR STUDENTS WITH LEARNING DISABILITIES
Vilma Ferrari, Public Enterprise Institute of Mobile Technologies for
Education and Culture / Lithuania

Dr. Lorenzo Desideri,

Public Enterprise Ausilioteca Living Lab — AIAS Bologna / Italy

Dr. Thomas Hughes-Roberts,

Nottingham Trent University / United Kingdom

Koreferuoja / Discussant: doc. dr. Vaiva Grabauskiené

BUSIMIEMS PRADINIY KLASIY MOKYTOJAMS AKTUALUS AISKINIMO
MATEMATIKOS PAMOKOJE YPATUMAI

Doc. dr. Vaiva Grabauskiené, prof. dr. Nijolé Cibulskaite,

Lietuvos edukologijos universitetas / Lietuva

ISSUES REGARDING EXPLANATION IN MATHEMATICS CLASSES RELE-
VANT TO PRE-SERVICE PRIMARY SCHOOL TEACHERS

Assoc. Prof. Dr. Vaiva Grabauskiené, Prof. Dr. Nijolé Cibulskaité,
Lithuanian University of Educational Sciences, Lithuania

Koreferuoja / Discussant: prof. dr. Daiva Jakavonyté-Staskuviené



UGDYMO TURINIO DIFERENCIJAVIMAS IR INDIVIDUALIZAVIMAS NAU-
DOJANT VIRTUALIA MOKYMO(SI) APLINKA ,,EDUKA KLASE“

Dokt. Renata Kondrataviciené, Lietuvos edukologijos universitetas /
Lietuva

DIFFERENTIATION AND INDIVIDUALISATION OF EDUCATIONAL
CONTENT THROUGH THE USE OF THE VIRTUAL LEARNING ENVIRON-
MENT “EDUKA CLASS”

Ph.D. student Renata Kondrataviciené,

Lithuanian University of Educational Sciences / Lithuania

Koreferuoja / Discussant: prof. dr. Palmira Peéiuliauskiené

11l SEKCIJA.
Bendroji didaktika Il: kaip priimame niidienos isSiikius?
CONCURRENT SESSION II1.
General didactics 1l: How do we face contemporary challenges?

Moderuoja / Moderators:
prof. dr. Dzintra lliSko, doc. dr. Vaiva Schoroskiené

316 auditorija / Room 316

3-4 KLASES MOKINIY GAMTAMOKSLINIY GEBEJIMY UGDYMAS
MOKANTIS ZALIOSIOSE APLINKOSE

Prof. dr. Rita Makarskaité-Petkeviciené,

Lietuvos edukologijos universitetas / Lietuva

THE CULTIVATION OF THIRD AND FOURTH GRADERS’ NATURAL SCIENCE
COMPETENCIES VIA LEARNING IN GREEN ENVIRONMENTS

Prof. Dr. Rita Makarskaité-Petkeviciené,

Lithuanian University of Educational Sciences / Lithuania

Koreferuoja / Discussant: Almantas Kulbis



MOKINIY KOGNITYVINIY IR METAKOGNITYVINIY GEBEJIMY DERMES
MOKANTIS UZSIENIO KALBY ASPEKTAI

Doc. dr. Virginija Jiraté Pukeviciate, Vilniaus universitetas / Lietuva
ASPECTS OF THE RELATIONSHIP BETWEEN COGNITIVE AND METACOG-
NITIVE ABILITIES OF PUPILS IN FOREIGN LANGUAGE CLASSES

Assoc. Prof. Dr. Virginija Juraté Pukeviciate, Vilnius University / Lithuania

Koreferuoja / Discussant: doc. dr. Vaiva Schoroskiené

DARNAUS UGDYMO KOMPETENCHUUY INTEGRACIJA LATVIJOS PROFESI-
NESE MOKYKLOSE: ATVEJO STUDIJA

Prof. dr. Dzintra Ilisko, doc. dr. Eridiana Olehnovica, doc. dr. Jelena Bad-
janova, Daugpilio universitetas / Latvija

INTEGRATION OF ESD COMPETENCIES IN A VOCATIONAL SCHOOL IN
LATVIA: A CASE STUDY

Prof. Dr. Dzintra Ilisko, Assoc. Prof. Dr. Eridiana Olehnovi¢a, Aassoc. Prof.
Dr. Jelena Badjanova, Daugavpils University / Latvia

Koreferuoja / Discussant: dokt. Justinas Monkevicius



1V SEKCIJA.
Mokytojy ugdymas: kaip rengiame mokytojq profesijai?
CONCURRENT SESSION |V.

Teacher education: How do we prepare for the profession?

Moderuoja / Moderators:
doc. dr. Emilija Sakadolskiené, doc. dr. Jolita Kudinoviené
407 auditorija / Room 407

MOKYTOJO TYREJO KOMPETENCIJA — UGDYMO TIKROVES PAZINIMO
MOKYKLOJE VEIKSNYS
Kestutis Mockus, Klaipédos universitetas / Lietuva

THE COMPETENCE OF A TEACHER-RESEARCHER — A FACTOR IN
RECOGNISING EDUCATIONAL REALITY AT SCHOOL
Kestutis Mockus, Klaipeda University, Lithuania

Koreferuoja / Discussant: doc. dr. Jolita Kudinoviené

VERTYBEMIS GR|STOS EDUKACINES APLINKOS

Prof. habil. dr. Palmira Jucevic¢iené, dokt. Sandrita Skériené, Kauno
technologijos universitetatas / Lietuva

VALUE-BASED EDUCATIONAL ENVIRONMENTS

Prof. Habil. Dr. Palmira Juceviciené, Ph.D. student Sandrita Skériené,
Kaunas University of Technology / Lithuania

Koreferuoja / Discussant: doc. dr. Emilija Sakadolskiené

BENDROJO UGDYMO MOKYKLY VEIKLOS JSIVERTINIMO REALIJOS
Prof. dr. Dalia Survutaité, Lietuvos edukologijos universitetas / Lietuva
REALITIES REGARDING THE SELF-ASSESSMENT OF PRACTICES IN
GENERAL EDUCATION SCHOOLS

Prof. Dr. Dalia Survutaité, Lithuanian University of Educational Scienc-
es / Lithuania

Koreferuoja / Discussant: prof. dr. Nijolé Cibulskaité



V SEKCIJA.

Vaiko raida ir ugdymas: vadovauti, ar leisti augti?

CONCURRENT SESSION V.

Child development and learning: Do we direct or allow?

Moderuoja / Moderators:
prof. dr. Odeta Merfeldaite, prof. dr. Loreta Zadeikaité

414 auditorija / Room 414

SOCIALINES ATSKIRTIES SVIETIME MAZINIMAS: VISOS DIENOS MOKYK-
LOS KONCEPCUA

Prof. dr. Odeta Merfeldaité, dr. Daiva Penkauskiené, doc. dr. Jolanta
Pivoriené, doc. dr. Asta Railiené, Mykolo Romerio universitetas / Lietuva
REDUCING SOCIAL EXCLUSION IN EDUCATION — A CONCEPTION OF ALL
DAY SCHOOLING

Prof. Dr. Odeta Merfeldaité, Dr. Daiva Penkauskiené, Assoc. Prof. Dr.
Jolanta Pivoriené, Assoc. Prof. Dr. Asta Railiené, Mykolas Romeris Uni-
versity / Lithuania

Koreferuoja / Discussant: prof. dr. Loreta Zadeikaité

ALTERNATYVIOJI TEVYSTE: ,,AUGINIMO“ IR ,,GLOBOS“ REISKINIY
TARPUSAVIO SAVEIKA

Prof. dr. Irena Zaleskiene, dokt. Dalia StraZinskaité,

Lietuvos edukologijos universitetas / Lietuva

ALTERNATIVE PARENTHOOD: INTERFACE BETWEEN THE CONCEPTS OF
“PARENTING“AND “CARE“

Prof. Dr. Irena Zaleskiene, Ph.D. student Dalia StraZinskaiteé,
Lithuanian University of Educational Sciences / Lithuania

Koreferuoja / Discussant: doc. dr. Sigita Burvyté

MOKINIY, TURINCIY AUTIZMO SPEKTRO SUTRIKIMA, ADAPTACINIY
INSTRUMENTY PLETOTE MIKROSISTEMOSE

Doc. dr. Alvyra Galkiené, mgstr. Giedré Puskoriené, Lietuvos edukologi-
jos universitetas / Lietuva



THE DEVELOPMENT OF ADAPTIVE INSTRUMENTS FOR PUPILS HAVING
AUTISM SPECTRUM DISORDERS

Assoc. Prof. Dr. Alvyra Galkiené, Master Giedré

Puskoriené, Lithuanian University of Educational Sciences / Lithuania

Koreferuoja / Discussant: doc. dr. Agné Brandisauskiené

VI SEKCIJA.
Neformalusis svietimas: koks, kada ir kodél?
CONCURRENT SESSION VI.

Non-formal education: What, when, and why?

Moderuoja / Moderators:
doc. dr. Vaiva Juceviciiité-Bartkeviciené, prof. dr. Olena Bykovska
403 auditorija / Room 403

PEDAGOGINIS NEFORMALAUS UGDYMO POVEIKIS, KAIP PEDAGOGIKOS
SUBDISCIPLINA

Prof. dr. Olena Bykovska, Nacionalinis pedagogikos Dragomanovo
Universitetas / Ukraina

THE PEDAGOGICAL EFFECTS OF NON-FORMAL EDUCATION AS A SUBDISCI-
PLINE OF PEDAGOGY

Prof. Dr. Olena Bykovska, National Pedagogical Dragomanov University /
Ukraine

Koreferuoja / Discussant: doc. dr. Vaiva Jucevicitté-Bartkevic¢iené

NAUJI UGDYMOSI PROCESO DALININKAI: NEFORMALIOJO VAIKY SVIETIMO
TEIKEJAI

Dr. Auksé Petruskevicidteé, Lietuvos edukologijos universitetas /
Lietuva

NEW STAKEHOLDERS IN THE EDUCATIONAL PROCESS:
NON-FORMAL CHILDREN’S EDUCATION PROVIDERS

Dr. Auksé Petruskeviciuté, Lithuanian University of Educational Sciences,
Lithuania

Koreferuoja / Discussant: doc. dr. Vilius Tavoras



PILIETINIS SVIETIMAS — SPECIALI NEFORMALIOJO SVIETIMO KRYPTIS
Dr. Oleksandra Yehorova, Nacionalinis pedagogikos Dragomanovo Uni-
versitetas / Ukraina

CIVIC EDUCATION AS A SPECIAL DIRECTION OF NON-FORMAL EDUCATION
Dr. Oleksandra Yehorova, National Pedagogical Dragomanov Universi-
ty / Ukraine

Koreferuoja / Discussant: prof. dr. Vida Palubinskiené

NEFORMALIOJO SVIETIMO UZDAVINIAL: VILNIAUS MIESTO GIMNAZI-
JOS ATVEJIS

Doc. dr. Vaiva Juceviciiité-Bartkeviciené, prof. dr. Ricardas Bartkevicius,
Lietuvos edukologijos universitetas / Lietuva

THE GOALS OF NON-FORMAL EDUCATION: THE CASE OF A VILNIUS CITY
GYMNASIUM

Assoc. Prof. Dr. Vaiva Jucevicitté-Bartkeviciené, Prof. Dr. Ricardas Bart-
kevicius, Lithuanian University of Educational Sciences / Lithuania

Koreferuoja / Discussant: dr. Auksé Petruskeviciate

VIl SEKCIJA.
Svietimo istorija: testi, ar kurti i$ naujo?
CONCURRENT SESSION VI.
The history of education: To continue or to start anew?

Moderuoja / Moderators:
doc. dr. Linas JaSinauskas, prof. dr. Aivas Ragauskas
332 auditorija / Room 332

AMATUY (PROFESINIS) MOKYMAS LIETUVOJE XX AMZIUJE:

TYRIMY PROBLEMOS IR METMENYS

Dr. Valdas Selenis, Lietuvos edukologijos universitetas / Lietuva

TRADE (VOCATIONAL) EDUCATION IN 20™ CENTURY LITHUANIA: RE-
SEARCH ISSUES AND DATA

Dr. Valdas Selenis, Lithuanian University of Educational Sciences / Lithuania

Koreferuoja / Discussant: prof. dr. Dalia Survutaité



KAS MOKESI KEDAINIY GIMNAZIJOJE XVII - XVIII A.? APIE ATRASTUS
KELIS MOKINIY SARASUS

Prof. dr. Aivas Ragauskas, Lietuvos edukologijos universitetas / Lietuva
WHO WENT TO SCHOOL AT THE KEDAINIAI GYMNASIUM IN THE 17™
AND 18™ CENTURIES? DATA FROM DISCOVERED PUPIL LISTS

Prof. Dr. Aivas Ragauskas, Lithuanian University of Educational Scienc-
es / Lithuania

Koreferuoja / Discussant: dr. Domininkas Burba

DRAMA MOKSLININKO SEIMOJE: BANDYMAS NUNUODYTI VILNIAUS
UNIVERSITETO PROFESORIY ZANA EMANUEL] ZILIBERA 1782 M.

Dr. Domininkas Burba, Lietuvos edukologijos universitetas / Lietuva
DRAMA IN A SCHOLAR’S FAMILY: THE ATTEMPT TO POISON VILNIUS
UNIVERSITY PROFESSOR JEAN-EMMANUEL GILIBERT IN 1782

Dr. Domininkas Burba, Lithuanian University of Educational Sciences /
Lithuania

Koreferuoja / Discussant: prof. dr. Aivas Ragauskas

NETEKE NAMUY SILUMOS: NASLAICIY SMURTINES PATIRTYS XX A. PR.
LIETUVOIE

Dokt. Vilius Sadauskas, Lietuvos edukologijos universitetas / Lietuva
THOSE WHO LOST THE WARMTH OF HOME: EXPERIENCES OF VIOLENCE
AMONG ORPHANS AT THE BEGINNING OF 20™ CENTURY LITHUANIA
Ph.D. student Vilius Sadauskas, Lithuanian University of Educational
Sciences / Lithuania

Koreferuoja / Discussant: prof. habil. Dr. Marija Barkauskaité



OKUPUOTOS LIETUVOS SVIETIMO ISTORIJA (1940-1990 M.):

KA GALIMA ,,ATRASTI“ MOKYKLINIUOSE ISTORIJOS VADOVELIUOSE
Doc. dr. Linas Jasinauskas, Lietuvos edukologijos universitetas / Lietuva
THE HISTORY OF LITHUANIAN EDUCATION IN OCCUPIED LITHUANIA
(1940-1990): WHAT CAN BE “DISCOVERED” IN SCHOOL HISTORY
TEXTBOOKS

Assoc. Prof. Dr. Linas JaSinauskas, Lithuanian University of Educational
Sciences / Lithuania

Koreferuoja / Discussant: Sonata DZiaveckaité

11.00-11.45
STENDINIAI PRANESIMAI
Lietuvos edukologijos universiteto Il auksto fojé
POSTER PRESENTATIONS
3" floor foyer of the Lithuanian University of Educational Sciences

Moderuoja / Moderator:
prof. dr. Rita Makarskaité-Petkeviciené

GEOGRAFIJOS MOKYTOJY POZIURIS ) INTEGRUOTAS PAMOKAS
Doc. dr. Regina Venckiené, Lietuvos edukologijos universitetas / Lietuva

GEOGRAPHY TEACHERS’ ATTITUDES TOWARDS INTEGRATED LESSONS
Assoc. Prof. Dr. Regina Venckiené, Lithuanian University of Educational

Sciences / Lithuania

GEBEJIMY, JGALINCIY PERZENGTI SIAURO MOKYMO(SI) POZIUR],
PLETOJIMO GALIMYBIY PAIESKOS

Dokt. Sandrita Skériené, Kauno technologijos universitetas / Lietuva
THE SEARCH FOR POSSIBILITIES OF DEVELOPING CAPABILITIES
EMPOWERING TO TRANSCEND THE SURFACE OF LEARNING

Ph.D. student Sandrita Skériené, Kaunas University of Technology /
Lithuania



MOKYMO(SI) PROCESO ANGLY K. PAMOKOSE ORGANIZAVIMAS,
REMIANTIS J. ZULL MOKYMOSI CIKLU

Doc. dr. Agné Brandisauskiené,

Lietuvos edukologijos universitetas / Lietuva

Judita Kuralaviciiité, Lietuvos edukologijos universitetas, Bezdoniy
,Sauletekio“pagrindiné mokykla / Lietuva

prof. dr. Ausra Daugirdiené, Lietuvos edukologijos universitetas / Lietuva
ORGANISATION OF THE TEACHING/LEARNING PROCESS IN ENGLISH
LESSONS BASED ON J. ZULL'S LEARNING CYCLE

Assoc. Prof. Dr. Agné Brandisauskiené,

Lithuanian University of Educational Sciences / Lithuania

Judita Kuralaviciate, Lithuanian University of Educational Sciences,
Bezdonys “Saulétekis” Middle School / Lithuania

Prof. Dr. Ausra Daugirdiené, Lithuanian University of Educational
Sciences / Lithuania

MUZIKINIS NEFORMALUSIS UGDYMAS LIETUVOIE, LATVIJOJE IR LENKIJOJE:
ETNOKULTURINIS ASPEKTAS

Prof. dr. Vida Palubinskiené, doc. dr. Vaiva Juceviciiité-Bartkeviciené,
Lietuvos edukologijos universitetas / Lietuva

MUSICAL NON-FORMAL EDUCATION IN LITHUANIA,

LATVIA AND POLAND: AN ETHNO-CULTURAL VIEW

Prof. Dr. Vida Palubinskiené, Assoc. Prof. Dr. Vaiva Juceviciiité-Bartkeviciené,
Lithuanian University of Educational Sciences, Lithuania

ANGLY KALBOS MOKYTOJY TIRIAMOSIOS VEIKLOS RAISKA
Ernesta Stankevic, Lietuvos edukologijos universitetas / Lietuva
WAYS ENGLISH LANGUAGE TEACHERS ENGAGE IN RESEARCH
Ernesta Stankevié, Lithuanian University of Educational Sciences /
Lithuania



11.00-12.30
STUDENTV STENDINIAI PRANESIMAI
Lietuvos edukologijos universiteto Il auksto fojé ir 403 auditorija
STUDENT POSTER PRESENTATIONS
3 floor foyer and Room 403 of the Lithuanian University of Educational Sciences

Moderuoja / Moderators:
doc. dr. Vaiva Jucevicitté-Bartkeviciené, dr. Oleksandra Yehorova

3-4 KL. MOKINIY GRETINIMO IR LYGINIMO GEBEJIMY UGDYMAS
SUSIPAZJSTANT SU VANDENS (KUDRA) EKOSISTEMA

Karina Simanskaja, prof. dr. Rita Makarskaité-Petkeviciené,

Lietuvos edukologijos universitetas / Lietuva

DEVELOPING THE ABILITIES OF 3%° AND 4™ GRADE PUPILS TO COM-
PARE AND CONTRAST DURING THE STUDY OF A WATER (POND)
ECOSYSTEM

Karina Simanskaja, Prof. Dr. Rita Makarskaité-Petkeviciené, Lithuanian
University of Educational Sciences / Lithuania

3-4 KL. MOKINIY ARGUMENTAVIMO GEBEJIMY UGDYMAS PAZJSTANT
VIETOVE

Erika Jaros, prof. dr. Rita Makarskaité-Petkeviciené,

Lietuvos edukologijos universitetas / Lietuva

DEVELOPING THE ARGUMENTATION ABILITIES OF 3f° AND 4™ GRADE
PUPILS DURING THE EXAMINATION OF A LOCATION

Erika Jaros, Prof. Dr. Rita Makarskaité-Petkeviciené,

Lithuanian University of Educational Sciences / Lithuania

3-4 KL. MOKINIY GAMTOTYROS GEBEJIMY UGDYMAS TYRINEJANT
SPYGLIUOCIUS AUGALUS

Miroslava Spiridovic, prof. dr. Rita Makarskaité-Petkeviciené,

Lietuvos edukologijos universitetas / Lietuva

DEVELOPING THE NATURAL SCIENCE INQUIRY ABILITIES OF 3f° AND 4™
GRADE PUPILS DURING THE STUDY OF CONIFEROUS FLORAE
Miroslava Spiridovic, Prof. Dr. Rita Makarskaité-Petkeviciené,
Lithuanian University of Educational Sciences / Lithuania



3-4 KLASES MOKINIY ARGUMENTAVIMO GEBEJIMY UGDYMAS SUSI-
PAZ|STANT SU DIRBTINE EKOSISTEMA-AKVARIUMU

Viktorija Rudak, prof. dr. Rita Makarskaité-Petkeviciené,

Lietuvos edukologijos universitetas / Lietuva

DEVELOPING THE ARGUMENTATION ABILITIES OF 3% AND 4™ GRADE
PUPILS DURING THE STUDY OF A MAN-MADE ECOSYSTEM-AN
AQUARIUM

Viktorija Rudak, Prof. Dr. Rita Makarskaité-Petkeviciené, Lithuanian
University of Educational Sciences / Lithuania

ETNOMUZIKINES VEIKLOS FORMALIAJAME IR NEFORMALIAJAME
VAIKU SU SPECIALIAISIAIS POREIKIAIS UGDYME

leva Bubnyté, doc. dr. Vaiva Juceviciuté-Bartkeviciené, Lietuvos
edukologijos universitetas / Lietuva

ETHNOGRAPHIC MUSICAL ACTIVITIES IN THE FORMAL AND
NON-FORMAL EDUCATION OF CHILDREN WITH SPECIAL NEEDS
leva Bubnyté, Assoc. Prof. Dr. Vaiva Juceviciiité-Bartkeviciené,
Lithuanian University of Educational Sciences / Lithuania

MOKYKLA BE SIENY LIETUVOIJE: JVAIRUS AKTYVAUS UGDYMO
METODAI, TAIKOMI PRADINESE KLASESE

Aisté Babachinaité, Ligita Lesniauskaité, Lietuvos edukologijos
universitetas / Lietuva

A SCHOOL WITHOUT BORDERS IN LITHUANIA: VARIOUS ACTIVE
LEARNING METHODS IN PRIMARY CLASSES

Aisté Babachinaité, Ligita Lesniauskaité, Lithuanian University of
Educational Sciences / Lithuania

INOVATYVIOS APLINKOS KURIMAS LIETUVOS NEFORMALIAME
UGDYME

Mgstr. Daiva Jarosiené, Lietuvos edukologijos universitetas / Lietuva
CREATING AN INNOVATIVE EDUCATIONAL ENVIRONMENT IN
LITHUANIAN NON-FORMAL EDUCATION

Master student Daiva JaroSiené, Lithuanian University of Educational
Sciences / Lithuania



11.45-12.45
PIETUS
LUNCH BREAK

12.45-15.15
KONFERENCIJOS APIBENDRINIMO PLENARINIS POSEDIS
Lietuvos edukologijos universiteto akty salé
THE CLOSING PLENARY SESSION OF THE CONFERENCE
The Auditorium of the Lithuanian University of Educational Sciences

SEKCIJI) MODERATORIY PASISAKYMAI
REPORTS FROM THE CONCURRENT SESSION MODERATORS

POZIURIO ] ANKSTYVOJO AMZIAUS VAIKY UGDYMASI KAITA

Prof. dr. Ona Monkeviciené, dr. Biruté Autukeviciené,

Lietuvos edukologijos universitetas / Lietuva

ATTITUDINAL CHANGES REGARDING EARLY CHILDHOOD EDUCATION
Prof. Dr. Ona Monkeviciené, Dr. Biruté Autukeviciené, Lithuanian
University of Educational Sciences / Lithuania

EDUKOLOGIJOS TEORIJOS PAVERTIMAS PRAKTIKA

Prof. dr. Marilyn Leask, De Montforto universitetas, Leikesteris /
Jungtiné Karalysté

TRANSLATING EDUCATIONAL RESEARCH INTO PRACTICE

Prof. Dr. Marilyn Leask, De Montfort University, Leicester /
United Kingdom

APIBENDRINIMO ZODIS

Prof. dr. Daiva Jakavonyteé-Staskuviené, Lietuvos edukologijos
universitetas, Edukaciniy tyrimy institutas / Lietuva

CLOSING REMARKS

Prof. Dr. Daiva Jakavonyteé-Staskuviené, Lithuanian University of
Educational Sciences Educational Research Institute / Lithuania



MOKSLINIY PRANESIMY SANTRAUKOS
ABSTRACTS OF RESEARCH REPORTS

KONFERENCIJOS PLENARINIS POSEDIS
PLENARY SESSION

INNOVATIVE PRACTICES IN TEACHER EDUCATION
Eve Eisenschmidt, Tallinn University

In the field of teacher education, there is an increasing interest in fin-
ding innovative practices to develop teachers for future schools.

Although educational systems are strongly influenced by socio-cultural
context, there are some global trends. First, there is a paradigm shift to-
wards the concept of a teacher as a creative professional, who researches
and develops their own teaching practices. Teachers are more “in control”
than under control. Teachers’ learning has close connections with their
daily practices and concerns in schools.

They take on responsibilities in school improvement and work collabo-
ratively with other teachers. Second, teacher education is considered as a
continuum starting with initial education at the university, an induction pe-
riod and on—going professional development throughout the career. Every
phase has its own aims and challenges that teachers face. During the initial
education, the main focus is on identity building and readiness to impro-
ve one’s own practice. In the induction period conceptualisation of those
practices and collaboration with other colleagues are important. Continuing
education currently is action research orientated where teachers are active
knowledge creators. Third, school culture has an extremely strong influence
on teachers’ work and professional development. The focus is on collabo-
rative teaching and team—work among the teachers. Collaborative prepara-
tion of lessons, classroom peer observation and analysis of learning results
are essential parts of the school culture. Creating conditions for teachers’
collaboration is one of a school leaders’ most important responsibilities.

This presentation gives some insight into new practices from the pers-
pective of the mentioned three trends in teacher education.

Keywords: innovative practices, teacher education, professionalization
of teaching.
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SVIETIMO TOBULINIMAS — PAGRINDINE
SKURDO MAZINIMO PRIELAIDA
Boguslavas GruZevskis, Vilniaus universitetas

Nors skurdo problemy tyrimas prasidéjo jau XVIII a. antroje puséje, XXI
amZiaus pradZioje Sios problemos yra aktualios beveik visoms pasaulio Sa-
lims ir jy vaidmuo bei jtaka valstybiy politikai nemazéja, o atskirose pasau-
lio Salyse net atvirksciai — auga, neturtingiausi visuomenés sluoksniai plin-
ta ir formuoja atskirg subkultrg, turincig savarankiskai jtvirtintas elgesio
normas, perduodamas i$ kartos j kartg (Lewis, 1968; Rodgers, 2000; Hill,
Gaines, 2007; Bradley, Schiller, 2007 ir kt.). Skurdas ir jo maZinimo pro-
blema yra aktuali ir ES Salims, taip pat ir Lietuvai. ES nuolat auga valstybiy
iSlaidos skurdo mazinimui, taciau skurstanciyjy skaicius beveik nemazéja,
tik keiciasi skurdo apraiskos, plinta skurdo kultira.

Mokslinéje literatliroje pateikiamos skirtingos skurdo priezastys, kurios
aiskinamos skirtingais pozitriais ir mokslinémis teorijomis. Bendriausia
prasme mokslinéje literatlroje skurdo priezastys yra skirstomos j indivi-
dualias (asmenines) ir visumines (Ajakaiye, Adeyeye, 2004; Alcock, 2006;
Ehrenreich, 2012). Skurdo atsiradimas gali bGti susijes su individualiomis
sglygomis ir aplinkybémis, kuriose funkcionuoja individas, bei jo asmeni-
némis charakteristikomis (iSsimokslinimo lygiu, profesiniais gebéjimais,
sveikatos biikle ir pan.), o visuminés skurdo priezastys nagrinéjamos visos
Salies ekonomikos mastu. Visuminés skurdo priezastys yra Sios: nelygios
uzZimtumo galimybés bei padétis darbo rinkoje; nepakankama socialinés
apsaugos politika; Zemas Salies iSsivystymo lygis. Skurdo statistikos duo-
menys rodo, kad iSsilavinimas yra stiprus skurdo paplitimo koreliantas, t. y.
Salyse, kur gyventojy issilavinimas yra menkesnis, ir Saliy viduje tarp gy-
ventojy, turinéiy Zemesnj iSsilavinimg, sluoksniy skurdo lygis yra aukstes-
nis. Antra vertus, remiantis Pitirim Sorokin ,socialiniy lifty“ teorija (Social
and cultural dynamics, 1957), iSsilavinimas yra viena i$ labiausiai prieina-
my ir efektyviy socialinés integracijos priemoniy.

Tyrimo tikslas buvo jvertinti iSsilavinimo jtakg skurdo paplitimui Lietu-
voje. Tikslui pasiekti buvo suformuluoti 3 uzdaviniai: jvertinti skurdo papli-
timg pagal skirtingas gyventojy isSsilavinimo grupes; atlikti kiekybinj socio-
loginj tyrima, jvertinant socialinés paramos gaveéjy elgseng (ypac islaidy
Svietimui ir socialinei integracijai atZvilgiu) bei atlikti kokybinj sociologinj
tyrima, jvertinant taikomy socialinés paramos priemoniy efektyvumag so-
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cialinés integracijos atzvilgiu. Pirmam uzdaviniui vykdyti buvo panaudota
Lietuvos statistikos departamento informacija. Antrg uzdavinj realizavome
atlikdami 2014 m. socialinés paramos gavéjy (1054 respondentai) apklau-
sg 21 savivaldybéje (naudotas kvotinés atrankos metodas). Kokybinio ty-
rimo metu buvo atliktos 3 fokusuotos grupinés diskusijos su skurdg pati-
rianciais asmenimis ir atlikti 9 pusiau struktlruoti interviu su specialistais,
dirbanciais su socialine parama gaunanciais asmenimis (Sisteminis skurdo
tyrimas, 2015).

