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JVADAS

Pastaruoju metu Lietuvoje daug diskutuojama aukstojo mokslo reformos
klausimais. Siame kontekste tampa svarbus edukologijos mokslas, nes vyks-
ta diskusijos dél mokytojy rengimo koncepcijos. Atsizvelgiant i tokig situa-
cija mokslo straipsniy leidinyje ,,Mokslu grjsto $vietimo link™ nagrinéjamos
problemos dabartiniu metu yra labai aktualios. Galima drgsiai teigti, jog visi
norime kokybés visose Lietuvos Svietimo srityse. Tik iki §iol tariamés, o daz-
niausiai taip ir liekame nesusitare, kokiais kriterijais vadovaudamiesi nori-
mg kokybe matuosime, kaip ir kada remsimés mokslo duomenimis, mokslu
gristais faktais. Lietuvoje mokslu grjsta Svietimo politika yra daugiau tikslas
nei realybé, taciau tikimés, kad $is mokslo leidinys padés $vietimo politikos ir
praktikos sprendimus grjsti mokslo pasiekimais.

Mokslo straipsniy rinkinj sudaro 21 Lietuvos ir uzsienio mokslininky
straipsnis. Juose analizuojamos i§ esmés visuminj edukologijos tyrimy lau-
kg apimancios mokslinés problemos. Straipsniai parengti pranesimy, skaity-
ty 2015 m. spalio 15 d. vykusios konferencijos ,,Mokslu grjsto $vietimo link"
pagrindu. Mokslo straipsniy leidinys suskirstytas j penkis integralius, vienas
kitg papildancius skyrius. Visi leidinyje pateikti mokslo darbai buvo atrinkti
remiantis dvigubo aklojo recenzavimo isvadomis. Darbams recenzuoti buvo
sudaryta tarptautiné mokslininky grupé is trylikos valstybiy (zr. Patariamo-
sios mokslinés tarybos nariy sarasg). Kiekvieng straipsnj skaité ne maziau kaip
trys recenzentai, o publikuojamas darbas yra jvertintas ne maziau kaip dviejy
teigiamy recenziju.

Leidinio pirmajame skyriuje ,,Svietimo politika: kaip pasiekti tai, dél ko
esame susitare?“ Rimantas Zelvys dalijasi jzvalgomis, kaip Vidurio ir Ryty Eu-
ropoje transformuojama mokytojy rengimo politika, kaip ir dél kokiy prie-
zasciy pasikeité mokytojy darbo situacija, kas ir kur turéty rengti mokytojus
ateiciai. Ramuté Bruzgeleviciené plétoja $vietimo politikos tema, kaip daryti
sisteminius poky¢ius, projekty didaktika jtvirtinant kaip humanistinés para-
digmos $vietimo sistemoje priemone. Kestutis Trakselys ir Ona Monkeviciené
analizuoja, kokig socialinés atskirties raiska mokiniai mato mokyklos kon-
tekste, kaip mokykloje jauciasi socialiai remtini vaikai, su kokiomis problemo-
mis jie susiduria, kaip jas reikéty spresti. Linas JaSinauskas atskleidzia Lietuvos
$vietimo raidos istorijg, pateikdamas soviety okupacijos metais atliktus darbus
ir nubrézdamas naujy tyrinéjimy perspektyvas.

MOKSLU GRJSTO SVIETIMO LINK



10

IVADAS

Antrajame leidinio skyriuje ,,Mokytojy ugdymas: kaip rengiame mokyto-
ja profesijai?“ Laima Abromaitiené ir Viktorija Juskaité gvildena technostreso
problema, teigdamos, kad technostresas yra vienas i§ pedagogy profesinio per-
degimo veiksniy, dalijasi jzvalgomis, kokiais pozymiais pasireiskia informa-
ciniy komunikaciniy technologijy naudojimo klittys. Biruté Petkeviciené ir
Nijolé Cibulskaité savo straipsnyje aptaria tyrimo rezultatus, atskleidZiancius,
kokias profesinio pasirengimo kompetencijas buisimieji geografijos mokyto-
jai plétoja pedagoginés praktikos metu, kas jiems sekasi geriausiai, o kokius
gebéjimus dar reikia tobulinti. Dalia Survutaité ir Snieguolé Vaicekauskiené
analizuoja Lietuvos pedagogy kvalifikacijos ir ugdomosios veiklos paraleles.

Treciajame moksly straipsnio rinkinio skyriuje ,,Bendroji didaktika: kaip
priimame nudienos i$sukius?“ daug démesio skiriama aktualiai pradinio ug-
dymo didaktikos problematikai. Daiva Jakavonyté-Stagkuviené dalijasi Svei-
carijos patirtimi, kokiais budais reikéty integruoti kalby ugdymo gebéjimus
mokantis kity dalyky. Vaiva Schoroskiené atlieka lietuviy kalbos vadovéliy
analize, iSrySkindama skaitytojo ugdymo strategijas. Nadia Venskuviené, ana-
lizuodama aukstesniojo lygio mastymo gebéjimy ugdyma, aprasyta gimtosios
kalbos bendrojoje programoje, pateikia Lietuvos ir Anglijos dokumenty lygi-
namajg analize. Ausra Zemguliené brézia Lietuvos pradinio ugdymo pasau-
lio pazinimo bendrosios programos atnaujinimo gaires, pateikdama jzvalgas,
kaip turéty buti ugdomi 4 klasés mokiniy istorinio laiko tékmés supratimo
gebéjimai. Svetozaras Posticius pateikia tyrimo apie Amerikos filmy poveikj
mokantis angly kalbos rezultatus. Vida Gudzinskien¢ ir Sigita Burvyté aptaria
paaugliy pozityvios socializacijos stoka kaip prielaida jy agresijai. Daiva Pen-
kauskiené inovatyviu zvilgsniu analizuoja provokatyvaus mokymosi situacijas
universitetinése studijose.

Ketvirtajame leidinio skyriuje ,Jtraukusis ugdymas: kelias tinkamas, bet
kaip juo eiti?“ Jolanta Baran ir Danuta Baraniewicz pristato jtraukiojo ugdymo
misijg ir esamg situacijg Lenkijoje. Alvyra Galkiené analizuoja, kokig patirtj
turi mokytojai ir ugdymo nesékme patyrusiy mokiniy tévai, kokius vaidmenis
turéty atlikti pedagogai, kad buity sékmingai jgyvendinti kiekvieno mokinio
individualis tikslai. Violeta Gevorgianiené ir Biruté Svedaité-Sakalauskeé kelia
klausimg, ar studentai mokosi to, ko yra mokomi; kaip dera jy jgyjamos kom-
petencijos ir dalyko tikslai.

Paskutiniame, penktajame, moksly straipsnio rinkinio skyriuje ,,Neforma-
lusis Svietimas: koks, kada ir kodél?“ Ramuté Gaucaité, Evelina Aliskevicia-

MOKSLU GR]JSTO SVIETIMO LINK



IVADAS

té ir Ausra Kazlauskiené aptaria jaunimo neformalaus patirtinio ugdymo(si)
galimybes bioedukacinéje aplinkoje. Vaiva Juceviciuté-Bartkeviciené ir Vaiva
Krisc¢iokaityté pristato vaiky vokalinés dziazo studijos atvejo tyrimg. Daiga
Kalnina pateikia tyrimo rezultatus, rodancius, kaip ugdyti karjeros projekta-
vimo gebéjimus dalyvaujant socialiniame mokyklos gyvenime. Jalena Zasce-
rinska, Natalia Andreeva, Mihailsas Zasc¢erinskis, Ludmila Aleksejeva ir Olga
Glonina dalijasi lyginamosios analizés rezultatais, kaip ugdomi suaugusiyjy
elektroninio mokymosi gebéjimai neformaliame kontekste.

Viliameés, kad skaitytojai $iame leidinyje ras naudingy minciy / pasialymuy,
kaip galima naujai grjsti $vietimo politikos ir ugdymo praktikos sprendimus,
bei galés pasisemti naujy idéjy tolesniems tyrimams, apie kuriuos isgirsime
basimose ,,Mokslu grjsto $vietimo link® konferencijose.

Daiva Jakavonyteé-Staskuviené,
Emilija Sakadolskiené,

Lietuvos edukologijos universiteto
Edukaciniy tyrimy institutas
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INTRODUCTION

Issues of higher education reform have been at the centre of considerable dis-
cussions in Lithuania lately. Discussions regarding conceptions of teacher ed-
ucation have also increased. In this context educational science acquires rele-
vance and the issues addressed in this collection of research articles “Towards
Research-Based Education” are of great relevance. It is safe to assume that we all
seek quality in all spheres of Lithuanian education. Unfortunately, we have been
negotiating and most frequently have failed to agree upon the criteria to be used
to measure the targeted quality — how and when to rely on research data and
research-based facts. Research-based educational policy-making is an objective
rather than a reality in Lithuania. We hope that this research publication will
contribute to substantiation of decisions in educational policy and practice.

The collection consists of 21 articles by Lithuanian and foreign researchers
who analyse problems that embrace a wide spectrum in the field of education-
al inquiry. The articles have been prepared on the basis of presentations made
at the conference “Towards Research-Based Education” held on 15 October
2015. The collection is divided into five complementary chapters. All of the
articles in this volume have been selected based on the conclusions of dou-
ble-blind reviews. A special international group of researchers from thirteen
countries was formed to review the articles (see: The List of the Scientific Ad-
visory Board). Each article has been read by at least three reviewers and all the
published articles have received at least two positive reviews.

In the first chapter, “Education policy: How can we accomplish what we
have agreed upon?” Rimantas Zelvys shares his insights on how teacher edu-
cation policy has been transformed in Central and Eastern Europe, how and
why the teacher’s work situation has changed, and which institutions should
prepare teachers for the future. Ramuté Bruzgeleviciené elaborates on the is-
sue of educational policy, discusses how to introduce systemic changes, estab-
lishing project didactics as a means of implementing a humanistic paradigm
in the educational system. Kestutis Trakselys and Ona Monkeviciené analyse
what manifestations of social exclusion school learners identify in the school
context, how socially disadvantaged learners feel at school, what problems
they encounter, and how the latter should be addressed. Linas Jasinauskas de-
liberates the history of Lithuanian education, presenting works written in the
period of soviet occupation and establishing new research perspectives.

TOWARDS RESEARCH-BASED EDUCATION
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In the second chapter “Teacher education: How do we prepare for the pro-
fession?” Laima Abromaitiené and Viktorija Juskaité focus on the problem of
technostress, a factor in teachers’ professional burnout. They also share in-
sights about characteristic challenges that impede application of information
communication technologies. Biruté Petkeviciené and Nijolé Cibulskaité dis-
cuss the results of research, which reveals what professional competencies are
developed by prospective geography teachers during their student teaching
practice, which are developed best, and which have to be improved. Dalia Sur-
vutaité and Snieguolé Vaicekauskiené analyse parallels between teacher quali-
fication and educational activities in Lithuania.

The third chapter “General didactics: How do we face contemporary chal-
lenges?” particularly emphasises relevant problems of primary education di-
dactics. Daiva Jakavonyté-Staskuviené shares experiences gathered in Switzer-
land about integrating language education skills while learning other study
subjects. Vaiva Schoroskiené conducts an analysis of Lithuanian language
textbooks, highlighting reader development strategies. Analysing develop-
ment of higher order thinking skills, described in the general language arts
curriculum, Nadia Venskuviené presents a comparative analysis of documents
from Lithuania and England. Ausra Zemguliené introduces guidelines for re-
newal of the general primary education curriculum concerning social studies
in Lithuania through development of 4th formers’ understanding the flow of
time. Svetozar Posti¢ presents results of research on the influence of Ameri-
can films in English language learning. Vida Gudzinskiené and Sigita Burvyté
discuss the lack of positive socialisation of adolescents as a factor in increased
aggression. Daiva Penkauskiené analyses provocative learning situations in
university studies from an innovative perspective.

In the fourth chapter “Inclusive education: We're on the right road, but how
do we proceed?” Jolanta Baran and Danuta Baraniewicz present the mission of
inclusive education and its current situation in Poland. Alvyra Galkiené anal-
yses the experiences of teachers and parents of children who have experienced
educational failure; what roles should be assumed by teachers to successfully
pursue the individual goals of every learner. Violeta Gevorgianiené and Biruté
Svedaité-Sakalauské ask whether students learn what they are taught and how
the acquired competencies and the aims of the studied subject conform.

In the final fifth chapter “Non-formal education: What, when, and why?”
Ramuté Gaucaité, Evelina Aliskevic¢iaté and Ausra Kazlauskiené discuss pos-
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sibilities of non-formal experiential education of young people in a bio-edu-
cational environment. Vaiva Juceviciatée-Bartkevic¢iené and Vaiva Krisc¢ioka-
ityté present a case study from a children’s vocal jazz studio. Daiga Kalnina
introduces research results, which show how to develop skills of career design
through active engagement in school social life. Jalena Zascerinska, Natalia
Andreeva, Mihails Zascerinskis, Ludmila Aleksejeva and Olga Glonina share
results from a comparative study of how adult electronic learning is developed
in a non-formal context.

We do hope that the readers of this publication will find useful ideas
and suggestions for substantiating educational policy and practice in a new
way and will be inspired for research to be presented at future “Towards Re-
search-Based Education” conferences.

Daiva Jakavonyteé-Staskuviené,

Emilija Sakadolskiené,

Educational Research Institute of the
Lithuanian University of Educational Sciences
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TRANSFORMATIONS OF TEACHER EDUCATION
POLICY IN CENTRAL AND EASTERN EUROPE

RIMANTAS ZELVYS

Vilnius University, LITHUANIA, e-mail rimantas.zelvys@fsf.vu.lt

Abstract. Twenty years have passed since the fall of the Communist regimes
in Central and Eastern Europe. There have been many changes in all spheres
of social life, including education and teacher preparation. As in many other
fields of education, teacher education policy also underwent a series of trans-
formations. In order to understand the nature of these transformations, reflec-
tion on the Soviet period is necessary. During the Communist era the teaching
profession was not considered to be of a very high social status. However, in
spite of moderate salaries and relatively low status, a number of advantages
made the teaching career a rather attractive option for some young people.
The fall of the Communist regimes marked a new era in teacher preparation.
The policy of the newly formed Central and Eastern European governments
towards teacher education reflected a number of new directions: deideologisa-
tion, demonopolisation, decentralisation, demythologisation, diversification,
marketisation, internationalisation, etc. In post-Communist society the job of
a teacher did not become more prestigious or better paid. In fact, it has beco-
me much more complicated due to changes in school curriculum, behaviour
of students and the development of information technology. However, at the
same time the job of a teacher has become more rewarding. Teacher education
in the region is currently standing at a crossroads. Due to the demographic
crisis and growing emigration the number of school age children is falling. Po-
licymakers need to get clear answers to a series of questions concerning essen-
tial teacher preparation issues. How many teachers do we need? Where should
we prepare them: in schools of education within classical universities, or in
specialised institutions of teacher education? Shall we raise the standards for
candidates or lower them? There are different options available for policyma-
kers, and practitioners of teacher education are eager to know which options
will be chosen in order to foresee the scope and nature of teacher education in
the future.