Tyrimas parodé, kad prastas Seimos galvos iSsilavinimas 3-5 kartus pa-
didina skurdo rizika, (Sitas désningumas badingas ir Lietuvai, ir kitoms ES
Salims). Trikstant pajamy, gyventojai pirmiausiai maZina islaidas sveika-
tos apsaugai ir vaiky Svietimui. Nepakankamos investicijos vaiky Svietimui
jaunesniame amZiuje (iki 12 mety amzZiaus) turi neigiamg jtaka (bendryjy
ir socialiniy kompetencijy trikumas) jy tolesnei socialinei integracijai bei
ekonominiam aktyvumui. Siuolaikiné socialinés paramos sistema nesuda-
ro salygy Svietimo paslaugoms tobulinti, o tradiciniy priemoniy plétra tik
didina socialinés paramos gavéjy ,institucine priklausomybe” ir prisideda
prie skurdo kultros paplitimo.

Tyrimas parodé, jog bltina iS esmés keisti skurdo mazinimo politikos
prioritetus, Zymiai glaudZiau susiejant Svietimo ir socialinés paramos prie-
mones, ypac didinant Svietimo paslaugas vaikams i$ socialinés rizikos Sei-
my bei plétojant visy vaiky laisvalaikio organizavimo priemoniy finansa-
vima.

Esminiai Zodziai: skurdo mazinimas, skurdo priezastys, Svietimas.

EDUCATIONAL PROGRESS — THE KEY
PREREQUISITE FOR POVERTY REDUCTION
Boguslavas GruZevskis, Vilnius University

Although the study of poverty issues started in the second half of the
18™ century, such problems are still relevant for nearly all countries all
over the world at the beginning of the 21 century. The role and impact
of poverty issues on national policies is not decreasing — the tendency in
many countries of the world is quite opposite — it is increasing since the
poorest strata of society are growing and forming a separate culture with
self-contained norms of behaviour, transmitted from generation to gene-
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ration (Lewis, 1968; Rodgers, 2000; Hill, Gaines, 2007; Bradley R. Schiller,
2007, etc.). The problem of poverty and its reduction is relevant for the
EU countries, including Lithuania. State spending on poverty reduction is
constantly increasing in the EU, however, the number of poor is barely
decreasing, manifestations of poverty are changing, and the culture of
poverty is escalating.

Various causes of poverty are presented in scholarly literature; they are
explained from different perspectives and grounded in various scientific
theories. In general, causes of poverty in academic sources are divided
into individual (personal) and aggregate (Ajakaiye, Adeyeye 2004; Alcock
2006; Ehrenreich 2012). Individual causes of poverty tend to explain the
emergence of poverty on the basis of both individual conditions and cir-
cumstances and individual characteristics (level of education, professio-
nal skills, state of health, etc.), whereas the aggregate ones are analysed
at the national level. The following causes of poverty are considered ag-
gregate: inadequate employment opportunities and the situation in the
labour market, insufficient social security policy, and a low level of deve-
lopment in the country. The poverty statistical data show that the pre-
valence of poverty is highly correlated with education, i.e., the poverty
level is higher in countries with lower levels of education in the population
at large and within the country’s less educated population. On the other
hand, according to P. Sorokin’s theory of social elevation (Social and Cultu-
ral Dynamics, 1957), education is one of the most accessible and effective
means of social integration.

The aim of the study was to assess the influence of education on the
prevalence of poverty in Lithuania. Three objectives were formulated to
achieve the aim: to assess the prevalence of poverty in different groups
of the population; to conduct quantitative social research taking into ac-
count the behaviour of social beneficiaries (in particular with regard to
spending on education and social inclusion) and to carry out qualitati-
ve research evaluating the effectiveness of the social support measures
applied in relation to social integration. Information from the Lithuanian
Department of Statistics was employed to implement the first objective.
The second objective was realised making use of a survey about social
beneficiaries conducted in 21 municipalities (1,054 respondents) in 2014
(using the method of quota sampling). For the qualitative research 3 focus
group discussions were conducted with people who live in poverty and 9
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semi-structured interviews with specialists who work with social benefici-
aries (Systematic Poverty Survey, 2015).

The research revealed that low education of the head of the family
increases the risk of poverty 3-5 times (this regularity is characteristic ins
both Lithuania and other states of the EU). In cases of insufficient income
people first reduce the costs of health care and the education of their chil-
dren. Insufficient investment in the education of young children (until 12
years old) has a negative influence (lack of generic and social competen-
cies) on their future social integration and economic activity. The present
social support system does not invest in the improvement of educational
services; it increases “institutional dependency” of social beneficiaries
through the expansion of traditional measures and, as a result, contribu-
tes to the prevalence of a culture of poverty.

The research revealed that it is necessary to fundamentally change po-
licy priorities for poverty reduction, significantly relating educational and
social support measures, particularly increasing educational services for
children from socially at-risk families and developing financing of all after
school activities for children.

Keywords: poverty reduction, causes of poverty, educational intervention.

SVIETIMO VIZIJY IR KONTEKSTO JTAMPY TENDENCIIOS
Ramuté Bruzgeleviciené, Lietuvos edukologijos universitetas

Tyrimo kontekstas. Nuo pat Lietuvos valstybés atkirimo pradzios Svie-
timo dokumentuose deklaruojama rekonstrukcionistiné Svietimo misija:
»[-..] Svietimas — pamatinis visuomeneés raidos veiksnys, visy socialiniy re-
formy pagrindas. [...] Svietimas jstengs deramai atlikti savo vaidmenj tik
tuomet, kai jo raida lenks bendrajg visuomenés raidg” (Lietuvos Svietimo
koncepcija, 1992); ,Svietimas savo paskirtj geriausiai atlieka tada, kai jo
raida lenkia bendrajg visuomenés raidg — daro progresyvig jtakg masty-
mo ir veikimo kultlrai (Valstybiné Svietimo 2013-2022 mety strategija,
2013). Taciau pastaraisiais metais (2016—2017) vieSojoje erdvéje — spau-
doje, televizijoje, vieSuose pasisakymuose — Svietimas vis dazniau jvardi-
jamas kaip Zlugusi arba Zlunganti sistema: esg valstybé save i$ duobés gali
iStraukti tik per Svietimg, bet pats Svietimas yra duobéje (politikas, 2016);
Svietimo situacija yra gilioje duobéje (politikas, 2016); Lietuvos Svietimas
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yra iSties prastoje situacijoje (pramonininkai, 2016); negana to, Svietimas
prilyginamas vienam i$ trijy , Lietuvos smaugliy“ — tarp demografijos ir
biurokratijos (pramonininkai, 2016); Lietuvai gresia tapti atsilikusia pro-
vincija — atsiliekame dél savo Svietimo sistemos (pramonininkai, 2016);
Svietimo kryptis yra pamesta (Svietimo ekspertai, 2016); Svietimo siste-
ma krinta j bedugne, neturi rimty atramos tasky — vertybiy (mokslininké,
2017)irt. t.

Ar gali pildytis Sitaip vertinamo Svietimo rekonstrukcionistinés vizijos?
Kokiu pagrindu stipréja Svietimo menkinimas? leSkant atsakymy Siame pra-
neSime analizuojama Svietimo vizijy ir konteksto jtampy problema dabar-
tiniu Lietuvos Svietimo raidos etapu, keliamas tyrimo klausimas: kodél tarp
Svietimo vizijy ir visuomeneés dabartinés raidos konteksto atsirado jtampa.
Tai Svietimo politikos jgyvendinimo srities klausimas ir problema, kuri, Svie-
timo politikos teorijy poZidriu (Roberts, 2002), kyla dél Svietimo politikai
jtaka daranciy, skirtingas galias ir iSteklius, skirtingus ginamus pozitrius ir
suvokima turinciy suinteresuotuyjy Saliy pastangy veikti Svietimo raida.

Tyrime remiamasi kokybinio dokumentinio tyrimo metodologine priei-
ga. Dokumentiniy Saltiniy grupés dvi — dabartiniu laikotarpiu galiojantys
konceptualls ir strateginiai Svietimo dokumentai, vieSosios erdvés dis-
kurso (2016—2017 m.) dokumentai — tekstai, vaizdo jrasai. Analizuojamy
diskurso dokumentiniy Saltiniy atrankos kriterijai: 1) dokumentiniai Salti-
niai, iSreiskiantys poZidrj j Svietimo vaidmenj visuomenéje; 2) isreiskiantys
poZilrj j Svietimo bikle; 3) keliantys reikalavimus Svietimo tolesnés raidos
krypciai. Duomenys analizuojami teminés analizés kaip duomeny analizés
metodo dedukcine versija (ZydZilnaité, Sabaliauskas, 2017).

Tyrimo radiniai ryskina kylancias jtampas tarp Svietimo vizijy ir konteksto:

¢ tarp Svietime modeliuotos krypties ugdyti homo humanus ir verslo
intereso, kad mokykla rengty homo economicus;

e tarp modeliuotos ugdymo paradigminés linkmés ugdyti asmenj at-
pazjstant jo prigimtines galias, polinkius, juos plétojant rinktis toles-
nio gyvenimo veiklos kryptj ir verslo intereso susieti pasirinkimus su
verslui reikalingomis profesijomis ar veiklos kryptimis;

¢ tarp reformos krypties, orientuotos j lygias galimybes, ir reformos,
orientuotos j konkurencinguma kaip esmine Svietimo gérybe.

Esminiai ZodzZiai: Svietimo vizijos: rekonstrukcinistinis Svietimo pobu-
dis, homo humanus; verslo vizijos: homo economicus, homo concurrens,
homo sibi; kontekstas, sankirtos.
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INSTANCES OF TENSION BETWEEN
EDUCATIONAL VISION AND ACTUAL CONTEXT
Ramuteé Bruzgeleviciene,

Lithuanian University of Educational Sciences

Context of the research. From the very beginning of the reinstatement
of Lithuanian independence, the educational documents have been de-
claring the reconstructionist mission of education: “[...] education is a fun-
damental factor of society’s development, the basis for all social reforms.
[...] education will be able to perform its role properly only when its de-
velopment surpasses the general development of society”. (The Concept
of Education in Lithuania, 1992); “Education performs its purpose best
when its development surpasses the general development of society —
makes a progressive influence on the culture of thinking and acting.” (The
State Education Strategy 2013-2022, 2013). In recent years (2016-2017),
however, in the public space — press, television, public discussions — edu-
cation is increasingly referred to as a failed or failing system: ostensibly,
the state may draw itself out of a pit only with the help of education,
but education itself is in a pit (politician, 2016); the situation of educati-
on is in a deep pit (politician, 2016); Lithuanian education is indeed in a
poor situation (industrialists, 2016); besides, education is considered to
be one of the three “constrictors of Lithuania” alongside demography and
bureaucracy (industrialists, 2016); Lithuania faces a serious risk of beco-
ming a backward province — we lag behind due to our educational system
(industrialists, 2016); the direction of education has been lost (education
experts, 2016); the educational system is falling into an abyss, it does not
have serious benchmarks — values (scholar, 2017), etc.

Can reconstructionist visions of education that are thus assessed come
true? On what basis is derogation of education increasing? In order to find
answers, | pose the question: why have tensions formed between visions
of education and the actual context during the current stage of develop-
ment of education in Lithuania? This is a question of policy implementati-
on in the field of education and a problem which, in terms of educational
policy theories, (Roberts, 2002), results from the efforts of stakeholders
that influence educational policy, since they have different powers and
resources, different protected views and perceptions that influence the
development of education.
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The qualitative research is a document analysis. The two groups of data
sources analysed include current conceptual and strategical educational
documents, as well as documents of public opinion discourse, which in-
cludes texts and video records from 2016—-2017. The following document
selection criteria have been applied: 1) document sources that express
perception of the role of education in society; 2) that express percepti-
on of the current situation of education; 3) that raise demands regarding
further developments in education. The data is subjected to a thematic
analysis as a deductive version of the data analysis method (Zydzitnaité,
Sabaliauskas, 2017).

The findings of the research expose the tensions rising between the
visions of education and the context:

e between the inclination modelled in education to develop homo
humanus and the interest of business that school should educate
homo economicus;

¢ between the modelled paradigmatic direction of education to edu-
cate a person, recognising his/her natural capacities and inclinati-
ons, developing them to choose the direction of further activity in
life, and the interest of business to link choices with occupations or
activities required for business;

¢ between the direction of reforms that are oriented to equal rights,
and reform oriented towards competitiveness as an essential good
in education.

Keywords: visions of education: reconstructionist nature of education,

homo humanus; visions on business: homo economicus, homo concur-
rens, homo sibi; context, intersections.

POZIURIO | ANKSTYVOJO AMZIAUS
VAIKY UGDYMASI KAITA

Ona Monkeviciené, Birutée Autukeviciene,
Lietuvos edukologijos universitetas

PraneSime analizuojamas transformuojantis paradigminiy pozilriy
poveikis ikimokyklinio ugdymo kaitai, vadovaujantis O’Sullivan poZidriu,
kad kaitg skatina transformuojanciosios Svietimo vizijos — naujos alterna-
tyvos, konfrontuojancios su Svietimo realijomis. Kritiniais kaitos etapais
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susiformuoja keletas konkuruojanciy vizijy, kuriy elementai gali susijungti
j dominuojancig integralig vizijg. Pranesime bus siekiama teoriskai pagrjsti
naujy paradigminiy pozidriy ir pedagogy transformuojanciojo mokymosi
ry$j; atskleisti transformuojanciyjy ikimokyklinio ir prieSmokyklinio ugdy-
mo vizijy kaitg 1987-2017 m.; pristatyti kokybinio tyrimo rezultatus, kaip
pedagogai iSgyveno kritinius ikimokyklinio ugdymo vizijy kaitos etapus ir
patyré transformuojantjjj mokymasi.

Pranesime bus pristatomos transformuojanciojo mokymosi teorijos
(Mezirow, 2000, 1997). Remiantis Siomis teorijomis, transformuojanty-
sis mokymasis néra tik informacijos gavimo procesas, tai procesas, kuris
padeda keisti, perkonstruoti misy savaime-suprantamybiy rémus — turi-
ma vaiky ugdymo perspektyva ir dominuojancius mastymo jprocius; po-
Zilrio remus padaro jautresnius skirtumams, atviresnius, pralaidesnius,
jtraukesnius, emociskai palankesnius pokyciams. Jis leidZzia mums kritis-
kai reflektuoti turimas asmenines prielaidas ir generuoti naujas jzvalgas
bei sampratas, kurios suteikia vaiky ugdymui daugiau teisingumo, o msy
veiksmams — pagrjstumo (Mezirow, 2000; Nicolaides, Dzubinski, 2016,
122).

Nauji paradigminiai pozilriai skatina transformuojantjjj pedagogy mo-
kymasi: suaktyvina, aktualizuoja kritine asmeniniy prielaidy ir jsitikinimy,
kurie lemia ugdymo praktiky plétojimg, savirefleksijg (Mezirow, 2000;
1997; Hamilton, 2007, 2; Raikou, 2016, 54; Dyce, Owusu-Ansah, 2016,
336); pedagogai i$ naujo tikrina bei jvertina pamatines dominuojancias
sampratas apie vaikg ir vaikyste, ugdyma vaikystéje, ugdymo praktikas ir
patirtis; iStyrinéja savo ,akluosius taskus” (poZzilrio ribotumus); apmas-
to asmeninio pasipriesinimo naujiems pozitriams emocijas ir aiskinasi jy
priezastis; remdamiesi naujomis refleksyviomis jzvalgomis, imasi veiksmy
ir kritiSkai vertina vaiky ugdymo rezultatus. Transformuojami besimokan-
¢iyjy supratimo bei jsitikinimy rémai.

PraneSime bus isskirti ir charakterizuoti kritiniai paradigminiy lGziy ir
iSsikristalizavusiy ikimokyklinio ugdymo vizijy etapai, keic¢iantys pedagogy
pozidrj j ikimokyklinj ugdyma. Pateikiant kokybinio tyrimo rezultatus, bus
aptariama, kaip pedagogai patyré paradigminiy poZzilriy kaitg ir kaip vyko
jy supratimo bei jsitikinimy transformavimasis.

Esminiai Zodziai: ankstyvasis ugdymas, pozitrio kaita.
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ATTITUDINAL CHANGES REGARDING

EARLY CHILDHOOD EDUCATION

Ona Monkeviciené, Biruté Autukeviciene,
Lithuanian University of Educational Sciences

The transforming impact of paradigms on the development of pre-scho-
ol education is analysed in the presentation on the basis of O’Sullivan’s
approach that change is fostered by transformational visions for educati-
onal — new alternatives confronting educational realities. Several compe-
ting visions are formed in critical stages of change, the elements of which
may combine into a dominant integral vision. The presentation aims at
theoretical substantiation of the relationship between the new paradi-
gmatic approaches and transformative learning of teachers, as well as to
reveal the change in visions of transformational pre-school and pre-pri-
mary education during the period of 1987-2017. Qualitative research fin-
dings related to the way teachers experienced critical stages of change in
visions of pre-school education and transformative learning will also be
presented.

The presentation will deal with theories of transformative learning
(Mezirow, 2000, 1997). On the basis of these theories, transformative le-
arning is not merely a process of receiving information; it is a process,
which enables change, the rebuilding of preconceived frames that inclu-
de our own accumulated perspective of children’s education, dominant
habits of mind and frames of reference that are much more responsive
to differences, more open, transparent, inclusive and emotionally more
favourable for change. Transformative learning enables us to critically re-
flect on accumulated personal assumptions and generates new insights
and concepts, which infuses children’s education with more justice and
our own actions — with more validity. (Mezirow, 2000, Nicolaides, Dzu-
binski, 2016, p. 122)

The new paradigms foster transformative learning of teachers: they
require self-reflection on critical personal assumptions and beliefs, which
fosters the development of more active and topical educational practices
(Mezirow, 2000; 1997; Hamilton, 2007, p. 2; Raikou, 2016, p. 54; Dyce,
Owusu-Ansah, 2016, p. 336); Teachers once again verify and asses their
fundamental dominating conceptions about a child and childhood, chil-
dhood education, educational practice and experience; they examine
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their blind spots, consider personal emotions of resistance to the new
approaches and explain their reasons on the basis of new reflective insi-
ghts. They take actions and critically evaluate the outcomes of children’s
education. Thus, frames of learners’ comprehension and beliefs are trans-
formed.

The critical stages of paradigmatic shifts and established visions of
pre-school education that change teachers’ attitude to pre-school edu-
cation will be highlighted and characterised in the presentation. While
providing findings of the qualitative research, the way teachers experien-
ced the change in paradigms and the way the transformation of their un-
derstanding and beliefs developed will be also presented.

Keywords: early childhood education, transformative learning.

TRANSLATING EDUCATIONAL RESEARCH INTO PRACTICE
Marilyn Leask, De Montfort University

Research-informed and evidence-informed practice in classrooms
(EPIC practice) are hot topics and have been one for decades — a Google
search gives over four million returns for the first, and a million and a half
returns for the second. Over recent years Professor Sarah Younie and |
have canvassed colleagues about practice in other countries and we find
there is little action beyond expressions of concern by policy makers and
the recurrent commissioning of reports, which yield nothing new (DFE,
2017).

So there is much talk but little detailed analysis of what would have to
happen for teaching to be a research-informed profession.

As co-authors of the major textbooks used for secondary teacher edu-
cation in the UK, Professor Younie and | are only too aware of the exten-
sive professional knowledge base that authors need to draw on in writing
the textbooks.

We consider it a truism that high quality teaching requires a high degree
of pedagogic knowledge as well as up-to-date subject content knowledge.
However, we find that in many areas, the research underpinning practice
is either not available or not easily accessible to teachers. Academic pa-
pers, are, after all, written as conversations between academics. They are
not and never will be designed to meet the needs of practitioners.
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As we have spoken with educators around the world, a group concer-
ned to turn talk to action have come together in an international network
called MESH — Mapping Educational Specialist knowhow, using digital to-
ols to support the development of research-informed practice.

MESH is a movement and a system for knowledge mobilisation in edu-
cation. We have just finished the prototype stage and now invite you to
join the network we are putting on line (www.khub.net/MESHConnect),
as a country, sharing your knowledge, in your language. We find “Google
Translate” is becoming increasingly helpful in enabling everyone to get
the sense of what is written in other languages.

MESH supports the use of scalable and low cost technologies to enable
educators to engage in research collaborations and publications around
topics they consider will make a difference to students’ learning. We are
at the beginning of a long journey, pooling, sharing and testing our collec-
tive research-based knowledge including knowledge about how to dia-
gnose problems learners face and interventions that help them overcome
barriers to learning. We estimate tens of thousands of concepts need to
be included in the MESHGuide list. This is a massive task.

MESHGuides are research summaries, quality assured, as are academic
journal articles and are our answer to the need for translational research
i.e., translating theory to practice in education see for example: Spelling
in English (http://www.meshguides.org/spelling/) and Dyslexia (http://
www.meshguides.org/dyslexia/).

MESHConnect is the online community set up to connect those with
similar interests to pool knowledge, identify gaps in knowledge and create
an open repository, updatable and quality assured (join the MESHConnect
Open Door group on www.khub.net/MESHConnect set the email alerts to
be kept up to date or email enquiries@meshguides.org to volunteer). For
updates register to receive the newsletter and follow the Tweets (@mesh-
guides). To ensure sustainability, MESH is a voluntary education-sector led
initiative funded by contributions of time and money from a wide range
of members and supporters.

You are invited to Get Involved in whatever way suits your knowledge,
experience and interests and those of your organisation.

Keywords: educational research, research-informed profession, MESH,
MESHGuides, MESHConnect.
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ZODINIAI PRANESIMAI
SPOKEN PRESENTATIONS

1 SEKCIJA. Svietimo politika: kaip pasiekti tai, dél ko esame susitare?
CONCURRENT SESSION |I. Education policy: How can we accomplish
what we have agreed upon?

EDUKOLOGIJOS, KAIP EDUKACIA
GRINDZIANCIO MOKSLO, METODOLOGINES PINKLES
Liudmila Rupsiené, Klaipédos universitetas

1990 metais Lietuvoje atklrus nepriklausomybe, edukologijos moks-
lininkai, Svietimo politikai ir placioji visuomené su didZia viltimi Zvelgia j
edukologijg kaip mokslg, kuris turéty sudaryti geresnes sglygas edukacijai.
Akademinéje ir neakademinéje sferose plétojamas ,,mokslu grjstos eduka-
cijos” diskursas, kuriame edukacija siejama su Sviesa, geresniu gyvenimu,
visuomenés progresu. Si idéja romantizuojama, racionalizuojama, grazi-
nama; dél to kiekvienais metais ,Svietimo“ terminas stipréja ir vis labiau
iSstumia neutralesnj ,ugdymo” terming; be to, esame liudininkai proceso,
kai ,,Svietimo“ terminas visai iSstimé ,,aukléjimo” ir ,lavinimo” terminus.
UZsidéjus ,rozinius akinius” nesusimgstoma apie gilesnes Sios idéjos is-
takas ir realias edukologijos galimybes grjsti edukacijg postmoderniojoje
epochoje. Reikalaudami i$ edukologijos grjsti visuomenés nariy edukacijg
lengvai pakliiname j metodologines pinkles, kurias gan sudétinga iSnar-
plioti. Taciau jy neiSnarpliojus edukologijos mokslui gresia stagnacija, o
edukacijai — liGdnos perspektyvos. Todél tikslinga ,,per padidinamajj stiklg“
pazvelgti j metodologines edukologijos, kaip edukacijg grindZianc¢io moks-
lo, pinkles.

Tyrimo metodologijos bent kuriame moksle, taip pat ir edukologijoje,
pasirinkimas néra atsitiktinis, kaip tai gali atrodyti i$S pirmo Zvilgsnio. Visi
metodologiniai sprendimai yra paremti tam tikra logika, turi savitas ista-
kas ir atspindi visg pasaulézitrg, kuri formavosi Simtmecius ir netgi tuks-
tantmecius. Todél pasirinkes daryti, pavyzdziui, apklausg, eksperimentg
ar fenomenologiskai tyrinéti Zzmoniy iSgyvenimus, mokslininkas pasirenka
atstovauti ir tam tikrai pasaulézilrai. Tai nesusije su taikomaisiais prakti-
niais tyrimais, kurie atliekami be gilios ontologinés bei epistemologinés
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argumentacijos, o tiesiog vadovaujamasi populiariuose vadovéliuose pa-
rasytais ,receptais”. Kalbama apie tikrus mokslinius tyrimus, kurie neatsie-
jami nuo teoriniy surinkty duomeny apmastymuy bei interpretacijy, nuo
savitos pasaulézitros.

Edukologijoje atsiranda metodologinés pinklés, kai j jg ZiGrima kaip j
edukacijg grindZiantj mokslg, ir tai susije su pasauléZidriniais dalykais. Pati
idéja, kad mokslas gali grjsti visuomenés gyvenimg (pavyzdZiui, edukolo-
gija gali grjsti edukacijg, kaip visuomenés gyvenimo sferg), gimeé Apsvietos
epochoje (mazdaug XVII a.), ir dabar laikoma modernizmo epochos atri-
butu. Nuo pat Apsvietos epochos pradziy intelektualy démesys telkési j
racionaly visuomenés valdymg, kad visuomené biity tobulesné, kad Zmo-
nés geriau gyventy. Buvo atsigrezta j Zzmogy kaip bltybe, kuri pati tobu-
lédama galéty tobulinti visuomene. Bet pati visuomeneé turéjo ir prisiimti
atsakomybe uz savo pilieciy tobuléjimg ir juos tobulinti. Jsitvirtino idéja,
kad Zmoniy tobuléjimas (taip pat ir visuomenés tobuléjimas) priklauso
nuo Ziniy; todél, siekiant Zzmoniy tobuléjimo, reikia Ziniy pavidalu perteikti
jiems pozityvig visuomenés patirtj. Zinios buvo ,uzkeltos ant pjedestalo”
ir susidaré labai palanki dirva pozityvistinei epistemologijai atsirasti bei
jsigaléti. XIX a. pirmojoje puséje pozityvizma pagrindes A. Comte jtikina-
mai pareiské, jog nuo Siol sociologija organizuos visuomenés gyvenimg
(edukologija organizuos edukacijg — LR), kad tiriant socialinius reiskinius
(taip pat edukacinius — LR) galima naudoti i$ esmés matematinius gamtos
moksly metodus. Socialiniuose moksluose (taip pat edukologijoje) sukles-
téjo matematiniai metodai, racionali logika, eksperimentai, apklausos.
Visuomeneé jtikéjo, kad matematiniais metodais grjsti kiekybiniai tyrimai
suteikia jai objektyviy Ziniy, kuriomis reikia remtis, siekiant tobulinti Zmo-
nes ir tobuléti paciai. Kiekybiniai tyrimai tapo remiami, finansuojami, ver-
tinami, uzsakomi, cituojami, propaguojami. Matematinés lygtys ir ekspe-
rimentai atsidtré mokslo virsiinéje, o kasdiené Zmoniy veikla, Zodziai, filo-
sofiniai visuomenés problemy apmastymai nuvertéjo. Vis labiau aiskéja ir
kita béda — matematine logika paremti kiekybiniai tyrimai atliekami taip,
kad kaip galima tiksliau baty imituoti gamtos moksly tyrimai. Dél to, kaip
pastebi Agar (2013), galiausiai kiekybiniuose tyrimuose analizuojamos
nuo realaus gyvenimo izoliuotos, tyréjy sukonstruotos ir kontroliuojamos
supaprastintos situacijos, kurios daZzniausiai i$ viso nepanasios j realias gy-
venimiskas situacijas. Neatsitiktinai labai daznai edukologiniy kiekybiniy
tyrimy rezultatai yra tokie banalis, kad jie turi mazai jtakos edukacijos
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praktikai. Visuomeneé tikisi iS edukologijos tokiy Ziniy, kurios padés tobu-
linti edukacija, taciau kiekybiniai tyrimai neturi , potencijos” tokiy Ziniy jai
suteikti.

Stipréjant modernizmui augo ir Apsvietos idéjy kritika ir palaipsniui
pasaulis dischroniSkai émé kisti iS modernaus j postmodernyjj: vienose
Salyse greiciau ir stipriau, kitose — Ié€iau ir silpniau. Nuo Apsvietos idealy
nuimama romantizmo aureolé, skaudZiai pripazjstama ,edukuoty”, ,ap-
siSvietusiy” Zmoniy nezmoniska elgsena modernizmo klestéjimo metu XX
amziuje — amziuje, pasizymeéjusiame dviem itin Ziauriais karais Europoje,
holokaustu, katastrofisky ginkly karimu ir kitais Zzmonijos islikimui gresian-
Ciais dalykais. Postmoderniajame pasaulyje jsitvirtina netikéjimas absoliu-
Cia tiesa (nes pasaulis néra vienaprasmis), tiesos kontekstualumo pripa-
Zinimas, gilus epistemologinis skepticizmas, supratimas, jog tekstui néra
bldinga prasmé — pastaroji atsiranda tik interpretuojant tekstg. O kadangi
kiekvienas Zzmogus savitai interpretuoja tg patj teksta, tai tekstas turi tiek
prasmiy, kiek yra skaitytojy ar kiek karty yra skaitomas. Postmodernistinis
supratimas sudaro prielaidas edukologijoje ir kituose moksluose vystyti
kokybinius tyrimus. Taciau kartu pripazjstama, kad tokiais tyrimais nesie-
kiama absoliucios tiesos, universalumo, objektyvumo, moksliniame tyri-
me gautos Zinios yra kontekstinés, subjektyvios. Ar visuomené yra pasi-
rengusi remtis tokiomis Ziniomis tobulindama edukacijg? Ar kalbédama
apie mokslu grjstg edukacijg tikisi objektyviy, kiekybiniais tyrimais parem-
ty Ziniy?

Ir apskritai kyla dar rimtesnis klausimas, ar visuomené turi kelti reikala-
vimg edukologijai grjsti edukacijg, suvokdama Sio mokslo metodologines
pinkles?

Esminiai Zodziai: edukologija, edukacija, tyrimy metodologija.