Keywords: education policy, teacher education, Central and Eastern Europe.
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TRANSFORMATIONS OF TEACHER EDUCATION POLICY IN CENTRAL AND EASTERN EUROPE

Introduction

The events of 1989-1991, when the Communist systems in Central and Eastern
Europe collapsed and the iron curtain between the East and the West fell, even-
tually become the object of studies for historians. Twenty five years seem to be
a sufficient period for rational evaluation of hopes and expectations related to this
historical event. There have been many changes in all spheres of social life, inclu-
ding education and teacher preparation. As in many other fields of education, tea-
cher education policy underwent a series of transformations. The problem is that
throughout these years there have been different conceptions and approaches to
teacher education and the role of the teaching profession. The aim of this study is to
review the transformations and reflect on the current state of the post-Communist
systems of teacher education. The object of the study is transformation of teacher
education in Central and Eastern Europe. The methods of the study are analysis of
documents, which define the teacher preparation practices, research literature on
educational changes in the former Soviet Union and Central / Eastern Europe, re-
flections and insights on teaching practice, gained from encounters with educators
during the teacher preparation courses, seminars and implementation of projects.

The Soviet period of teacher education

For a better understanding of the current situation in Central and Eastern
European education, a historical review should start with a description of the
Soviet approach towards teacher training. The teaching profession during the
Communist era was not considered to be of a very high social status. Teachers
were underpaid and often complained about difficult work conditions. In Li-
thuania they loved to refer with nostalgia to pre-Soviet times when, according
to their understanding, teachers were respected and considered a part of the
local elite, both in the urban regions and in the countryside. While referring to
the pre-Soviet past they usually did not take into account that in those days the
educational sector was small and there were few professionals working in this
field. The Soviet period marked the beginning of mass education, and the in-
troduction of compulsory basic, and, later, secondary education that led to the
marked growth of the teaching corps. More and more teachers were trained in
specialised teacher training institutions - pedagogical schools and institutes —
which were considered to be less prestigious educational establishments than
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classical universities. The academic staff of these institutions also felt somehow
inferior to their academic colleagues from classical universities. However, se-
condary school graduates often preferred to opt for a teaching profession and
chose pedagogical institutes as their Alma Mater. Many young people, predo-
minantly women who were raised in working class or agrarian families chose
a teaching profession as an opportunity to climb the social ladder and become
“white collar” workers. In this respect the policy of mass secondary education
contributed to the enlargement of the Soviet lower middle class. The change of
social status was somehow assured by the existing system of appointments to
places of employment after graduation. After graduates acquired the qualifi-
cations for the teaching profession, they were appointed as teachers to primary
and secondary educational institutions. All this, in spite of moderate salaries
and relatively low status of the profession, made the teaching career a rather
attractive option for some young people. However, education in the Soviet sys-
tem, besides other roles, also played an important ideological role. In official
Communist party documents teachers were described as “warriors fighting
for the ultimate victory of Communism” (Zelvys, 2003, 31). The ideological
indoctrination of the would-be teachers was considered to be an important
aspect of teacher training and was closely monitored by the Communist party
(Szebenyi, 1992). This resulted in a relatively large proportion of ideological-
ly-oriented study courses and strictly centralised control (Anweiler, 1992). For
example, in the Soviet Union 50 % of the content of courses “was devoted to
the ideological and political education where Marxist-Leninist ideology and
Communist party achievements were emphasized” (Joldoshalieva, 2006, 789).
In private conversations the would-be teachers complained about this heavy
ideological burden, but usually accepted this as an inevitable consequence of
their professional choice. Teachers of pedagogy, especially those specialising
in the theory of Communist upbringing, often managed to make a rather swift
academic career for ideological reasons; on the other hand, representatives
of other academic domains treated pedagogy as a rather “suspicious” science
where ideology prevailed over scientific reasons and arguments.

Post-Communist transformations in teacher education

The fall of Communist regimes marked a new era in the domain of teacher
education. The policies of the newly formed Central and Eastern European go-
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vernments towards teacher preparation reflected a number of new directions.
Some policy decisions were taken rather quickly and were more visible, while
others were implemented more slowly and not always recognised and appre-
ciated by society at large. Usually the first and most visible political steps in
most post-Communist countries were related to getting rid of the ideological
burden in educational science.

Deideologisation. After the fall of Communist regimes teacher preparation
programmes soon rejected former ideological contents. New courses, hardly
imaginable during the Soviet era, replaced old study disciplines like the Theo-
ry of Communist Upbringing. The would-be educators in teacher preparation
institutions eventually started to study new subjects. i. e. Comparative Edu-
cation, Philosophy of Education, Education Management, Education Policy,
etc. Changes in curriculum imposed new requirements for teacher educators.
Many former specialists of communist upbringing had to change the contents
of their courses and quickly acquire new skills and knowledge or were forced
to leave the teacher preparation institutions.

Demonopolisation. The state monopoly also came to an end with the co-
llapse of the previous system. Non-state higher educational institutions were
established in most of the countries of Central and Eastern Europe, offering a
wide range of study programmes, including initial teacher education studies.
The ministries of education retained some regulating functions for non-state
educational institutions; however, relatively wide autonomy marked the end of
state domination.

Decentralisation. The centralised regulation of teacher preparation curri-
cula came to an end and thus gave the right to higher educational institutions
to develop programmes of their own. A rather broad framework of qualifi-
cation requirements still remained as a set of landmarks for teacher educati-
on, which, nonetheless, left enough space for teacher education institutions
to update and tailor the teacher education programmes offered to students.
Decentralisation of teacher education curriculum had a twofold effect: on one
side, the loss of centralised state control provided an opportunity to offer al-
ternative models of teacher education; on the other, conservative institutions
of teacher education could use their newly gained autonomy for securing tra-
ditional curricula and teacher education practices.

However, the new era also brought new disappointments. Contrary to
the expectations of the educational community and the rhetoric of politi-
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cians regarding the importance of education in the modern age, the social
status of teachers did not improve. Great hopes of returning the pre-Soviet
situation of high status and prestige of the teaching profession did not come
true. According to Kalvaitis (1995), in Soviet times the work of a teacher was
not sufficiently rewarded, but now the situation became even worse. Ackno-
wledgement of the disillusionment in tandem with post-Soviet reality mar-
ked a new trend:

Demythologisation. Teachers soon came to the understanding that the
“good old times” will never return. Quite the opposite, new fields of activi-
ties in a post-Communist world soon opened up, such as establishing private
business or starting a political career, which attracted a certain portion of po-
tential as well as in-service teachers. Expansion of the higher education sec-
tor also provided additional opportunities for prospective students to opt for
more popular study programmes like economics, management or law. Edu-
cation policy of the new government in many countries was aimed mainly
at reforming the sector of secondary education, namely, updating curricula
and teaching materials, and to a certain extent — in-service education, while
initial teacher education as an integral part of tertiary education was not con-
sidered to be a matter of the utmost importance. In Lithuania, for example,
where the first non-Communist government started to operate in the spring
of 1990, the first working group for reforming initial teacher education was
appointed by the Ministry of Education almost a decade later — in the fall
of 1999 (Lietuvos Respublikos $vietimo ir mokslo ministerija, 2004). Similar
tendencies were observed in other post-Communist countries. For example,
Walterova (2010) notes, that in the Czech Republic the school environment has
changed more quickly than teacher education was able to respond. Since 1989
numerous policy proclamations, documents and prospects focused on edu-
cation transformation. However, questions concerning teacher education were
almost entirely avoided. Psifidou (2010) points out that in Bulgaria reforms
in higher education did not follow the same speed as reforms taking place in
compulsory and upper secondary education. In this respect those working in
the field of education had to realizse that even within the educational sector
initial teacher education is evidently not among the priorities.

Establishment of non-university higher educational institutions, the start
of the Bologna process and the introduction of Bachelor and Masters levels of
studies introduced still another new aspect of teacher education policy:
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Diversification. The process of diversification in higher education inevita-
bly raised the question of different approaches towards acquiring the qualifi-
cation of teacher. At least in Lithuania there were several attempts to reorga-
nise the system of teacher education by linking the teaching professions with
certain levels of studies, for example, the working group for reforming initial
teacher education suggested that pre-school and primary teachers education
should be limited to non-university education, subject teachers should acqu-
ire the university Bachelor degree, and the upper-secondary or gymnasium
teachers — Masters degree (Lietuvos Respublikos Svietimo ir mokslo minis-
terija, 2004) . There were also attempts to make acquisition of a Masters de-
gree a necessary precondition for applying for the positions of school principal
or assistant pricipal. At least several post-communist countries, for example,
Hungary, eventually decided that a Masters degree is required in order to get
a teacher qualification (Holik, 2010).

Cost-effectiveness. Cost-effectiveness of teacher education was evidently
not a central issue during Soviet times. The demand for a teaching force was
the main criteria while making decisions concerning teacher education ins-
titutions, and not the expenses related to education. Post-communist reality
forced policy makers to start counting the costs of preparing teachers. All po-
licy decisions concerning teacher education, besides logical arguments, now
also have a financial aspect. Lower levels of studies and shorter study time
(for example, non-university — three years, university Bachelor - four years,
Master — two years of studies in Lithuania) require less funding for teacher
education programmes. National policy makers are fully aware that limiting
preschool and primary teacher education to non-university studies decreases
the cost of teacher education, while an obligatory Masters degree for upper se-
condary teachers would increase the costs. Financial questions are not solved
easily due to the conflicting interests of different groups of stakeholders - in
this case, the Ministry of Education and Science, universities and colleges, te-
acher unions and other professional organisations, etc. No wonder that after
long and sometimes heated discussions these plans were not carried out and
presently all kinds of higher education institutions train all types of teachers.

Another new shift in teacher education policy, which was hardly imagina-
ble during Soviet times, but appeared to be very typical in post-Communist
society was commercialisation of teacher education.
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Marketisation. Introducing market forces in higher education was con-
sidered one of the undisputable features of Westernisation and gained mo-
mentum practically in all countries of Central and Eastern Europe (Tomusk,
1998). Free market and open society were two important symbols which in
post-Communist world are still accepted unconditionally and, quite often,
uncritically, because the questioning of the market orientation of higher edu-
cation, according to Kwiek (2001), would mean the questioning of the very es-
sence of post-1989 social aspirations. The fee-paying higher education student
was a new phenomenon unheard of during the Soviet times. Introduction of
tuition fees was one of the first attributes of market approach in post-Commu-
nist higher education. The percentage of fee-paying students during the first
post-Communist decade steadily increased. The same tendency can be obser-
ved nowadays. Lithuanian statistical data could serve in this respect as a typi-
cal example. In the study year 2014-2015 approximately half of the university
students, namely, 54,5 % Bachelor students and 48,8 % Masters students paid
tuition fees for their studies (Lietuvos statistikos departamentas, 2015).

Teacher education institutions did not gain much benefit from this shift
towards the marketisation of higher education. The newly emerging higher
education market offered more attractive options at similar costs to prospec-
tive students. We must admit that during the last two decades institutions of
higher education managed to recruit tuition-paying students to the teacher
education programmes; however, with the decrease in the general number of
young people coming to tertiary education and opening possibilities of more
prestigious studies both within the country and abroad, the task of attracting
tuition-paying students to teacher education programmes becomes increasin-
gly difficult. While technical universities may compensate the loss of paying
students by expanding its cooperation with business and industry and thus
earning additional income, pedagogical universities have rather limited possi-
bilities of generating income other than student fees.

Internationalisation. Soviet society was a relatively closed society, isolated
in a rather effective way from the rest of the world. The “iron curtain” was an
exact description of the communication barriers imposed on the people by
the Soviet regime. Both students and teachers at teacher education institutions
had rather limited knowledge of teacher education abroad. There were pos-
sibilities, although limited, to visit other countries of the Communist world.
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However, teacher education systems in all these countries were very similar.
The international dimension in teacher education revealed itself only during
courses on the History of Education or Comparative Education; and quite
often the knowledge was restricted to a general critique of Western systems of
education.

The fall of the iron curtain meant a radical shift towards internationali-
sation of education. Internationalisation, as well as marketisation, plays an
important role in education policy of post-communist countries because of its
symbolic meaning of reunification with the rest of the world. Universities and
colleges are encouraged to develop cooperation with their partners abroad,
and the international dimension became an important criterion for evaluation
and rating of educational institutions. Internationalisation of teacher educati-
on manifests itself in very different forms:

o in curriculum by introducing an international dimension in most tea-

cher education courses;

o in structure by introducing teacher education schemes and models

practiced in other countries;

o in the degree system by introducing Bachelor and Master degrees;

o in credit accumulation system by introducing ECTS;

o in student exchange programmes;

o in teacher exchange programmes;

« in joint research projects, international networks, international confe-

rences, etc.

The process of internationalisation, besides its undisputable advantages,
also poses new problems and challenges. One of the most contradictory out-
comes of internationalisation in the academic sphere is the increasing number
of students choosing foreign universities instead of the national ones. Many of
these students, especially with Masters and Doctoral degrees, prefer to stay in
the country of their graduation. Many Central and Eastern European coun-
tries experience a “brain drain”. The “brain drain” of university teachers, tho-
ugh not as radical, is also taking place. Internationalisation stimulates inter-
national research and international publications, which are usually published
in English, thus making national scientific language and, respectively, national
scientific journals redundant. However, when compared with Soviet times of
isolation and strict ideological control, the world without the “iron curtains”
looks much more attractive and promising.
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Lessons to be learned

In public debates we often hear that teacher education has not changed much
since Soviet times. After listening to arguments we can understand and accept
many of the critical remarks voiced by the discontented part of society. In par-
ticular, we have to admit that the old heritage of teacher education structures
and methods still has a substantial impact on current teacher education in
Central and Eastern Europe. In most countries of the region reforms of initi-
al teacher education started later and were slower than in other segments of
education. We should also agree that the core subjects taught to students du-
ring their teacher education studies remain more or less the same. We have to
admit that theory still prevails over practice and students need more practical
education, especially in university teacher education programmes. The atmos-
phere in schools and conditions of work, according to the opinion of most of
the teachers, has not improvee or has even become worse.