THE METHODOLOGICAL TRAP OF EDUCATIONAL
SCIENCES AS GROUNDING FOR EDUCATION
Liudmila Rupsiené, Klaipeda University

After the restoration of independence of Lithuania in the year 1990,
educationists, education politicians and wider society with strong hope
considered educational sciences as scholarship, which should ensure be-
tter quality education. In academic and non-academic spheres the disco-
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urse of scientifically grounded education is developed, where education
is associated with enlightenment, better living conditions, progress of the
society. The mentioned idea is romanticized, rationalized, beautified; in
large part, every year it leads to strengthening of the term Svietimas and
progressively expels more neutral term ugdymas; furthermore, we wi-
tness the process of the expulsion of terms aukléjimas (education of valu-
es system) and lavinimas (development, training). With the view through
“rose-coloured glasses” we do not think about deeper background of this
idea and realistic educational science offering possibilities of grounding
education in the postmodern epoch. The request for educational scien-
ces to ground education of the society members leads to methodological
trap, which is rather difficult to disembroil, for keeping the trap disem-
broiled may impend stagnation of the science of education, whereas edu-
cation may face dismal prospects. This is the reason why it is advisable to
look through “a magnifying glass” at methodological trap of educational
sciences, as scholarship that grounds education.

In any kind of science research methodology, as well as in educational
science, is not selected randomly, as it may look at first glance. All metho-
dological decisions are based upon certain logic, contain distinctive origin
and reflect the worldview that had been developing for centuries or even
millenniums. Therefore, having chosen to conduct, e.g., an interview,
experiment or to research human lived experience phenomenologically, a
scholar choses to represent certain worldview. This approach has nothing
to do with applied science surveys that are conducted without deep on-
tological and epistemological integrity, just following the given “recipes”
in popular textbooks. The emphasis is laid on real scientific researches,
which could not be separated from contemplation and interpretation of
gathered data as well as from certain worldview.

Methodological trap appears in educational science when it is treated
as a science that grounds education and is closely related to worldview
issues. The idea that science can ground life of the society (including —
education science can ground education as life sphere of the society) was
born in the Age of Enlightenment (about 17" century) and nowadays it is
interpreted as an attribute of modernism. Since the beginning of the Age
of Enlightenment the attention of intellectuals had been focused on rati-
onal management of society with regard to its improvement and better
living conditions. Human beings were perceived as creatures who, with
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the help of their own perfection, could improve the society. The idea that
the perfection of human beings (likewise the perfection of the society)
depended upon knowledge, had emerged; in seeking human being per-
fection positive society experience should be transferred into the shape
of knowledge. Knowledge was “set on a pedestal” and the favourable
field for positivistic epistemology had appeared and got entrenched. In
the first half of the 19" century A. Comte justified positivism and deci-
sively claimed that since then sociology would organize the life of the
society (educational sciences would organize education — LR), that in re-
searching social phenomena (including educational — LR) mathematical
natural science methods could be applied. In social sciences (including
educational sciences) the use of mathematical methods, rational logic,
experiments, interviews had flourished. The society started to believe
that mathematical methods grounded by quantitative research provided
objective knowledge that should be oriented towards seeking perfecti-
on for human beings and for society itself. Quantitative research became
supported, funded, appreciated, indented, cited, propagated. Mathema-
tical equations and experiments were on top of science, whereas casual
human activity, words, philosophical contemplation of society’s problems
depreciated. Another problem has been arising — mathematical logic ba-
sed quantitative researches are conducted in a way to imitate researchers
of natural sciences as precisely as possible. Therefore, as Agar (2013) ar-
gues, eventually quantitative research analyses situations isolated from
realistic life, simplified, constructed and controlled by the researcher that
in most cases are not comparable with realistic life situations. Not acci-
dentally educational quantitative research results have become quotidian
and trivial, and have low influence on educational practice. Meanwhile,
when the society expects the knowledge from educational science that
would help to improve education, quantitative research, according to its
nature, has not got enough potency to provide the desirable knowledge.
With the increasing modernism, the parallel growth of the criticism of
Enlightenment emerged, and gradually the world had diachronically fal-
len from modern into postmodern: in some countries faster and stron-
ger, in others — slower and weaker. The ideals of Enlightenment had lost
aureola of romanticism, painfully recognizing educated, enlightened pe-
ople inhuman behaviour in the period of modernism prosperity in the
20™ century — that is recognized by two extremely brutal wars in Europe,
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holocaust, catastrophic creation of weapons and other actions that may
lead to extinction of humanity. In postmodern world disbelief in absolute
truth (because the world is not single-sided), recognition of contextuali-
ty of truth, deep epistemological skepticism disperse, understanding that
the text does not necessarily contain meaning — which occurs only when
interpreting the text. Since every person interprets the same text in spe-
cific manner, it emerges that the text has got as many meanings as many
times it has been read. Postmodern understanding makes assumptions in
education and other sciences to cultivate qualitative research. It is also
acknowledged that the mentioned researches do not strive for absolute
truth, universality, objectivity, for the knowledge acquired in scientific re-
search is contextual, subjective. Is society ready to appeal to this kind of
knowledge in improving education? Does it expect objective, quantitative
research grounded knowledge while talking about scientifically grounded
education?

Generally, consequential question arises if the society has to request
educational science to ground education, conceiving the methodological
trap of this science?

Keywords: educational sciences, education, research methodology.

LIETUVOS PROBLEMINIY REGIONY BENDROJO
UGDYMO MOKYKLY TINKLO KAITA 200 -2016 M. —
DIDEJANCIOS TERITORINES ATSKIRTIES ATSPINDYS
Viktorija Baranauskiené, Vidmantas Daugirdas,
Lietuvos socialiniy tyrimy centro Visuomenés
geografijos ir demografijos institutas

Sio pranesimo tikslas — i$analizuoti 2001-2016 m. laikotarpio Lietuvos
probleminiy regiony bendrojo ugdymo mokykly tinklo kaitos tendencijas
ir jvertinti jy jtakg didéjanciai socialinei bei teritorinei atskirciai. Tyrimo
objektas — Lietuvos probleminiai regionai, apimantys 22 retai apgyven-
tas savivaldybes (toliau RAS), kuriose kaimo gyventojy tankumas nesiekia
12,5 gyv./km?2.

Tyrimui naudoti vieSai prieinami statistiniai duomenys, pateikiami Lie-
tuvos statistikos departamento oficialiosios statistikos rodikliy duomeny
bazéje (https://osp.stat.gov.It/) ir Lietuvos Respublikos Svietimo ir mokslo
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ministerijos AIKOS duomeny bazéje (https://www.aikos.smm.It/). Rezul-
tatai gauti pasitelkus kiekybine mokykly ir mokiniy skaiciaus ir jy kaitos
2001-2016 m. analize, duomeny kartografavimg ir teritorine statistine
analize (panaudojant GIS bei CorelDRAW programas) bei taikant geografi-
nés duomeny analizés metodus (teritoriniy désningumy aprasyma, paly-
ginamaja teritorine analize, formalyjj kiekybinj regionavimg).

Tyrimo metu nustatyta, kad Lietuvos RAS, mazéjant gyventojy ir ben-
drojo ugdymo mokykly mokiniy skaiciui, itin sparciai yra naikinamas ben-
drojo ugdymo mokykly tinklas. Nagrinéjamu laikotarpiu mokiniy skaicius
sumazéjo 55 proc., mokykly — 62 proc. (13 procentiniy punkty daugiau nei
Salies vidurkis). Tesiasi mokykly koncentracija. Siuo metu mokyklos dar
iSlieka savivaldybiy administraciniuose centruose ir didesnése gyvenvieteé-
se, dalis neuzdaryty mokykly virsta didesniy mokykly skyriais.

Bendrojo ugdymo mokykly tinklo nykimas RAS yra vienas svarbiausiy
veiksniy, didinanciy Siy teritorijy ir jy gyventojy socialine ir teritorine at-
skirtj, todél tirti situacijg RAS yra ypac aktualu. Mazéjant mokiniy skaiciui,
nykstant mokykly tinklui, daliai mokiniy, mokytojy ir tévy didéja atstumai
iki Svietimo jstaigos, blogéja jy pasiekiamumo galimybés, kartu prastéja ir
vieSojo transporto paslaugy prieinamumas visiems gyventojams (mazéja
marsruty ir reisy skaicius). Be to, prastéja gyventojy galimybés pasiekti
jvairias kitas paslaugas teikiancias jstaigas ir jmones, probleminiai regionai
tampa dar labiau probleminiais.

UZzdarius mokyklag — bazine, bendruomene formuojancia ir palaikan-
Cig jstaigy, — gyvenvieté praranda patrauklumg, perspektyvg, joje prade-
da nykti kitos paslaugas teikianc¢ios jmonés ir jstaigos, jos tolsta, krenta
teikiamy paslaugy lygmuo. Tai didina gyventojy socialine ir teritorine at-
skirtj, gerovés teritorinius skirtumus, neigiamai veikia demografinius, so-
cialinius, ekonominius ir kitus procesus, Zmonés pradeda jaustis valstybés
skriaudziami periferijos gyventojai.

Siekiant bent jau stabdyti bendrojo ugdymo mokykly tinklo nykimg,
turéty biti vykdoma labiau apgalvota mokykly renovacija, sumaZinti rei-
kalavimai kaimo mokykloms (maZesnis mokiniy skaicius klasése, mazesnis
privalomas krivis mokytojams ir kt.).

Esminiai ZodZiai: probleminis regionas, retai apgyventos teritorijos,
bendrojo ugdymo mokykla, socialiné atskirtis, teritoriné atskirtis, gerovés
teritoriniai skirtumai.
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CHANGES IN THE NETWORK OF GENERAL EDUCATION

SCHOOLS IN PROBLEMATIC REGIONS OF LITHUANIA IN 2001-2016 -
INCREASING EVIDENCE OF TERRITORY-BASED EXCLUSION

Viktorija Baranauskiené, Vidmantas Daugirdas,

Institute of Human Geography and Demography

of the Lithuanian Social Research Centre

The purpose of this presentation is to analyze the trends in the ne-
twork of general education schools in Lithuania problem regions in the
period of 2001-2016 and to assess their impact on the growing social and
spatial exclusion. The topic of the research — problem regions of Lithuania
which include 22 sparsely populated municipalities (hereafter — the SPM)
where a rural population density does not exceed 12,5 inh/km?,

Statistical data used for this research are presented in the Statistical
database of the Lithuanian Statistics Department (https://osp.stat.gov.lt/)
and database of the Ministry of Education and Science of Lithuania AIKOS
(https://www.aikos.smm.It/). The results are obtained through a quanti-
tative study of the number of schools and school students and their chan-
ge between 2001-2016 analysis, data mapping and territorial statistical
analysis (using GIS and CorelDRAW programs) and applying geographic
data analysis methods (description of territorial dignities, comparative
territorial analysis, formal quantitative regionalization).

During the research, it was established that with the decreasing popu-
lation and number of school students in Lithuanian SPMs, the network of
general education schools is being destroyed. During reviewing period,
the number of school students decreased by 55%, schools — by 62% (by
13 percentage points more than the national average) with continuing
concentration of schools. Currently schools remain in municipal adminis-
trative centers and larger settlements, part of the closed schools are con-
verted into divisions of larger schools.

The disappearance of the network of general education schools in
SPMs is one of the most important factors contributing to the social and
spatial exclusion of these territories and their inhabitants, and therefore
the study of the situation in SPMs is especially relevant.

Due to the decreasing number of school students, the disappearance
of the school network, the distance to the educational institution for tea-
chers and parents increases, their accessibility options are getting worse,
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the availability of public transport services for the whole population is
decreasing (by reducing number of routes and trips). At the same time,
the ability of the population to reach various other institutions and enter-
prises providing services is becoming more and more problematic.

After closing the school — the basic, community-forming and suppor-
ting institution — the settlement loses attractiveness, prospect, it starts to
drop other enterprises and institutions providing services, they are mo-
ving behind, the level of services is dropping. This increases the social and
spatial exclusion, territorial differences and prosperity, negatively affects
demographic, social, economic and other processes, people are beginning
to feel violent, peripheral people.

In order to at least stop the disappearance of the network of general
education schools, there should be more thoughtful renovation of scho-
ols, reduced requirements for rural schools (lower number of school stu-
dents in classes, lower obligatory workload for teachers etc.).

Keywords: problem region, sparsely populated areas, general educati-
on municipality, social exclusion, spatial exclusion, territorial differences
in prosperity.

ITAMPU TARP SVIETIMO POLITIKOS IR PRAKTIKOS ATSPINDZIAI
LIETUVOS SVIETIMO PRAKTIKY BIOGRAFINIUOSE NARATYVUOSE
Eglé Pranckiiniené, Vytauto DidZiojo universitetas

Per 30 mety nuo ,dainuojancios revoliucijos“ Lietuvos visuomené ir
Svietimo sistema iSgyveno sparcig bei priestaringg ideologine, socialine
bei politine transformacijg. Naujos valstybés pagrindai buvo statomi ant
sovietinio paveldo griuvésiy veikiant esminiam vertybiniam visuomenés
virsmui, globalioms ekonominéms, politinéms ir kultGrinéms jtakoms.
Svietimo srityje priestaringas ideologijas atspindi tarpusavyje susipyne
socialdemokratiniai ,Svietimo visiems” principai su neoliberaliomis refor-
mos prieigomis, pvz., Svietimo marketizavimu bei standartizavimu. Vakary
Salyse XX a. 8-9 desSimtmetyje vykusias neoliberalias Svietimo reformas
lydéjo pasitikéjimo mokytojais bei kitais profesionalais krizé. Pasitikéjimas
yra kiekvieno Zmogaus visy socialiniy rysiy pagrindas. Zmoniy pasitike-
jimas institucijomis, jgyvendinancéiomis reformas, yra itin reikSmingas ir
svyruojantis. Pokomunistinése visuomenése bendrojo pasitikéjimo lygis
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yra Zemesnis negu ilgesnes demokratines tradicijas turinciose Salyse. Tai
lemia ne tik sumazZéje pasitikéjimo Saltiniai autokratinio valdymo metu,
bet ir tai, kad sparcios socialinés kaitos metu dar nespéjo susiformuoti
nauji pasitikéjimo pamatai. Nepasitikéjimas néra kita pasitikéjimo pusé ar
priesingybé, o racionali laikysena tam tikruose kontekstuose ir situacijose.
Pasitikéjimo ir nepasitikéjimo balansg Svietimo srityje atspindi kiekvienos
Salies pasirinktas kaitos modelis: profesinis modelis remiasi pasitikéjimu
Zmonémis, o gamybinis modelis atspindi pasitikéjima reglamentais, funk-
cijomis bei procediiromis (Fink, 2016). Siame prane$ime yra analizuojama
pasitikéjimo mokytojais ir mokykly vadovais problema sparcios ir pries-
taringos Lietuvos Svietimo kaitos kontekste keliant tyrimo klausima: ka
Svietimo praktikui reiSkia iSgyventi profesinj pasitikéjima Lietuvos Svietimo
reformy kelyje? PrieStaringos reformos trajektorijos veikia ne tik politi-
nius sprendimus, bet ir Svietimo praktiky profesinj gyvenima, kai praktikai
tampa politiniy sprendimy ,objektais”, ignoruojant jy autentiskg profe-
sinj gyvenimg (Silova&Brehm, 2013). Pasitikéjimo dinamika socialinés ir
politinés kaitos kontekste Siame tyrime analizuojama taikant biografinio
arba gyvenimo naratyvo prieigg (Goodson&Gill, 2011). Tyrime dalyvavo 5
mokytojai ir 5 mokykly vadovai, pasizymintys turiningomis ir jvairialypeé-
mis profesinémis biografijomis. Si metodologiné prieiga sulieja savyje tris
komponentus: dalyvio papasakotg subjektyvig patirtj, tyréjo pasauléziirg
bei patirtj bei platesnio socialinio, politinio ir istorinio konteksto analize.
Dél to tyrimo procesas yra paremtas glaudZiu bendradarbiavimu tarp ty-
réjo ir dalyvio, pripazjstant, kad jie kartu yra studijuojamo fenomeno da-
lininkai, besimainantys savo subjektyviu supratimu, poZilriu bei pasaulé-
ZiGra, jvelkant tai j platy socialinj bei kultdrinj kontekstg. Lietuvos Svietimo
politikos formavimo ir tyrinéjimo tradicija daugiau remiasi , kietojo” turi-
nio —jstatymy, strategijy, programy, t. y. dominuojanciy diskursy, analize.
Vis dar mazai tyrinéjama reali Svietimo praktiky patirtis, jy gyvenamasis
pasaulis, medijuojamas jy balsas. Si tendencija atspindi |. Goodsono j?val-
gg apie ,asmenj kaitoje”, kai jsivaizduojama, kad Svietimo reformos yra sa-
vaime suprantamos, neiSvengiamos, depersonalizuotos, neturincios jokio
rySio su konkretaus mokytojo biografija, jsitikinimais, vertybémis. ,Asmuo
kaitoje” paprastai yra laikomas reformy kliGitimi, o ne pagrindiniu jos vei-
kéju (Goodson, 2005). Sio tyrimo radiniai atspindi jtampas tarp $vietimo
politikos ir praktikos isrySkindami Svietimo praktiky profesinio gyvenimo
IGZius, veikiamus Svietimo kaitos:
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e nuo humanistiniy Svietimo reformos siekiy link instrumentiniy ir
ekonominiy uzdaviniy;

* nuo visiSkos profesinés laisvés ir kurybiskumo link perteklinio biuro-
kratinio reguliavimo;

e nuo ,pasitiketi“ link ,kontroliuoti“. Svietimo praktiky naratyvai at-
spindi Lietuvos Svietimo kaitos orientacijg labiau j ,gamybinj“ negu
,profesinj modelj. Diskusijy metu autoré kviecia aptarti, kg daryti,
kad Si orientacija pasikeisty j priesingg puse.

Esminiai ZodzZiai: kaita, reforma, pasitikéjimas, Svietimo politika, iSgy-

venta patirtis, biografinis (gyvenimo) naratyvas, svietimo praktikai: moky-
tojai, mokykly vadovai.

REFLECTION OF TENSIONS BETWEEN EDUCATIONAL
POLICY AND PRACTICE IN LIFE HISTORIES

OF LITHUANIAN TEACHERS AND SCHOOL LEADERS
Eglé Pranckiiniené, Vytautas Magnus University

Since the “Singing Revolution” almost 30 years ago Lithuanian society
and public education experienced an especially rapid and contradictory
ideological, social and political transformation. The foundations of the
new independent state were built on the ruins of Soviet legacy; it was
also affected by social transformations, global economic, political and cul-
tural influences. This is reflected by the opposing forces of the social-de-
mocratic principle of “education for all” and neoliberal access of reforms,
especially marketization and standardisation of education. One of the ou-
tcomes of neoliberal reforms in Western countries was the crises of trust
in teachers and other professionals working for the social welfare. Trust
is the essence of all social relations in our lives. Trust is the necessary
element for people to rely on the institutions implementing reforms. In
post-communist societies the generalised level of trust is lower than in
Western democracies. It is determined not only by diminished sources
of trust during the authoritarian rule but by a rapid societal changes and
the lack of new stable fundaments for trust. Distrust is not the opposite
of trust but rather a rational state of mind in certain contexts and situati-
ons. Misbalance between trust and distrust in education is represented by
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the model of change dominating in the country: is it a professional model
based on trust in people or production model based on trust in forms,
regulations and functions (Fink, 2016). This paper is addressing a problem
of trust in teachers and school leaders of Lithuania during the rapid and
inconsistent reforms of education. The main research question is: what
does it mean to be a trusted professional in educational context of Li-
thuania? Contradictive trajectories of change are represented not only in
political decisions of the reform but in professional biographies of educa-
tors. Practitioners are becoming “objects” of political requirements which
affect their authentic professional life (Silova&Brehm, 2013). The author
is investigating the context of social and political change and the dynamics
of trust among educational practitioners using a life history approach (Go-
odson&Gill, 2011) by interviewing ten experienced teachers and school
leaders with rich and non-linear professional biographies. The essence of
life narrative approach is the blending of personal subjective experience
represented by narrative, researcher’s world view and experience with
a wider social, political, historical context. It is a collaborative process of
inquiry where both the participants and the researcher acknowledge they
are part of the phenomenon being studied and that their perceptions,
values and worldview make up the inter-subjective exchange, and that
wider social and cultural contexts are embedded in this (Goodson&a@Gill,
2011). In the tradition of Lithuanian policy making and research of edu-
cational change more attention is being paid to the “hard” content, such
as laws, strategies, curriculum or dominating discourses rather than to
lived experiences of educational practitioners. This tendency is reflected
by Ivor’s Goodson notion of “personality of change”, when the implemen-
tation of educational change is imagined as being for granted, unavoida-
ble, depersonalised with no relation to teachers’ individual biographies,
their attitudes and beliefs. “Personality of change” or a person in change
is commonly considered to be a barrier rather than a main building block
of the reforms (Goodson, 2005).

The findings of this research reflect the tensions between educational
policy and practice by revealing turning points in professional biographies
of practitioners related to educational reforms: from humanistic goals to-
wards instrumental and economic measures, from professional freedom
towards regulations, from “trust” to “verify”. These narratives express the
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orientation of Lithuanian educational reform to the “production” rather
“professional” model of change. The author tends to encourage discussi-
on how to change this orientation to the opposite direction.

Keywords: change, reform, trust, educational policy, lived experience,
life narrative, teachers, school leaders.
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CONCURRENT SESSION II. General didactics I: How do we face con-
temporary challenges?

EDUCATIONAL ROBOTICS FOR STUDENTS

WITH LEARNING DISABILITIES

Vilma Ferrari, Public Enterprise Institute of Mobile Technologies
for Education and Culture

Lorenzo Desideri, Public Enterprise

Ausilioteca Living Lab — AIAS Bologna

Thomas Hughes-Roberts, Nottingham Trent University

The current paper presents study, which was implemented within the
European funded project “EDUROB: Educational Robotics for Students
with Learning Disabilities”, results. The study, which took place in six co-
untries — Lithuania, Italy, Bulgaria, Poland, Turkey and the UK — aimed to
collect relevant empirical data related to robotics in education which can
increase progress towards learning goals and engagement along reducti-
on of required teacher assistance for students with learning disabilities.

The literature identified four separate principles in developmental
psychology that explain the advantages of introducing robots when te-
aching learners with special needs. These are the role of engagement
in learning (lovannone et al., 2003; Carpenter, 2011), zones of proximal
flow (Csikszentmihalyi, 1997), mediated learning (Presseisen and Kozulin,
1992) and social interaction (Wood et al, 1976; Wainer et al, 2014; Feil
Seifer and Mataric, 2008; Robins et al., 2005).

The study used four dimensions’ pedagogy requirements theory as
proposed by the ViPi framework (Standen et al, 2013) that prompts tea-
chers to consider the pedagogical requirements in terms of how best to
use the intervention. The pedagogic framework was developed based on
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the four dimensions proposed by Minocha (2009). These four dimensions
include: social, educational, organisational, technological perspectives.

Hypothesis: The engagement and achievement of learning objectives
of students with learning disabilities is greater and the required teacher
assistance is reduced during robotic mediated learning sessions than con-
trol sessions.

Methodology: single centre, single subject experimental design using
an ABAB design (Butcher, Mineka & Hooley, 2004). In the ABAB design
alternating treatment conditions (intervention and control) are compared
for one individual whose behaviour is continuously monitored (repeated
measures). For this study, the control or baseline condition (A) was the
teacher’s usual teaching methods. The intervention (B) was the use of the
robot to achieve the same learning objective(s).

The study was implemented from April to September 2016 and invol-
ved students with learning disabilities of age 3-20. The piloting took place
in the organisations, were targeted students are learning — special schools
(LT, BG, PL, UK cases) and centres for students with special needs (IT and
TR cases). For each participant (pupil) their involvement lasted for five
weeks. Each session lasted between 10 to 20 minutes/ per student. The
total number of sessions per each student was 16 (8 control sessions + 8
sessions with robot intervention). There were 89 participants and each
participant had two matched scores entered into the analysis: their total
scores from the control sessions and their total scores from intervention
sessions. Then the interventions were compared with the control using a
paired t test.

In the data analysis, Excel and SPSS 20 were used. Where available,
video sessions were coded using OBANSYS using the Child’s play templa-
te. Statistical analysis was carried out by comparing scores from control
sessions with those from intervention sessions for each participant using
a non-paired test.

The analysis of overall country pilot data revealed that engagement is
statistically significantly higher in the robot condition compared to control
condition, while the progress towards learning goals, engagement and
trainer assistance needed help varies on the pilot site context.

Keywords: learning disabilities, robotics, robotic mediation, mediated
learning, engagement.
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BUSIMIEMS PRADINIY KLASIY MOKYTOJAMS AKTUALUS
AISKINIMO MATEMATIKOS PAMOKOJE YPATUMAI

Vaiva Grabauskiené, Nijolé Cibulskaite,

Lietuvos edukologijos universitetas

Blsimiems mokytojams itin svarbu jdiegti supratimg, kad matematika
ir jos mokymasis yra grindziama samprotavimu ir jo negali pakeisti vien
taisykliy Zinojimas (Stacey, Vincent, 2009). Sis supratimas tiesiogiai atsi-
spindi matematikos aiSkinimuose mokiniams, nes, juos kuriant, mokyto-
jams tenka taikyti turimas Zinias naujy problemy kontekstuose (Matthe-
ws, Rittle-Johnson, 2009).

Mokslinéje literatliroje aiSkinimas matematikos pamokose dazniausiai
nagrinéjamas keliais aspektais: aiskinimo prigimties (Levenson, 2012);
aiskinimo bidy poveikio mokymosi rezultatams (Charalambous at al.,
2011; Jerrim, Vignoles, 2016; Lee at al., 2013); pedagoginiy ir turinio Zi-
niy poveikio aiskinimo procesui (Charalambous, 2015; Krauss, Baumert,
2008; Lachner, Lucknes, 2016). Tyréjy nuomone, bisimi mokytojai turéty
jsisgmoninti, kad mokytojui bitinos gilios ir tarpusavyje susietos Zinios,
leidZiancios atskleisti matematinj turinj mokiniams suprantamu bei mo-
kymosi motyvacijg skatinanciu pavidalu (Charalambous at al., 2015). Ren-
giant mokytojg profesijai, tokios nuostatos skatina ieskoti studentus jtrau-
kianciy, taciau literattroje kol kas nepakankamai iSanalizuoty informacijos
apie aisSkinimo metodo taikymg atradimo bidy.

PraneSime pristatomas tyrimas, kuriame susisteminti studentams ky-
lantys klausimai apie aiskinimg pradiniy klasiy matematikos pamokoje
ir apibendrintai pateikti studenty praktikai vadovaujanciy mokytojy at-
sakymai j tuos klausimus. Laikomasi nuostatos, kad auditorijoje studen-
tams kylanciy klausimy peradresavimas mokytojams gali bati naudingas
atskleidziant aktualiausig informacijg apie ugdymo procesa. Pristatomo
tyrimo problema formuluojama klausimu: Kaip pradiniy klasiy mokytojai
supranta aiskinimg matematikos pamokoje?

Tyrimo tikslas — iSryskinti blsimam pradiniy klasiy mokytojui aktualius
aiskinimo matematikos pamokoje aspektus. Tyrimo objektas — studenty ir
mokytojy nuomonés, respondentai — 26 universiteto Il kurso studentai ir
26 pradiniy klasiy mokytojai.

Atliktas matematikos aiskinimo veiklos, laikomos aiskinimo pradiniy
klasiy mokomuyjy dalyky pamokose atveju, tyrimas. Kita vertus, nagrinéta
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pradiniy klasiy matematikos aiskinimo veikla taip pat yra matematikos ais-
kinimo bendrojo ugdymo mokykloje atvejis.

Duomenis sudaro studenty apklausos rastu rezultatai ir studenty atlik-
ty struktdruoty interviu su mokytojais medziaga. Duomenys iSnagrinéti
atliekant turinio kokybine analize.

Tyrimo rezultatai atskleidZia, kad blsimiems mokytojams rlpi, kodél
reikia aiskinti, kas yra aiskinimas ir kaip iSmokti aiskinti. Literatlros studi-
jos pagrindu is dalies gali bati atsakyta tik j vieng is ty klausimy: aiskinimas
apima informavima apie susitarimus, sgsajy atskleidimg, teiginiy pagrindi-
ma ir tyrinéjimo organizavima.

Apklausty mokytojy pozidriu, aiskinimas padeda mokiniui suprasti ne-
zinomus dalykus ir juos taikyti. Norint iSmokti aiskinti matematika, reikia
jgyti patirties, kiek, kada ir kaip aiskinti. Batina iSklausyti mokiniy nuomo-
ne, parinkti bldg ir ZodZius, sieti su ankstesnémis temomis, skatinti tyrine-
jimag, j aiSkinima jtraukti ir mokinius.

Esminiai ZodZiai: pradiniy klasiy mokytojy ugdymas; matematikos di-
daktika; aiskinimo metodas; mokytojy patirties taikymas.

ISSUES REGARDING EXPLANATION IN MATHEMATICS CLASSES
RELEVANT TO PRE-SERVICE PRIMARY SCHOOL TEACHERS
Vaiva Grabauskiené, Nijolé Cibulskaite,

Lithuanian University of Educational Sciences

The notion that mathematics and its learning are based on reaso-
ning and cannot be replaced by mere knowledge of rules is crucial to the
pre-service teachers (Stacey, Vincent, 2009). This understanding is directly
reflected in the mathematics explanations, since the teachers’ knowledge
has to be used in the context of new problems while developing of these
explanations (Matthews, Rittle-Johnson, 2009).

The analysis of scientific literature showed that explanation in the
mathematics classes generally dealt with several aspects: the nature of
explanation (Levenson, 2012); impact of explanation methods on the
learning outcomes (Charalambous et al., 2011; Jerrim, Vignoles, 2016;
Lee et al., 2013); pedagogical and content-related knowledge actioning
on an explanation process (Charalambous, 2015; Krauss, Baumert, 2008;
Lachner, Lucknes, 2016). According to the teacher education researcher,
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pre-service teachers should be aware that teachers need deep and inter-
connected knowledge that enables them to disclose mathematics content
in a way that is understandable to learners and encourages their motivati-
on (Charalambous et al., 2015). Such provisions orient university teachers
to quest a way on how to direct pre-service teachers to the searching for
information about the applying of explanation method. It should be noted
that the analysis of the using explanation as a method was underrepre-
sented in the scientific literature.