However, the policy trends mentioned above demonstrate that, in spite of evi-
dent resistance and inertia, there were changes in the domain of teacher education
and that these changes were rather significant. Perhaps most of the changes are not
so easy to detect by those not directly involved in teacher education. Alumni, who
happen to visit their Alma Mater, keep saying: “Look, the buildings are the same
and most of the professors are the same!” However, these superficial observations
do not diminish the overall importance of changes for further development of the
educational sector. New curricula, significant political-administrative, legal and
structural reforms in education during the twenty years of post-Communist de-
velopment require new kinds of teachers with different competences than those
that were instilled during Soviet times. The competence-based approach to study
programmes, introduced as an integral part of the Bologna process, forces teacher
educators to rethink the aims and objectives of initial teacher education and refor-
mulate the learning outcomes to be achieved. One of the priority issues for teacher
educators is to promote these reforms and to make the wider society familiar with
the changing nature of teacher education.

Conclusions

Teacher education policy during the twenty years of post-Communist develop-
ments demonstrated a series of new trends, unheard of or hardly imaginable
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during Soviet times. Some of these trends were more fruitful and rewarding,
others — more challenging and worrying. The job of the teacher did not become
more prestigious or better paid. In fact, it has become much more complicated
due to changes in school curricula, behaviour of students and development
of information technologies. However, at the same time the job of a teacher
became more rewarding: teachers were liberated from ideological burdens,
there are possibilities of traveling and sharing international experience, wider
possibilities of applying teaching skills due to development of lifelong learning
and adult education. Within the context of economical difficulties and growing
unemployment the teaching profession offers relative stability and predictabili-
ty of a professional career. Teachers keep complaining, but they were also com-
plaining during Soviet times. When they reach retirement age, they usually do
not want to leave school and the job they were complaining about.

However, the current situation gives sound reasons to worry about the fu-
ture of the teaching profession. We must admit that teacher education in the
region is currently standing at a crossroad. Due to the continuing demographic
crisis and growing emigration from Central and Eastern Europe to the more
prosperous members of the European Union, the number of school age chil-
dren in the region is falling. For example, in Lithuania the number of students
in general secondary schools has fallen from 539,000 in the 2005-2006 school
year to 346,000 in 2014-2015 (Lietuvos statistikos departamentas, 2015). Tea-
cher educators need to get clear answers to a series of questions concerning es-
sential teacher education issues. The nature of the answers will to a large extent
predetermine the future of teacher education activities. How many teachers do
we need? Do we need to cut the numbers radically in response to the current
negative demographic changes, or should we consider a more long-term pers-
pective? Where should we prepare the students: in schools of education wi-
thin classical universities, or in specialised institutions of teacher education?
In other words, should we focus on further professionalisation of teachers by
developing specific competences or should we provide the would-be teachers
with more universal generic skills and knowledge? Shall we raise the standards
for candidates or lower them, having in mind the relatively low attractiveness
of the teaching profession? There are different options available for policyma-
kers, and practitioners of teacher education are eager to know which options
will be chosen in order to foresee the scope and nature of teacher education in
the future.
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UGDYMO KAITOS PROJEKTU DIDAKTIKOS,

KAIP HUMANISTINES PARADIGMOS ITVIRTINIMO
SVIETIMO SISTEMOJE PRIEMONES, SISTEMINIO
PANAUDOJIMO PERSPEKTYVA

RAMUTE BRUZGELEVICIENE

Lietuvos edukologijos universitetas, LIETUVA, el. pastas ramute.bruzgeleviciene@leu.lt

Santrauka. Straipsnis — didaktikos temos Lietuvos $vietimo sistemoje testinés
analizés, kurig nuosekliai atlieka tyréja, vienas i§ etapy. Straipsnyje analizuoja-
ma problema, kaip sustiprinti ugdymo kaitos projekty kuriamos didaktikos -
humanistinés ugdymo paradigmos jtvirtinimo $vietimo sistemoje priemo-
nés - sisteminio panaudojimo galimybes. Problema formuluojama remiantis
tyréjos patirtimi: Lietuvos §vietimo reformos pradzioje ugdymo paradigmos
poky¢iams, sumodeliuotiems idéjy lygmeniu, jgyvendinti nebuvo sukurta ati-
tinkama juos jtvirtinanti pedagoginé sistema, todél ugdymo praktika kaitos
pagrindo ieskojo ne moksle, nes pastarasis menkai teskatino praktikos kaita,
o daznu atveju vykdomuose ugdymo kaitos projektuose arba ugdymo kaita
reglamentuojanciuose $alies $vietimo dokumentuose. Tyrimo tikslas - anali-
zuoti, modeliuoti ugdymo kaitos projekty kuriamos didaktikos — humanisti-
nés paradigmos jtvirtinimo Svietimo sistemoje priemonés - sisteminio panau-
dojimo perspektyva.

Remiamasi kokybinio dokumentinio tyrimo strategija, taikomi analizés, ly-
ginamosios analizés, modeliavimo metodai. Lyginamosios analizés pagrindu
pateikiamos ugdymo kaitos projekty, kurianciy isbaigtas didaktikos sistemas,
s3sajos su humanistine ugdymo paradigma; analizuojama, kiek ugdymo kaitos
projekty kuriamos didaktikos — humanistinés paradigmos jtvirtinimo $vieti-
mo sistemoje priemonés — panaudojima sistemiskai palaiko $vietimo politikos
sprendimai; pateikiamas ugdymo kaitos projekty kuriamos didaktikos siste-
minio panaudojimo galimybiy teorinis modelis, moksliné diskusija.

Esminiai Zodziai: ugdymo kaitos projektai, ugdymo paradigma, didaktika,
$vietimo politika.
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Ivadas

Temos aktualumas. Lietuvos $vietimo reformos pradzioje ugdymo paradig-
mos pokyciams, idéjy lygmeniu sumodeliuotiems keisti klasikine (Foucault,
1998; Bitinas, 1998; 2000), mokslininky dar vadinamag ir kitais vardais — nor-
matyvine, moderniyjy laiky, industrine, mechanistine, poveikio, paradigma
laisvojo ugdymo humanistine, arba mokslininky vadinama interpretacine,
postmoderniy laiky, poindustrine, gyvyjy sistemy arba holistine, sgveikos (Har-
greaves, 1999; Kron, 2008; Duobliené, 2006; Senge, Cambron-McCabe, Lu-
cas, Smith, Dutton, Kleiner, A. 2006 ir kt.), paradigma, jgyvendinti nebuvo
sukurta atitinkamus poky¢ius jtvirtinanti pedagoginé sistema. Pripazintina,
kad vientisa naujos ugdymo paradigmos pedagoginé sistema Lietuvos eduko-
logijoje nesukurta ir per dvide$imt penkerius $vietimo reformos metus. Tuo
tarpu ugdymo praktikos pokyciai vyko, bet jie veikiau kilo kaitg skatinanciy
priimamy $vietimo dokumenty arba vykdyty ugdymo kaitos projekty pagrin-
du. Praktika kaitos pagrindo iesko ne moksle, nes pastarasis menkai tegali
paskatinti praktikos kaitg. Tokiame kontekste analizuojama problema: kaip
sustiprinti ugdymo kaitos projekty kuriamos didaktikos — humanistinés ug-
dymo paradigmos jtvirtinimo $vietimo sistemoje priemonés - sisteminio pa-
naudojimo galimybes.

Tyrimo objektas — bendrojo ugdymo mokyklose vykdomy ugdymo kaitos
projekty kuriamos didaktikos sisteminio panaudojimo galimybés.

Tyrimo tikslas - analizuoti, modeliuoti ugdymo kaitos projekty kuriamos
didaktikos — humanistinés paradigmos jtvirtinimo $vietimo sistemoje prie-
monés — sisteminio panaudojimo galimybes.

Tyrimo uzdaviniai:

o Pagrijsti ugdymo kaitos projekty, kurianciy isbaigtas didaktikos siste-

mas, s3sajas su humanistine ugdymo paradigma.

o Analizuoti, kaip ugdymo kaitos projekty kuriamos didaktikos panaudo-

jima sistemiskai palaiko §vietimo politikos dokumentai.

« Modeliuoti ugdymo kaitos projekty kuriamos didaktikos sisteminio pa-

naudojimo galimybes.

Remiamasi mokslininky ankstesniy tyrimy patvirtintomis teorinémis nuos-
tatomis, teminiu pagrindu skirtinomis j dvi grupes. Pirmoji susijusi su ugdy-
mo paradigmos kaita. Lietuvos $vietimo reforma vykdoma klasikinés ugdymo
paradigmos kaitos laisvojo ugdymo humanistine paradigma pagrindu (Bitinas,

MOKSLU GR]JSTO SVIETIMO LINK
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1998; 2006; Bruzgeleviciené, 2008, 2014); remiantis laisvojo ugdymo humanis-
tinei paradigmai budinga nuostata ugdant kooperuotis su asmens prigimtimi
(Bitinas, 2000); pozitriu, kad asmuo ugdosi vykstanciy interakcijy — saveikos
tarp ugdytojo ir ugdytinio pagrindu (Kron, 2008); humanistinés psichologijos
pozitriu, kad pasaulio pazinimo prielaidos kyla i§ paties asmens, jam nuolatos
siekiant realizuoti savo galias, konstruoti ir rekonstruoti savo zinias apie pasaulj
ir jas sisteminti j nuoseklesne struktiirg, suteikti prasme savo patirciai (Piaget,
2011); nedirektyvaus prasmingo mokymosi principais (Rogers, 1969); humanis-
tinei ugdymo paradigmai artima konstruktyvizmo, pirmiausia socialinio kons-
truktyvizmo, pazinimo teorija, teigiancia, jog konstruktyvizmas transformuoja
besimokantjjj: pasyvus informacijos retransliuotojas tampa aktyviu mokymosi
proceso dalyviu, visada vedami mokytojo besimokantieji aktyviai konstruoja
savo zinojima, be to, taiko savo jau turimg zinojimg ir realaus pasaulio patyrima
keldami hipotezes, tikrindami savo teorijas ir grisdami isvadas savo duomeni-
mis (Constructivism as a Paradigm for Teaching and Learning, 2004); i$ pasta-
ryjy nuostaty kylancia holistine asmens ir pasaulio samprata bei asmens galimy-
bémis tikrove pazinti holistiskai. Antroji teoriniy nuostaty teminé grupé — apie
didaktika, kuri kaip mokymo ir mokymosi teorija nagrinéja mokymo(si), stu-
dijy konteksto, tiksly ir uzdaviniy, turinio, strategijy, medijy ir priemoniy nau-
dojimo mokymo(si), studijy procese, vertinimo ir j(si)vertinimo, mokymo(si),
studijy dalyviy veiklos sritis bei kuria trejopas Zinias / teorijas: apraSomasias,
aiSkinamasias, orientuotas j veiksmingumg (Kansanen, Meri, 1999; Seel, 1999).

Tyrimo naujumas, originalumas. Tyrimui pasirenkami Lietuvos $vieti-
mo sistemoje vykdyti ugdymo kaitos projektai, tyréjy grupiy iki $iol anali-
zuoti jvairiais aspektais. Antai kritinio mgstymo ugdymo projekty grupé tirta,
analizuojant, kaip kritinio mastymo ugdymo principus integruoti j Lietuvos
bendrojo ugdymo sistemg (Indradiené, Suboc, Penkauskiené, Matonyté, 2010).
Veiksmingumo aspektu tirtas projektas Pagrindinio ugdymo pirmojo koncen-
tro (5-8 kl.) mokiniy bendryjy kompetencijy ugdymas (Ruskus, Zvirdauskas,
Mazeikiené, Naujaniené, Zvirdauskiené, Eskyté, Kazakevicius, Jakelitnas,
2010). Inovatyvumo aspektu analizuotas kirybiniy partnerysciy modeliu pa-
gristas kiirybingumo plétros projektas (Deltuva, Girgzdé, Bileviciené, Gursky-
tée, Godvadas, Gurova, Navickaité, Pauryté, Leikina, 2014). Projekty kuriamos
didaktikos pobudis, jos siejimas su ugdymo paradigma ir tolesnio jtvirtinimo
perspektyva netirtas, projektai tarpusavyje nelyginti. Todél pasirinktas tyrimo
aspektas yra naujas ir originalus.

SVIETIMO POLITIKA: KAIP PASIEKTI TAI, DEL KO ESAME SUSITARE?
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Tyrimo metodologija

Tyrimas atliekamas societariniu lygmeniu - iSbaigtas didaktines sistemas sii-
lan¢iy bendrojo ugdymo mokyklose vykdyty tarptautiniy ir nacionalinio, kurj
rémé Europos Sgjungos socialinis fondas, projekty rasytiniy dokumentiniy
Saltiniy analizé; teoriniu lygmeniu — mokslinés literatiros analizés pagrindu
formuluotos tyrimo teorinés pozicijos. Remiamasi kokybinio tyrimo strategi-
ja, dokumentinio tyrimo metodu, pasirinktas pazinimo metodas — kokybinés
turinio analizés strategija, ja atitinkantys duomeny rinkimo ir analizés me-
todai: duomenys kaupti dokumentiniy Saltiniy rinkimo metodu, laikantis jy
autentiSkumo, patikimumo, reprezentatyvumo, prasmingumo principy; duo-
meny analizei pasirinktas modelinis pozitris (Crabtree, Miller, 1992) - pras-
miniai analitiniy daliy kodai apibrézti remiantis jvade pateikiamomis teo-
rinémis nuostatomis, vaizdiné informacija kuriama pateikiant lyginamasias
lenteles, matricas.

Tyrimui pasirinktos trys dokumentiniy $altiniy grupés. Pirmoji — bendrojo
ugdymo mokyklose vykdyty tarptautiniy projekty — Kritinio mgstymo ugdy-
mas skaitant ir rasant ir i8 jo i$plétoty kity kritinio mastymo ugdymo projekty,
t. y. visos kritinio mgstymo ugdymo projekty grupés, Kiirybingumo plétra Lie-
tuvos bendrojo lavinimo mokyklose pritaikant ir jdiegiant kiirybiniy partnerys-
¢iy modelj, Europos Sgjungos socialinio fondo remiamo nacionalinio projekto
Pagrindinio ugdymo pirmojo koncentro (5-8 kl.) mokiniy esminiy kompetencijy
ugdymas - vykdymo etapai ir po jy sukurtos metodinés knygos, kiti projekty
raytiniai dokumentiniai $altiniai. Daryta prielaida, jog $ie projektai kuria is-
baigtas didaktines sistemas. Antroji grupé — $iy projekty tyrimai, atlikti jvai-
riais projekty vykdymo etapais arba projektus pabaigus. Daryta prielaida, kad
mokslininky atliktuose tyrimuose fiksuoti projekto vykdymo sunkumai, pro-
blemos ar kliuviniai yra tie probleminiai taskai, j kuriuos galéty koncentruotis
$vietimo politikos kirimo lygmeniu priimami sprendimai, pastaraisiais sie-
kiant jtvirtinti §iy projekty didaktika kaip humanistinio ugdymo paradigmos
jgyvendinimo sistemoje bada. Trecioji grupé — vadinamieji vyriausybiniai do-
kumentai (Silverman, 2006) — $vietimo politikos kiirimo lygmens dokumen-
tai, kuriuose galéty buti iSreikstas arba reglamentuotas $vietimo paradigminis
pagrindas. Remiantis kokybinio tyrimo strategija, dokumentinio tyrimo me-
todu, dokumentiniy $altiniy pirminio skaitymo etape atliktas turinio pirminis
vertinimas, spresta, ar $altinis pasirinktinas tolesnei analizei (Gerrard, 2004).
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Atrankos kriterijai — ar juose yra kuriamos didaktinés sistemos pozymiy, ar
yra pozymiy, leidzianciy sieti su humanistine ugdymo paradigma. Atrinkty
dokumentiniy $altiniy analizés tikslas — nustatyti esminius minéty vykdomy
projekty pozymius, butinus tiriamai problemai atskleisti, t. y. patvirtinti arba
paneigti, kurie pasirinkti projektai kuria i$baigtas didaktines sistemas - ar
aprépia didaktikos sritis ir kuriamy ziniy pobudj, patvirtinti arba paneigti jy
atitiktj humanistinei ugdymo paradigmai - teorinémis nuostatomis apibréz-
tiems humanistinio ugdymo paradigmos bruozams.

Tyrimo ribotumai. Analizei atrinkty dokumentiniy Saltiniy apréptis ir
ju pobudzio jvairové verté apgalvotai pasirinkti analizés vienetus (Mertens,
1998). Pavyzdziui, vien kritinio mgstymo ugdymo projekty grupei pasirinkti
dokumentiniai $altiniai — vykdant projekta sukurtos astuonios knygos, pro-
gramos. Panaudojant vadinamajj kondensavimo principa (Robson, 2004), i
dokumentiniy Saltiniy grupé tyrime imta kaip vienas analizés vienetas, kon-
densavimo pagrindas — visus $altinius siejantis esminis konceptas kritinis mgs-
tymas. I8kilus visy tiriamy ugdymo kaitos projekty palyginimo galimybiy pro-
blemai, remtasi teksto kondensavimo procediira (Robson, 2004) - lyginti ne
iStisi dokumentiniai $altiniai, o jy esme iSreiskiantys konceptai.

Tyrimo rezultatai

Pirmajam tyrimo uzdaviniui jgyvendinti pasirinkta pirmoji dokumentiniy
Saltiniy grupé. Pirminio dokumentiniy $altiniy vertinimo etape nustatoma,
kad kritinio mastymo ugdymo projektas Kritinio mgstymo ugdymas skaitant ir
rasant (Critical Thinking for Reading and Writing, RWCT), inicijuotas 1997 m.
Atviros visuomeneés instituto (Open Society Institute, OSI) ir Tarptautinés skai-
tymo asociacijos (International Reading Association, IRA), tuo pat metu pradé-
tas ir Lietuvos $vietimo srityje, iSplétotas j kritinio mgstymo ugdymo krypties
projekty grupe, aprépia palyginti daugiau ugdymo sriciy nei kiti pasirinktieji
projektai. Apibendrinta, kokias ugdymao sritis kritinio mgstymo ugdymo kryp-
ties projektai aprépia ir ar visy aprépiamy sri¢iy didaktikos sistemas kuria (Zr.
1 lentele).
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1 lentelé. Projekto Kritinio mgstymo ugdymas skaitant ir raSant aprépiamy sriciy ir jy kuria-
mos didaktikos matrica

Kritinio mgstymo
ugdymo apreé-
piamos ugdymo
sritys

Kritinio mgstymo ugdymo projekty gru-
pés sukurti Siy sriciy dokumentiniai
Saltiniai

Prielaidos apie kuriamga
srities didaktine sistema

Kritinio mastymo
ugdymas bendrojo
ugdymo mokyklo-
se

Knyga Kritinio mgstymo ugdymas: teori-
ja ir praktika (2001); pateikiama kritinio
mastymo ugdymo teoriné samprata,
kritinio mastymo ugdymo pavyzdziy per
jvairiy dalyky pamokas

Kuriama kritinio masty-
mo ugdymo didaktine
sistema bendrojo ugdy-
mo mokykloje

Ugdymas ateities
karjerai

Knygos: Integruota karjeros ugdymo pro-
grama bendrojo lavinimo mokyklai (2006);
Specializuota karjeros ugdymo programa
pagrindinei mokyklai (2006); Kritinis mgs-
tymas karjeros ugdymui: praktinis pritai-
kymas. Profesinio tobulinimo programa ir
vadovas (2005)

Kuriama kritinio masty-
mo ugdymo didaktiné
sistema specifinei ugdy-
mo Kkarjerai sriciai

Kritinis mgstymas
neformaliojo ugdy-
mo procese, klasiy
auklétojy darbe

Knyga: Kritinio mgstymo ugdymo vadovas
neformaliojo ugdymo specialistams, klasiy
auklétojams (2014); pateikiama kritinio
mastymo ugdymo teoriné samprata, kri-
tinio mastymo ugdymo pavyzdziy jvairio-
se neformaliojo ugdymo srityse

Kuriama kritinio masty-
mo ugdymo didaktine
sistema neformaliajam
ugdymui, klasés aukléto-
jams

Kritinio mastymo
ugdymas mokiniy
ir jaunimo organi-
zacijose

Knyga: Kritinio mgstymo ugdymo moko-
moji medZiaga mokiniy ir jaunimo organi-
zacijy nariams (2014); pateikiama kritinio
mastymo ugdymo teoriné samprata,
kritinio mastymo ugdymo galimybeés ir
svarba ugdant jvairiose organizacijose

Kuriama kritinio masty-
mo ugdymo didaktiné sis-
tema, viena i$ didaktikos
sric¢iy - mokymo(si) / ug-
dymo turinys - iSplétota
iS dalies

Kritinio mastymo
ugdymas Seimoje

Knyga: Rekomendacijos tévams apie vai-
ky ir jaunimo kritinio mgstymo ugdymag
(2014); pateikiama kritinio mastymo
ugdymo teoriné samprata, kritinio mas-
tymo ugdymo praktinio taikymo reko-
mendacijos

Kuriama kritinio masty-
mo ugdymo didaktiné sis-
tema, viena i$ didaktikos
sri¢iy - mokymo(si) / ug-
dymo turinys - iSplétota
iS dalies

Kritinio mastymo
ugdymas aukstojo-
je mokykloje

Programos: Kritinio mgstymo ugdymas
aukstojoje mokykloje: studijy programos
(2004); sertifikavimo proceso dokumen-
tai: Kritinio mgstymo ugdymo programos
Mokytojo ir Lektoriaus sertifikavimo stan-
dartai ir procediros (2004)
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Taigi kritinio mgstymo ugdymo projekty grupé aprépia tiek formalyjj, tiek

neformalyjj ugdyma, visas bendrojo ugdymo programas - nuo pradinio iki

vidurinio ugdymo ir aukstojo mokslo. Tyrimui pasirinkti dokumentiniai alti-

niai apima visas projekto aprépiamas ugdymo sritis.

Nustatant, ar i$baigtas didaktikos sistemas kuria analizei pasirinkti trys

projektai, sudaryta matrica, kaip jie aprépia didaktikos nagrinéjamas sritis.

Didaktikos nagrinéjamos sritys i$skirtos remiantis mokslininky P. Kansane-

no, M. Meri (1999) teorinémis jZvalgomis. Matricoje kritinio mgstymo ugdymo

projekty grupé imama kaip analizés vienetas, neskirstant j aprépiamas ugdy-

mo sritis (Zr. 2 lentele).

2 lentelé. Analizuojamy ugdymo kaitos projekty nagrinéjamy didaktikos sri€iy matrica

Didaktikos
nagrinéjamos
sritys

Kritinio mgstymo ugdymo pro-
jekty grupés nagrinéjamos
didaktikos sritys

Projekto Kdary-
bingumo plétra
Lietuvos bendrojo
lavinimo moky-
klose pritaikant ir
jdiegiant kdrybiniy
partnerysciy mo-
delj nagrinéjamos

Projekto Pagrin-
dinio ugdymo
pirmojo kon-
centro (5-8 kl.)
mokiniy esminiy
kompetencijy
ugdymas nagri-
néjamos didak-

didaktikos sritys | tikos sritys
Mokymosi / ug- Nagrinéja Nagrinéja Nagrinéja
dymo kontekstas
Mokymo(si) / Nagrinéja Nagrinéja Nagrinéja
ugdymo tikslai ir
uzdaviniai
Mokymo(si) / ug- | Nagrinéja Nagrinéja; sutam- | Nagrinéja; su-

dymo turinys

Tik i$ dalies nagrinéja projektai
Kritinio mgstymo ugdymas moki-

pa su Bendrosiose
programose teikia-

tampa su Ben-
drosiose progra-

niy ir jaunimo organizacijose, Kri- mu turiniu mo.se. teikiamu
tinio mgstymo ugdymas Seimoje turiniu
Mokymo(si) /ug- | Nagrinéja Nagrinéja Nagrinéja
dymo strategijos
Edukaciniy aplin- | Nagringja Nagrinéja Nagrinéja

ky, medijy ir
priemoniy nau-
dojimas ugdymo,
mokymo(si) pro-
cese
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Vertinimas, Nagrineja dalis kritinio mgstymo | Nenagrinéja Nagrineja; atlie-
ugdymo / ugdymo projekty kamo tyrimo
mokymo(si) Projekte Kritinio mgstymo ugdy- metg (2016) dar
procese, mas mokiniy ir jaunimo organiza- nevisoms ben-
paS|'eI§|mq cijose remiamasi veiklos jsiverti- drosmrps kom-
vertinimas nimu, refleksija; petencijoms
projekte Kritinio mgstymo ugdy- vertintl pareng-
mo Seimoje vertinimas nenagri- tqs verthlmo
nejamas priemonés
Mokymo(si) Nagringja: formaliojo ugdymo Nagrinéja Nagrinéja
dalyviy srityje teikiama jvairiy dalyky
(subjekty) pamoky pavyzdziy; projektuose
veiklos Kritinio mgstymo ugdymo vado-

vas neformaliojo ugdymo speci-
alistams, klasés auklétojams, Kri-
tinio mgstymo ugdymas mokiniy
ir jaunimo organizacijose, Kritinio
maqstymo ugdymas ateities kar-
jerai, Kritinio mgstymo ugdymas
Seimoje teikiama jvairiy veikly
pavyzdziy; projekte Kritinio mqs-
tymo ugdymas aukstojoje moky-
kloje teikiama jvairiy discipliny
pavyzdziy

Saltinis: kritinio mgstymo ugdymo krypties projekty grupés, projekty Kirybingumo plétra Lietuvos bendro-
jo lavinimo mokyklose pritaikant ir jdiegiant karybiniy partnerysciy modelj ir Pagrindinio ugdymo pirmojo
koncentro (5-8 kl.) mokiniy esminiy kompetencijy ugdymas dokumentiniai Saltiniai.

Duomeny matrica pagrindzia, kad visi trys tyrimui pasirinkti bendrojo
ugdymo kaitos projektai aprépia didaktikos nagrinéjamy sri¢iy dauguma, da-
lyje kritinio mgstymo ugdymo grupés projekty nagrinéjami skirtingi vertinimo
budai, o projektuose Kritinio mgstymo ugdymas Seimoje, Kiirybingumo plétra
Lietuvos bendrojo lavinimo mokyklose pritaikant ir jdiegiant kirybiniy partne-
rysciy modelj vertinimo sritis nenagrinéjama. Toliau analizuojant, kokio is-
baigtumo didaktikos sistemas kuria analizei pasirinkti trys projektai, sudaryta
matrica, atskleidZianti, kokio pobidzio didaktikos Zinias jie kuria. Ziniy po-
budzio grupés isskirtos remiantis H. Seelo (1999) teorinémis jzvalgomis. Api-
budinamas ziniy karimo lygis — nuodugniai isplétotos, vidutiniskai isplétotos,
protokoliskai pateiktos. Ir $ioje matricoje kritinio mgstymo ugdymo projekty
grupé imama kaip analizés vienetas, neskirstant j aprépiamas ugdymo sritis
(zr. 3 lentele).
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3 lentelé. Analizuojamy ugdymo kaitos projekty kuriamy didaktikos Ziniy pobtdZio matrica

Didaktikos
kuriamy Ziniy
pobudis

Kritinio mgstymo ugdymo pro-
jekty grupés kuriamos didak-
tikos Zinios

Projekto Kiiry-
bingumo plétra
Lietuvos bendrojo
lavinimo moky-
klose pritaikant ir
jdiegiant kdrybiniy
partnerysciy mode-
Ij kuriamos didak-
tikos Zinios

Projekto Pagrin-
dinio ugdymo
pirmojo koncentro
(5-8 kl.) mokiniy
esminiy kompeten-
cijy ugdymas ku-
riamos didaktikos
Zinios

Aprasomosios
Zinios, teorijos

Nuodugniai isplétotos kritinio
mastymo bendrojo ugdymo
mokyklose, neformaliojo ug-
dymo, klasiy auklétojy veiklos,
kritinio mastymo ugdymo
aukstosiose mokyklose pro-
jektuose.

Vidutiniskai isplétotos projek-
tuose Kritinio mgstymo ugdy-
mas mokiniy ir jaunimo orga-
nizacijose, Kritinio mqstymo
ugdymas Seimose.