The report presents the study which systematises pre-service teachers’
guestions about explanation in primary school mathematics classes and
summarises the responses of their pedagogical practicum mentors. The
researchers’ provision is that the redirecting of pre-service teachers’ qu-
estions to in-service teachers may be useful in revealing the most relevant
information about the educational process. The research problem is: How
do primary school teachers understand the explanation in the mathe-
matics classes? The aim of the research is to disclose peculiarities of the
pre-service primary school teachers’ explanation in mathematics classes.
The focus of the research is pre-service and in-service teachers’ opinions.
The research sample involves 26 third year university students and 26 pri-
mary school teachers.

The study of mathematics explanation activities considered the cases
of explanation in the primary school classes. On the other hand, the study
of the explanation in primary mathematics classes is the case of mathe-
matics explanation in general education school as well. The data consists
of the pre-service teachers’ written survey and structured in-service tea-
chers’ interviews conducted by the pre-service teachers. Data is analysed
by performing qualitative content analysis.

The research findings reveal that pre-service teachers are concerned
about why explanations need to be made, what is explanation, and how
to master explanation skills. The analysis of scientific literature let us
answer only the one of these issues: the explanation includes informing
about agreements, disclosure of links, substantiation of statements, and
organisation of inquiry. According to the surveyed in-service teachers, the
explanation helps students understand unknown subjects; mathematics
explanation skills mastering requires experience on how match, when and
how to explain, it is necessary to pay more attention to students’ opinion,
choosing of explanation way and words, association with the previous to-
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pics, encouraging of inquiry, and stimulating of students’ explanations.
Keywords: primary teacher education; mathematics didactics; expla-
nation method; the use of teachers’ experience.

UGDYMO TURINIO DIFERENCIJAVIMAS IR INDIVIDUALIZAVIMAS
NAUDOJANT VIRTUALIA MOKYMO(SI) APLINKA ,,EDUKA KLASE“
Renata Kondrataviciené, Lietuvos edukologijos universitetas

Tobuléjant technologijoms keiciasi ne tik moksleiviy bendravimo, bet
ir mokymosi jprociai. Pedagogai pastebi, kad tiek gabiy, tiek motyvacijos
stokojanciy Siuolaikiniy moksleiviy ugdymui(si) kuriami jrankiai naudingi
tik tuomet, jei démesys yra kreipiamas ir j asmeninius kiekvieno vaiko po-
reikius. Dél Sios prieZasties Svietimo specialistai kuria skirtingas informa-
cines sistemas, kad buty galima organizuoti kokybiskg ugdyma. Lietuvoje
virtualios mokymo(si) aplinkos (toliau — VMA) pradiniame ugdyme placiau
pradétos naudoti mazdaug pries dvejus metus, taciau Sios aplinkos naudo-
jimo laikotarpiu nebuvo atlikta edukologiniy tyrimy, leidZianciy vertinti §j
naujg edukacinés praktikos fenomenga. Susidarius tokiai situacijai, formu-
luojama tyrimo problema — kaip naudojant VMA edukacinéje praktikoje
galima diferencijuoti ir individualizuoti pradinio ugdymo turinj?

Tyrimo tikslas - jvertinti VMA ,,Eduka klasé” galimybes diferencijuoti ir
individualizuoti pradinio ugdymo turinj.

Tyrimo metodai ir organizavimas. Analizuojant problemga, buvo orga-
nizuotas tyrimas — respondenty apklausa rastu. Anketg sudaré keturios
uzdary ir atviry klausimy grupés, skirtos issiaiskinti pradinio ugdymo pe-
dagogy aplinkos ,,Eduka klasé” vartojimo patirtj; Sios aplinkos diferenci-
juoti ir individualizuoti ugdymo turinj galimybes; nustatyti aplinkos prana-
Sumus ir trakumus. Pries atliekant tyrimg, respondentams paaiskinta, kad
anketa yra anoniminé ir bus skelbiami tik apibendrinti tyrimo rezultatai.
Tyrimas atliktas 2017 m. birZelio — rugpjicio ménesiais, naudojant elek-
tronine apklausga. Tyrime dalyvavo 109 Lietuvos pradiniy klasiy mokytojai,
aktyviai naudojantys ,,Eduka klasé” aplinkg mokymo(si) procese. Pirmiau-
sia, pradinio ugdymo pedagogams, naudojantiems ,,Eduka klasé” aplinka,
elektroniniu pastu buvo iSsiysti laiskai, kvieciantys atsakyti j anoniminés
elektroninés anketos klausimus. Duomenys, gauti respondentams atsa-
kius j anketos uzdarus klausimus, buvo analizuojami SPSS programa; atsa-
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kymai j anketos atvirus klausimus buvo analizuojami kokybiniy duomeny
vizualizacijos programa , Kokybis”.

Tyrimo rezultatai. 1Sanalizavus rezultatus paaisSkéjo, kad pedagogai,
naudojantys , Eduka klasé” platforma, ypac vertina galimybe naudotis nau-
jausiomis ,Sviesos“ vadoveéliy elektroninémis versijomis, leidzianciomis
jkelti ar koreguoti informacija, paskirti individualiai arba mokiniy grupei
uzduotis pagal sudétingumo lygj bei greitai gauti grjztamajj rysj. Pedagogy
nuomone, naudojant Sig aplinka, ugdymo tikslus, turinj, uzduociy atlikimo
tempa taip pat galima pritaikyti kiekvieno mokinio individualiems moky-
mo(si) poreikiams. Tyrimo metu buvo iSskirti ne tik aplinkos pranasumai,
tai yra skaitmeniniai vadovéliai, uzduociy jvairove, patogumas, bet ir Sios
aplinkos laikini trikumai, kurie Salinami pedagogams bendradarbiaujant
su platformos karéjais.

Esminiai Zodziai: virtuali mokymosi aplinka, , Eduka klasé“, pradinio ug-
dymo turinys, diferencijavimas, individualizavimas.

DIFFERENTIATION AND INDIVIDUALISATION OF EDUCATIONAL
CONTENT THROUGH THE USE OF THE VIRTUAL LEARNING
ENVIRONMENT “EDUKA CLASS”

Renata Kondrataviciené, Lithuanian University of Educational Sciences

As technology evolves, not only communication between students, but
also learning habits change. Teachers note that tools designed for the de-
velopment of contemporary pupils who are skilled and full of motivation
are only useful if attention is focused on the personal needs of each child.
Therefore, education specialists create different information systems in
order to achieve high quality education. In Lithuania, the virtual learning
environment (hereinafter - VLE) in primary education began to be used
about two years ago, yet there were no educational studies research in-
vestigating this educational practice phenomenon. Depending on the re-
levance of the topic, the formulated research problem is - how the use
of VLE in educational practice allows to differentiate and individualize the
content of education?

The aim - to evaluate the differentiation and individualization content
of primary education using virtual learning environment “Eduka Class”.

Research methods and organization. In order to evaluate the use of VLE
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“Eduka class” in differentiating and individualizing the content of primary
education, a quantitative survey was conducted - a written survey of res-
pondents. It was defined as questionnaire and consisted of four closed
and open question groups. Question groups were customized to find out
the experience primary education teachers had using “Eduka Class” envi-
ronment; opinion about this environment’s opportunities in differentia-
ting and individualizing educational content; pointed out environment’s
superiorities and drawbacks. It was told to respondents that the ques-
tionnaire is anonymous and only the summary of the survey results will
be published. It took place from June to August in 2017, 109 Lithuanian
primary school teachers were surveyed who were actively using the vir-
tual learning environment “Eduka Class” in the learning process. First of
all, e-mails with anonymous electronic questionnaire have been sent to
primary education teachers who use the “Eduka Class” environment. The
research was based on the ethical principles of the study. Answers to the
guestionnaire’s closed questions were analyzed by the SPSS program and
open questions were examined by qualitative data visualization program
“Kokybis”.

Research results. Teachers, who who have already begun to use “Eduka
Class” platform particularly value the opportunity to use the latest “Svie-
sa” textbooks electronic versions, their ability to upload or adjust infor-
mation, assign individually or for a group of students tasks according to
exercises’ complexity as well as getting quick feedback. They presume that
this environment provides the opportunity to adapt the educational go-
als, its content, and the pace of task to the individual learning needs of
each student. While teachers highlight the benefits of the environment
such as digital textbooks, variety of tasks, its convenience, but they also
found environment’s provisional shortcomings, which have been remo-
ved by teachers and platform makers collaboration.

Keywords: virtual learning environment, “Eduka Class”, content of pri-
mary education, differentiation and individualization.
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CONCURRENT SESSION lll. General didactics Il: How do we face
contemporary challenges?

3-4 KLASES MOKINIY GAMTAMOKSLINIY
GEBEJIMY UGDYMAS MOKANTIS ZALIOSIOSE APLINKOSE
Rita Makarskaité-Petkeviciené, Lietuvos edukologijos universitetas

Lauko pedagogikos Salininkai (Wilson, 2012; Bilton, 2010; Casey, 2007
ir kt.) pripazjsta, kad ugdymas gamtoje prisideda prie aplinkos iSsaugo-
jimo ir tvarumo, visam gyvenimui suformuoja mokiniy rysius su gamta,
iSugdo aplinkg tausojancius jy pozitrius. Moksliniai tyrimai (Knight, 2011;
Broadhead, 2004; Edmistion, 2008) atskleidZia, kad mokiniy gebéjimai ir
jgudziai, tokie kaip aplinkos stebéjimas, gamtos objekty ir reiskiniy tyri-
néjimas, augaly ir gyvlny priezitdra, net paciy mokiniy savisauga ir atsar-
gumas veikiant gamtinéje aplinkoje, yra iSugdomi tik mokantis gamtoje.
Todél mokiniy ugdymui deréty maksimaliai iShaudoti Zaliyjy mokymosi
aplinky teikiamg nauda.

Tyrimo problema. Lietuvos pradinéje mokykloje vis dar stokojama ug-
dymo Zaliosiose aplinkose iniciatyvy. Kaip pradiniy klasiy mokytojus, mo-
kinius ir mokyklos administracijg paskatinti ir padéti suvokti, kad moky-
masis Zaliosiose aplinkose gali bati jtraukus, ugdantis daugelj gebéjimy,
skatinantis mokymosi motyvacijg?

Tyrimo tikslas — parengus ugdomosios veiklos scenarijy 3—4 klasiy mo-
kiniams organizuoti ugdomaja veiklg Zaliosiose aplinkose ir jvertinti moki-
niy gamtamokslinius gebéjimus.

Tyrimo objektas: 3—4 klasés mokiniy gamtamoksliniai gebéjimai.

Tyrimo organizavimas ir metodika. Trims Vilniaus mokykloms pasitlyta
dalyvauti projekte. Jgyvendinant projekta 3—4 klasiy mokiniams parengtas
ugdomosios veiklos paketas (4 pamokos, jy turinys, veiklos lapai, namy
uzduotys) ir organizuota ugdomoiji veikla. Joje dalyvavo 250 mokiniy, 14
pradiniy klasiy mokytojy, mokykly direktoriai ar pavaduotojai. Pamokas
(,Akvariumo karalystéje”, , Atradimai prie kadros”, ,,Ar sudétinga orien-
tuotis aplinkoje?”, , Kankorézis irgi jJdomus!“) vedé 4 studentés. Kiekviena
jy turéjo savo veiklos vietg. Vienu metu buvo dirbama su trimis klasémis,
kurios buvo padalytos j 4 grupeles. Karuselés metodu grupelés keitési ir
turéjo vis kitg veiklg ir veiklos vadova. Per keturias mokymuy Zaliojoje aplin-
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koje dienas kiekviena studenté vedé po 16 pamoky. 3—4 klasiy mokiniams
suteikta Ziniy apie ekosistemy: akvariumo ir kdros — gyvenimg, moky-
ta gamtos tyrimo Zingsniy, argumentavimo, ugdyti gretinimo ir lyginimo,
orientavimosi aplinkoje gebéjimai.

Kiekvienoje pamokoje ugdomosios veiklos dalyviai turéjo veiklos lapus.
Juose atliko uzduotis, fiksavo tyrimy rezultatus, daré iSvadas ir pan. ISna-
grinéjus mokiniy veiklos lapus, jvertinti mokiniy gamtamoksliniai gebéji-
mai.

Rezultatai. ISanalizavus veiklos lapus, paaiskéjo, kad geresnius gamta-
mokslinius gebéjimus turi ketvirtos klasés mokiniai. Jiems geriau sekasi
argumentuoti, gretinti ir lyginti. Be to, jie atsakingiau pildo veiklos lapus,
jy atsakymai iSsamesni, konkretesni. Trecioky gamtamoksliné komunika-
Cija prastesné, jie prasciau vartoja gamtamokslines sgvokas, raso nepilnais
sakiniais, kartkartémis nejraso duomeny ar nepateikia atsakymo. Kai ku-
riose klasése matyti, kad jy gamtotyriné patirtis menka: mokiniai sunkiai
jvardija tyrimo objekty, klaidingai nurodo tyrimui naudotas priemones,
net ir atlike tyrima patiria sunkumy dar kartg formuluodami tyrimo tikslg.

Pabaigus ugdomaja veikla mokiniai apmasté pamokas Zaliosiose mo-
kymosi aplinkose. Mokiniy refleksijos rodo, kad daugeliui jy mokymasis
lauke, gamtoje buvo naujiena. Pamokos Zaliosiose aplinkose mokiniams
buvo jdomios. Mokiniams patiko taip dirbti, taciau kiekvienas pasirinko
patinkancig pamoka.

Esminiai ZodZiai: gamtamoksliniai gebéjimai, pradiniy klasiy mokiniai,
ugdomoji veikla, Zaliosios mokymosi aplinkos.

THE CULTIVATION OF THIRD AND FOURTH GRADERS’ NATURAL
SCIENCE COMPETENCIES VIA LEARNING IN GREEN ENVIRONMENTS
Rita Makarskaite-Petkeviciené, Lithuanian University of Educational
Sciences

Supporters of outdoor learning (Wilson, 2012, Bilton, 2010, Casey,
2007, etc.) acknowledge that learning outside contributes to environmen-
tal preservation and sustainability, it builds lifelong pupils’ relations with
nature and cultivates pupils’ environmentally friendly approaches. Scien-
tific researches (Knight, 2011; Broadhead, 2004; Edmistion, 2008) affirm
that pupils’ abilities and skills such as observation of nature, investigation
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of natural objects and phenomena, even pupils’ self-esteem and cauti-
on while acting in natural environment are developed only if they learn
outside. Therefore, maximum use should be made of the benefit of green
learning environments in schoolchildren’s education.

The problem of the research. Lithuanian primary schools still lack ini-
tiatives in green learning environments. How can primary education tea-
chers, schoolchildren and school administration be encouraged and as-
sisted in experiencing that learning in green environments may be inclusi-
ve, developing numerous abilities, stimulating motivation to learn?

The aim of the research: to organize educational activity in green lear-
ning environments for 3-4™" formers after designing an educational sce-
nario and assess the pupils’ science abilities.

The object of the research: science abilities of 3™-4* formers.

Research methods and processes. 3 schools in Vilnius were invited to
participate in the project. During the project implementation an educati-
onal package for 3"-4"" formers was prepared (4 lessons, their content,
activity sheets and homework assignments) and educational activities
were organized. 250 schoolchildren, 14 primary education teachers, scho-
ol directors or deputies participated in the activities. The lessons (“In the
Kingdom of Aquarium”, “Discoveries by the Pond”, “Is it Difficult to Orient
in the Environment?”, “The Conch is also Fun!”) were given by 4 students.
Every lesson had its own location. The activities were simultaneously or-
ganized with three classes dividing them into 4 groups. The groups took
turns and as a result every time they had a new activity and a new activity
leader. Every student delivered 16 lessons in four days of learning in gre-
en environments. 3-4% formers were provided with knowledge related
to ecosystems: life in an aquarium or pond, steps in investigating nature,
giving arguments were taught, abilities to contrast and compare, orient in
the environment were cultivated.

The participants of educational activities had activity sheets in every
lesson. They carried out assignments, registered research findings, drew
conclusions, etc. The schoolchildren’s science abilities were assessed after
analysing their activity sheets.

Research findings. The analysis or activity sheets depicted that 4" for-
mers exhibit better science abilities. They are better at providing argu-
ments, comparing and contrasting. Moreover, they are more responsible
when filling in activity sheets, their answers are more comprehensive,
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more specific. Natural science communication of 3™ formers is worse, they
are less good at using concepts of science, provide incomplete sentences,
sometimes do not provide an answer or forget to fill in the data. The re-
search findings reveal that natural experience of some classes is poor: the
schoolchildren can hardly name the research object, they make mistakes
in identifying means used for the research and they even face difficulties
in formulating the research aim once again after conducting the research.

Having completed educational activities in green learning environ-
ments the pupils were asked to reflect on them. The schoolchildren’s
reflections disclose that learning outside, in natural environment, was a
novelty for the majority of them. Lessons in green learning environments
were no longer not interesting. They liked the lessons outside, however
everyone had his/her own favourite.

Keywords: science abilities, elementary school pupils, educational ac-
tivity, green learning environments.

MOKINIY KOGNITYVINIY IR METAKOGNITYVINIY
GEBEJIMY DERMES MOKANTIS UZSIENIO KALBY ASPEKTAI
Virginija Jaraté Pukeviciate, Vilniaus universitetas

PraneSime aptariami vyresniyjy klasiy mokiniy kognityviniy ir metako-
gnityviniy gebéjimy dermés aspektai mokantis uzsienio kalby. Siy laiky
mokslininkai ir pedagogai supranta veiksmingg mokymasi kaip sudétingg
procesg, kuriam poveikj daro jvairis veiksniai, t. y. kognityviniai, metako-
gnityviniai, motyvaciniai, socialiniai, komunikaciniai, emociniai ir kt. Jy
poveikj mokymuisi jvairiais aspektais nagrinéja Lietuvos ir uzsienio moks-
lininkai, tai liudija Sios mokslinés problemos aktualuma. Vis délto reikeé-
ty pabrézti, kad nesama pakankamai mokslo studijy, tyrinéjanc¢iy minéty
gebéjimy tarpusavio dermés ypatumus ir jy giluminius rySius platesniu
mastu. Todél Siame darbe bandoma atsakyti j probleminj klausima: kaip
vyresniyjy klasiy mokiniai vertina savo gebéjimus derinti tam tikrus ko-
gnityvinius ir metakognityvinius mokymosi gebéjimus mokantis uzsienio
kalby.

Tyrimo objektas — mokiniy kognityviniai ir metakognityviniai gebéjimai.

Tyrimo tikslas — istirti vyresniyjy klasiy mokiniy mokymosi kognityviniy
ir metakognityviniy gebéjimy dermés tendencijas.
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Tyrimo uzdaviniai: 1) aptarti mokymosi kognityvumo ir metakognityvu-
mo sampratg; 2) iSanalizuoti tyrimo dalyviy kognityviniy ir metakognityvi-
niy gebéjimy sgsajas.

Tyrimo metodai ir organizavimas:

1) mokslinés literatlros Saltiniy lyginamoji analizé, interpretavimas;

2) uZdaro tipo anketa. Taikyta autorés parengta originali anketa, ku-
ria siekta iSsiaiskinti mokiniy mokymosi kognityviniy ir metakognityviniy
gebéjimy lygj. Apklausos instrumentg — klausimyng — sudaro 4 diagnosti-
nio tyrimo skyriai (i$ viso 65 uzdaro tipo klausimai, sudaryti pagal Likerto
rangine skale su 5 pasirinktimis). Pirmo ir antro diagnostinio tyrimo sky-
riaus klausimai orientuojasi j mokiniy poZilrj apie jy gebéjimus: a) planuo-
ti mokymasi, t. y. iSsikelti mokymosi tikslus ir pasirinkti strategijas tiems
tikslams pasiekti; b) kontroliuoti, vertinti ir analizuoti mokymasi. Trecio ir
ketvirto skyriaus klausimai atskleidzia mokiniy poZzidrj j jy gebéjimus: a)
pasirinkti mokymosi vietgq ir laikg bei ieSkoti papildomy mokymosi Saltiniy;
b) taikyti mokomosios medziagos jsiminimo strategijas.

3) statistinés analizés metodas: Chi kvadrato kriterijus (x?) tikrinant
skirtumus ir sgsajas tarp atskiry kintamujy.

Tyrimo metu apklausti 354 jvairiy Lietuvos mokykly mokiniai (63,4
proc. merginy ir 36,6 proc. vaikiny).

Remiantis Siuolaikine didaktika kognityvinis mokymosi etapas apima
veiksmingg informacijos paieska, jos apdorojima, jsisavinima bei atgami-
nima. Tuo tarpu metakognityviniy gebéjimy kontlrai iSryskéja, kai besi-
mokantysis planuoja, stebi, reguliuoja ir jvertina kognityviniy struktdry
darba.

Tyrimo metu paaiskéjo, kad mokiniai glaudziai saisto mokymosi kogni-
tyvinius ir metakognityvinius gebéjimus. Tyrimo rezultatai parodé, kad
mokiniai, gebantys numatyti mokymosi tikslus ir strategijas tiems tikslams
pasiekti, taip pat telkia daugiau démesio ir valios pastangy j mokymasi. Sie
parametrai yra svarbis ne tik planuojant, bet vertinant ir analizuojant mo-
kymasi. Remiantis tyrimo rezultatais, galima teigti, kad respondentai, sie-
kiantys kontroliuoti, vertinti ir analizuoti savo mokymasi, daZzniau stengiasi
parinkti tinkama laikg ir vietg mokymuisi, ieSko papildomy spausdinty ir
elektroniniy mokymosi Saltiniy, naudoja ne tik tradicines, bet ir netradici-
nes jsiminimo technikas. Apibendrinant galima pabrézti, kad veiksmingam
mokymuisi jtakos turi ir kognityviniai, ir metakognityviniai respondenty
gebéjimai, kurie rodo glaudzius tarpusavio rysius, todél pedagogai turéty
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skatinti mokinius daugiau démesio skirti savarankiSkam mokymosi plana-
vimui, vertinimui ir analizei.

Esminiai Zodziai: mokiniai; kognityviniai ir metakognityviniai gebéji-
mai; uzsienio kalby mokymasis; mokymosi planavimas, organizavimas,
vertinimas ir analizé.

ASPECTS OF THE RELATIONSHIP BETWEEN
COGNITIVE AND METACOGNITIVE ABILITIES
OF PUPILS IN FOREIGN LANGUAGE CLASSES
Virginija Jaraté Pukevicidte, Vilnius University

Aspects of the relationship between cognitive and metacognitive abili-
ties of senior form schoolchildren in foreign language classes are analysed
in the article. Contemporary scholars and pedagogues interpret efficient
learning as a complex process, which is influenced by a variety of fac-
tors, i.e., cognitive, metacognitive, motivational, social, communicative,
emotional factors, etc. The impact of factors on learning is researched
by Lithuanian and foreign scholars from different perspectives, therefore,
it testifies the relevance of the scientific problem. However, it should be
emphasized that scientific studies focusing on the peculiarities and depth
of the relationship of the above mentioned abilities on a larger scale have
not been sufficient. Therefore, the present work strives to deal with a pro-
blematic issue, i.e., how senior form schoolchildren assess their abilities
to combine certain cognitive and metacognitive abilities while studying
foreign languages.

The object of the research — schoolchildren’s cognitive and metacogni-
tive abilities.

The aim of the research — to investigate tendencies of the relationship
between cognitive and metacognitive abilities of senior form schoolchil-
dren.

The objectives of the research: 1) to discuss the cognitive and metaco-
gnitive concept of learning, 2) to analyse the relationship between cogni-
tive and metacognitive abilities of the respondents.

Research methods and processes:

1) Comparative analysis of scientific literature sources, interpretation
of them;
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2) A questionnaire containing closed-ended questions. An original qu-
estionnaire compiled by the author was employed; it aimed at ascertai-
ning the level of schoolchildren’s cognitive and metacognitive learning
abilities. The instrument of the research, the questionnaire, consists of
4 sections of diagnostic survey (65 closed-ended questions in total com-
piled according to five-level Likert scale). The questions of the first and
second sections in the diagnostic survey focus on the schoolchildren’s atti-
tude in relation to their abilities: a) ability to plan one’s learning, i.e., to set
learning aims and choose strategies to achieve the aims set, b) to control,
assess and analyse the process of learning. The questions of the third and
fourth sections disclose schoolchildren’s attitude to the following abilities:
a) ability to select time and place for learning and search for additional
sources of information, b) ability to apply strategies to memorize the le-
arning material.

3) Statistical analysis: Chi-square criterion (x?) for testing differences
and interfaces between individual variables.

354 schoolchildren from various Lithuanian schools participated in the
survey (63.4 percent of female respondents and 36.6 percent of male
ones).

With reference to contemporary didactics the cognitive stage of lear-
ning encompasses efficient information search, information processing,
acquisition and reproduction of it whereas contours of metacognitive abi-
lities emerge when the learner plans, observes, regulates and assesses
cognitive structures.

The research revealed that schoolchildren closely relate cognitive and
metacognitive abilities. According to the findings of the research, those
schoolchildren who are able to foresee learning aims and strategies for
achieving the aims set also put more emphasis on will and effort to learn.
These parameters are significant not only for planning but also for asses-
sing and analysing the learning process. With reference to the research re-
sults, the respondents that endeavour to control, assess and analyse own
learning tend to more frequently choose the appropriate time and place
for learning, search for additional printed and electronic learning reso-
urces, employ both traditional and untraditional memorizing techniques.
While generalizing, it is possible to emphasize that efficient learning of the
respondents is influenced by both cognitive and metacognitive abilities
that are in close relationship, therefore, pedagogues should foster schoo-

60



Ichildren to give more consideration to planning self-dependent learning,
assessment and analysis.

Keywords: schoolchildren, cognitive and metacognitive abilities, lear-
ning foreign languages, planning and organization of learning, assessment
and analysis.

INTEGRATION OF ESD COMPETENCIES IN

A VOCATIONAL SCHOOL IN LATVIA: A CASE STUDY
Dzintra llisko, Eridiana Olehnovica, Jelena Badjanova,
Daugavpils University

Professional education in Latvia becomes more competency-based. A
variety of educational policy documents have a focus on sustainability.
ESD competencies have been strongly developed in the scientific litera-
ture and are promoted by NGO’s and higher educational establishment.
Vocational schools also are undergoing reform processes towards more
competency-based and sustainability-oriented institutions. This presenta-
tion aims to provide insights about the progress on integrating ESD com-
petencies in a curriculum of a vocational school in Latvia. It discusses or-
ganizational changes towards sustainability and empowerment of staff to
initiate sustainable changes in their practice. Methodology involves the
analyses of semi-structured interviews with the teachers involved in the
project and the analyses of findings of students’ questionnaires. Findings
reflect the advantages and problems that teachers encountered while
integrating sustainability as a part of educational strategy and practice.
Practical implementations: Educational establishments need to plan pro-
fessional educational initiatives oriented towards change opportunities
towards sustainability and further transformations.

Keywords: ESD, competency based curriculum, vocational school se-
tting, transformations.
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1V SEKCIJA. Mokytojy ugdymas: kaip rengiame mokytojq profesijai?
CONCURRENT SESSION IV. Teacher education: How do we prepare
for the profession?

MOKYTOJO TYREJO KOMPETENCUA —
UGDYMO TIKROVES PAZINIMO MOKYKLOJE VEIKSNYS
Kestutis Mockus, Klaipédos universitetas

Lietuvos Svietimo 2013-2022 mety strategijoje iSkeltas tikslas, kuriuo
siekiama, kad pedagoginiy bendruomeniy pagrindg sudaryty reflektuo-
jantys, nuolat tobuléjantys ir rezultatyviai dirbantys mokytojai. Geros mo-
kyklos koncepcijoje (2015) akcentuojama, kad mokyklos bendruomené —
tai besimokanti organizacija, kurioje mokomasi su kitais ir iS kity. Tokiy
mokykly mokytojai mokosi dirbdami su kolegomis, dalydamiesi patirtimi,
atradimais, sumanymais, reflektuoja ugdymo procesg, mokosi i$ mokiniy
ir pan. Paskutinius deSimtmecius JAV, DidZiojoje Britanijoje, Kanadoje,
Naujojoje Zelandijoje ir Australijoje laikomasi nuostatos, kad mokytojas
kasdieniniame ugdyme turi remtis tiriamaja veikla ir tapti mokytoju ty-
réju. UZsienio Saliy tyréjai pabrézia tiriamajg mokytojo veiklg, leidziancig
analizuoti konkrec¢iag mokymosi situacijg, apmastyti ugdymo veiksmus,
sgveikg su ugdytiniais, jsitikinti taikomy metody efektyvumu, iSbandyti
naujoves. Mokytojai skatinami tiek savo praktinj darbg, tiek visos moky-
klos veiklg grjsti duomeny analize ir jsivertinimo metu gautais rezultatais.
Manoma, kad tyrimas, atliekamas mokytojy, dazniau lemia pasikeitimus
mokyklos gyvenime nei formalus tyrimas, atliekamas mokslininky. Kai
kurie mokslininkai mokytojo tiriamajg veiklg jZvelgia jo refeksyvioje prak-
tikoje, kai apmastoma edukacinés praktikos patirtis, siekiant jg tobulinti.
Mokytojy atliekami veiklos tyrimai apibtdinami kaip praktinés pakraipos
tyrimai, pagrjsti veiksmais, siekiant iSspresti konkrecig, praktine specifi-
ne problema, susijusig su konkrecia situacija mokykloje ar klaséje. Dau-
gelis autoriy pabrézia, kad j mokslinius tyrimus batina jtraukti mokytojus
praktikus, kuriy jZvalga ir kasdieninés veiklos klaséje patirtis lemia ateities
pedagoginiy tyrinéjimy klausimus ir veikimo bldus. Mokytojy nuomone,
tradicinis pedagoginis tyrimas retai kada duoda daug praktinés naudos,
atitraukia juos nuo kasdienés ugdomosios veiklos.

Tyrimo problema: ar mokytojai praktikai mokytojo tyréjo kompetencijag
laiko reikSmingu ugdymo proceso pazinimo veiksniu?
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Tyrimo tikslas: atskleisti mokytojy praktiky pozitrj j mokytojo tyréjo
kompetencijg kaip ugdymo tikrovés pazinimo veiksnj.

Tyrimo duomenys gauti iS mokytojy (N-27), skaiciusiy pranesimus (N-
26) respublikinéje metodinéje-praktinéje mokytojy konferencijoje ,Moky-
tojas tyréjas — pedagogo lyderystés, profesinio tobuléjimo ir ugdymo ko-
kybés veiksnys*, kuri vyko Silutéje. Prane$imuose mokytojai pristaté atlik-
tus tyrimus mokytojo lyderystés, mokytojo tyréjo ugdymo(-si) klausimais,
Svietimo jstaigos veiklos tobulinimo bei jsivertinimo proceso organizavi-
mo klausimais, diegiamas ugdymo naujoves. Praneséjy tyrimy duomenys
analizuojami remiantis klasikine turinio analizés strategija, taikomas ko-
kybinés turinio analizés metodas, t. y. duomenys skirstomi j kategorijas,
subkategorijas ir jas iliustruojancius teiginius; gauti duomenys lyginami,
tuo pagrindu isryskinami tyrimo dalyviy atlikty tyrimy panasumaiir skirtu-
mai. Tyrimo rezultatai atskleidZia mokytojo tyréjo kompetencijos reikSme
mokytojo nuostatai mokytis visg gyvenimg, jgyjant teoriniy, konstatuoja-
muyjy (faktai apie rezultatus, rysius, jtakas ir priklausomybes, kurios atspin-
di realybe) ir praktiniy, procedriniy (faktai apie metodus, tyrimo plana-
vima, procesus, atvejus ir kt.) Ziniy, ir jy panaudojimg pedagoginio pro-
ceso pazinimui; jvardijami sunkumai, kylantys formuojantis mokeéjimus,
jgldzius ir gebéjimus, kaip atlikti tyrima; tobulinant tyréjo kompetencijag
ir Sioje srityje keliant kvalifikacijg. Tyrimo rezultatai diskusijoje lyginami su
kity tyréjy atliktais tyrimais.

Esminiai ZodZiai: mokytojo tyréjo kompetencija, tyréjo kompetencijos
ugdymasis, ugdymo tikrovés pazinimas.

THE COMPETENCE OF A TEACHER-RESEARCHER —
A FACTOR IN RECOGNISING EDUCATIONAL REALITY AT SCHOOL
Kestutis Mockus, Klaipeda University

The aim of the Lithuanian Education Strategy 2013-2022 is to seek that
the majority of pedagogical communities consisted of reflective, conti-
nuously improving and productive teachers. In The Concept of a Good
School (2015) it is emphasised that the community within a school is a
learning organisation where it is possible to learn with others and from
others. Teachers in such schools learn by working with colleagues, sharing
experiences, discoveries and ideas; reflecting on the educational process;
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learning from students etc. Over the past decades, the United States, Gre-
at Britain, Canada, New Zealand and Australia have met the requirement
that a teacher has to rely on research activity in daily education and beco-
me a teacher-researcher. The scientists from foreign countries emphasise
the need for the exploratory activity of the teacher, allowing the latter
to analyse a specific learning situation, think about educational activities,
interact with learners, ascertain the effectiveness of applied methods and
to test innovations. Teachers are encouraged to base both their practical
work and the activities of the entire school on the results of data analysis
and self-assessment. It is believed that a study done by teachers is more
likely to result in changes in school life than a formal research done by
scientists. Some scholars already feel that teachers are improving their
performance through research in everyday practice and through contem-
plation of their experience in education. The research activities of tea-
chers are described as practical studies, based on action, aiming to solve
a specific practical problem related to a particular situation in a classroom
or the whole school. Many scientists emphasise that it is necessary to
involve teachers in the field of research whose insights and experiences
in the classroom can determine ways to solve future pedagogical issues.
From the opinion of teachers, a traditional pedagogical study rarely has
practical benefits and diverts them from daily educational activities.

The research problem: Do the teacher-practitioners consider a tea-
cher-researcher’s competence as a significant cognitive factor of educati-
onal process?

Purpose of the research: To reveal the attitude of teacher-practitioners
towards the competence of the teacher-researcher as a cognitive factor
of educational reality.

The survey data was obtained from teachers’ (N-27) reports (N-26) in a
national methodological-practical teacher’s conference “Teacher-Resear-
cher - a factor of quality teacher’s leadership, professional development
and educational quality” which took place in Siluté. In the reports, the te-
achers presented their studies on the issues of leadership, teacher-resear-
cher educational issues, the improvement of activities of the educational
institution, organisation of self-assessment within the organisation and
introduction of educational innovations. The research results of the parti-
cipants are analysed based on the classical content analysis strategy and
the method of qualitative content analysis applied where the data is sub-
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divided into categories, subcategories and statements which illustrates it.
The data obtained are compared, and the similarities and differences of
the research performed by the participants in the study are highlighted.
The results of the research reveal the meaning of a teacher-researcher’s
competence for the teacher’s attitude for lifelong learning by acquiring
theoretical, recurrent (facts about results, relationships, influences and
dependencies that reflect reality) and practical, procedural (facts about
methods, research planning, processes, cases, etc.) knowledge and their
use in the cognition of pedagogical process; the difficulties arising from
learning, forming skills and abilities on how to do the research are identi-
fied, improve the competence of the researcher and raise the qualificati-
on in this field. The results of the study are compared with those from
other researchers in the discussion.

Keywords: the competence of the teacher-researcher, development of
competence of the researcher, cognition of the education reality.

VERTYBEMIS GR]STOS EDUKACINES APLINKOS
Palmira Juceviciené, Sandrita Skériené,
Kauno technologijos universitetatas

Nuo antikos laiky vertybiy ugdymas buvo filosofy démesio centre.
Kokias moralines vertybes ir kaip ugdome — Sis klausimas taip pat buvo
viemas pagrindiniy, kuris ripéjo tyrinétojams nuo pat edukacijos mokslo
disciplinos formavimosi pradzios, aktualumas isliko iki Siy laiky. Anksciau
vyravo filosofinio pobidzZio vertybiy ir jy ugdymo tyrimai (Rokeach, 1973;
Schwartz, 1992). XX amzZiaus pabaigoje ir XXI amzZiaus pradZioje vertybiy
ugdymo klausimai ir jy tyrimai jgijo labiau praktinj pobtdj: nagrinéjama
vertybiy, pozilriy ugdymas tvaraus ugdymo kontekste (Arbuthnott, 2009;
Holden, Linnerud, Banister, 2017), daugiakultdriniu (Joseph, 2017; May,
2017), antrepreneriniu (Gibb, 2002) ir kitais aspektais. Moralinio ugdymo
vertybiniai klausimai badingesni mokslininkams, tyrinéjantiems religinio
ugdymo problematikg (McLaughlin, 1985) ar ieskantiems skirtumy tarp
religiniy ir pasaulietiniy mokykly (Bruggeman, Hart, 1996). Aukstajame
moksle vertybiy ugdymo klausimai prisimenami diskutuojant Siuolaikiniy
universitety kaitos kelius (Ng, Burke, 2006; Dill, 2012), stengiantis suderin-
ti Ziniy ekonomikos keliamus issakius su universiteto fundamentaligja mi-
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sija, suformuluota J.H. Newmano (1992; pirmg kartg 1985) ir iSplétota kity
mokslininky (Wyatt, 1990; Newman, 2000; Dunne, 2006). Taigi dauguma
tyrinétojy apsiriboja moralinio udymo problemy diskusija filosofiniu ly-
gmeniu arba i$ moralinio ugdymo pozicijy analizuoja ugdymo institucijy
ar ugdymo proceso tobulinimo klausimus.

Zmoniy mokymasis vis labiau keliasi i§ formalaus $vietimo j jy gyveni-
ma, j neformalaus ir informalaus mokymosi aplinkas. Mokymosi visg gyve-
nima koncepcija (Aspin, Chapman, 2007) ir konstruktyvistiné teorija (Hein,
1991) salygojo, kad net j ugdymo sistemg buvo pradéta Zitreéti tik kaip j
projektg, nubréziantj idealy ugdymo proceso vaizda.

Todél vis labiau kalbama ne tik apie ugdymo programas, bet apie jy
realy jgyvendinimg edukacinése aplinkose. Deja, néra garantijos, kad be-
simokantieji jas priims kaip savo asmenines mokymosi aplinkas (Jiusto,
DiBiasio, 2006). Sia prasme dar didesnis klausimas kyla vertybiy ugdymo
aspektu: kaip tos vertybés, kuriy ugdymo siekiama uzsibréziant ugdymo
programos tikslus, turéty reikstis edukacinése aplinkose, kad jas besimo-
kantieji atpaZinty ir susidométy, formuodami savo asmenines mokymaosi
aplinkas? Deja, tokio ar panasiy klausimy neteko aptikti mokslininky, na-
grinéjanciy vertybiy ugdyma, darbuose.

Todél klausimas, kaip turéty bati organizuotos edukacinés aplinkos, kad
jos jgalinty besimokanciuosius ugdytis vertybes, yra aktuali moksliné pro-
blema. Misy pranesimas ir yra skirtas Sios problemos sprendimo paieskai.
Kadangi nagrinéjant edukacines aplinkas yra svarbu jy kontekstas, todél
akcentuosime universitete vykstancius ugdymo procesus ir jo edukacines
aplinkas, jvertindamos, jog studentus taip pat veikia potencialios moky-
mosi aplinkos, galincios turéti priesingos krypties vertybiy. Kodél — univer-
sitete? Todél, kad universitetuose vis labiau jsigali antreprenerinés orga-
nizacijos koncepcija, daranti universitetg panasy j jmone, kuri akcentuoja
rengima profesijai, neskirdama ar mazai skirdama démesio intelektiniam
ir vertybiy ugdymui.

PranesSimo tikslas — iSryskinti esminius principus universiteto edukaci-
niy aplinky, kad jos jgalinty studentus ugdytis vertybes.

Siekdamos Sio tikslo laikysimés Siy konceptualiy pozicijy:

e Pabrésime skirtuma tarp Ziniy ekonomikos ir Ziniy visuomenés ver-
tybiniu aspektu (Peters, 2009), isryskinantj Ziniy ekonomikos socia-
linj problemiskumga ir Sios problemos sprendimg per Ziniy visuome-
nés siekj;
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e Edukaciniy ir mokymosi aplinky teorija (Juceviciené, 2013), kuria
vadovausimés, padés jvertinti, kad konkre¢iu momentu besimokan-
tysis gali formuotis savo asmenine mokymosi aplinkg ne tik iS eduka-
cinés aplinkos, bet ir i$ jvairiy potencialiy mokymosi aplinky, kurios
jam yra prieinamos;

¢ Jvertinant tai, vertybiniu poZilriu svarbu pripazinti thin teorijos, o ne
thick vertybiy teorijos (McLaughlin, 1997) taikymo realuma. Tai reis-
kia, kad galima tikeétis, jog studentai priims tik pacias esmingiausias
visuomenines vertybes, nors ir kaip visuomené (ar ugdytojai) noréty
§j vertybiy sgrasg matyti ilgesn;.

e Pagrjsdamos vertybes, akcentuojancias edukacines aplinkas, vado-
vausimeés Edukacinio jgalinimo koncepcija, pabréziancia ne tik jo le-
gitimumo aspektg, bet ir kiekvienam visuomenés nariui palankiau-
siy salygy siekti ugdymo tiksly sudaryma (Freire, 2000; Juceviciené
et. al, 2010).

Siame darbe taikysime mokslinés literatiiros analizés metoda.

PraneSima sudaro trys dalys. Pirmojoje dalyje atskleidziamos Ziniy eko-

nomikoje vyraujancios visuomeninés vertybés, jy problemiskumas Ziniy
visuomenés pozilriu ir vertybiy kaitos batinybé siekiant Ziniy visuome-
nés. Antrojoje dalyje iSryskinami edukaciniy aplinky parametrai, svarbis
vertybiy ugdymo aspektu. Treciojoje dalyje iSryskinami edukaciniy aplin-
ky konstravimo principai, jvertinant vertybémis grjsty edukaciniy aplinky
galimg sandirg su potencialiomis mokymosi aplinkomis, studentams for-
muojantis asmenines mokymosi aplinkas. I1Svadose ne tik apibendrinami
Sio teorinio tyrimo rezultatai, bet ir keliami tolimesniy tyrimy reikalaujan-
tys klausimai.

Esminiai Zodziai: vertybés, vertybiy ugdymas, edukaciné aplinka, as-

meniné mokymosi aplinka, potenciali mokymosi aplinka, universitetas,
studentai, jgalinimas.

VALUE-BASED EDUCATIONAL ENVIRONMENTS
Palmira Juceviciené, Sandrita Skériené,
Kaunas University of Technology

Since ancient times Values Education has been in the limelight of philo-
sophers. The issue - what are moral values and how we develop them — has
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also been within the main problems researched by scholars since the begin-
ning of Discipline of Education formation up to nowadays. Previously, there
were more of philosophical studies of values and their education (Rokeach,
1973; Schwartz,1992, etc.). From the late of 20th and early 21st century
the issues of value education such as values for sustainable education (Ar-
buthnott,2009; Colins, 2010; Holden, Linnerud, Banister,2017), values from
multicultural (Joseph, 2017; May, 2017), entrepreneurial (Gibb, 2002) and
other perspectives and their research became more practical in nature.
Value-based issues in moral education are more characteristic for scholars
who are exploring the problems of religion education (McLaughlin, 1985)
or differences between religion and secular type of schools (Bruggeman,
Hart, 1996). In higher education, the issues of value education are dis-
cussed from the perspective of university conceptual changes (Ng, Burke,
2006; Dill, 2012) trying to reconcile the challenges posed by the knowledge
economy with the university’s fundamental mission, formulated by J. H.
Newman (1992; first time 1985) and developed by other scientists (Wyatt,
1990; F. Newman, 2000; Dunne, 2006).

Thus, the majority of researchers confine themselves to the discussion
of moral problems at the philosophical level or analyze the issues of the
development of educational institutions or education process from the
positions of moral education. Meanwhile, people’s learning is increasingly
moving from formal education to their lives, into non-formal and informal
learning environments. The conception of lifelong learning (Aspin, Chap-
man, 2007) and constructivist theory (Hein, 1991) have determined that
even the pedagogical system, or curriculum were started to be viewed
only as a project that portrays the image of the ideal education process.

Therefore, the emphasis is made not only on curricula, but also on the
possibility of their real implementation in the range of educational envi-
ronments. Unfortunately, there is no guarantee that learners will accept
the educational environments as their own personal learning environ-
ments (Jiusto, DiBiasio, 2006). In this sense, even a more important qu-
estion concerning value education arrises: how should the values, which
education is aimed at while defining the objectives of the curriculum,
manifest themselves in educational environments so that students would
be able to recognize the values when they construct their own personal
learning environments? Unfortunately, such or similar issues have not yet
been discussed by researchers in their published research works.
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Therefore, the question How should be the educational environment
organized in order to enable learners to develop values? is a topical rese-
arch problem.

Our research seeks to present some insights into solving this problem.
Since the context in which educational environments are concerned is im-
portant, the educational processes in the university and its educational
environments are emphasized considering that students also have a po-
tential learning environment that can have opposite values.

The aim of the research is to highlight the essential principles of the
university’s educational environment in order to enable students to deve-
lop their values.

The following conceptual positions are adopted:

¢ The distinction between the knowledge economy and the knowled-
ge society from the point of view of values ( Peters, 2009) is highligh-
ted, bringing out the social problematicity of the knowledge econo-
my and solving it through the knowledge society’s aspiration;

e The theory of educational and learning environments (Juceviciené,
2013) helps to assess that at a given moment a learner can cons-
truct his/her own personal learning environment not only from the
educational environment but also from the various potential lear-
ning environments that are available to him/her;

e From value point of view, it is important to recognize the reality of
application of the theory of thin values rather than of the theory
of thick values (McLaughlin,1997). This means that one can expect
that students will accept only the most essential social values altho-
ugh the society (or educators) would like to eccept the longer list of
values.

e Based on the educational environments that emphasize values, we
will follow the concept of Educational Empowerment, emphasizing
not only the aspect of its legitimacy but also the most favourable
conditions for each member of society to achieve educational goals
(Freire, 2000; Juceviciené et. al, 2010), will be followed.

The research method is based on the literature analysis.

This presentation and the article following it are composed of three
parts. The first part reveals the prevailing values in the knowledge econo-
my, the problem of their viability in terms of the knowledge society and
the need for change of values in order to reach the knowledge society. The
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second part highlights the parameters of educational environments that
are an important aspect for value education. The third part reveals the
principles of the construction of educational environment form the pers-
pective of the possible clash of value-based educational environments
with potential learning environments when students construct their per-
sonal learning environments. The conclusions summarize the results of
this discussion along with the raised issues that require further research.

Keywords: values, value-based education, educational environment,
personal learning environment, potential learning environment, universi-
ty, students, empowerment.

BENDROJO UGDYMO MOKYKLY VEIKLOS JSIVERTINIMO REALIJOS
Dalia Survutaiteé, Lietuvos edukologijos universitetas

Svietimo sistemai skiriama priedermé — uztikrinti kokybe. Svietimo
kokybei gerinti privalu vykdyti (Lietuvos Respublikos Svietimo jstatymas,
2011, 37 straipsnio 4 dalis) Svietimo stebéseng, tyrimus, mokykly veiklos
jsivertinimg ir iSorinj vertinimg, mokykly vadovy ir mokytojy atestacija,
mokymosi pasiekimy vertinima. Siame kontekste ugdymo institucijos jpa-
reigotos ne tik rinkti duomenis, bet ir analizuoti jsivertinimo rezultatus,
priimti sprendimus dél veiklos tobulinimo. Tuo tikslu (Lietuvos Respubli-
kos Svietimo jstatymo 37 straipsnis) mokyklos (iSskyrus aukstgsias moky-
klas) pasirenka veiklos jsivertinimo sritis, atlikimo metodika.

Zodis realija (Lietuviy kalbos Zodynas, 2017-09-01) rei$kia egzistuojan-
tj, tikrg daikta. Bendrojo ugdymo mokykly veiklos jsivertinimo kontekste
realijos ryskina mokykly bendruomeniy pazangos jsivertinimo tikrove. Re-
alizuojant bendrojo ugdymo mokykly veiklos jsivertinimg esama nemaza
skirtybiy (Nacionaliné mokykly vertinimo agentira. Metinis praneSimas,
2015 (5)). Tikrovéje ugdymo institucijos jvairuoja skirtinga veiklos kokybés
jsivertinimo patirtimi.

Formuluojama problema — kaip siekdamos veiklos tobulinimo mokykly
bendruomenés stebi, renka duomenis, juos analizuoja.

Vykdant tyrima siekiama vieno tikslo — iSanalizuoti mokykly veiklos ko-
kybés jsivertinimo realijas Lietuvos bendrojo ugdymo mokyklose.

Organizuojant tyrima keliamas toks klausimas — kaip mokykly bendruo-
menés realizuoja (vykdo, jgyvendina) veiklos kokybés jsivertinima.

70



Tyrima sudaro trys etapai: teorinis pagrindimas, remiantis antrine duome-
ny analize teikiama buklés analizé, vykdytas empirinis tyrimas. Tyrimo eiga
leidZia aprasyti jsivertinimo tikrove Lietuvos bendrojo ugdymo mokyklose bei
atskleisti besimokanciy bendruomeniy patirtis siekiant mokyklos pazangos.

Empirinio tyrimo dalyviai — kokybés siekianc¢iy mokykly, klubo mokykly
komandy atstovai — 40 pedagogy, aktyviai dalyvaujanciy mokykly veiklos
jsivertinime. Specifiné, patogioji empirinio tyrimo imtis pasirinkta jsiverti-
nimo realizavimui iliustruoti.

Naudoti Sie tyrimo metodai:

¢ mokslinio, mokslo populiarinimo ir informacinés literatlros analizé
pasirinkto tyrimo aspektu;

e teoriné analizé (mokslinei, objektyviai tiesai nustatyti taikoma reis-
kiniy analizé, fakty ir désningumy iSskyrimas, priezasciy ir pasekmiy
fiksavimas, esmés pabréZimas, iSvady ir rekomendacijy formulavi-
mas);

e antriné duomeny analizé (Nacionalinés mokykly vertinimo agentu-
ros mokykly veiklos kokybés jsivertinimo duomeny analizé);

¢ mokykly komandy atstovy apklausa;

e turinio analizé (empirinio tyrimo duomeny kokybinis vertinimas).

Vadovautasi filosofiniais, etiniais, tyrimo eigos principais (Charles,
1999).

Lietuvos mokyklos yra sukaupusios vertingg veiklos kokybés jsivertini-
mo patirtj. PraneSime atskleidZiama realizavimo jvairové akcentuojant kai
kuriy mokykly bendruomeniy sékmingg jsivertinimo vykdymo praktika:
organizavimg, duomeny rinkimg. Tyrimo duomeny pagrindu isskiriami ir
tobulintini jsivertinimo valdymo aspektai mokyklose.

Esminiai Zodziai: bendrojo ugdymo mokykla, veiklos kokybeé, jsiverti-
nimas.

REALITIES REGARDING THE SELF-ASSESSMENT
OF PRACTICES IN GENERAL EDUCATION SCHOOLS
Dalia Survutaité, Lithuanian University of Educational Sciences

The education system is assigned the duty of ensuring quality. In order
to improve the quality, monitoring of education, research, self-evaluation

of schools, external evaluation of schools, attestation of school leaders
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and teachers, assessment of learning achievements must be executed
(Law on Education of the Republic of Lithuania, 2011, Article 37, Part 4). In
such a context educational institutions are obliged to not only accumulate
the data but also to analyse the results of self-evaluation, take decisions
related to the improvement of performance quality. Therefore, schools
themselves select activity self-evaluation areas and methodology for the
aim (Law on Education of the Republic of Lithuania, Article 37).

The word “realija” in Lithuanian (Dictionary of the Lithuanian Langua-
ge, 01-09-2017) denotes an existing, real object. In the context of self-eva-
luation of general education schools, they highlight the self-evaluation re-
ality of school community progress. There exists a number of differences
in the realization of self-evaluation of general education schools (National
Agency for School Evaluation. Annual report, 2015 (5)). In reality educati-
onal institutions vary in diverse experiences in self-evaluation of school
performance quality.

The problem stated — how school communities observe, accumulate
and analyse the data with the aim of improving school performance qu-
ality.

The aim of the research — to analyse the realities of self-evaluation of
school performance quality in general education schools of Lithuania.

The following questions were posed while organizing the study: how
school communities realize (carry out, implement) self-evaluation of per-
formance quality.

The research consists of three stages: theoretical substantiation, con-
dition analysis provided owing to secondary analysis of the data, the con-
ducted empirical research. Research processes enable to describe the re-
ality of self-evaluation in Lithuanian general education schools and reveal
the experience of learning communities in pursue of school progress.

The sample of the empirical research — 40 teachers, who are represen-
tatives of school teams which belong to the club of schools aiming at qu-
ality and who are active in self-evaluation of school performance quality.
Specific convenience sampling of the empirical research was chosen to
illustrate the realization of self-evaluation.

The following methods were applied:

¢ analysis of scientific literature, popular science and informative lite-

rature related to the chosen aspect of the research;

¢ theoretical analysis (to identify scientific, objective truths analysis of
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the phenomena, identification of facts and regularities, fixation of
causes and consequences, emphasis of the essence, formulation of
conclusions and recommendations are employed);

e secondary analysis of the data (data analysis of self-evaluation of
school performance quality provided by National Agency for School
Evaluation);

¢ survey of school team representatives;

e content analysis (qualitative assessment of empirical research data).

Philosophical, ethical principles and those of research process were fo-
llowed (Charles, 1999).

Lithuanian schools have accumulated valuable experience in self-eva-
luation of school performance quality. The diversity of realization is highli-
ghted in the presentation emphasizing successful practice of some school
communities in the implementation of self-evaluation of school perfor-
mance quality: organization, data accumulation. On the basis of the re-
search data management aspects of self-evaluation at schools that need
improving are also distinguished.

Key-words: general education school, performance quality, self-evalu-
ation.

V SEKCIJA. Vaiko raida ir ugdymas: vadovauti, ar leisti augti?
CONCURRENT SESSION V. Child development and learning: Do we
direct or allow?

SOCIALINES ATSKIRTIES SVIETIME MAZINIMAS:

VISOS DIENOS MOKYKLOS KONCEPCLA

Odeta Merfeldaité, Daiva Penkauskiené, Jolanta Pivoriené,
Asta Railiené, Mykolo Romerio universitetas

Pastaruoju deSimtmeciu, siekiant uZztikrinti vaiko gerove ir vienodas
akademinés sékmés galimybes bei mazZinti socialine atskirtj, ES Salyse
buvo jgyvendintos politinés priemonés, kuriomis buvo realizuota ,visg
dieng dirbancios mokyklos”“ koncepcija. Tarp Siy Saliy buvo Vokietija,
Graikija, Suomija, Slovakija, Anglija ir Portugalija. Svietimo politiky visos
dienos mokymo(si) koncepcija jvardytina kaip vaikui patraukli priemo-
né, uztikrinanti lygias teises j Svietimga ir pagalba (Reh ir kt., 2011; Pfeifer,
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Holtappels, 2008; Den Besten, 2010; Schnniter, Haselhorff). Visos dienos
mokyklos modelis yra paplites Vakary ir Ryty Europoje, taciau jo jgyven-
dinimas yra nevienodas, apimantis skirtingus visos dienos mokyklos tipus,
ugdymosi formas ir pan. Tarptautiniu mastu galima aptikti nevienodus
visos dienos mokyklos apibréZzimus. Tai yra nulemta visos dienos moky-
klos sampratos, poreikio bei organizavimo skirtumy ir tarp Saliy, ir tarp
tos pacios Salies mokykly, tam jtakos turi ir Saliy socialiniai-ekonominiai
bei kultdriniai ypatumai, ugdymo tradicijos, tad aktualu tirti visos dienos
mokyklos koncepcijos jgyvendinimo patirtis uzsienio Salyse, atskleidziant
privalumus ir kylancius jgyvendinimo isSakius.

PraneSimo tikslas — atskleisti socialinés atskirties Svietime mazinimo
galimybes jgyvendinant visos dienos mokyklos koncepcija.

Keliami probleminiai klausimai: kaip skirtingose uZsienio Salyse apibreé-
Ziama visos dienos mokykla? Kaip visos dienos mokykly koncepcijos jgy-
vendinimas prisideda prie socialinés atskirties Svietime mazinimo?

Tyrimo metodika. Tyrimo tikslui pasiekti atlikta antriniy duomeny me-
taanalizé, naudojant daugiapakope analizés vienety atranka, pirmiausia
atrenkant 3alis, o véliau — Saltinius apie ty Saliy patirtis. Pirmame etape
atlikta pirminé Saltiniy apZzvalga ir atrinktos Salys pagal Siuos kriterijus: vi-
sos dienos mokyklos jgyvendinimo patirtis, Saltiniy (teisés akty, moksliniy
tyrimy) prieinamumas angly ir / ar vokieciy ir / ar suomiy kalbomis. Pasi-
rinktos Salys: Vokietija, Anglija, Suomija, Graikija ir Portugalija. Antrajame
etape atlikta Saltiniy apie visos dienos mokyklg pasirinktose Salyse atran-
ka. ] paieskos sistemas buvo vedamas Salies pavadinimas ir raktiniai Zo-
dziai: school day, full day school, prolonged school day, longer school day,
integrated school day. Paieskos sistemoje rasti tekstai rGsiuojami pagal jy
validumag, t. y. analizei pasirinkti oficialis duomeny Saltiniai: teisés aktai
i$ Salies teisés duomeny baziy, oficialis vyriausybiy, Svietimo ministerijy
pranesimai, tyrimais grindziami moksliniai straipsniai su iSsamiu bibliogra-
finiu aprasu, didziausiose nacionalinése Ziniasklaidos priemonése patei-
kiama informacija. | duomeny analize nejtraukti paieskos sistemoje rasti
straipsniai, kuriuose pateikiama visuomenés nuomoné apie visos dienos
mokyklos koncepcijos jgyvendinima Salyse, cituojant konkrecius asmenis,
taciau neatskleidZiant jy nuomonés reprezentatyvumo. Atrinkty Saltiniy
duomeny analizé grindziama tarpdiscipliniu poZitriu, derinamos macro
(valstybés svietimo politika) ir mezo (visos dienos mokyklos koncepcijg
jgyvendinanciy mokykly) perspektyvos. Tyréjos laikési mokslinés etikos
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principy, ypac akcentuojamas etiskas Saltiniy pateikimas tekste su aiskio-
mis nuorodomis bei validuotas teksto vertimas i$ angly, vokieciy, suomiy
kalby j lietuviy kalbg. Pagrindinis tyrimo apribojimas yra tai, kad didzioji
dalis analizei naudoty $altiniy yra Saltiniai angly, vokieciy ar suomiy kal-
bomis.

Tyrimo rezultatai. Apskritai visos dienos mokykla suvokiama kaip jpras-
ta mokykla, kurios diena trunka ilgiau nei iki piety, kurioje iSple¢iamas ug-
dymo turinys ir organizuojamos papildomos veiklos. Apzvelgus Anglijos,
Graikijos, Vokietijos, Suomijos ir Portugalijos patirtis, galima teigti, kad
visos dienos mokyklos konceptuali samprata skiriasi priklausomai nuo sa-
lies kultlros, ugdymo tradicijy, bendro socialinio-ekonominio ir politinio
konteksto.

Analizuojant uZsienio Saliy visos dienos mokykly patirtis nustatyta jos
nauda silpniau besimokantiems, Zemesnio socialinio-ekonominio statuso,
imigranty Seimy vaikams. Kaip vienas esminiy privalumy, jvardytinas pa-
galbos Seimai aspektas, uztikrinant darbo ir Seimos derinimo galimybes,
socialine-pedagogine pagalbg Seimai. Taip pat visos dienos mokykly kon-
cepcijos privalumai siejami bendruomenés ir jvairiy socialiniy partneriy
aktyviu dalyvavimu ugdymo veiklose, siekiant uztikrinti mokiniams lygias
galimybes j laisvalaikio uZimtumo veiklas, — tai susije su mokymosi moty-
vacijos didinimu. Kaip vienas esminiy isStkiy, jgyvendinant visos dienos
mokyklos koncepcijg bitinas papildomas finansavimas.