Protokoliskai pateiktos projekte
Kritinio mgstymo ugdymas atei-
ties karjerai

Nuodugniai
isplétotos

Nuodugniai
isplétotos

Aiskinamosios
Zinios, teorijos

Nuodugniai isplétotos
daugelyje kritinio mgstymo
ugdymo grupés projekty.
VidutiniSkai isplétotos projek-
tuose Kritinio mgstymo ugdy-
mas Seimose ir Kritinio mgsty-
mo ugdymas ateities karjerai

Vidutiniskai
isplétotos

Nuodugniai
iSplétotos

] veiksmingu-
mg orientuo-
tos Zinios

Vyrauja projektuose Kritinio
maqstymo ugdymas ateities kar-
jerai, Kritinio mgstymo ugdy-
mas Seimoje.

Veikti skatina teikiami
praktiniai ugdymo sriciy
pamoky, ugdymo veikly,
problemy kélimo, sprendimo,
programy, paskaity plany
pavyzdziai kituose kritinio
ma@stymo ugdymo grupés
projektuose
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Plétojamos. Veikti
skatina teikiami
individualios se-
kmingos patirties
pavyzdZziai, vykdo-
ma individualios
patirties sklaida

Nuodugniai ispléto-
tos. Veikti skatina
tikslinga, jvairi me-
todiné medziaga,
vertinimo prie-
monés, mokymo
priemonés; detaliai
aprépia dar ne visy
kompetencijy ug-
dyma
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Pateikty duomeny pagrindu galima teigti, kad pasirinkty analizuoti pro-
jekty kuriama didaktika netolygiai aprépia ugdymo sritis, pacios didaktikos
sistemos yra skirtingos, priklausomai nuo projekty krypties ir aprépiamos ug-
dymo srities, kuriamos skirtingos didaktikos zinios. Kritinio mgstymo ugdymo
projekty grupé aprépia bendrajj formalyjj, neformalyjj, klasés auklétojo, vaiky
ir jaunimo organizacijy, ugdyma Seimoje, karjeros projektavimo formaliojo
ugdymo procese, ugdyma aukstojoje mokykloje, be to, aprépia visas didakti-
kos nagrinéjamas septynias sritis, netolygiai kuria aprasomasias, aiSkinama-
sias, | veiksmingumg orientuotas didaktikos zinias. Kiirybingumo plétros pro-
jektas aprépia bendrajj formalyjj ugdyma, individualas pavyzdziai atskleidzia
neformaliojo ugdymo, formalaus ir neformalaus ugdymo integracijos svarba,
nagrinéja SeSias didaktikos nagrinéjamas sritis, netolygiai kuria aprasomasias,
aiSkinamasias, j veiksmingumga orientuotas didaktikos Zinias, pastargsias ku-
ria itin daug individualiy atvejy — projekte dalyvaujanciy mokykly ir mokyto-
ju, kuriuos veda saviti karéjai, todél didaktikos sistemos vientisumg islaiko tik
aiSkiai apibréziamas karybingumo ugdymo konceptas. Projektas Pagrindinio
ugdymo pirmojo koncentro (5-8 kl.) mokiniy esminiy kompetencijy ugdymas
aprépia bendrojo formaliojo ugdymo 5-8 klasiy koncentra, nagrinéja visas
septynias mokslininky didaktikai priskiriamas sritis, tolygiai kuria aprasoma-
sias, aiSkinamgasias,  veiksminguma orientuotas didaktikos Zinias.

Siekiant pagrjsti ugdymo kaitos projekty, kurianciy apibréztas didaktikos
sistemas, sgsajas su humanistine ugdymo paradigma, susidiirus su lyginimo
galimybiy problema, pasinaudota metodologijos skyriuje minéta kokybinés
turinio analizés strategijoje galima teksto kondensavimo (Robson, 2004) pro-
cedira - kiekvienam projektui isskirti ugdymo krypciy esme isreiskiantys
konceptai. Kritinio mgstymo ugdymo projekty grupés esme isreiskia kritinio
mgstymo konceptas, atitinkamai karybingumo ugdymo remiantis kiarybiniy
partnerysciy idéja — kiirybingumo konceptas, mokiniy esminiy kompetenci-
ju ugdymo - esminiy kompetencijy konceptas. I§skiriami esminiai koncepty
bruozai, i$skleidziamas jy turinys, jo iSreiskiamos subkategorijos, pastarosios
apibendrinamos iki kategorijy, iSreiSkianciy teorinémis nuostatomis jvardytus
humanistinés ugdymo paradigmos bruozus. Nustatoma arba paneigiama ati-
tiktis humanistinei ugdymo paradigmai (Zr. 4-6 lenteles).
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4 lentelé. Kritinio mgstymo ugdymo projekto esme iSreiSkiancio koncepto atitiktis humanis-
tinei ugdymo paradigmai

Kritinio masty- | BruoZy turinys ISreiSkiamos Humanistine ug-
mo bruoZzai subkategorijos dymo paradigma
iSreiSkiancios ka-
tegorijos
Asmeninis, Kiekvienas masto remdama- | Naujos Zinios ku- Humanistinio ug-
individualus sis savo asmenine patirtimi, riamos turimos dymo paradigmos
mastymas jgydamas ir apmastydamas individualios patir- | nuostata remtis
naujas ir esamas Zinias, dary- | ties pagrindu asmeniu
damas iSvadas
Abejojama Apsvarstomi jvairQs pozidriai; | Aktyviai konstruo- | Konstruktyvistinis
visuotinai keliami pagrijsti klausimai ir jamas savas zinoji- | pazinimas
perSamomis kryptingai ieSkoma atsakymy j | mas. Suvokiama ir
Jtiesomis” juos bei argumenty jiems pa- | kuriama prasmé.

gristi; tikrinamos ankstesnés
prielaidos

Nepriklausomas
mastymas

Kuriamos savos originalios
idéjos ir jos nuolat tikrinamos;
vidinés prasmés suvokimo
procesas

KarybiSkas mas-
tymas

Interpretuojami faktai, sveria-
mi kity argumentai, kuriamos
savos originalios idejos, keliami
nauji prasmingi klausimai

Informacija inter-
pretuojama, argu-
mentuojama

Mastymas -
analizuojamas
procesas

Analizuojamas kelias, kaip sie-
kiamas mastymo rezultatas

Apmastoma mo-
kymosi, mgstymo
patirtis / refleksija

Kontekstualus

Vertinamas kontekstas: suvo-

HolistiSkai suvokia-

Humanistinio ug-

mastymas kiama, kaip mastymga veikia mas pasaulis dymo paradigmos
gyvenamasis laikas, erdve, sa- pasaulio pazinimo
lygos, kultara ir kt. pobudis
Socialus Kritinis mgstymas vyksta Dalyvaujama ug- Humanistinio ug-
mastymas bendradarbiavimo, komuni- dymo saveikos dymo pagrindas -
kavimo, tarpusavio supratimo | procese ugdymo saveika
ugdymosi procese: mokomasi
klausytis, suprasti jvairius po-
zZiarius
Prieinamas Kritinio mastymo galimybeés Visi prigimtyje turi | Humanistinés psi-
visiems nepriklauso nuo amziaus, potencijy mastyti, | chologijos pozicija
mastymas lyties, kilmes, kultdros; masty- | mokytis asmens prigimties

mo turinys gali bati konteks-
tualus

|gimtg smalsu-
ma patenkinan-
tis mastymas

Keliant idejas, svarstant, ak-
tyviai paZjstamas asmenj su-
pantis pasaulis

Saltinis: Penkauskiene (sud.), 2001, 9-30.
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Duomeny analizé rodo, kad kritinio mastymo konceptas, i$reiskiantis ana-
lizuojamo kritinio mgstymo ugdymo projekty grupés esme, orientuotas j hu-
manisting ugdymo paradigma: kritinio mastymo ugdymas pripazjsta aktyvy
prigimtinj asmens potencialg pazinti pasaulj, asmeniui kylancig batinybe veik-
ti bendruomenéje, ugdytis saveikos pagrindu; kritinis mastymas orientuotas j
asmens individualumg - skatina asmenj individualios patirties pagrindu kurti
naujas zinias, prasmes, individualias idéjas ir jas tikrinti.

5 lentelé. Karybingumo plétros projekto esme iSreiSkiancio koncepto atitiktis humanistinei

ugdymo paradigmai
Karybingu- | BruoZzy turinys ISreiSkiamos Humanistine ugdymo
mo bruoZai subkategori- paradigmga iSreiSkian-
jos Cios kategorijos
Vaizduote ZaidZia idéjomis, remiasi in- Atveriamos Humanistineés psicho-
tuicija, jungia skirtingas sritis | ir pletojamos | logijos pozicija asmens
Smalsumas | Stebisi, klausia ir tyrinéja, pr|g|mt|es ga- | prigimties atzvilgiu
abejoja jsitvirtinusiomis prie- lios
laidomis ir normomis
Atkaklumas | Toleruoja neapibréztumo Mokomasi re- | Nedirektyvaus prasmin-
bldseng, pripazjsta sunkumus | aliai veikiant. g0 mokymosi principai;
kaip darbo dalj, drjsta bati Individualu- humanistinio ugdymo
kitoks mas - vertybé | paradigmos nuostata
individualybeés atzvilgiu
Vyksta Veikia praktiskai, stengiasi Mokomasi rea- | Nedirektyvaus prasmin-
nuoseklioje | tobuléti, nuolat tobulina tech- | liai veikiant go mokymosi principai
praktikoje ninius jgadzius
Bendradar- | Geba dirbti su kitais, suteikia Dalyvaujama Humanistinio ugdymo
biavimas ir priima grjztamajj rysj, gerbia | ugdymo savei- | pagrindas - ugdymo
kity nuomone, dalijasi idéjo- kos procese. sgveika
mis ir kitais , produktais” Remiamasi
Refleksyvu- | Vertina savo ir kity veiklg ir s.av.o |.r kity pa-
mas jos rezultatus, apmasto, kg ir tirtimi
kaip galety tobulinti
Aktyvumas Stebisi, klausia, tyrinéja, Aktyviai kons- | Konstruktyvistinis pazi-
svarsto, dalijasi idéjomis, ieS- | truojamas sa- | nimas
ko idéjy vas zinojimas
Rémimasis Remiamasi savo ir kity jgyta Ankstesnés
patirtimi patirtimi imantis naujo veiklos | asmeninés ir
etapo, naujos veiklos kity patirties
svarba
Remiasi Klausia ir tyrinéja, abejoja jsi- | Aktyviai kons-
kritiniu tvirtinusiomis prielaidomis ir | truojamas sa-
mastymu normomis vas zinojimas

Saltinis: Karybiniy partnerys¢iy programy vadovas 2013-2014 m. m.
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Duomeny analizé rodo, kad karybingumo, kaip ir anks¢iau analizuotas
kritinio mastymo, konceptas orientuotas j asmens individualuma - prigim-
tiniy galiy pripazinimg ir jy plétojima; kaip ir kritinis mastymas, karybisku-
mo ugdymas remiasi humanistinio ugdymo pagrindu - ugdymo sgveikomis;
pripazjstama ir individualios, ir bendruomeninés kiirybinés patirties svarba
konstruojant nauja Zinojima — remiamasi konstruktyvistiniu pazinimu. Kita
vertus, kiirybingumo koncepto analizé rodo, kad vienas i$ jo bruozy - rémi-
masis kritiniu mastymu, kaip ir kritinio mastymo koncepto bruozas - kiry-

biskas mastymas, taigi konceptai tarpusavyje susije.

6 lentelé. Esminiy kompetencijy ugdymo projekto esme iSreiSkiancio koncepto atitiktis hu-
manistinei ugdymo paradigmai

Esminiy BruoZzy turinys ISreiSkiamos Humanistine ugdymo
kompeten- subkategorijos paradigma iSreiSkian-
cijy bruozai Cios kategorijos
Mokeéjimo Ugdosi atsakinguma uz savo | Prisiimama atsa- | Nedirektyvaus pras-
mokytis mokymasi, gebéjima reguliuo- | komybé uz moky- | mingo mokymosi prin-
gebeéjimai ti mokymosi procesus, jvaldo | masi cipai; humanistinés
svarbiausius mokymosi ge- ugdymo paradigmos
béjimus, pasirengia tobulinti pozilris j asmens pri-
savo mokymasi gimtines galias
Pazinimo Ugdosi kritinj mastyma, pasi- | Aktyviai dalyvau- | Konstruktyvistinis
gebéjimai rengima spresti problemas, jama mokymosi pazinimas; asmens
tyrinéti procese. potenciniy galiy pripa-
Problemy spren- | Zinimas
dimo gebéjimy
ugdymasis
Socialiniai Ugdosi atsakingumg, sazinin- | Brestama demo- | Humanistinei ugdymo
gebéjimai gumga, aktyvuma, vadovavi- kratijos vertybiy paradigmai badingas
masi demokratinémis nuos- pagrindu demokratiSkas ugdy-
tatomis, gebéjimga pilietiSkai mo pobddis ir ugdymo
veikti tévynei tikslas - ugdyti demo-
kratijai
Asmeniniai Ugdosi pozityvy mastyma, Brestama asme- Humanistinés ugdymo
gebéjimai garbinguma, sazininguma, ge- | niniy vertybiy pa- | paradigmos siekis -
béjimg jveikti sunkumus, at- grindu. Auginama | ugdyti vertybiskai
sakingai kurti savo gyvenimg | atsakomybe brandzig asmenybe
Komunika- Ugdosi gebéjimg veiksmingai | Dalyvaujama sa- Humanistinio ugdymo
vimo gebéji- | bendrauti ir bedradarbiauti veikos / interakci- | pagrindas - ugdymo
mai jvairiose komunikacinése situ- | jos procesuose sgveika

acijose
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Iniciatyvu- Ugdosi gebéjimg nebijoti rizi- | Auginamas as- Humanistinés ugdymo
mo, karybis- | kuoti, atkaluma veikti, vertinti | mens individualu- | paradigmos pozitris j
kumo gebe- | autentiSkuma, veiksmingai mas, aktyvumas, | individg, jo potencines
jimai realizuoti idéjas, atsakingai ir | kGrybiskumas galias ir jy ugdyma
novatoriskai kurti
Kultariniai Ugdosi gebéjimg sgmoningai | Auginamas as- Humanistinés ugdymo
gebéjimai puoseléti kultdrg, kiirybingai | mens aktyvumas, | paradigmos holisti-
dalyvauti kultdros procesuose | atsakomybés nis pozidris j pasaulj;
prisiémimas, ki- | poZilris j asmens
rybingumas potencines galias, jy
plétojima

Saltinis: Vidurinio ugdymo bendrosios programos: bendryjy kompetencijy ugdymas. 10 priedas, 2011.