Esminiai Zodziai: visos dienos mokykla, mokinys, Seima, socialiné at-
skirtis.

REDUCING SOCIAL EXCLUSION IN EDUCATION -

A CONCEPTION OF ALL DAY SCHOOLING

Odeta Merfeldaité, Daiva Penkauskiené, Jolanta Pivoriené,
Asta Railiene, Mykolas Romeris University

All day school conception has been actively promoted and realized
during past decades in several EU countries. This concept is related to
attempts to guarantee children’s welfare and equal possibilities for aca-
demic success, to decrease social inequalities and exclusion. Among such
countries Germany, Greece, Finland, Slovakia, England and Portugal could
be mentioned. Leaders of education policy define the conception of all
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day school as a reasonable means which ensures children’s equal rights
to education and support. All day school model is implemented in West,
South and East Europe, but its implementation differs by school types,
forms, etc. Even definitions, titles, descriptions of all day school vary from
country to country. Such variety is determined by different countries’ ne-
eds and contexts, different ways of school’s life organization and imple-
mentation. Differences exist not only in separate countries, but also in
schools of the same country. The variety of experiences makes relevant to
investigate the all day school conception implementation in foreign coun-
tries, revealing its advantages and challenges.

The goal of the presentation is to analyse the possibilities of decreasing
social exclusion in education by implementing all day school conception.

Problem questions are: how all day school is defined in various coun-
tries? How implementation of all day school conception helps to reduce
social exclusion in education?

Research methodology. In order to achieve research goal, secondary
data analysis was done by applying multi stage sample. In the first stage
countries were chosen according to these criteria: experience of all day
school conception implementation, availability of information resources
in the English, German and/or Finish languages. Five countries were cho-
sen for analysis: England, Greece, Germany, Finland and Portugal. In the
second stage — information resources inside countries were selected. Key
words such as school day, full day school, prolonged school day, longer
school day, integrated school day were entered in search systems. The
found resources were sorted according to their validity. Data analysis of
selected resources was based on interdisciplinary perspective, emphasi-
sing interconnection of macro (education policy) and mezzo (implementa-
tion of the conception at schools) levels.

Research results. Generally all day school is understood as a regular
school with prolonged in time curriculum and additional (non-formal) ac-
tivities, which last till certain afternoon hours. After analysis of selected
countries’ experience it could be said that conception of all day school
differs according to country cultural, socioeconomic and political context,
education traditions. All day school is meaningful for children who are less
advanced in academic achievements, are from lower socioeconomic sta-
tus, immigrant families. Sociopedagogical support for families, possibility
for combining work and family life are mentioned as the biggest advanta-
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ges of the conception. Empowerment and inclusion in education process
by various community resources, possibility to better ensure equal rights
to afterschool activities what relates to raising children’s motivation are
also defined as positive sides of all day school. Additional funding which is
necessary for implementation of all day school goals in full scope and in a
comprehensive way is considered to be great challenge in all researched
countries.
Keywords: all day school, student, family, social exclusion.

ALTERNATYVIOJI TEVYSTE: ,,AUGINIMO“ IR
,GLOBOS“ REISKINIY TARPUSAVIO SAVEIKA
Irena Zaleskienée, Dalia StraZinskaite,
Lietuvos edukologijos universitetas

Institucinés vaiky globos sistemos iSgyvenama krize liudija ne tik socia-
linis diskursas, bet ir jvairiy sri¢iy mokslininky atliekami tyrimai: sociologi-
niai (Laklija, 2011), socialinio darbo (Caw, Sebba, 2014), medicinos (Lewis,
2011), psichologijos (Schooler, Smalley, 2009), edukologijos (Gvaldaite,
2017).

Alternatyviy globos modeliy paieska tampa daugiabriauniu isStkiu vi-
suomenei, nes susiduriama ne tik su didéjanciu socialinés rizikos Seimy
skaiciumi, bet ir globéjy, su kuriais vaikui buty galima sukurti prieraisy
ry$j, trikumu ir jy tinkamu pasirengimu. Tarp keleto susipynusiy globos
funkcijy pabréziamos iS esmés dvi globos funkcijas: koordinavimo (su
pedagogais, specialistais, giminaiciais, valstybés institucijomis) ir terapi-
né-prevenciné (Staskeviciené, 2007). Edukologas L. Jovaisa (2007) globg
identifikuoja kaip vieng i$ ugdymo funkcijy, daznai jvardijama kaip ,augi-
nimas“. Analizuojant teorinius 3altinius iSryskéjo problema: lietuviskojoje
ugdymo teorijoje sgvokos ,,auginimas” ir ,vaiko globa” iki Siol dazniausiai
vartojamos aiskinant tg pacig ugdomaja funkcijg. Taciau pastaraisiais de-
Simtmeciais tarptautiniame moksliniame kontekste ,auginimo” (paren-
ting) ir ,,globos” (care) teorijos iSplétotos kaip savarankiskos. Auginimo te-
orijoje pabréziamas funkcinis poziuris j globg, taciau aiskiai stinga etinio ir
vertybinio pagrindo, o globos teorijoje akcentuojamos asmens vertybinés
nuostatos, taCiau mazai tyrinéjamas ugdomasis procesas. Natdraliai kyla
diskusiniai klausimai: kaip susije ,auginimas” ir ,globa“? Kaip skleidziasi
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globos auginamoji (ugdomoji) funkcija globojant negiminiy vaikus? Todél
tyréjos formuluoja pranesimo tikslg — atskleisti ,, auginimo“ ir ,,globos” s3-
voky turinj ir potencialias jy jungtis globos realybéje.

Tyrimo metodika. Tyrimo tikslui pasiekti buvo taikoma naratyviné tyri-
mo metodologija, leidusi panaudoti tiriamyjy pasakojimus kaip tikslingai
konstruojamg ir iSsamy duomeny 3altinj. Patogiosios kriterinés atrankos
bldu buvo pasirinkti 7 tiriamieji — asmenys, globojantys negiminiy vaikus.

Naudoti Sie duomeny rinkimo metodai:

1. Teoriniy Saltiniy analizé.

2. Pusiau strukttruotas giluminis interviu.

Duomeny analizés metodai:

1. Turinio (content) analizeé.
2. Naratyviné analize.
3. Modeliavimas.

Tyrimo metu grieztai laikytasi pagrindinio naratyvinio tyrimo anonimis-
kumo ir konfidencialumo principy: kei¢iami originalUs vardai, vietoviy pa-
vadinimai, neidentifikuojami vaiky globos namai, uzkoduojamas globéjy
kursy organizatorius ir pan.

Rezultatai. Tyrimas atskleide, kad:

e sgvokos ,auginimas” ir ,globa” savo turiniu reiskiasi skirtingais da-
lykais: auginimas iSreiskia tévy pastangas ir veiklg, nukreipta j vaiko
priezitrg, ir gali bGti matuojamas gebéjimais, o ,globa” yra labiau
asmens etiné laikysena, vertinama jo nuostatomis;

¢ vaiko globa yra ir tam tikro komunikacinio santykio , globéjas—vai-
kas” kdrimas(is). Globéjo buvimas kartu su vaiku pirmiausiai paten-
kina jo priklausomybés Seimai poreikj, kuris pasireiskia jvykusiu pri-
siriSimu ir sukurtu saugumu. Negiminiy globéjy tévysté yra ,steigia-
ma“ (established) vaiko kreipiniu, kai vaikas juos pavadino mama ar
téciu. Gebéjimas pasitlyti amZziy ir polinkius atitinkancias veiklas pa-
deda ne tik sparciam jo augimui, bet ir prieraiSaus rysio karimui(si).
Galima daryti prielaidg, jog ,globos” realybéje Sis santykis turi edu-
kacine galig;

¢ dialoginis ugdymas gali biti identifikuotas kaip globos realybé, ku-
rioje vaisingai skleidziasi ugdomoji funkcija.

Esminiai Zodziai: globa, auginimas, ugdymas, negiminés, ugdomoji

funkcija.

78



MOKINIY, TURINCIY AUTIZMO SPEKTRO SUTRIKIMA,
ADAPTACINIY INSTRUMENTY PLETOTE MIKROSISTEMOSE
Alvyra Galkiené, Giedré Puskoriené, Lietuvos edukologijos
universitetas

Tyrimu analizuojamos pirmoje ir antroje klaséje besimokanciy vaiky, tu-
rin€iy Autism spectrum disorders (ASD), adaptaciniy instrumenty plétotés
galimybés jy mikrosistemose. Vaiko, turin¢io ASD, peréjima is vienos mikro-
sistemos j kitg procesg atskleidzia tyrime dalyvavusiy penkiy Siuos vaikus
auginanciy motiny ir penkiy jy mokytojy jZvalgos. Analizuojami pirmoje ir
antroje klasése besimokanciy vaiky adaptacijos procesai, nes Siuo laikotar-
piu vaikai patiria ypac didelj socialinj 1GZj. Tyrimui keliamas klausimas: kaip
sinergetiniai procesai, vykstantys mokiniy, turinciy autizmo spektro sutriki-
ma, mikrosistemose dalyvauja adaptaciniy procesy plétotéje?

Tyrimo duomenys buvo renkami taikant pusiau struktdruoto interviu
metoda ir analizuojami kokybinés turinio analizés metodu.

Tyrimo rezultatai atskleidé, kad vaiko, turin¢io ASD, adaptaciniy instru-
menty plétote determinuoja mezosistema, implikuojanti jvairius derinius
mikrosistemy, kurioms priklausanciy veiksniy sinergetinis veikimas suku-
ria sglygas laipsniskam vaiko peréjimui i$ vienos mikrosistemos j kitg, suvo-
kiant mikrosistemy veikimo mechanizmus ir adaptuojantis jose. Mokyklos,
Seimos ir specialisty mikrosistemy pagrindu susiformavusi mezosistema
ne tik skatina ASD turincio vaiko adaptaciniy instrumenty plétote, bet ir
padeda motinoms atkurti savo vidine harmonijg ir efektyviai dalyvauti vai-
ko ugdymo procesuose. Bendraamziy mikrosistemoje vaikai, turintys ASD,
jgyja esminius dalyvavimo bendruomenés veiklose instrumentus.

Esminiai ZodZiai: autizmo spektro sutrikimas, adaptaciniai instrumen-
tai, mikrosistema, mezosistema.

THE DEVELOPMENT OF ADAPTIVE INSTRUMENTS FOR PUPILS
HAVING AUTISM SPECTRUM DISORDERS

Alvyra Galkiené, Giedré Puskoriené, Lithuanian University

of Educational Sciences

Possibilities of developing adaptation tools for first and second grade
schoolchildren with Autism spectrum disorders (ASD) in their microsys-
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tems are analysed in the research. The process of transition from one mi-
crosystem into another of a child with ASD was revealed by insights of
five mothers bringing up such a child and by five teachers of them. Adap-
tation processes of first and second grade schoolchildren are analysed,
since children are particularly vulnerable to social breakdowns at this age.
Thus, the research poses a question: how do synergistic processes that
take place in microsystems of schoolchildren with ASD participate in the
development of adaptation processes?

The research data were accumulated applying a semi-structured interview
method and later analysed employing qualitative content analysis approach.

The research findings revealed that the development of a child’s with
ASD adaptation tools is determined by the mesosystem implying various
combinations of microsystems, the synergistic activity of constituent fac-
tors of which create conditions for a gradual child’s transition from one
microsystem into another while perceiving its activity mechanisms and
adapting oneself in them. The mesosystem that is formed on the basis
of microsystems of a school, family and specialists not only fosters the
development of adaptation tools of a child with ASD but also contributes
to the restoration of mothers’ inner harmony and efficient participation in
educational processes of their children. Children with ASD acquire essen-
tial tools for community engagement in microsystems of peers.

Keywords: autism spectrum disorder, adaptation tools, microsystem,
mesosystem.

VI SEKCIJIA. Neformalusis svietimas: koks, kada ir kodél?
CONCURRENT SESSION V. Non-formal education: What, when, and
why?

THE PEDAGOGICAL EFFECTS OF NON-FORMAL
EDUCATION AS A SUBDISCIPLINE OF PEDAGOGY
Olena Bykovska, National Pedagogical Dragomanov University

Modern development of pedagogy as a science determines the deve-
lopment of its new directions, branches, which have their own specificity
and provide the latest scientific knowledge and achievements.

At the present stage of the development of society, the pedagogy of
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after-school education as a branch of pedagogical science, the subdiscipli-
ne of pedagogy acquires special importance and relevance.

Independent existence of pedagogy of after-school education is condi-
tioned by the specifics of pedagogical knowledge related to the problem
of pedagogy of after-school education as an educational activity in the
free time. Special studies to improve the effectiveness of after-school edu-
cation, educational and educational process in after-school institutions
are needed. Also of particular importance for the independent existence
of the pedagogy of after-school education became the scale of the deve-
lopment of the out-of-school students, the comprehension of pedagogical
problems in the light of the ideas of continuous education, the awareness
of it as an extremely relevant phenomenon for the further development
of the educational space of Ukraine and other countries of the world.

The opening of professional training of future teachers in the field of
«after-school education» in 2008 in the National Pedagogical Dragomanov
University, creation of a research laboratory for the theory and methodo-
logy of after-school education, and establishing the first department of
after-school education as a science school in Ukraine in 2012 were the
result of the long-term activity of the University in the area of the deve-
lopment of after-school education and opens up significant opportunities
for the pedagogy of after-school education as branches of pedagogical
science, the subdiscipline of pedagogy.

Substantiation of pedagogy of after-school education as a scientific
direction was initiated and actively developed at the National Pedago-
gical Dragomanov University through scientific research in the field of
after-school education, the introduction of the specialization «after-scho-
ol education», the development of disciplines «Pedagogy of after-school
education», «Fundamentals of after-school education», «Theory and me-
thodology of after-school education», etc.

We consider pedagogy of after-school education as a branch of peda-
gogical science, a subdiscipline of pedagogy the basis for the allocation
of which is the knowledge of educational activities in free time. The cha-
racteristic of pedagogy of after-school education in the structure of pe-
dagogical sciences is presented. The object, subject, tasks and category
of pedagogy of after-school education are revealed. Thus, the pedagogy
of after-school education is a science of educational activity in free time.

Keywords: pedagogy of after-school education, science, categories.
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NAUJI UGDYMOSI PROCESO DALININKAL:
NEFORMALIOJO VAIKY SVIETIMO TEIKEJAI
Auksé Petruskeviciaté, Lietuvos edukologijos universitetas

Ugdyma pripazjstant kaip socialiai konstruojama procesg, vykstantj re-
miantis personalizuoto mokymosi strategija ir edukacine sgveika, forma-
liojo ir neformaliojo ugdymosi sinergija, daugéja vaiky ugdymo proceso
dalininky. Jais tampa ir nauji veikéjai, laisvieji mokytojai, atstovaujantys
neformaliajam vaiky Svietimui. Tai susije su esminiu pokyciu Lietuvos ne-
formaliojo vaiky Svietimo politikoje — neformaliojo vaiky Svietimo krep-
Selio jvedimu 2015 metais, siekiant uztikrinti vienodas galimybes visiems
vaikams dalyvauti neformaliajame Svietime, pakankama jvairiy veikly pa-
sidlg ir prieinamumo didinima.

Neformaliojo vaiky Svietimo krepselio léSomis naudojasi vis daugiau
vaiky: nuo 17 proc. 2015 m. iki 25 proc. 2016 m. pabaigoje. Auga siilomy
vaikams programy skaicius: 2015 m. jregistruotos 2 235 programos, 2016
m. — 2 860 programy ir neformaliojo vaiky Svietimo teikéjy skaicius: 955
teikéjai 2015 metais ir 1 244 teikéjai 2016 metais. Apie 40 proc. i$ jy yra
laisvieji mokytojai (Svietimo tarybos ataskaita, 2017).

Neformaliojo vaiky Svietimo krepselis sudaré palankias sglygas atsirasti
naujiems ugdymo ir ugdymosi proceso dalininkams — laisviesiems moky-
tojams, padidéjo neformaliojo vaiky Svietimo veikly jvairove, padidéjo pri-
einamumas, taciau kokybiskas laisvyjy mokytojy paslaugy teikimas tampa
issakiu.

Siuo pagrindu formuluojama tyrimo problema: kaip neformaliojo vai-
ky svietimo teikéjai, laisvieji mokytojai, dalyvauja vaiky ugdymosi procese
teikdami neformaliojo Svietimo paslauga.

Tyrimo objektas — neformaliojo vaiky Svietimo teikéjy, laisvyjy moky-
tojy, veikla.

Tikslas — iSanalizuoti neformaliojo vaiky Svietimo teikéjy, laisvyjy mo-
kytojy, kaip ugdymosi proceso dalininky, veiklos ypatumus.

Tyrimo metodai: mokslinés literatlros Saltiniy analizé, atvejo studija
(Swanborn, 2010; Yin, 2014 ).

Tyrimo dalyviai: neformaliojo vaiky Svietimo paslaugg teikiantys lais-
vieji mokytojai, mokiniai, jy tévai, savivaldybiy specialistai, atsakingi uz
neformaliojo vaiky Svietimo organizavima.

Tyrimo eiga: remiantis literatdros analize, kiekybiniu tyrimu ,Neforma-
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liojo vaiky Svietimo vertinimas: anketiniy duomeny apZvalga ir analizé”
(LMNSC, 2016) ir kokybiniu tyrimu, atliktu 2017 m., jvertinti neformaliojo
vaiky Svietimo teikéjy, laisvyjy mokytojy, veiklos ypatumai ir suformuluo-
tos tyrimo iSvados apie laisvyjy mokytojy dalyvavimo vaiky ugdymosi pro-
cese kokybe.

Tyrimas atskleidé, kaip Lietuvoje vyksta neformaliojo vaiky Svietimo tei-
kéjy, laisvyjy mokytojy, tapsmas mokiniy ugdymo(si) proceso dalininkais.
Sis procesas jvertintas jvairiais parametrais: paciy, mokiniy, besinaudo-
janciy neformaliojo vaiky Svietimo paslaugomis, ir mokiniy tévy, savival-
dybiy specialisty, atsakingy uz neformaliojo vaiky Svietimo organizavimg,
jzvalgomis. Tyrimo rezultatai yra naudingi ne tik siekiant kokybiniy pokyciy
laisvyjy mokytojy veikloje, bet ir neformaliojo vaiky Svietimo sistemos Lie-
tuvoje tobulinimui.

Esminiai Zodziai: atvejo studija, edukaciné sgveika, laisvieji mokytojai,
neformalusis ugdymas, neformalusis vaiky Svietimas, ugdymo proceso da-
lininkai.

NEW STAKEHOLDERS IN THE EDUCATIONAL PROCESS:
NON-FORMAL CHILDREN’S EDUCATION PROVIDERS
Auksé Petruskeviciaté, Lithuanian University of Educational Sciences

In the context of education considered to be a socially constructed
process that takes place building on the strategy of personalized learning
and educational interaction as well as the synergy between formal and
non-formal education, the number of stakeholders in children education
increases. New actors, scilicet, freelance teachers, who represent non-for-
mal children education, also obtain the role of the aforesaid stakehol-
ders. This process bears relation with the radical change in the policies of
non-formal children education in Lithuania, namely, introduction of the
non-formal children education basket in 2015, with the aim to provide
equal conditions to all children in getting non-formal education, sufficient
supply of and better access to a range of activities.

Anincreasing number of children benefit from the funds of the non-for-
mal children education basket: this number has grown from 17 percent in
2015 up to 25 percent in the end of 2016. The number of programmes
available for children also increases: in 2015, 2 235 programmes were
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registered, while in 2016, there were 2 860 programmes registered. The
number of non-formal children education providers goes up, too: there
were 955 providers in 2015 if compared to 1 244 providers in 2016. Fre-
elance teachers make up the share of approximately 40 percent of the
referred number. (Report by the Education Council, 2017).

The non-formal children education basket has provided favourable
conditions for emergence of new stakeholder in education and self-edu-
cation, scilicet, freelance teachers. This has brought a greater variety in
non-formal children education activities and ensured better access to
their availability. Nevertheless, a new challenge is met in relation to hi-
gh-quality provision of services by freelance teachers.

The problem of the research study is framed on the following grounds:
the question is raised “in what way non-formal children education pro-
viders, namely, freelance teachers, take part in the process of children
education by providing the service of non-formal education?”.

The object of the research study: activities of non-formal children edu-
cation providers, freelance teachers.

The aim of the research study: analysis of features characterising acti-
vities of non-formal children education providers, namely, freelance tea-
chers, as stakeholders in the process of education.

The methods applied in the research study: analysis of sources of sci-
entific literature and a case study (Swanborn, 2010, Yin, 2014).

Participants of the research study: freelance teachers providing the
service of non-formal children education, students, their parents, munici-
pal education specialists in charge of organizing non-formal children edu-
cation provision.

The process of the research study: evaluation of features characteri-
sing activities of non-formal children education providers, i.e. freelance
teachers, and drawing conclusions regarding the quality of their involve-
ment in children education building on the literature analysis, the quanti-
tative study "Neformaliojo vaiky Svietimo vertinimas: anketiniy duomeny
apzvalga ir analizé” (“Evaluation of Non-formal Children Education: survey
and analysis of the questionnaire data” (LMNSC, 2016), and the qualitati-
ve study carried out in 2017.

The research study has revealed the way that non-formal children
education providers, namely, freelance teachers, are getting the role of
stakeholders in student education. This process has been measured in
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different parameters in the light of insights provided by the referred sta-
keholders, students as recipients of non-formal education services, their
parents, and municipal education specialists in charge of organisation
of non-formal children education provision. The results of the research
study can be effectively used not only for the attainment of quantitative
changes in activities of freelance teachers but also for improvement of the
non-formal children education system in Lithuania.

Keywords: case study, educational interaction, freelance teachers,
non-formal education, stakeholders in education.

CIVIC EDUCATION AS A SPECIAL
DIRECTION OF NON-FORMAL EDUCATION
Oleksandra Yehorova, National Pedagogical
Dragomanov University

The aim of research is to carry out an analysis and disclose civic edu-
cation practices in the USA within the framework of non-formal education.
The research problem: necessity to improve, expand and modernise the
civic education and non-formal system of education in Ukraine utilizing
non-formal education potential in this area.

Participants of research were students of afterschool with active po-
sition and leaders of non-governmental and government youth and
afterschool organizations.

In the process of research, we used such research methods as theoreti-
cal analysis of psychological and pedagogical sources; content analysis of
program documents and best practices of Out-of-school Time (OST) ins-
titutions; comparison, generalization and systematization of theoretical
data; empirical study, analysis of the OST practice, pedagogical observati-
on, questionnaires.

First of all, the issues of civic education in general, thus OST education
are closely linked with a particular area of pedagogical science and practi-
ce — civic education in its broadest sense.

It was discovered that now civic education there is considered broadly
and includes critical thinking skills, historical and sociological understan-
ding of democratic movements in the USA, abroad, it also emphasizes the
importance of understanding the sources of identity and debates on the
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application. “Crucible Moment: College Learning and Democracy’s Futu-
re” states that “civic education needs to be an integrative component of
every level of education” [1].

It was found that the present content was supplemented by the cultu-
ral and global contexts of democracy and democracy in action. Thus, civic
education (upbringing) and involvement in democracy, that is, so-called
active democracy, is often heard now.

Consequently, modern pedagogical forms of civic education contribu-
te to the development of social competences and active participation in
social life, develop the skills of critical thinking, discussion, cooperation,
negotiation, decision-making, interaction, competencies necessary for
life, facilitates life in society and contributes to revealing their inclinations,
talents, and conscious civic activity and position.

Throughout the OST history in America, the theme of civic education
was a red thread, and today OST programs around the world could be of
use in this regard. So, given the schools workload, OST establishments can
more actively implement elements of civic education in their programs
and educate citizens also by OST teachers’ own example.

Main results: it was discovered the potential for integrating role of ci-
vic education which now receives a broader consideration and plays big-
ger impact on education and preparing the students to life, includes and
influences mastering the 21 century skills. Consideration of the results of
the study will open prospects to improve the quality of civic education,
upgrade the system of non-formal education in the area of nurturing 21
century citizens and thus to increase the quality of non-formal education.

Keywords: civic education, non-formal education, afterschool educati-
on, out-of-school time (OST).

THE GOALS OF NON-FORMAL EDUCATION:

THE CASE OF A VILNIUS CITY GYMNASIUM

Vaiva Juceviciite-Bartkeviciené, Ricardas Bartkevicius,
Lithuanian University of Educational Sciences

Today the future of education is tightly linked to non-formal education
(Neformaliojo vaiky Svietimo koncepcija, 2012; Valstybiné Svietimo 2013—-

2022 m. strategija, 2013). This form of education is gaining more and
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more significance in Lithuania, as also in the European Union (9th Council
of Europe Conference of Ministers responsible for Youth, 2012; Rethinking
Education: Investing in Skills for Better Socio-economic Outcomes, 2012).
Lithuania has recently started to use a new non-formal education funding
model, which resulted in introduction of many alterations; therefore, they
changed the situation of non-formal education only in some aspects in the
schools and gymnasiums.

The context of this problem exposes questions for the research: how is
the process of non-formal education going on in Vilnius City gymnasium;
what are the expectations of non-formal education participants; what
motives determine children’s and parents’ decisions to participate in the
activities of non-formal education?

The aim of the research: to analyse the situation of children’s non-for-
mal education in the aspect of activities’ selection, revealing the attitudes
of schoolchildren in 5-9 forms and their parents in Vilnius City gymnasium.

Research methods, instruments and respondents: the theoretical ana-
lysis involved the examination of the scientific literature and documents.
The empirical research was carried out in Lithuania, using questionnaires.
A mixed methods case study was conducted and included qualitative and
guantitative data. There were 361 participants — children from one Vilnius
City gymnasium, who answered to the questionnaires (using closed and
opened questions). Also there were analyzed the answers of parents, who
gave their written opinion about the process of non-formal education in
their gymnasium. It was made a statistical analysis, using SPSS Statistics
17.0 program of statistic data processing: descriptive statistics — calculati-
on of percentage frequency. Also qualitative content analysis was used for
processing the qualitative data, which was based on multiple reading of a
transcribed text, distinguishing of subcategories and categories, and their
interpretation.

Research ethics. The research was conducted considering principles
of research ethics: confidentiality, anonymity and respect for personal
dignity (Bitinas, Rup$iené, ZydZilnaité, 2008; Kardelis, 2016). The parti-
cipants were informed about the essence of research before and during
the process of research; oral agreements had been obtained from all the
participants.

The main results of the research revealed that participants of the rese-
arch underlined the role of the educator (his/her personality, behavior etc.);
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children and their parents highlighted the importance of the comfortable
time and place, as also the variety of the non-formal education activities.
This research is a part of a scientific priority long term research pro-
gram “Non-formal Education of Children, Youth and Adults” of Lithuanian
University of Educational Sciences.
Keywords: non-formal education, motivation, activities of non-formal
education.

VIl SEKCIJA. Svietimo istorija: testi, ar kurti i$ naujo?
CONCURRENT SESSION VI. The history of education: To continue or
to start anew?

AMATUY (PROFESINIS) MOKYMAS LIETUVOIJE XX AMZIUJE:
TYRIMY PROBLEMOS IR METMENYS
Valdas Selenis, Lietuvos edukologijos universitetas

Specialiojo ir amaty (profesinio) mokymo istorijos tyrimai Lietuvoje yra
negausis. 1918-1940 m. amaty mokyklos glausciau ar iSsamiau aptartos
tik Sauliaus Kaubrio monografijoje, Liubomiro Viktoro Zeimanto ir Linos
Janauskienés straipsniuose, kuriuose atskleidziami Kauno aukstesniosios
technikos mokyklos, kaip specialiyjy mokykly pradininkés Lietuvoje, rai-
dos ypatybeés ir siuvimo kursy steigéjai bei mokytojai, o specialiojo nej-
galiyjy mokymo — Vytauto Karvelio publikacijoje. Profesinio orientavimo
sistema sovietmeciu buvo pristatyta specialiose konferencijose, vadoveé-
liuose, edukologo Leono Jovaisos ir mokytojy praktiky darbuose.

Paminétini Sie pagrindiniai profesinio mokymo istorijos XX a. Lietuvoje
faktai. 1919 m. jsteigtos pirmosios Zemesniojo tipo amaty ir technikos mo-
kyklos. 1926 m. jkurtas Specialinio mokslo departamentas prie Svietimo
ministerijos ir 1929 m. priimtas Amaty mokslo jstatymas su 1932 m. tai-
syklémis, 1931 m. jsteigta Lietuvos psichotechnikos ir profesinés orienta-
cijos draugija (Jonas Vabalas-Gudaitis, Vladas Lazersonas, Jonas Simkus).
1940 m. rudenj Darbo rezervo sistema perémé suvalstybintas amaty mo-
kyklas.

SSRS profesinis mokymas jgyvendinamas nuo 3 deSimtmecio pabaigos
vidurinése mokyklose, susijes su politechniniu lavinimu, darbiniu auklé-
jimu. Nuo 8 deSimtmecio pradéta steigti tarpmokyklinius mokomuosius
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gamybinius kombinatus, kuriuose vyresniyjy klasiy moksleiviai jgydavo
pasirinktos profesijos pirminius darbo jgtdzZius. LSSR 1967 m. Vilniuje vyko
pirmoji moksliné konferencija. Vilniuje, Kaune, Kapsuke (Marijampoléje)
prie Vykdomyjy komitety jkurti Svietimo skyriai, jsteigti kabinetai, vado-
vaujantys darbui mokyklose, jmonése. 1940-1959 m. profesinés moky-
klos priklausé Darbo rezervo sistemai. 1959 m. sukurti Sie tipai: kaimo,
miesto, baigusiems vidurines; nuo 1966 m. — technikos mokykla. 1969 m.
naujas tipas — viduriné technikos mokykla, kurioje kartu su darbininko
profesija jgyjamas bendrasis vidurinis iSsilavinimas. Mokyklos priklausé
respublikiniams valstybiniams profesinio techninio mokymo komitetams.