Duomenys rodo, kad, kaip atskleidé ir anksciau analizuoti konceptai, es-
minis kompetencijy ugdymas orientuotas j asmens individualumg, jo pripa-
zinimg ir puoseléjimg. Esminés kompetencijos remiasi tiek kritinio mastymo,
tiek kiirybingumo ugdymu, taigi syja su aptartaisiais konceptais. Be to, kiry-
bingumo ugdymas sutampa su viena i§ ugdomy esminiy kompetencijy - ini-
ciatyvumo ir kiirybingumo.

Apibendrinant analizei pasirinkty projekty ir juos reprezentuojanciy do-
kumentiniy Saltiniy esminiy koncepty analize teigtina, kad kritinio mgstymo
ugdymo krypties projekty grupé, projektas Kirybingumo plétra Lietuvos ben-
drojo lavinimo mokyklose pritaikant ir jdiegiant kiirybiniy partnerys¢iy mode-
lj, projektas Pagrindinio ugdymo pirmojo koncentro (5-8 kl.) mokiniy esminiy
kompetencijy ugdymas sietini su humanistine ugdymo paradigma, nes $iy pro-
jekty esme isreiSkiantys konceptai kritinis mgstymas, kirybingumas, esminés
kompetencijos, jy bruozai ir pastaryjy turinys i$reiSkia humanistinio ugdymo
paradigma atitinkancias subkategorijas ir apibendrintas kategorijas. Projek-
ty kuriama didaktika sudaro prielaidas ugdyti atsizvelgiant j asmens prigimtj,
jos galias — atverti jas ir plétoti, ugdyti(s) karybinguma, savarankiska nepri-
klausomg mastyma, sprendimy priémima, atsakomybe uz savo mokymasi ir
kuriama savo gyvenima, laikosi humanistinés psichologijos pozitrio j asmens
prigimtyje slypintj jo aktyvuma, galimybes pazinti pasaulj, ieSkoti prasmeés, ja
kurti, remiasi konstruktyvistiniu pazinimu. Todél galima teigti, kad sékmingai
jgyvendinami analizuoti ugdymo kaitos projektai gali prisidéti prie humanis-
tinés ugdymo paradigmos jtvirtinimo $vietimo sistemoje.

Tyrimo antrojo uzdavinio pirmajai daliai aktuals dokumentiniai $alti-
niai — analizuojamy projekty tyrimai, kuriuose mokslininky fiksuotos vykdant
projektus iskilusios problemos - galimi kliuviniai jy didaktikai jsitvirtinti.
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Lyginami tyrimais nustatyty problemy prasminiai vienetai, apibendrinamas

problemy pobudis (Zr. 7 lentele).

7 lentelé. Tyrimuose iSkelty projekty vykdymo metu iSryskéjusiy problemy palyginimas

Kritinio mgstymo ugdymo
projekty grupé

Projektas Karybingumo
plétra Lietuvos bendro-
jo lavinimo mokyklose
pritaikant ir jdiegiant
karybiniy partnerysciy
modelj

Projektas Pagrindinio
ugdymo pirmojo kon-
centro (5-8 kl.) mokiniy
esminiy kompetencijy
ugdymas

Mokykla tik iS dalies pajégi ugdyti
kritinj mastyma

Nustatyta projekto
kuriamos didaktikos ir
patirties jsitvirtinimg
mokyklose apsunkinan-
¢iy veiksniy

Projekto rezultatai ais-
kiai veiksmingi; fiksuota
tam tikry kliuviniy

Mokytojai turi Ziniy apie kritinio
mastymo ugdyma, metodus, taciau
del jvairiy priezasciy (inercija, ne-
pasitikejimas savo jegomis, netikeji-
mas, kad tai svarbu, kolegy paramos
nebuvimas ir pan.) jy netaiko arba
taiko retai kritinio mastymo ugdymo
praktikoje

Naujoviy diegimo pras-
meés nesupratimas; ne-
gebéjimas jy susieti su
mokymosi praktika

Veiklose nepavyko
iSvengti tam tikro dirb-
tinumo, kadangi peda-
gogine veikla reikéjo
organizuoti ne jprastai,
o pagal projekto reikala-
vimus

Poveikio paradigma paremtos mo-
kymo tradicijos, vertinimo, orientuo-
to j teisingg atsakyma ir traktuojamo
kaip atlygis, supratimas mokytojams
trukdo suvokti kaitos esme ir keisti
savo mastyma bei darbo stiliy

Mokytojus stabdo poky-
iy baimé ir netikrumas
dél jy naudos

Numanomai esantis
moksleiviy skepticizmas
naujoviy atzvilgiu (rys-
kiai neiSreikstas)

MaZai démesio skiriama gerosios
patirties su kolegomis pasidalijimo,
ugdymo proceso organizavimo ap-
tarimo veikloms

Naujai patirciai apiba-
dinti reikalingo Zodyno
nebuvimas

Mokytojy bendradarbia-
vimo planuojant ugdy-
mo procesg siekiamybé
dar nerealizuota visu-
miskai

Nepakankamai naudojamasi infor-
maciniy technologijy teikiamomis
galimybéemis

Stokojama vadovéliy autoriy, kurie
baty iSsamiai susipazine su Siuolai-
kine didaktika ir gebety pritaikyti jos
principus rengdami mokymo ir mo-
kymosi priemones

SVIETIMO POLITIKA: KAIP PASIEKTI TAI, DEL KO ESAME SUSITARE?



42

RAMUTE BRUZGELEVICIENE

Veiklos organizavimo badai, sutei- Mokytojy bendradarbia-
kiantys galimybe ugdyti problemy vimas, mokymo indivi-
sprendimo, kritinio mgstymo gebéji- dualizavimas, pamokos
mus, pamokose naudojami palyginti turinio prieinamumo
retai didinimas buvo maZiau

praktiskai realizuotas,
nei tam priskiriama
svarbos

Mokytojy naudojami pasiekimy
vertinimo bddai menkai skatina re-
fleksyvy mastymg ir menkai sudaro
galimybes vertinti ir jsivertinti savo
paciy mokymasi, analizuoti moky-
mosi procesg

Tik projekte Pagrindinio ugdymo pirmojo koncentro (5-8 kl.) mokiniy esminiy kompetencijy
ugdymas tyréjy isryskintos problemos

+ Tévy nerimas dél galimai vaiky patiriamy mokymosi spragy, atsiradusiy dél vykdomo
projekto

+ Bendrosios kompetencijos skirtingose mokyklose ugdomos netolygiai

+ Bendryjy kompetencijy ugdymo sekme - kontekstualus reiskinys, priklausantis nuo psi-
chosocialinés, politinés terpés

Saltiniai: Indrasiené ir kt., 2010; Ruskus ir kt., 2011; Deltuva ir kt., 2014.

ISryskinty problemy palyginimas pirmiausia rodyty pozityvig projek-
ty kuriamos didaktikos veiksmingumo slinktj nuo mokykla tik is dalies pa-
jégi kritinio mastymo ugdymo projekto tyrime iki projekto rezultatai ryskiai
veiksmingi bendryjy kompetencijy ugdymo projekto tyrime. Pastebétina, kad
ugdant kompetencijas nei§vengiamai integraliai ugdomas ir mokiniy kritinis
mastymas, apskritai mgstymas. Pastaruosius du tyrimus skiria tik vieni metai.
Ar galima tvirtinti, kad jvyko toks ryskus postimis? Veikiausiai ne. Bendryjy
kompetencijy ugdymo projektas vykdomas kaip Salies mastu ugdymo - tiek
turinio, tiek proceso - kaitg vedanti asiné kryptis. Jos svarba iSryskinta ug-
dymo turinio politikos kirimo valstybés — Svietimo ir mokslo ministerijos —
lygmeniu (Pradinio, pagrindinio ir vidurinio ugdymo bendrosios programos,
2008), taigi mokyklose jgyja privalomumo matmenj. Tikétina, dél to projek-
tas gali tapti veiksmingesnis ne tik uz abu su juo lyginamus projektus, bet ir
uz kitus, kurie vykdomi ne ministerijos pavaldziy jstaigy arba joms aktyviai
nedalyvaujant. Taigi prielaida, kad $vietimo valstybinio lygmens palaikomy
projekty humanistine ugdymo paradigma jtvirtinanti didaktika jsitvirtinty
paveikiau, i§ dalies patvirtinama vien lyginant $iy dviejy projekty tyrimuose
jvardytas problemas.
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Taciau ir ministerijos remiami projektai susiduria su bendrais kliuviniais.
Vienas i$ tokiy, kaip rodo 7 lentelés duomeny lyginamoji analizé, - silpnas mo-
kytojy pasirengimas dirbti humanistinei ugdymo paradigmai priimtinu badu.
Analizuojant veiksmingiausig projektg, konstatuotas tik dirbtinumas veiklose,
kadangi pedagogine veikla reikéjo organizuoti ne jprastai, o pagal projekto rei-
kalavimus, kiirybingumo ugdymo projekte (tyrimas po trejy mety) — naujoviy
diegimo prasmés nesupratimas; negebéjimas jy susieti su mokymosi praktika;
poky¢iy baimé ir netikrumas dél jy naudos. Kritinio mgstymo ugdymo krypties
projekto tyréjy frazé poveikio paradigma paremtos mokymo tradicijos §iuo atve-
ju gali buti laikoma apibendrinancia. Tradicijos $iuo atveju aprépia ivadas apie
reikiamy ziniy turéjima, bet jy netaikyma - tiek veiklos organizavimo metodai,
tiek vertinimo budai, tiek kaitos nesuvokimas ir dél to, tyréjy teigimu, nekin-
tantis mokytojy mastymas bei darbo stilius. Kritinio mgstymo ugdymo krypties
projekto vertinima ir kiirybingumo projekto vertinimg skiria ketveri metai, bet
slinktis mokytojo pozityvaus pokycio link nejvardijama ir pastarajame projek-
te. Projekty tyréjai kaip problemg isskyré ir menka mokytojy tarpusavio ben-
dradarbiavimg. Galima manyti, kad tvirtesné mokytojy tarpusavio komunika-
cija nulemty ir paradigmiskai naujg ugdymo procesa. Tyréjos poziiriu, tokia
prielaida pernelyg optimistiska, nes projekty tyréjai i$ryskino ir kity problemy,
kurios gali buti kur kas sunkiau jveikiami kliuviniai projekty didaktikai, ireis-
kianciai humanisting ugdymo paradigma, jsitvirtinti.

Pavyzdziui, kas sukelia tyréjy veiksmingu pripazintame projekte jvardyta
téevy nerimg (Ruskus ir kt., 2011), kad projekte dalyvaujantys vaikai patirs mo-
kymosi spragy? Tikétina, tirtieji tévai bendryjy kompetencijy ugdyma laiko
kazkg salia mokymo(si), kas nepadés jy vaikams sékmingai atlikti Lietuvos
$vietimo sistemoje iSplétoty standartizuoty testy, islaikyti egzaminy. Tyréjy
jvardytas mokytojy veiklos dirbtinumas Siame projekte, naujoviy diegimo
prasmeés nesupratimas; negebéjimas jy susieti su mokymosi praktika; netikru-
mas dél poky¢iy naudos kirybingumo ugdymo projekte (Deltuva ir kt., 2014)
leisty daryti prielaida, kad ir mokytojai turi tarsi dvi didaktikas — kasdiene,
jprasta savo didaktika, o projekty pasitlytoji didaktika yra kazkas salia jprasto
mokymo, kazkas laikina, kas baigiasi drauge su projekto pabaiga. Tokiy aplin-
kybiy, tikétina, nulemta tyréjy iSvada, kad bendrosios kompetencijos skirtin-
gose mokyklose ugdomos netolygiai. Vadinasi, ir veiksmingo, tyréjy poziariu
(Ruskus ir kt., 2011), projekto skleidziamai didaktikai jsitvirtinti reikia tikslin-
gesnio palaikymo.
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Lyginamosios analizés lenteléje, tyréjos nuomone, aktuali dar viena tyréjy
(Ruskus ir kt., 2011) pateikta iSvada, kad bendryjy kompetencijy ugdymo sé-
kmé - kontekstualus reiskinys, priklausantis nuo psichosocialinés, politinés
terpés. Kitaip tariant, pagrindinei ugdymo kaitos krypciai, jos jtvirtinimo sti-
prumui jtakos turi Lietuvos Svietimo kontekste nuolat kylancios politiky, aka-
deminiy sluoksniy, jtakingy pramonininky diskusijos dél Lietuvos §vietimo
pasirinktos ugdymo krypties, nepagristai supriesinant bendryjy kompetencijy
ugdyma ir Ziniy jgijima - tarsi tai buty alternatyvios kryptys. Akivaizdu, kad
toks diskursas politikos ir viesyjy diskusijy lygmeny mokyklose kelia dvejo-
niy, ar valstybés $vietimo sistemoje stabili iki $iol pasirinktoji ugdymo kaitos
kryptis, todél atsiranda nepasitikéjimo, lukuriavimo nuostaty: kai politikai
skeptiski bendryjy kompetencijy ugdymo atzvilgiu, mokyklose tikimasi, kad
$i ugdymo kryptis gali bati atSaukta, todél projekty didaktikos jsitvirtinimas
gali buti netvarus. Taciau tvaruma galéty pastiprinti kryptingi $vietimo politi-
kos sprendimai. Todél aktualus tyrimo aspektas - kaip $vietimo politikos pa-
grindiniuose dokumentuose reglamentuota ugdymo kaita paradigmy kaitos
pagrindu. Analizuojama trecioji dokumentiniy $altiniy grupé — vadinamieji
vyriausybiniai dokumentai (Silverman, 2006), t. y. §vietimo politikos kiirimo
lygmens dokumentai, kuriuose galéty buti iSreikstas arba reglamentuotas Svie-
timo paradigminis pagrindas: konceptualus, strateginiai, teisiniai pagrindiniai
dokumentai — $vietimo koncepcijos, strateginés gairés, jstatymai, strategine
ugdymo turinio kryptj numatantys dokumentai (zr. 8 lentele), tyrimo atlikimo
laikotarpiu galintys padéti jtvirtinti humanistine ugdymo paradigma.

8 lentelé. Humanistinés ugdymo paradigmos jtvirtinimas valstybés lygmens Svietimo do-
kumentuose

Dokumentai | Ugdymo paradigmos nusakymas remiantis Svietimo tiks- | Kaip / ar jvar-
lais, uZdaviniais, paskirtimi, principais ar kitais punktais dijama siste-
moje jtirtina-
ma ugdymo
paradigma
Lietuvos dvie- | Svietimo principai: humaniskumas, demokratiskumas, Nejvardijama
timo koncep- | nacionalumas, atsinaujinimas.
cija, 1992 Bendrojo ugdymo paskirtis - padéti <...> atsiskleisti asmens
individualybei <...>; ugdymas orientuotas j vaikq, jo poreikius ir
gebéjimus.
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Lietuvos
Respublikos
Svietimo jsta-
tymas, 2011

3 straipsnis. Svietimo tikslai. Svietimo tikslai yra Sie:

1) isugdyti kiekvienam asmeniui vertybines orientacijas <...>;

2) nustatyti asmens karybinius gebéjimus ir pagal tai padéti
jam jsigyti kompetencijy ir (ar) kvalifikacijg <...>, perteikti tech-
nologijy, ekonomikos ir verslo kultaros pagrindus <...>, sudaryti
sglygas nuolat tenkinti paZinimo poreikius ir tobuléti mokantis
visq gyvenimq <...>.

4) perteikti asmeniui tautinés ir etninés kultdros pagrindus, Eu-
ropos ir pasaulio humanistinés kultdros tradicijas bei vertybes,
laiduoti sqlygas asmens brandZiai tautinei savimonei, dorovi-
nei, estetinei, mokslinei kultdrai, pasauléZiarai formuotis <...>;
5) sudaryti sqglygas asmeniui jgyti demokratijos tradicijas jkani-
jancius pilietinés ir politinés kultaros pagrindus, isplétoti gebéji-
mus ir patirtj <...>.

Nejvardijama

Valstybiné
2013-2022
mety Svieti-
mo strategi-
ja, 2013

7. Strategija remiasi Lietuvos Respublikos Svietimo jstatyme,
Lietuvos Respublikos mokslo ir studijy jstatyme ir Valstybés pa-
Zangos strategijoje , Lietuvos paZangos strategija , Lietuva 2030"
Jjtvirtintais vertybiniais principais:

7.1. humaniskumo, demokratiSkumo ir lygiy galimybiy, pilietis-
kumo, laisvés realizavimo ir etikos, tolerancijos ir dialogiskumo;
7.2. tautinés tapatybeés, istorijos paZinimu grjsto tradicijos testi-
numo ir atvirumo kultdry jvairovei;

7.3. bendradarbiavimo, bendro darbo ir jvairiy visuomenés gru-
piy nuomoniy nuolatinio keitimosi ir indélio j bendrus tikslus;
7.4. karybiSkumo, isradingumo, saviraiSkos, savo ir visuomenés
sékmes kdrimo generuojant idéjas ir jas jgyvendinant, konteks-
tualaus atvirumo naujovéms ir geriausiai pasaulio praktikai;
7.5. atsakingumo uZ savo veiksmus, aktyvaus rdapinimosi savimi,
aplinka, bendruomene, valstybe, veiksmingo veikimo siekiant
tiksly.

Nejvardijama

Geros moky-
klos koncep-
Cija, 2015

7. Gera mokykla - pamatinémis humanistinémis vertybémis
ugdymaq grindZianti, prasmés, atradimy ir asmens ugdymo(si)
sékmeés siekianti mokykla <...>.

13.3. Ugdymasis (mokymasis): dialogiSkas ir tyrinéjantis. Jj
apibadina Sie bruoZai: jdomus ir auginantis (stebinantis, pro-
vokuojantis, kuriantis issakius, pakankamai platus, gilus ir
optimaliai sudétingas), atviras ir patirtinis (pagrjstas abejone,
tyrinéjimu, eksperimentavimu ir karyba, teise klysti, rasti savo
klaidas, jas taisyti); personalizuotas (suasmenintas) ir savivaldis
(pagristas asmeniniais poreikiais ir klausimais, mokymosi uzda-
viniy, tempo, bady, saltiniy ir partneriy pasirinkimu, savistaba
ir jsivertinimu).

Nejvardijama
tiesiogiai
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Pradinio, 9. Nuosekliai tesiant humanistinés ugdymo paradigmos ir so- IS dalies
pagrindinio cialinio konstruktyvizmo principy ugdyme jtvirtinimg, tesiamos | jvardijama
ir vidurinio aktualios bendrojo ugdymo tobulinimo kryptys <...>:

ugdymo pro- | 9.1. paZinti kiekvieng mokinj, jo prigimtines galias, patirtj, gebé-
gramy apra- | jimus ir skatinti jo asmenine agtj;

sas, 2015 9.2. kartu su mokiniais kurti aktualy ir prasminggq, jy porei-
kiams ir talentams atvirq, integraly, j realiy asmens, klasés,
mokyklos ir Salies problemy sprendimaq jtraukiantj ugdymo tu-
rinj, skatinantj savivaldj mokymagsi;

9.3. ugdymaq grjsti mokinio ir mokytojo sqveika, mokantis drau-
ge ir vieniems i$ kity, kuriant bendras prasmes, skatinant dialo-
giskq ir tyrinéjantj ugdymaqsi;

9.4. pereiti prie personalizuoto, savivaldZio mokymosi;

9.5. skatinti patirtinj, tiriamgjj, karybinj, interpretacinj moky-
masi, kuriantj giluminius teorijos ir praktikos rySius, susietus su
realiu gyvenimu;

9.6. ugdymo(si) procese stiprinti formuojamgjj, ugdymuisi pa-
dedantj, griztamgqjj rysj ir pagalbgq teikiantj vertinimg;

9.7. j apibendrinamajj ugdymo(si) rezultaty - kompetencijy -
vertinimgq jtraukti formaliojo, neformaliojo Svietimo bei savai-
minio ugdymosi pasiekimai <...>.

Beveik visuose $vietimo sistema modeliuojanciuose arba reglamentuojan-
¢iuose dokumentuose ugdymo paradigma, kurios pagrindu kuriamas, plétoja-
mas Lietuvos $vietimas, nejvardijama, vadinasi, turimomis mokslo i§vadomis
nesiremiama. Pripazintina, kad, nepaisant pasaulio mokslininky aptariamy
paradigminiy kryp¢iy ir jy skirtumy, Lietuvos edukologai $alies $vietimo pa-
radigmine kaitg apibendrino véluodami, t. y. ne $vietimo reformos pradzioje.
B. Bitinas (1998) pasirinkta humanistinio ugdymo kryptj susiejo su ja lemian-
¢iu kontekstu — demokratinés Lietuvos kiirimu, R. Bruzgeleviciené (2008) de-
mokratijos kiirimo kontekste tyré visy bendrojo ugdymo démeny kaitos mo-
deliavima ir pagrindé, kad kaita modeliuota klasikinés ugdymo paradigmos
virsmo humanistine ugdymo paradigma pagrindu. Svietimo politikos kiirimo
atstovams neatrodo svarbu moksliniais tyrimais pagrjstg paradigmine $vieti-
mo raidos kryptj jvardyti pagrindiniuose dokumentuose, nors dalies jy (pvz.,
Geros mokyklos koncepcijos) turinys i§ esmés tokia paradigmg isreiskia, juo-
lab pripazjsta, kad nekvestionuoja ir neneigia jos pirmtakése (turimos ome-
ny dar nepriklausomybés atkiirimo priesausryje sukurta Tautinés mokyklos
koncepcija (1989 m.), nepriklausomos valstybés Lietuvos $vietimo koncepcija
(1992 m.) - R. B.) pateikty idéjy, svarbiausiu aspektu laiko asmenybés nigtj:
branda (savivoka, saviverté, vertybinis kryptingumas ir gyvenimo biidas); pa-
siekimus (mokiniy jgyty bendryjy ir dalykiniy kompetencijy visuma); pazanga
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(per tam tikrg laikg pasiektas lygis, atsiZvelgiant | mokymosi startg bei asmeni-
nes raidos galimybes, mokiniui optimaly tempgq ir Bendrosiose ugdymo progra-
mose numatytus reikalavimus).

Ugdymo paradigma ne tik nejvardijama, bet ir priestaringai iSreiskiama
Lietuvos Respublikos $vietimo jstatyme (2011): tarp 3 straipsnyje nurodo-
my tiksly dauguma labiau orientuoti j poveikj asmeniui - isugdyti vertybi-
nes orientacijas; perteikti kultiiros pagrindus, tradicijas ir vertybes; nustatyti
karybinius gebéjimus, padéti jsigyti kompetencijy ir (ar) kvalifikacijg ir t. t.
Mazesné tiksly dalis orientuota sudaryti sqlygas asmeniui paciam tapti — s3-
lygas nuolat tenkinti pazinimo poreikius ir tobuléti mokantis visg gyvenima;
salygas brandziai tautinei savimonei, dorovinei, estetinei, mokslinei kulttrai,
pasauléziarai formuotis; salygas jgyti demokratijos tradicijas jkunijancius pi-
lietinés ir politinés kultiiros pagrindus, isplétoti gebéjimus ir patirtj ir t. t. Su
humanistinio ugdymo nuostatomis tiesiogiai sietinas tik jstatymo preambulés
tvirtinimas, jog ,$vietimas, kaip asmens, visuomenés ir valstybés ateities kii-
rimo budas, grindziamas zmogaus nelygstamos vertés, jo pasirinkimo laisvés,
dorinés atsakomybés pripazinimu <...>“

Pagrindiniame $alies strateginiame dokumente (Lietuvos pazangos strate-
gija ,Lietuva 2030) iSkélus ambicingg $alies raidos vizijg ir jvardijus vertybes,
svarbias pazangai, — atviruma kitokiam pozitriui, pozityvioms iniciatyvoms,
dialogui, bendradarbiavimui, naujovéms, kiirybinguma generuojant vertingas
idéjas ir jas jgyvendinant, isstukius vertinant kaip naujas galimybes savo sé-
kmei kurti - Salies bendrojo ugdymo sistema orientuojama j karybiskumo,
pilietiSkumo ir lyderystés ugdyma, dél to tiesioginis Svietimo sistemos uzdavi-
nys — ,,sukurti ir visose §vietimo jstaigose jdiegti kiirybingumui, ieskojimams
ir tobuléjimui atviras mokymosi programas ir kompetencijos vertinimo ir jsi-
vertinimo sistema” (Lietuvos paZangos strategija ,,Lietuva 2030, 2012, 11). Kaip
tik tokig ugdymo kryptj padéty jtvirtinti analizuojamy projekty didaktika,
todél islaikyti sistemoje jos idéjy tvaruma bty svarbu ir strateginei Salies rai-
dos kryp¢iai. Vadinasi, itin aktualu, kad Sie projektai turéty Svietimo politikos
kirimo lygmens palaikyma ir kad jis biity ne rekomendacinio, o privalomo
pobudzio, antraip Svietimo sistemoje gali atsirasti daug viena kitoms priesta-
raujanciy ugdymo pavieniy ar grupiniy krypciy.

Beje, tokiy tendencijy pastebi ir $vietimo tarptautinio vertinimo eksper-
tai. Antai iSorinio vertinimo ir konsultavimo nepriklausomos kompanijos
Anglia Assessment eksperto-konsultanto A. Zabulionio (2015, 6) teigimu, Lie-
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tuvos $vietimo srityje ,,seniai praéjo laikas, kai $vietimo kaita buvo supran-
tama kaip sisteminis procesas su savo filosofiniu ir analitiniu pagrindimu,
taktiniais ir strateginiais sprendimais. Toks kaitos procesas buvo tais gerais -
»pries-ES-projektiniais” laikais, kai buvo rasomi teoriniai tautinés mokyklos
dokumentai, Lietuvos $vietimo koncepcijos, kuriamos Lietuvos $vietimo re-
formos gairés. Dabar bandome $vietima reformuoti fragmentiskai, pagal ats-
kiry politiniy grupuociy prioritetus. Nusiziaréje graziy sau patinkanciy pa-
vyzdziy kitose Salyse, vis kg nors bandome namuose prisitaikyti®

Antrindama eksperto minciai, kad analizuojami ugdymo kaitos projektai
gali buti laikomi tokiais pat graZiais pavyzdZiais, tyréja daro prielaida, kad stra-
teginé ugdymo kaitos vadyba vis dar galéty juos suvienyti j sisteminj procesa,
ir iesko budy, kaip tai padaryti. Nepaisant atliktos projekty kuriamos didak-
tikos analizés, sitilomi budai gali buti diskusiniai, todél ir teikiami diskusijos
skyriuje.

Diskusija

Tyréjos pozitriu, buty logiska projektus vienyti, i$ryskinus jy didaktikos esmi-
nes asis ir jas subendrinus. Atlikta analizé pagrindzia, kad kritinio mastymo,
karybingumo gebéjimai tarpusavyje susieti — kritiniam mastymui btadingas
karybiskumas, savo ruoztu kiarybingumas remiasi kritiniu mastymu. Vie-
na vertus, tiek kritinis mastymas, tiek kirybingumas yra integraliis esminiy
kompetencijy bruozai, kita vertus, kirybingumas prilygsta ir vienai i§ esminiy
kompetencijy - iniciatyvumo ir kiirybiskumo kompetencijai. Taigi pripazinus,
kad bendryjy (esminiy) kompetencijy ugdymo projektas i§ esmés integruoja
kity analizuojamy projekty esminiy koncepty — kritinio mgstymo ir kiirybin-
gumo - bruozus, modeliuotinas projekty integravimas (zr. 1 pav.), kuris leisty
turéti vieng asinj projekta, $alia jo — integraliai plétojamus esminiy kompeten-
cijy ugdyma paremiancius, papildancius projektus.