PraneSimo tikslas — aptarti pagrindines amaty (profesinio) mokymo
istorijos problemas, aktualias 1918-1940 mety Lietuvos Respublikos lai-
kotarpio ir visiskai skirtingas sovietmecio ir nepriklausomybés atkirimo
pradzios situacijos tyrimams. PraneSimo pobdidis — apzZvalginis-diskusinis.
PrieS pradedant profesinio mokymo istorijos tyrimus batina nustatyti jy
kryptis, problemas, tematika. Kylanciy klausimy yra daug, pavyzdziui, koks
buvo valstybés uzsakymas? Kokie amatai (profesijos) konkuravo? Kaip
amatininkai (specialistai) buvo ruoSiami, kokios buvo mokymo progra-
mos? Koks buvo amaty (profesinio) mokymo Lietuvos Respublikoje ir so-
vietinéje Lietuvoje teorinis pagrindas? Tai klausimai busimiems tyrimames.

Esminiai ZodzZiai: amaty mokyklos, ,,Ort“ draugija, Zurnalas ,, Amatinin-
kas“, profesinis mokymas, specialusis mokymas, profesinis orientavimas,
profesionalizacija.

TRADE (VOCATIONAL) EDUCATION IN 20™ CENTURY
LITHUANIA: RESEARCH ISSUES AND DATA
Valdas Selenis, Lithuanian University of Educational Sciences

Research on the history of special and craft (vocational) training in Li-
thuania is not extensive. Craft schools of 1918-1940 are discussed more
consistently and in greater detail in the monograph of Saulius Kaubrys,
articles written by Liubomiras Viktoras Zeimantas and Lina Janauskiené,
where developmental features of Kaunas Higher Technical School, as a
pioneer of special schools, and founders and teachers of sewing courses
are revealed whereas the situation and special training of people with di-
sabilities are depicted in the publication of Vytautas Karvelis. The Career
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Guidance System in Soviet times was presented in special conferences,
textbooks, works of the educational researcher Leonas Jovaisa and tea-
chers-practitioners.

The following main facts of history of vocational training in Lithuania
in the 20" century are worth mentioning. The first craft and technical
schools of lower level were established in 1919, Department of Special
Science at the Ministry of Education was set up in 1926, the Law on Craft
Science was enacted in 1929 with rules in 1932, Lithuanian Society of Psy-
cho-technics and Professional Orientation was established in 1931 (Jonas
Vabalas-Gudaitis, Vladas Lazersonas, Jonas Simkus). The Job Reserve Sys-
tem took over state-owned craft schools in 1940.

In the USSR secondary schools started to implement vocational trai-
ning related to polytechnic and work education from the end of the third
decade. The eighth decade was the starting point for establishing inter-
mediate school educational training factories, where schoolchildren of
senior forms could acquire primary working skills of the chosen profes-
sion. The first scientific conference of LSSR took place in Vilnius in 1967.
Education departments at the Executive Committees were established in
Vilnius, Kaunas, Kapsukas (Marijampolé), they directed the work in scho-
ols, enterprises. Vocational schools were a part of the Job Reserve System
in 1940-1959. The following types of schools were created: village, town
schools in 1959, from 1966 — technical schools for those who had gradu-
ated a secondary school. In 1969 there appeared a new type of school —a
secondary technical school, where learners could acquire secondary edu-
cation together with a worker’s profession. The Republican State Vocatio-
nal Technical Training Committees were in charge of the schools.

The aim of the presentation is to discuss major problems of history
of craft (vocational) training that were relevant for the research of the
situation in the period of the Republic of Lithuania in 1918-1940 and com-
pletely different in Soviet times and at the beginning of the restoration of
independence. The nature of the report is a review and discussion. Before
starting researches on the history of vocational training, it is necessary to
identify their areas, problems and themes. There rise a number of ques-
tions, such as: What were the orders of the State? Which crafts (professi-
ons) competed? How the craftsmen (specialists) were trained, what were
the teaching programs like? What was the theoretical basis for craft (vo-
cational) training in the Republic of Lithuania and Soviet Lithuania? These
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are questions for future research.

Keywords: craft school, society of “Ort”, magazine “Amatininkas”, vo-
cational training, special training, vocational guidance, and professionali-
zation.

KAS MOKESI KEDAINIY GIMNAZIJOJE XVII - XVII A.?
APIE ATRASTUS KELIS MOKINIY SARASUS
Aivas Ragauskas, Lietuvos edukologijos universitetas

Tyrimas grindZiamas Svietimo istorijos ir sociologijos tyréjy Lawrence
Stone (1919-1999) ir Pierre Bourdieu (1930-2002) iSplétotais konceptais,
traktuojant Svietimg kaip vieng is kultdrinio kapitalo rasiy, kuris gali bati
inkorporuotas, materializuotas ir institucionalizuotas, iS esmeés gali daryti
jtakg asmens galimybéms pasiekti aukstesne, iSlaikyti turimg ar nusmuk-
ti j Zemesne padétj. Tyrime analizuojamas vienos Svietimo institucijos —
protestantiskos (evangeliky reformaty) Kédainiy gimnazijos — ir visuome-
nés santykis, siekiant nustatyti jy sgveikos pobidj, rezultatyvumg ne tik
protestantiskoje subkultiroje. DidZiausia Saltinotyriné problema yra ta,
kad beveik neisliko Kédainiy gimnazijos mokiniy sgrasy. Pavyzdziui, kitos
protestantiskos gimnazijos LDK (Slucko) isliko 1640-1782 m. mokiniy ima-
trikuliacjos knyga. IS Saltiniuose ir literatiroje minimy pavyzdziy faktiskai
nejmanoma nustatyti Kédainiy gimnazijos mokiniy skaiciaus, socialinés
kilmés, geografinés kilimo vietos, amZziaus, religinés priklausomybés ar
tautinés tapatybés.

Metodika. Tyrime naudojama archyvotyriné, saltinotyriné ir apraSomo-
ji statistiné analizé. Minéti sgrasai (jie surasyti lotyny ir lenky kalbomis)
buvo rasti Lietuvos ir uzsienio Saliy archyvuose bei bibliotekose, nukopi-
juoti, perrasyti, iSanalizuoti statistiskai. Gauti duomenys sulyginti su kity
Saltiniy ir istoriografijos duomenimis.

Rezultatai. Tyrime pristatomi ir analizuojami rasti keli didesnés apim-
ties Kédainiy gimnazijos mokiniy sgrasai (1667 m. rugpjicio 17 d., 1668
m. kovo 26 d., 1758 m. birzelio 20 d., 1789 m., 1790 m. vasario 24 d., 1798
m. birZelio 29 d.), kita informacija apie mokiniy skaiciy ir kt. sudéties pa-
rametrus, religine sudétj ir kt. Remiantis sgrasy analizés rezultatais galima
bent fragmentiskai nustatyti auksc¢iau minétus parametrus, pavyzdZiui,
teigti, kad XVIII a. antroje puséje gimnazijoje mokeési ne tik protestantai
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(evangelikai reformatai, evangelikai liuteronai), bet ir katalikai. Minétuose
Saltiniuose yra duomeny ir apie atskiry mokiniy studijy eigg (kur mokési
pries stai, studijy pasiekimai, kiek mety mokosi), asmenines savybes.

Esminiai ZodzZiai: Kédainiy gimnazija; XVII-XVIIl amZius; mokiniai; mo-
kymasis; imatrikuliacijos knygos.

WHO WENT TO SCHOOL AT THE KEDAINIAI GYMNASIUM IN THE 17™
AND 18™ CENTURIES? DATA FROM DISCOVERED PUPIL LISTS
Aivas Ragauskas, Lithuanian University of Educational Sciences

The study is based on the concepts developed by the researchers in
educational history and sociology Lawrence Stone (1919-1999) and Pier-
re Bourdieu (1930-2002) treating education as one of the types of cultu-
ral capital which can be incorporated, materialized and institutionalized,
which can be essential in influencing a person’s capabilities to reach a
higher position, to retain the present one or go down. The research ana-
lyses the relationship between one educational institution, namely the
Protestant gymnasium of Kedainiai (Evangelical Reformers) and society
aiming at identifying the nature of their interaction, the performance of it
beyond the Protestant subculture. The major problem related to sources
is that there remain hardly any schoolchildren’s lists of the gymnasium of
Kedainiai. For instance, there has remained a matriculation book of the
schoolchildren in 1640-1782 in another Protestant gymnasium of Slutsk
in the Grand Duchy of Lithuania. In fact, it is nearly impossible to identify
the number of pupils at the gymnasium of Kedainiai, their social origin,
geographical ranges, age, religious beliefs or national identity on the basis
of the examples mentioned in sources and literature.

Methodology. Archival, source-descriptive and descriptive statistical
analyses were used in the research. The above mentioned lists (they are
written in Latin) were discovered in the archives and libraries of Lithuania
and abroad, they were copied, rewritten and statistically processed. The
accumulated data were compared with the data from other sources and
historiographical data.

Results. The study presents and analyses a few large volume lists of the
schoolchildren at the gymnasium of Kedainiai (August 17 of 1667, March
26 of 1668, June 20 of 1758, 1789, February 24 of 1790, June 29 of 1798),
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other information about the number of the pupils and different compo-
sition parameters, religious beliefs, etc. With reference to the results of
the analysis of the lists it is possible to identify the above mentioned para-
meters at least in a fragmented way, e.g., to state that in the gymnasium
along with the Protestants (Evangelical Reformers, Evangelical Lutherans)
there studied Catholics in the second half of the 18 century. There are
some data about separate pupils’ course of studies (where they studied
before, their study achievements, how long they studied) and personal
gualities in the above mentioned sources.

Keywords: gymnasium of Kedainiai, 17™-18" centuries, schoolchildren,
learning, matriculation books.

DRAMA MOKSLININKO SEIMOJE: BANDYMAS
NUNUODYTI VILNIAUS UNIVERSITETO PROFESORIY
ZANA EMANUEL] ZILIBERA 1782 M.

Domininkas Burba, Lietuvos edukologijos universitetas

Retas Vilniaus universiteto profesorius XVIII amZiaus pabaigoje buvo
tokio auksto lygio ir tiek daug nuveiké Vilniaus ir visos Lietuvos DidZiosios
Kunigaikstystés mokslo labui kaip Prancizijos mokslininkas Zanas Ema-
nuelis Ziliberas (Jean Emanuel Gilibert). Atvykes i§ Gardino jis ne tik tesé
savo pradétus darbus Vilniuje, bet ir padéjo rimtus pamatus tolimesnei
Lietuvos botanikos mokslo, kurio pradininkas faktiskai jis ir buvo, raidai.
Kitas svarbus Sio pranciizy mokslininko bruoZas — jo palankumas vietinei
visuomenei, nors paciam profesoriui ne kartg teko nukentéti nuo vietiniy
pavyduoliy bei intriganty. Skirtingai nei kai kurie kiti i$ Vakary Europos at-
vyke mokslininkai, Z. E. Ziliberas savo darbuose ir asmeniniame gyvenime
nebuvo jauciama atvira arogancija, netgi panieka vietiniams gyventojams
ir krastui. Apie J. Zilibera ra$é dar Stanislovas Bonifacas Jundzilas savo at-
siminimuose, nemazai Ziniy galima rasti Vilniaus universiteto istorijose,
iSties daug nuveiké Arnaud Parent, studijuodamas Sio mokslininko indélj
Lietuvos mokslo istorija. 1781 m. Z. E. Ziliberas persikélé j Vilniy ir Lietuvos
Vyriausioje mokykloje Fiziniy moksly kolegijoje jkurtoje Gamtos istorijos
katedroje pradéjo déstyti minerologijos ir materia medica paskaitas. Sios
katedros pirmuoju profesoriumi buvo paskirtas btent Sis iS Prancizijos ki-
les mokslininkas. Atvykes j Vilniy mokslininkas jsiktreé Siandien 22 numeriu
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pazymétame Pilies gatvés name.

Prie$ ikeliaudamas i3 tévynés Z. E. Ziliberas vedé. Seima susilauké ke-
leto vaiky. Jo i$rinktoji buvo Zaneta Budo (Jeanette Boudot), kurios dédé
buvo jZymus Liono gydytojas. Zanetos Budo palankumo émé siekti tolimas
Z. E. Zilibero giminaitis Juozapas Berlucas / Berlukas (J6zef Berluc / Ber-
luk).

Ir vieng kartg profesorius vos nebuvo nunuodytas. Z. E. Ziliberas popie-
tine kavg mégo gerti prie jéjimo j oranZerijg. Kai 1782 m. tarnas (greiciau-
siai tarnaité) atnesé puodelj kavos, profesorius jau buvo begerigs, taciau
kazka prisimines paémé nuo staliuko popieriy, piestukg ir nuskubéjo j ato-
kesnj sodo kampga. Tuo metu prie staliuko tykiai prisiartino minétas gimi-
naitis ir j puodelj supylé miltelius. Viskg maté tik uz gretimo dekoratyvinio
medelio su knyga sédéjes studentas Anupras Orlauskas (Orlovskis) (Onu-
fry Ortowski). Kai kava buvo istirta pas Zymiausius profesorius, paaiskéjo,
kad tai nuodai.

Mokslininko biografams nesinoréjo apkaltinti profesoriaus Zzmonos, vis
délto Vilniaus pavieto pilies teismo dokumentuose rastos apklausos liudi-
ja, kad jinai turéjusi rysiy su minétu J. Berluku / Berlucu ir buvo prisidéjusi
prie pasikésinimo. Nenorédamas neslovés savo sutuoktinei ir visai Seimai
Z. Ziliberas nesieké grie7tos bausmés. Teismas, jvykes 1783 m., priemé
gana Svelny nuosprendj — paskyré minétajam J. Berlukui 3 metus kaléjimo
ir po $io nuosprendzio pareikalavo i$vyti jj i miesto. Tiesa, Z. E. Zilibero
tuo metu jau nebuvo Vilniuje.

Esminiai ZodZiai: Zanas Emanuelis Ziliberas, nunuodijimo atvejis.

DRAMA IN A SCHOLAR’S FAMILY: THE ATTEMPT

TO POISON VILNIUS UNIVERSITY PROFESSOR
JEAN-EMMANUEL GILIBERT IN 1782

Domininkas Burba, Lithuanian University of Educational Sciences

Few professors at Vilnius University in the 18 century were at such a
high level and contributed to the science of Vilnius and the whole Grand
Duchy of Lithuania as much as the French scholar Jean Emanuel Gilibert.
Having come from Grodno he not only continued his works in Vilnius but
also laid good foundations for the future development of botanical scien-
ce in Lithuania, whose pioneer he, in fact, was. Another important feature
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of the scientist — his friendliness towards the local society in spite of the
fact that the professor himself had to suffer from intrigues and jealousy of
locals several times. Differently from some other scientists from Western
Europe J. E. Gilibert demonstrated no open arrogance or even humiliation
towards the local people and the whole country neither in his works norin
his personal life. Stanislovas Bonifacas Jundzilas wrote about J. E. Gilibert
in his memories, quite much can be found about him in histories of Vilnius
University and a lot in the works of Arnaud Parent, who studied the con-
tribution of the scholar into the history of Lithuanian science. The scientist
moved to Vilnius in 1781 and started to give lectures on mineralogy and
materia medica in the Department of Natural History established in the
College of Physics of Lithuanian “Principal School”. The French scholar was
appointed the first professor of the School. Having arrived in Vilnius the
scientists settled down in house No 22 of Pilies Street.

Before leaving his homeland the professor got married and had a few
children. Jeanette Boudot, whose uncle was a famous doctor in Lyon, be-
came his wife, however Jézef Berluc/Berluk, a distant relative of J. E. Gili-
bert, was in pursue of the woman’s favour, too.

Once the professor was nearly poisoned. He used to drink a cup of
coffee in the afternoon at the entrance to the orangery. When the servant
(most likely the main) brought a coffee, J. E. Gilibert being on the point
of drinking it suddenly remembered something, took a pencil, a sheet of
paper off the table and hurried to a more remote corner of the garden.
The above mentioned relative secretly approached the table and poured
some powder into the cup of coffee. Everything was seen by the student
Onufry Ortowski, who was sitting behind the adjacent decorative tree re-
ading a book. When the coffee was investigated by the most famous pro-
fessors of the time, the powder appeared to be poison.

The scholar’s biographers did not want to accuse his wife, however,
interrogations found in the documents of the Vilnius County Castle Court
witness that the professor’s wife used to have relations with the above
mentioned J. Berluku/Berlucu and contributed to the attempt to poison
her husband. Avoiding disgrace for the spouse and the whole family, J. E.
Gilibert did not strive for a severe punishment. The Court held in 1783
adopted a rather gentle verdict, convicting the above mentioned J. Ber-
luku/Berlucu to 3 years in prison and ordering him to leave the city after
the sentence. By the way, J. E. Gilibert was no longer in Vilnius at the time.
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NETEKE NAMUY SILUMOS: NASLAICIY

SMURTINES PATIRTYS XX A. PR. LIETUVOJE

Vilius Sadauskas, Lietuvos edukologijos universitetas

Tévy globos netekusiy vaiky (naslaiciy ir pamestinuky) ugdymo ir sé-
kmingos socialinés integracijos koncepcijas XX—XXI a. visuomenése nagri-
néja tiek Vakary Europos, tiek Lietuvos mokslininkai. Vis délto daznai tai
atliekama naudojant edukologijos bei psichologijos moksly prieigas, atlie-
kant sociologinius tyrimus bei rengiant disertacijas. Nors Sie tyrimai pade-
da iSsamiau pazvelgti j tévy globos netekusiy vaiky ugdos ir socializacijos
problemas, kartu pateikiant ir galimy problemy sprendiniy kompleksg,
manytina, kad visuminiam reiskinio suvokimui bei transformacijai konkre-
Cioje (Lietuvos) socialinéje ir kultlrinéje aplinkoje yra bitinas tarpdiscipli-
ninis tyrimas. Remiantis psichologiniais ir sociologiniais tyrimais, galima
teigti, kad svarbus ir vienas i$ pagrindiniy veiksniy, lemianciy tévy globos
netekusiy vaiky nesékmingg socialine integracija visuomenéje, yra jvairios
fizinio ir psichologinio smurto patirtys, su kuriomis susiduriama esminiais
asmenybés psichologinés raidos etapais. Sios patirtys turi jtaka, o jy ap-
raiSky — socializacijos problemy, depresijos ir savidestrukcijos — pastebima
net ir jaunuoliy, auganciy pilnose ir socialiai normaliai funkcionuojanciose
Seimose, elgesyje, o naslaiciai ir pamestinukai dél susiklosciusiy socialiniy
aplinkybiy tampa dar labiau paveikds Sio fenomeno jtakai. Nors egzistuo-
jancia problema Siandien bando spresti jvairls mokslai, taip pat ir eduko-
logijos mokslas, tévy globos netekusiy vaiky smurtinés patirtys Lietuvoje
Svietimo istorijos kontekste vis dar lieka menkai atskleista tema. 2009 m.
iSleista knyga ,Naslaic¢iy dalia”, pateikianti jvairiy globos formy sglygomis
augusiy tévy globos netekusiy vaiky gyvenimo patirtis, yra puikus Saltinis
naslaiciy smurtiniy patirciy reiskiniui XX a. pr. Lietuvoje iSsamiau atskleisti.

Metodai. Siekiant geriausiai atskleisti analizuojamo probleminio klausi-
mo aspektus ir siejant su informacijos Saltinio specifika, naudojami turinio
analizés, naratyvo analizés ir sintezés metodai. Siy metody kompleksas
pasirinktas siekiant iSanalizuoti kiekviename Saltinio tekste pateiktg psi-
chologinj ir fizinj smurtg pries vaikus leidziancig identifikuoti informaci-
ja, ja susieti su konkreciu istoriniu, socialiniu ir kultdriniu kontekstu bei
sintezés metodu, atskiry pateikty istorijy pagrindu suformuoti bendrg Sio
socialinio fenomeno vaizdg XX a. pr. Lietuvoje.
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Rezultatai. Nustatytos pagrindinés fizinio ir psichologinio smurto for-
mos, su kuriomis tekdavo susidurti tévy globos netekusiems vaikams XX a.
pr. Lietuvoje Taip pat iSskirtos smurtautojy grupés, siejant jas su skirtingo-
mis, tuo metu egzistavusiomis vaiky globos formomis. Naujai jvertinta iki
Siol istoriografijoje daznai vienpusiSkai charakterizuojama vaiky globa pas
artimuosius, giminaicius, globéjus.

Esminiai ZodZiai: naslaiciai, tévy netekusiy vaiky globa, smurtinés pa-
tirtys, XX a. pr. Lietuva.

THOSE WHO LOST THE WARMTH OF HOME:

EXPERIENCES OF VIOLENCE AMONG ORPHANS

AT THE BEGINNING OF 20™ CENTURY LITHUANIA

Vilius Sadauskas, Lithuanian University of Educational Sciences

The concepts of the education of children who lost their parents
(orphans and abandoned) and successful social integration in the 20t"—21
centuries societies is the point of research for both Western Europe and
Lithuania researchers. However, in most cases, this is done through the
access of educational and psychological sciences, sociological research
and during the research of the doctoral thesis. Although these studies
help to take a closer look at the issues of the education and socializati-
on of children who have lost their parental care, together with a set of
possible solutions of problems, it is understood that an interdisciplinary
study is necessary for the overall perception and transformation of the
phenomenon in a specific (Lithuanian) social and cultural environment.
Based on psychological and sociological research it can be argued that
the important and one of the main factors determining the unsuccessful
social integration of children deprived of parental care in society is vario-
us experiences of physical and psychological violence that are encounte-
red in the essential stages of psychological development of personality. If
these experiences are influenced, and their manifestations — socialization
problems, depression and self-mutilation found in the behavior of young
people, growing in full and socially normal functioning families, orphans
and abandoned people, due to the existing social circumstances, are even
more affected by the influence of this phenomenon. Although the current
problem is being solved today in various sciences, including in the field of
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education, the violent experiences of children deprived of parental care
in Lithuania in the context of the history of education are still a poorly
revealed topic. In this case, in the book of 2009 “The Fate of Orphan’s”
presents the experience of children, who have lost their parents and who
have grown up under different forms of care, is a great source for a more
detailed disclosure of the phenomenon of violent experiences of orphans
in the beginning of 20" century Lithuania.

Methods: content analysis, narrative analysis and synthesis methods
are used to best reveal the aspects of the analyzed problem and in connec-
tion with the specifics of the source of information. The complex of these
methods was chosen to analyze the psychological and physical violence
presented by each source text to identify information, to link it to a specific
historical, social and cultural context and with the help of the synthesis
method, on the basis of individual presentations, to form a common view
of this social phenomenon in the beginning of 20th century Lithuania.

Results: the main forms of physical and psychological violence faced
by children who lost their parental care in the beginning of 20th century
Lithuania was identified, also highlighting and emphasizing the groups of
perpetrators, in conjunction with the different forms of child care that
was at the time. A new angle has so far been evaluated which in the histo-
riography is often unambiguously characterizing the care of children by
relatives and carers.

Keywords: orphans, custody of children who lost their parents, violent
experiences, beginning of 20" century Lithuania.

OKUPUOTOS LIETUVOS SVIETIMO ISTORIJA
(1940-1990 M.): KA GALIMA ,, ATRASTI“
MOKYKLINIUOSE ISTORIJOS VADOVELIUOSE

Linas Jasinauskas, Lietuvos edukologijos universitetas

Diskutuodami apie vadovéliy tyrimus Lietuvoje, tyrinétojai pazymi ne
tik jy nenuosekluma ir fragmentiskumga, bet ir keliamas klausimas apie jy
svarbg tobulinant ar rengiant naujus vadovélius (Sakadolskiené, 2015). Lie-
tuvoje galima kalbéti tik apie pavienius tyrinétojus, kurie placiau nagrinéje,
kaip vadovéliuose pristatomos aktualios ar kontraversiskai istoriografijoje
vertinamos Lietuvos istorijos temos (Truska, 2006; VySniauskas, Bitautas,
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2014). Nagrinéjant okupuotos Lietuvos (1940-1990 m.) Svietimo raidos
klausimus susiduriama su keliomis problemomis. Pirma, Sio laikotarpio is-
toriografija po Lietuvos nepriklausomybés atklrimo iSgyvena sastingj. XX
a. antrosios pusés (iki 1990 m.) Lietuvos Svietimo istorijos tyrimy imasi tik
pavieniai tyrinétojai. Tyrimy lauke vyrauja ne akademiné literattra, o fak-
tologinio pobldzio darbai, atspindintys atskiry regiony, Svietimo institucijy
veiklg okupacijy laikotarpiu. Netgi 2005 m. iSleistoje kolektyvinéje mono-
grafijoje ,Lietuva 1940-1990: okupuotos Lietuvos istorija“ Lietuvos Svieti-
mo raidos klausimai XX a. antrojoje puséje yra beveik neaptariami. Antra,
bendrojo ugdymo mokyklos istorijos ugdymo turinj reglamentuojanciuose
dokumentuose apie okupuotos Lietuvos Svietimo istorijos paZzinimg i$ es-
més neuzsimenama. Todél Siame kontekste ir keliami probleminiai klau-
simai: kokie ir kaip okupuotos Lietuvos Svietimo istorijos (1940-1990 m.)
klausimai yra atskleidZiami 5—12 kl. istorijos vadovéliuose.

Tyrimo tikslas — atskleisti mokykliniuose istorijos vadovéliuose pa-
teikiamo pasakojimo bruozus apie Svietimo raidg okupuotoje Lietuvoje
(1940-1990 m.). Analizuoti, ar vadovéliuose pateikiama tik informacija
apie nagrinéjamg tema, ar vadovéliy medziaga skatina patj mokinj kur-
ti autentiska, argumentuotg istorinj pasakojima apie okupuotos Lietuvos
Svietimo istorija.

Tyrimo metodai ir vykdymas. Atliekant tyrima taikytas vadovéliy turinio
(angl. content) analizés metodas. Duomenys buvo renkami taikant misrig
(kiekybine ir kokybine) turinio analize. Nagrinéjant pasirinktg tema kieky-
biniu aspektu buvo aiskinamasi, kiek vietos skiriama okupuotos Lietuvos
Svietimo istorijai, o kokybiniu aspektu — kokia pateikiama autoriy informa-
cija ir vertinimai apie Lietuvos Svietimo raidg 1940-1990 m.

Analizei pasirinkti 5-12 klasiy istorijos vadovéliai, kurie parengti arba
atnaujinti pagal Siuo metu galiojancias istorijos Bendrgsias programas
(2008 m., 2011 m.). Informacija apie juos paskelbta Bendrojo ugdymo
dalyky vadoveliy ir kity mokymo(si) priemoniy duomeny bazéje (http://
vadoveéliai.emokykla.lt).

Surinkti duomenys ir atlikta jy analizé atskleidzZia, kad mokykliniai isto-
rijos vadovéliai sudaro galimybes susidaryti labai fragmentiskus vaizdinius
apie Lietuvos mokyklos kelig okupacijy metais. 2008 m., 2011 m. istorijos
Bendrosiose programose apibréztos temos ir jvardyti mokiniy pasiekimai
apima tik Lietuvos kultlros raidos klausimus 1940-1990 m., kurie turéty
blti nagrinéjami istorijos pamokose. Galima daryti prielaidg, kad Sios te-
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mos autorius jpareigoja vadovéliuose kalbéti ir apie Lietuvos Svietimo rai-
da okupacijy metais. Vis délto tiksliau bty kalbéti apie autoriams suteik-
tg laisve atsirinkti Lietuvos Svietimo istorijos klausimus, kurie turéty bati
nusvieti vadovéliuose. Atsizvelgiant j bendrojo ugdymo mokyklos istorijos
ugdymo turinio neapibréztuma ir istoriografine situacijg, netgi tos pacios
serijos istorijos vadovéliuose néra pateikiamas nuoseklus pasakojimas (ar
sudaromos prielaidos mokiniui jj susikurti) apie Lietuvos Svietimo raidg
1940-1990 m.
Esminiai Zodziai: Svietimo istorija, istorijos vadovéliai, okupacija.

THE HISTORY OF LITHUANIAN EDUCATION IN OCCUPIED
LITHUANIA (1940-1990): WHAT CAN BE “DISCOVERED”

IN SCHOOL HISTORY TEXTBOOKS

Linas Jasinauskas, Lithuanian University of Educational Sciences

While discussing the research on textbooks in Lithuania, researchers
not only emphasize the inconsistency and fragmented character of them
but they also pose questions about their significance when improving or
compiling the new ones (Sakadolskiené, 2015). In the context of Lithuania
there can be mentioned only individual explorers who broader investiga-
ted how textbooks present relevant or controversially evaluated Lithua-
nian history topics in historiography (Truska, 2006; VySniauskas, Bitautas,
2014). When analysing issues of education development in occupied Li-
thuania (1940-1990) several problems are faced. Firstly, the historiogra-
phy of this period is undergoing stagnation after Lithuanian Independence
Restoration. Exclusively individual explorers of the 20" century (until 1990)
undertook research of Lithuanian history of education. Factual works pre-
vail in the field of research rather than academic literature, they reflect
the performance of separate regions, educational institutions during the
occupation period. Actually, even in the collective monograph published
in 2005 “Lithuania in 1940-1990: History of Occupied Lithuania” issues
of development of Lithuanian education in the second half of the 20%
century are hardly discussed. Secondly, there is fundamentally hardly any
mention of the cognition of education history in occupied Lithuania in the
documents regulating the content of history in general education scho-
ols. Therefore, problematic questions are raised in such a context: what
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and how questions related to history of education in occupied Lithuania
(1940-1990) are revealed in school history textbooks for 5%-12t formers.

The aim of the research: to disclose the narrative traits of history of
education in occupied Lithuania (1940-1990) in school history textbooks.
To analyse whether the textbooks provide only the information related to
the topic studied or whether the material encourages pupils themselves
to create an authentic reasoned historical story about the history of edu-
cation in occupied Lithuania.

Research methods and processes. Content analysis was employed
when conducting the research. The data were accumulated applying a
mixed (quantitative and qualitative) content analysis. Investigating the to-
pic chosen from the quantitative perspective it was analysed how much
attention was paid to the history of education in occupied Lithuania
whereas the qualitative aspect focused on what kinds of information and
assessment are provided by the authors in relation to the development of
Lithuanian education in 1940-1990.

School history textbooks for 5-12% formers were selected for the ana-
lysis; they were compiled or renewed according to the present General
History Programmes (2008, 2011). The information about them is acces-
sible in the data base of textbooks and other teaching aids for general
education schools (http://vadovéliai.emokykla.lt).

The accumulated data and the analysis carried out reveal that school
history textbooks provide a possibility to form very fragmented images abo-
ut the development of Lithuanian school during the occupation period. The
history topics defined in the programmes of general education in 2008, 2011
and the stated schoolchildren’s achievements encompass only questions on
the development of Lithuanian culture in 1940-1990 that should be studied
in the history classroom. One can assume that such topics oblige the au-
thors of the textbooks to analyse the development of education in Lithuania
in the period of occupation. To be more precise, the authors are provided
with the freedom to select the topics of history of Lithuanian education
that should be highlighted in school textbooks. Considering the uncertainty
of the content of history in general education schools and historiographic
situation, a consistent narrative about the development of Lithuanian edu-
cation in 1940-1990 is not even provided in history textbooks of the same
series (or there are no prerequisites for pupils to create it themselves).

Keywords: history of education, history textbooks, occupation.
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STENDINIAI PRANESIMAI
POSTER PRESENTATIONS

GEOGRAFIJOS MOKYTOJU POZIURIS | INTEGRUOTAS PAMOKAS
Regina Venckiené, Lietuvos edukologijos universitetas

Tyrimo aktualumas. Ugdymo turinio integracija tampa vis svarbesniu
reiskiniu Siandieniniame Svietimo sistemos kaitos procese. 2020 m. Euro-
pos strategijos iniciatyva aktuali ir SMM Valstybinei $vietimo strategijai,
kurioje isskirtas ,,Judrus jaunimas”. Tai iniciatyva, kuria siGloma jaunimo
integracijg j darbo rinka skatinti integruotais veiksmais, apimancdiais, pvz.,
profesinj orientavimg, konsultacijas bei praktikg. Valstybinés Svietimo
strategijos 2013—-2022 m. nuostatose prioritetine kryptimi laikoma nau-
jausias Zinias integruojancios Svietimo ir ugdymo krypciy studijos: platus
kultarinis akiratis, keliy dalyky mokymas, keli pedagoginiai vaidmenys su-
artinti bendrojo lavinimo ir profesinio mokymo kryptis, sukurti lankscig ir
atvirg Svietimo struktlrg, sujungiancig bendrajj lavinimg ir profesinj mo-
kyma, taip pat patirties perémimas. Il prioritetinéje kryptyje nurodoma
Svietimo kultlroje — integruotos informacinés valdymo sistemos, siekiant
mokinius visapusiSkai paruosti ateiCiai. Pradinio, pagrindinio ir vidurinio
ugdymo bendrosios programos (2008) numato ugdymo turinio integra-
cijos galimybes, siekiant sudaryti daugiau galimybiy priartinti mokymasi
prie gyvenimo, pritaikyti uzduotis pagal mokiniy poreikius, polinkius ir ga-
lias, vengti kartojimosi ir pernelyg dideliy mokymosi kriviy. Bendryjy pro-
gramy didaktinése nuostatose nurodoma, kad bitina bendradarbiauti su
kity dalyky mokytojais, ieSkoti sgsajy, siekti atskiry dalyky ugdymo turinio
integracijos ir taip visapusiskai ugdyti asmenybe.

Tyrimo problema. Atlikus mokslinés literatlros ir Svietimo dokumen-
ty analize, iSryskéjo, kad integruotas ugdymas, sudarantis galimybes pa-
sireiksti intelekto daugialypiskumui, kartu sukuria prielaidas visiems da-
lykams tapti jungiamaja ugdymo grandimi. Tinkamas dalyky tarpusavio
rySiy suradimas ir integravimas padeda mokiniams pritaikyti savo gebéji-
mus ir jprasmina mokymasi, padeda greiciau jsiminti reikiama informacijg,
pagilina, iSplecia ir susieja Zinias bei gebéjimus, Zadina mokiniy motyvaci-
ja mokytis, ugdo mokiniy gebéjimg bendrauti ir bendradarbiauti, leidZia
kokybiskiau paskirstyti mokymosi laika, skatina mokytojus dirbti koman-
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doje. ISanalizuotoje mokslinéje literatliroje yra minimi integracijos meto-
dai, lygmenys ir modeliai, aptariamos integruoto ugdymo problemos bei
integruoty pamoky vedimo galimybés. Taciau pasigendama tyrimy, kurie
atskleisty ir apibendrinty jvairiy dalyky mokytojy darbo patirtj su inte-
gruotomis pamokomis bendrojo ugdymo mokyklose, bendradarbiavimo
su kitais suinteresuotais asmenimis galimybes, iSryskinty Siy pamoky ug-
dymo(si) privalumus ir trukumus, nustatyty, kokios didaktinés priemonés
ir mokymo(-si) strategijos Sioje veikloje taikomos dazniausiai ir kurios yra
priimtiniausios, jvertinty dalyky mokytojy pozidrj j integruotas pamokas,
susiety integruotas pamokas su mokiniy mokymo(si) rezultatais ir jy kaita.
Mokslinés literatlros ir Svietimo dokumenty analizé leidzZia formuluoti Sio
tyrimo problemg — geografijos mokytojy poZzidris j integruotas pamokas,
iSrySkinant auksc¢iau minétus aspektus, néra pakankamai atskleistas.

Tyrimo tikslas — atskleisti geografijos mokytojy poZilrj j integruotas
pamokas bendrojo ugdymo mokyklose. UZdaviniai: nustatyti geografijos
mokytojy pozidrj j pamoky integravimo galimybes su kitais dalykais, iSskir-
ti integruoty pamoky privalumus ir trukumus, iSryskinti Siose pamokose
taikomus mokymo ir mokymosi metodus, jvertinti geografijos mokytojy
poZzilrj j mokiniy mokymo(si) rezultatus ir jy kaitg besimokant integruo-
tose pamokose.

Tyrimo metodai:

1. Teorinis — mokslinés literatlros ir Svietimo dokumenty analizeé, lygi-

nimas, sintezé, apibendrinimas.

2. Empirinis atviro / uZdaro tipo klausimynas, padéjes atskleisti geogra-
fijos mokytojy darbo su integruotomis pamokomis patirtj. Anketinio
tyrimo patikimumo paklaida — 5 procentai.

3. Duomeny analizé.

Tiriamyjy imties apibddinimas. Tyrime dalyvavo 274 geografijos moky-
tojai i$ 57 savivaldybiy. Respondenty amZius svyruoja nuo 24 iki 70 mety.
Vidutinis apklaustyjy darbo stazas — 23 metai. Pagal iSsilavinimg dauguma
turi aukstajj universitetinj iSsilavinima. Taip pat dauguma tyrime dalyvavu-
siy geografijos mokytojy dirba gimnazijose (173 dalyviai arba 62,2 proc.),
likusieji progimnazijose (101 mokytojas arba 37,8 proc.).

Tyrimo apibendrinimas. Atliktas tyrimas parodé tam tikrus bendrus
teigiamus ir neigiamus geografijos mokytojy darbo su integruotomis pa-
mokomis aspektus, padéjo nustatyti geografijos mokytojy pozitrj j pa-
moky integravimo galimybes su kitais dalykais, iSryskinti Siose pamokose
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taikomus mokymo ir mokymosi metodus, susieti integruotas pamokas su
mokiniy mokymosi rezultatais ir rezultaty kaita. Apibendrinus rezultatus
paaiskéjo, kad beveik visi geografijos mokytojai per metus vidutinisSkai
veda 2-3 integruotas pamokas. Geriausiai ir dazniausiai jiems sekasi in-
tegruotis su matematika, ekonomika, istorija, biologija ir informatika, o
sunkiausiai su fizika ir lietuviy kalba. 23 proc. (arba 63) mokytojy pasisa-
ké, kad niekada neteko integruoti geografijos pamoky su muzika, kino
kultdra ir daile, taciau tokios patrauklios galimybés yra svarstomos. Labai
dziugu, kad, vesdami integruotas pamokas, geografijos mokytojai gana in-
tensyviai bendradarbiauja su kolegomis ir kartu kuria pamoky planus bei
numato mokymo(si) strategijas. Paprasius jsivertinti savo darbg po veda-
my integruoty pamoky balais nuo 1 iki 5 (1 — blogai, 5 — puikiai) paaiskéjo,
kad bendras visy atsakiusiyjy vidurkis yra 4 balai. Tam buvo nurodytos to-
kios priezastys ir integruoty pamoky vedimo trikumai: nesuderintos ats-
kiry dalyky mokymo programos, mokytojams triksta pasitikéjimo savimi
arba kompetencijos vesti integruotas pamokas, nepakankamas mokiniy
suinteresuotumas tokiomis pamokomis, netinkami integravimui pamoky
tvarkarasciai, triksta laiko puikiai pasiruosti tokioms pamokoms, nesude-
rinami mokytojy tarpusavio pozilriai, apsunkinamas pamokos uzdavinys
ir net vedant integruotas pamokas sumazéja individualaus mokymosi ga-
limybés. Taciau kaip teigiamus integruoty pamoky aspektus geografijos
mokytojai iSskyré Siuos: skatina mokiniy mokymosi motyvacija ir aktyvig
veiklg pamokoje, didina susidoméjimg déstomais dalykais ir Ziniy bagaza,
plecia mokiniy pasaulézilrg, kelia mokytojo profesine kompetencija, ugdo
mokiniy ir mokytojy komunikavimo gebéjimus. Taip pat tyrimo duomenys
atskleidé dar vieng teigiamg aspektg — platy mokymosi metody naudoji-
mo diapazong integruotose pamokose. Geografijos mokytojai nurodé, kad
naudoja ne tik Zinomus klasikinius, bet taiko ir kuo jvairesnius aktyviuosius
mokymosi metodus. Vis délto daugumai teko apgailestauti, kad vedant in-
tegruotas pamokas apsiriboja mokyklos patalpomis ir labai retai pakeicia
mokymosi aplinkg. Apklaustyjy geografijos mokytojy nuomone, po inte-
gruoty pamoky mokiniy mokymosi rezultatai blina geresni.

Esminiai Zodziai: geografijos mokytojai, integruotos pamokos, darbo
patirtis, mokiniai.
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GEOGRAPHY TEACHERS’ ATTITUDES
TOWARDS INTEGRATED LESSONS
Regina Venckiené, Lithuanian University of Educational Sciences

Relevance of the research work: Integration of educational content is
gaining importance in the development process of modern educational
system. The European strategic initiative for 2020 also is relevant for State
Educational Strategy for 2013—2022 of the Ministry of Education and Sci-
ence of the Republic of Lithuania in which “mobile youth” is distinguished.
This initiative is based on the idea that young people should be integra-
ted into labour market using integrated actions, which encompass, for
instance, professional orientation, consultations and practical work. The
State Educational Strategy for 2013—2022 points out one of the priorities
of educational studies integrating the up-to-date knowledge: wide cultu-
ral scope, learning a few subjects, a few pedagogical roles for integrati-
on of general and professional education, flexible and open educational
structure integrating general and professional education, and adoption of
experience. The second priority points out integrated information mana-
gement systems in educational culture targeted at accommodation of stu-
dents’ transition to adulthood. The programmes of elementary, basic and
comprehensive education (2008) provide for integration of educational
content accommodating better perception of real life, adjustment of tasks
to students’ needs and faculties, avoidance of repetitions and excessive
learning loads. Didactic provisions of the general programmes emphasi-
ze cooperation with teachers of other subjects, search for links between
subjects and integration of the educational content for development of
complete personalities.

Research issue. Analysis of scientific literature and educational docu-
ments showed that integrated education, providing grounds for manifes-
tation of multipartite intelligence, creates the background for all subjects
to serve as the linking part of education. Qualified knowledge of relati-
onships between subjects and their integration help the students to use
their abilities and give sense to learning, facilitate better memorization
of the necessary information, deepen, broaden and correlate knowled-
ge and abilities, stimulate learning motivation, develop students’ ability
to communicate and cooperate, allow qualitative distribution of learning
time, and encourage the teachers to work as a team. The analysed sci-
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entific works are devoted to integration methods, levels and models and
discuss the problems and possibilities of integrated education. Yet there
is lack of research works dealing with generalization of experiences of te-
achers giving integrated lessons in comprehensive schools, possibilities of
cooperation with other interested parties, highlighting the merits and de-
merits of integrated lessons and most popular didactic methods and tea-
ching/learning strategies, attitude of teachers towards integrated lessons,
and correlation of integrated lessons with dynamics of teaching/learning
results. Analysis of scientific literature and educational documents served
as a basis for formulation of the present research issue: the attitude of
geography teachers towards the integrated lessons emphasizing the abo-
ve-mentioned aspects.

The aim of the present research is to reveal the attitude of geogra-
phy teachers towards the integrated lessons in comprehensive schools.
The main tasks are to determine the opinion of geography teachers as
to the possibility of integration of geography lessons with other lessons,
to highlight the merits and demerits of integrated lessons, to show the
possible teaching/learning methods used in integrated lessons, and to re-
veal the attitude of geography teachers towards the dynamics of learning
results produced by integrated lessons.

Research methods:

1. Theoretical: analysis, comparison, synthesis and generalization of

literary sources and educational documentation.

2. Empirical: open-ended and closed-ended questions helping to dis-
close the experience of geography teachers applying the method
of integrated lessons. The error of the questionnaire survey is 5 %.

3. Data analysis.

Description of the sample. The survey included 274 teachers of geogra-
phy from 57 municipalities. The age of respondents ranged from 24 to 70
years. The average previous experience of respondents was 23 years. The
majority of respondents have university education. Most of respondents
work as teachers of geography at gymnasiums (173 or 62.2 %) and the rest
at pro-gymnasiums (101 or 37.8 %).

Generalization of the research work: The conducted survey showed
certain general positive and negative aspects of work in integrated les-
sons, revealed the opinion of geography teachers as to the possibilities
of integration of geography lessons with other lessons, pointed up tea-
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ching/learning methods applied in integrated lessons, and helped to find
the correlation between the integrated lessons and dynamics of obtained
teaching/learning results. Generalized results revealed that almost all te-
achers of geography give on the average 2—3 integrated lessons per year.
The integration of geography lessons with mathematics, economy, histo-
ry, biology and informatics was most successful. The greatest difficulties
occurred at attempts to integrate with physics and Lithuanian language.
Twenty-three percent (63) of teachers pointed out that they never tried
to give integrated lessons with music, physical culture and arts but the-
se possibilities were viewed as promising and worth consideration. It is
gratifying to know that during the integrated lessons geography teachers
rather intensively cooperate with colleagues in planning lessons and de-
veloping teaching/learning strategies. The request to score own integra-
ted lessons from 1 to 5 points (1 — bad, 5 — excellent) showed that the
average score of all respondents is 4. The pointed reasons of low scores
and demerits of integrated lessons were as follows: poorly coordinated
subject programmes, lack of confidence or competence to give integrated
lessons, lack of students’ interest in such lessons, inadequate timetable
for integration of lessons, lack of time to prepare for integrated lessons,
contradictory attitudes of teachers, and reduced possibilities of individu-
al learning. The pointed out positive aspects of integrated lessons were
as follows: encouragement of motivation and active participation during
lessons, increased interest in subjects, widening of world-outlook, impro-
vement of teachers’ competences, and development of communication
abilities of teachers and students. The survey data also revealed one more
positive aspect: a possibility to apply wide spectrum of methods in in-
tegrated lessons. Teachers of geography pointed out that they not only
used the known classical methods but various interactive methods as
well. Many respondents expressed regret that during the integrated les-
sons they were forced to confine to schoolrooms, i.e. had no opportunity
to change the learning environment. In teachers’ opinion, the learning
results of students were better after the integrated lessons.

Keywords: integrated lessons, work experience, geography teachers,
students.
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THE SEARCH FOR POSSIBILITIES OF DEVELOPING CAPABILITIES
EMPOWERING TO TRANSCEND THE SURFACE OF LEARNING
Sandrita Skériené, Kaunas University of Technology

In a dynamically changing world the ways and places of learning along
with the content of learning are also shifting. However, stressing both
learning as an essential element of the educational process and the in-
teraction between teachers and students, the need for spiritually-based
qualities of learning process emerges. The issue of spirituality has been
a controversial and much disputed subject within the field of education
due to the lack of scientific evidence. Previous studies have reported the
importance to honor the deepest questions of persons’ lives (Vaughan,
2002; Palmer, 1999; Maslow, 1968) which leads education get out of tech-
nical triviality, and even cultural banality (Palmer, 1999). Several attempts
have been made trying to shine new light on spiritually-based debates
across education (Chaudhary, Aswal, 2013; Gafoor, Kottalil, 2011; Rendon,
2005; Reznitskaya, Sternberg, 2004). While the cognitive dimension is an
integral part of the learning process, contemporary research has ackno-
wledged the roles of affective and even inner reflecting, intuiting or spiri-
tual as being complementary within this process (MartisSauskiené, 2014;
Taplin, 2014; Aho et.al., 2010; Buchanan, Hyde 2008; Yurdakul, Ker-Dincer,
Vural, 2008; Palmer 1999). However, the evidence for spirituality and edu-
cation relationship is undoubted. Although some research separately has
been carried out on revealing various results as well as possibilities of co-
gnitive, affective and spiritual aspects in education, no studies have been
found which integrate issues of spirituality along with cognitive and affec-
tive dimensions for pedagogy, didactic, curriculum, and the development
of learner’s capabilities that lead to the deeper learning. This research
offers some important insights into this field.

The problem question in this research asks what outcomes could be
reached due to the integration of spiritual, affective and cognitive dimen-
sions across the curriculum.

The research method is based on the literature analysis and employs
the method of scientific literature review as well as method of modeling.

Based on above mentioned assumptions the aim of this presentation is
twofold. First, to introduce the conceptual framework of the integration
of spiritual, affective and cognitive dimensions of learning across the cur-
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riculum. Second, to reveal the possibilities for developing capabilities that
empower to transcend the surface of learning.

Presented model aimed to provide framework for searching the possi-
bilities transcending the surface of learning. Results show that integrati-
on of spiritual, affective and cognitive dimensions of learning across the
curriculum leads to: the deeper education of the whole person; the de-
velopment of cognitive intelligence, emotional intelligence, and spiritual
intelligence of the learner; involves the transformational learning; and has
a potential for the creation of educational environment.

Keywords: transcend the surface of learning, spiritual, affective and
cognitive dimensions of learning, spirituality.

MOKYMO(SI) PROCESO ANGLY K. PAMOKOSE
ORGANIZAVIMAS, REMIANTIS J. ZULL MOKYMOSI CIKLU
Agné Brandisauskiené, Lietuvos edukologijos universitetas
Judita Kuralaviciate, Lietuvos edukologijos universitetas,
Bezdoniy ,,Saulétekio“pagrindiné mokykla Ausra Daugirdiené,
Lietuvos edukologijos universitetas

Siekis aukstesnés ugdymo kokybés ir geresniy mokiniy pasiekimy yra
vienas i$ svarbiausiy Svietimo tobulinimo uzdaviniy. Deja, Lietuvoje atlikty
nacionaliniy ir tarptautiniy tyrimy rezultatai nedziugina. 2015 m. PISA ty-
rimo rezultatai rodo, kad moksleiviy skaitymo, gamtamokslinio ir matema-
tinio rastingumo lygis yra Zemiau nei vidurkis (Dukynaité, Stundzia, 2016),
taip pat nacionaliniu mastu, lyginant 2014-2015 mety standartizuoty
testy rezultatus 8 klaséje, matyti, jog mokiniy, nepasiekusiy patenkinamo
lygio visose trijy tipy uzduotyse (skaitymo, raSymo, gamtamoksliniy ar so-
cialiniy moksly kryptyje), skaicius iSaugo iki 22 proc. (NEC ataskaita, 2014,
2015 m.). Kyla klausimai, kas gi lemia tokj mokiniy pasiekimy mazéjimg?
Kokiais blidais galima juos pagerinti? Ir kaip galima bity organizuoti mo-
kymo(si) procesg, kad mokiniy pasiekimy rodikliai kilty?

Manytina, kad vienas i$ Sios problemos sprendimo budy baty susikon-
centravimas mokymo(si) procese ne tiek j ugdymo turinj, kiek j procesg —
kaip mes galime mokyti mokinius. Démesj sutelkus j antrajj aspekta — mo-
kymo(si) procesa — galime padéti pagrindg pokyciams, per kuriuos smege-
ny funkciné veikla gali kisti. Taigi, Siuo darbu siekiama gilintis j mokymo(si)
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proceso organizavimg, remiantis smegeny veiklos principais. Darbe yra
remiamasi J. Zull (2002) pateiktu mokymosi ciklu (naujy koncepcijy ka-
rimas, formavimas - aktyvus iSbandymas, testavimas - sensorinés in-
formacijos surinkimas - gautos informacijos apsvarstymas) ir naujausiais
neuromoksly tyrimy rezultatais ir moksliniais darbais, tyrinéjanciais sme-
geny veiklag mokymo(si) procese (Kolb, 1981; Sousa, 2010, 2014; Sabitzer,
Antonitsch, 2012 ir t. t.).

Tyrimo pagrindu pasirinktas veiklos tyrimas (angl. practical action rese-
arch), kurio metu siekiama pagerinti mokiniy mokymasi, remiantis J. Zull
mokymosi ciklu. Tyrimo objektas — 7 klasés mokiniy mokymosi veikla, mo-
kantis Salutiniy sglygos sakiniy angly kalbos pamokose. Tyrimo imtis — 10
mokiniy, tyrimo schema — 3 pamokos pagal numatyta programg, patikri-
nimas ir 3 papildomos pamokos (po 10 min.) pagal J. Zull mokymosi ciklg.

Tyrimo rezultatai atskleide, kad dalies mokiniy (ypac Zemesniy pasie-
kimy) rezultatai pageréjo, nepasitikintiems savo jégomis ugdytiniams Sis
mokymosi ciklas suteiké daugiau pasitikéjimo, jie dazniau klausé, kas ne-
aisku, doméjosi ir mokeési. Tai teikia vilCiy ir kelia klausimus tolimesniems
tyrimams: kodél kai kuriems mokiniams Sis mokymosi ciklas padéjo, o ki-
tiems — ne. Remiantis atliktu tyrimu, galima daryti iSvadg, kad mokymosi
rezultaty priezastys gali bati ne tik smegeny funkciné veikla, bet ir vaiko
motyvacija, mokymosi jgudziai.

Esminiai ZodZiai: mokymas(sis), J. Zull mokymosi ciklas, veiklos tyrimas.

ORGANISATION OF THE TEACHING/LEARNING PROCESS

IN ENGLISH LESSONS BASED ON J. ZULL'S LEARNING CYCLE

Agné Brandisauskiené, Lithuanian University of Educational Sciences
Judita Kuralaviciateé, Lithuanian University of Educational Sciences,
Bezdonys “Saulétekis” Middle School

Ausra Daugirdiené, Lithuanian University of Educational Sciences

The aspiration towards higher quality of education and better students’
achievements is one of the most important goals of improving education.
Unfortunately, the results of national and international researches in Li-
thuania are not satisfactory. The results of PISA research carried out in
2015 show that students’ level of reading, science and mathematics are
below average (Dukynaite, Stundzia, 2016). As well as nationally, compa-
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ring the results of standardised tests in 2014-2015, seems that the per-
centage of students who did not reach a satisfactorily level in all of the
three types of assighments (reading, writing, science and social science)
rose up to 22% (NEC report, 2014, 2015 m.). The question is what deter-
mines this decline in students’ achievements? What are the possible ways
to improve them? How could teaching/learning process be organized so
that students’ achievement rates would rise?

It seems that one of the solutions to this problem is to concentrate not
only on the content of education but also on the process — how teachers
could teach students. Focusing on the second aspect — the teaching/ lear-
ning purposes — we could provide the basis for changes in the way brain
function can change. Thus, this work aims to deepen the organization of
the teaching / learning process based on the principles of brain activity.
The work is based on the learning cycle by Zull (active testing = gathering
- reflection = creation) and the latest research results of neurosciences
and research on brain activity in the teaching / learning process (Kolb,
1981; Sousa, 2010, 2014: Sabitzer, Antonitsch, 2012 etc.).

The base of the paper was chosen to be the practical action research.
It was aimed to improve students’ learning using Zull’s learning cycle. The
object of the research was students’ learning activities in year 7, learning
‘if clauses’ in English lessons. 9 students participated in the research. The
scheme included 3 lessons according to scheduled program, test and 3
additional lessons (10min. each) according to Zull learning cycle.

The research results revealed that the results of the students (especi-
ally those whose achievements are lower) improved. For the ones who
were not confident, this cycle gave more confidence, they asked what was
unclear more frequently, they were interested and learned better. It gi-
ves us hope and raises questions for further research: why this cycle was
helpful for some students and for others it was not. According to the stu-
dy, it seems that learning outcomes can be determined not only by brain
function but also by the child’s motivation and learning skills.

Keywords: teaching / learning, Zull learning cycle, practical action re-
search.
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MUSICAL NON-FORMAL EDUCATION IN LITHUANIA,
LATVIA AND POLAND: AN ETHNO-CULTURAL VIEW
Vida Palubinskienée, Vaiva Jucevicittée-Bartkeviciené,
Lithuanian University of Educational Sciences

Non-formal education as a promising form of education could integrate
various (musical, ethno-cultural, etc.) activities. Ethnic culture is the ba-
sis of nation’s existence; it is very important in the process of perceiving
our identity, cherishing the national values of our own and other cultures.
Ethnic musical ensembles in this context creates conditions for inheriting
traditional values and easier communication between younger and older
generation; as also for development of different competences during yo-
uth’s studies in schools of higher education. The research analyses the
Lithuanian, Latvian and Polish higher school youth’s approach to music
performance in ethno-cultural ensembles.

This determines the research problem, which can be formulated throu-
gh the questions: could young people grasp the value of the ethno-cultural
musical ensembles; which factors of participation in this form of non-for-
mal education are the most important for them; what opportunities for
the youth do these activities bring?

The aim of the research: to reveal the experience in non-formal music
education — ethno-cultural ensembles accumulated by higher education
schools in the neighbouring countries.

Methods of collecting the research data: the theoretical analysis invol-
ved the scientific literature and documents; a qualitative study was con-
ducted in three countries — Lithuania, Latvia and Poland. The researchers
by themselves participated in the process of information obtaining. A qu-
estionnaire (open-ended questions, presented in the Lithuanian, English
and Polish languages) was employed to gather data. The participants of
the study were students and teachers of higher education institutions
(N=15). A qualitative content analysis was applied in the processing of
data (multiple readings of a transcribed text, distinguished keywords, de-
termination of categories and subcategories, interpretation of them).

The main results: the youth from all three countries has especially hi-
ghlighted the educational value of ethno-cultural musical activities. The
data analysis guided to distinguish the basic needs of young people in
non-formal ethno-cultural music education: artistic expression, knowled-
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ge, patriotism, communication and fun (pleasure). Results of research
showed that young people prefer ethno-cultural music education because
of the possibility to experience positive feelings and fully express them-
selves in various activities. Non-formal music education in the field of eth-
no-culture (teachers’ approach) promotes young people’s intercultural di-
alogue, develops tolerance, helps to preserve ethnic and cultural identity.

This research is a part of a scientific priority long term research pro-
gram “Non-formal Education of Children, Youth and Adults” of Lithuanian
University of Educational Sciences.

Keywords: non-formal education, ethno-cultural education, music
education, adults’ learning, higher education.

WAYS ENGLISH LANGUAGE TEACHERS ENGAGE IN RESEARCH
Ernesta Stankevic, Lithuanian University of Educational Sciences

In recent years it has been recognized by numerous scholars that tea-
cher research has the potential to be a powerful transformative force in
the professional development of teachers in general (Cochran-Smith & Ly-
tle, 1993; Lankshear & Knobel, 2004) and language teachers in particular
(Burns, 2005; Borg, 2009, 2013). However, teacher research still remains a
minority activity in the field of language teaching. Following Borg (2009),
teacher research engagement has two dimensions: using research main-
ly through reading publications, and doing research. According to Borg
(2013) an important element in promoting teacher research engagement
needs to be an understanding of how the term ‘research’ is conceptua-
lized. The present work provides insights into this issue by exploring the
kinds of activities which the English language teachers recognize as rese-
arch and the criteria they refer to in making judgements about the quality
of research.

The respondents were 226 English language teachers working in diffe-
rent comprehensive schools in Lithuania. The questionnaire consisted of
two parts. In the first part the respondents were asked to rank the given
activities as corresponding to their understanding of teacher research or
not. The activities were grouped into the three categories: activities re-
lated to doing and reading research; activities related to everyday class
activities and reflective practice and activities that related to other forms
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of professional development than research. The answers showed that
only about a half of the respondents considered educational academic
research as a form of research suitable for language teachers. The majori-
ty of teachers singled out such everyday teacher activities as preparation
of tests, prepeartion for lessons and thinking about their own teaching
as forms of teacher research. Also the majority of teachers admitted that
they prefer other forms of professional development than research. In
the second part of the survey the teachers were asked to evaluate and
comment on the twelve scenarios to what extent they felt each was re-
search. The English language teachers were likely to consider such acti-
vities as the pedagogically oriented evaluations of teaching and learning
strategies, materials and learning outcomes and forms of ‘good practice’
involving reflective teaching as forms of teacher research. In order to de-
mocratize education, foreign language teachers should be encouraged to
get interested and develop their understanding of teacher research which
should encourage them to get invloved in a more systematic inquiry of
their practice.
Keywords: teacher research, ways of teacher research engagement.
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Leidinyje pateikiamos teigiamai recenzuotos moksliniy pranesimy santraukos.
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