Turint omeny, kad esminés kompetencijos ugdomos ne atskirai, ne izo-
liuotai, o konkrecios ugdymo srities ar dalyko, neformaliojo ugdymo veiklose,
kritinio mastymo, karybingumo ugdymas integraliai jsiliety ir j mokymo(si)
procesus. Kitaip tariant, kritinio mastymo, kiirybingumo ugdymas neatrodyty
kaip atskiros, skirtingus savo tikslus, didaktikas turinc¢ios ugdymo kryptys, o
kasdieniame ugdymo procese bity asmenybés brandos auginimo priemone.
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Ugdymo turinio politikos dokumentuose jteisinama privalomybé jtvirtinti humanistine
ugdymo paradigma, ugdyti bendrasias kompetencijas
Socialiné Kiirvbini
iliefine A Asmeniné urybiniu
. pilietine Pagorindi &i
Kritinio L kompetencija et N kompetencija partnerysciy
mastymo nio projektas
ugdyn'm ugdymo Kiirybinés
kr};’ptles Pazinimo | pirmojo partnerystés
projektas —| kompetencija ~T kKoncentro Kultariné ugdo
Kritinio (5-8Kkl.) N kompetencija iniciatyvumo,
mastymo Mokéjimo P kiirybingumo
T kvtis mokiniu ybingun
gebéjimai— mokyts esmini kompetencijas;
integralis | kompetencija / Kk " Iniciatyvumo gebéjimai
visy K avi ompe- ir integralis
kompetencijy OmUunLEavimo tenciju ¥ kgrvbingumo daugelyje
cebéiimai kompetencija ¢ podvmas LT R
gebéjimai L s ugdy kompetencija kompetencijy
Integralus Afinis Integralus
projektas “ - “ projektas
projektas

Laisvojo ugdvmo humanistiné paradigma, atitinkanti asmens ugdymo
demokratijaiporeikius

1 pav. Ugdymo kaitos projekty, kuriangiy iSbaigtas didaktikos sistemas,
integravimo modelis

Tyréja daznai vartoja tariamosios nuosakos arba siekinio formas biity, ga-
léty, tikétina, siektina ir pan. ne dél asmeninio kalbos stiliaus, o dél to, kad
po vadinamuyjy vyriausybiniy dokumenty analizés i$ tikro tebetvyro klausi-
mas — ar Lietuvos Svietimo sistema vis dar plétojama humanistinés ugdymo
paradigmos pagrindu, ar mokykloms privalu ja jtvirtinti? Kas dabar, XXI a.
antrajj deSimtmetj, sudaro reformos proceso filosofinj pagrinda, galintj sis-
temiskai nulemti taktinius ir strateginius sprendimus? Kai kertiniai akmenys
ar pamatai neaiskas, gal mokyklos teisios, ugdymo kaitos projekty didaktikas
laikydamos kazkuo Salia mokymosi, laikinais graziais paeksperimentavimais?
Tyréjos poziariu, bet kurio §vietimo zingsnio, reiSkinio tvaruma patikimiau
garantuoty aiskus, nedviprasmis, ne i§ dokumento viso turinio analizés aiske-
jantis, o tiesioginis ugdymo paradigmos jsivardijimas svarbiausiuose $vietimo
dokumentuose - kaip esminé $vietimo sistemos kaitos kryptis.

Analizuotos mokslininky atlikty projekty tyrimy iSkeltos problemos pa-
gal jy prasme skirstytinos j dvi probleminiy klausimy grupes - susijusias su
mokytojais ir susijusias su kontekstu. Tyréjos manymu, mazai tikétinas projek-
ty sitlomy didaktiky jsitvirtinimo tvarumas, kol nebus pasalintos $iy proble-
miniy klausimy priezastys. Klausimai, susije su mokytojais: kodél mokytojai
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netiki, kad ugdyti kritinj mastyma svarbu (Kritinio mgstymo ugdymo pro-
jekto tyrimas)? Kodél nesupranta naujoviy diegimo prasmés, negeba susieti
su mokymosi praktika, kodél juos stabdo pokyciy baimé ir netikrumas dél
ju naudos (Kirybingumo ugdymo projekto tyrimas)? Kodél vyrauja poveikio
paradigma paremtos mokymo tradicijos (Kritinio mgstymo ugdymo projekto
tyrimas)? Priezastys, tyréjos pozitriu: reglamentuojanciuose dokumentuose
ugdymo turinio kaitos metodologiniu pagrindu nejvardyta konkreti ugdymo
paradigma; ugdymo turinio kaitos projektai vykdomi ne integraliai, mokykly
jie priimami kaip atskiros reformos, o ne kaip mokiniy dalykiniy ir bendryjy
kompetencijy ugdymas galimai skirtingais budais; néra pagrindo suvokti, kad
kompetencijy ugdymas - privaloma mokykly ugdymo kryptis; visy ugdymo
kaitos projekty koncepcijy, tyrimo atveju - didaktiky derme¢ koordinuojan-
¢ios funkcijos neatlieka jokia patariamoji Svietimo ir mokslo ministerijos ins-
titucija (pvz., Bendrojo ugdymo taryba). Konteksto klausimai: kodél tévai pa-
tiria nerimg, kad dél kompetencijy ugdymo jy vaikai turés mokymosi spragy
(Esminiy kompetencijy ugdymo projekto tyrimas)? Kodél ir kokig jtaka ben-
dryjy kompetencijy ugdymo sékmei daro kontekstas — psichosocialiné, politi-
né terpé (Esminiy kompetencijy ugdymo projekto tyrimas)? Priezastys, tyréjos
poziariu: valstybiniy egzaminy, standartizuoty testy rezultaty vertinimo kri-
terijai neparemti kompetencijy iSsiugdymo vertinimu - dél to nesaugts vaikai,
tévai, mokytojai taip pat nesijaucia saugiis; kuriamai kompetencijy ugdymo
didaktikai (aprépiant visas didaktikos sritis) jsipareigoje ne visi privalantys ja
jtvirtinti $vietimo lygmenys.

Atskira, bet labai svarbi $ios klausimy grupés priezastis: humanistinés ug-
dymo paradigmos, ugdancios demokratijai, budus paneigianciy Lietuvos po-
litiniy grupuociy blaskymasis lemia ir Svietimo politiky nevienoda pozicija,
t. . ugdymo kaitos krypties tvarumo neislaikyma. Tikétina, kad pasalinus $ias
priezastis ugdymo kaita dar galéty jgyti sisteminj pagrindg ir jai sisteminés
jtakos turéty vykdomi ugdymo kaitos projektai.

ISvados

Pasirinkty dokumentiniy $altiniy analizé pagrindzia, kad kritinio mgstymo
ugdymo projekty grupés, projekto Kirybingumo plétra Lietuvos bendrojo lavi-
nimo mokyklose pritaikant ir jdiegiant kirybiniy partnerysciy modelj, Europos

Sajungos socialinio fondo remiamo nacionalinio projekto Pagrindinio ugdymo
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pirmojo koncentro (5-8 kl.) mokiniy esminiy kompetencijy ugdymas kuriamy
isbaigty didaktikos sistemy sasajos su humanistine ugdymo paradigma tie-
sioginés, todél veiksmingai jtvirtinama projekty didaktika gali tapti paveikia
humanistinés ugdymo paradigmos jtvirtinimo priemone.

Analizé leidzia abejoti, ar ugdymo kaitos projekty didaktikos, humanisti-
nés paradigmos jtvirtinimo $vietimo sistemoje priemonés, panaudojimg sis-
temiskai palaiko $vietimo politikos dokumentai: tik viename i$ jy — Pradinio,
pagrindinio ir vidurinio ugdymo programy aprase (2015) - paminima, jog tesia-
ma §i paradigmineé kryptis; kiti $iuo metu, t. y. 2016 m., galiojantys dokumen-
tai tiesiogiai nejvardija ugdymo paradigmos, kuria Lietuvos Svietimas remiasi.
Tai gali buti viena i$ priezas¢iy mokykly lygmeniu dvejoti, ar yra butinybé,
prasmeé jtvirtinti analizuojamy projekty kuriamg didaktika.

Sistemiskai panaudoti analizuoty ugdymo kaitos projekty kuriama didak-
tikg humanistinei ugdymo paradigmai jtvirtinti jmanoma strategiskai valdant
ugdymo kaitos projektus $alies $vietimo politikos lygmeniu.
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Abstract. This article is one in a series of investigations on the topic of didac-
tics in the Lithuanian education system that has been consistently carried out
by the author. The article analyses the problem of how to enhance the potential
for the systemic use of didactics developed by educational change projects as
instruments for consolidating the humanistic paradigm in the education sys-
tem. The problem is framed in reference to the author’s experience: in the be-
ginning of educational reform of Lithuania, there was no pedagogical system
developed to consolidate the changes in educational paradigm that were mod-
elled on the conceptual level, therefore, educational practice was frequently
developed on the basis of educational change projects being implemented
or educational documents regulating educational change rather than on re-
search, thus poorly influencing the change of practice. The aim of the research
is to analyse and to shape the prospects regarding the systemic use of didactic
educational change projects as an instrument of consolidating the humanistic
paradigm in the education system.

The article is based on the strategy of qualitative document research; analy-
sis, comparative analysis and modelling are used. On the basis of comparative
analysis the article examines links between educational change projects that
develop finalised didactic systems and the humanistic educational paradigm;
it analyses the extent to which educational policy decisions systematically
support the use of the didactics of educational change projects as an instru-
ment of consolidating the humanistic paradigm in the education system; it
provides a theoretical model and a scientific discussion of the potential for
systemic use of the didactics of educational change projects.

Keywords: Educational change projects, educational paradigm, didactics,
education policy.
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Introduction

Relevance of the topic. In the beginning of the education reform of Lithuania
no pedagogical system was developed to consolidate the changes of education-
al paradigm that were modelled on the conceptual level to replace the classical
paradigm (Foucault, 1998; Bitinas, 1998, 2000), also referred to by researchers
as normative, modern, industrial, mechanistic, impact paradigm, by the open
education humanistic paradigm, also referred to by researchers as interpreta-
tional, postmodern, post-industrial, life systems or holistic, interaction paradigm
(Hargreaves, 1999; Kron, 2008; Duobliené, 2006; Senge, Cambron-McCabe,
Lucas, Smith, Dutton, Kleiner, 2006 and others). It is to be acknowledged that a
integral pedagogical system based on a new paradigm has not been developed
in the Lithuanian education system during twenty-five years of education re-
form. Meanwhile, changes in educational practice have been taking place, but
they resulted from the change-enabling educational documents adopted or
educational change projects being implemented. Practice looks for the basis of
change not in science as it poorly enables the change of practice. The problem
analysed in this context is the following: how to enhance the potential system-
ic use of didactic educational change projects as an instrument for establishing
the humanistic educational paradigm in the educational system. The focus of
the research: the potential for the systemic use of didactics developed in edu-
cational change projects implemented in general education schools.

The aim of the research: to analyse and to shape the potential of systematic
use of didactics developed by educational change projects as an instrument to
consolidate the humanistic paradigm in the educational system. The tasks are
the following: 1) to ground the links between educational change projects that
develop integral didactical systems and the humanistic educational paradigm;
2) to analyse the extent to which educational policy documents systematical-
ly support the use of didactics developed by education change projects; 3) to
shape the potential for the systemic use of didactics developed by educational
change projects.

The article refers to theoretical provisions confirmed by previous research,
which can be divided into two themes. The first group of provisions is related
to the change of educational paradigm. Education reform in Lithuania was
implemented by replacing the classical educational paradigm by a free educa-
tional humanistic paradigm (Bitinas, 1998; 2006; Bruzgeleviciené, 2008, 2014).
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The open education humanistic paradigm displays these features: cooperation
with human nature while educating (Bitinas, 2000) and an attitude that a per-
son is educated on the basis of interactions between an educator and a learner
(Kron, 2008); the approach of humanistic psychology assumes that cognition
of the world depends on the person himself / herself as s/he constantly attempts
to realise his / her potential, to construct and reconstruct his / her knowledge
about the world and to systemise it into a more consistent structure, and to
give meaning to his / her experience (Piaget, 2011); and nondirective meaning-
tul learning principles (Rogers, 1969). The humanistic educational paradigm is
akin to constructivist theory, namely, social constructivism cognition theory,
which claims that constructivism transforms a learner. A passive rebroadcast-
er of information becomes an active participant of the learning process; learn-
ers, who are always led by an educator, actively construct their knowledge and
then apply their current knowledge and experience of the real world by rais-
ing hypotheses, by verifying their theories and grounding conclusions with
their data (Constructivism as a Paradigm for Teaching and Learning, 2004)
and with the holistic concept of a person and the world that arises from these
provisions as well as the potential of a person to know the reality in a holistic
way. The second thematic group of theoretical provisions is related to didactics
which, as a theory of teaching and learning, looks into activity areas of teach-
ing and learning, study contexts, goals and tasks, content, strategies, the use of
media and tools in the process of teaching, learning and studies; assessment
and self-assessment, participants of teaching, learning and studies, as well as
creating three types of knowledge / theories: descriptive, explanatory, activi-
ty-focused (Kansanen, Meri, 1999; Seel, 1999).

The uniqueness and originality of the research. Educational change projects
implemented in the Lithuanian education system that were selected for this
research have been analysed by researchers in different aspects. For example,
critical thinking educational projects has been analysed from the aspect of
integration of critical thinking educational principles into the Lithuanian gen-
eral education system (Indrasiené, Subo¢, Penkauskiené, Matonyté, 2010). The
project “Development of General Competences for Pupils of the First Stage
(Grades 5-8) of Lower Secondary Education” (Rugkus, Zvirdauskas, Mazeik-
iené, Naujaniené, Zvirdauskiené, Eskyté, Kazakevicius, Jakelitinas, 2010) was
analysed for efficacy. A creativity development project based on a creative part-
nership model was analysed from the aspect of innovation (Deltuva, Girgzde,
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Bilevic¢iené, Gurskyté, Godvadas, Gurova, Navickaité, Pauryté, Leikina, 2014).
The type of didactics developed in various projects, their links with an edu-
cational paradigm and prospects of further consolidation have not been re-
searched and the projects were not compared. Therefore, the chosen aspect of
research is unique and original.

Research methodology

The research has been carried out on the socetarian level, i. e. the analysis of
written document sources of international and national EU social fund-based
projects which were implemented in general education schools and which
provide finalised didactic systems; and on a theoretical level, i.e. theoretical
positions of the research were shaped by analysis of research literature. The
research uses qualitative research strategies, document research, qualitative
content analysis and the appropriate methods of data collection and analysis,
i.e. the data were compiled by collecting documented sources guided by prin-
ciples of authenticity, reliability, representation, and meaningfulness of these
sources. The model approach was chosen for data analysis (Crabtree, Miller,
1992), i. e. meaning codes of the analysed parts were defined on the basis of
theoretical provisions provided in the introduction, and the visual layout of
information is provided in tables of comparison and matrices.

Three groups of document sources were chosen for the research. The first
group includes the following documents: methodology books developed dur-
ing and after the stages of implementation of international projects in general
education schools, namely, the Development of Critical Thinking while Reading
and Writing and other critical thinking projects developed on its basis that
made up the entire group of projects of critical thinking development; Devel-
opment of Creativity in Lithuanian General Education Schools by Application
and Implementation of Creative Partnerships Model, a European Union Social
Fund-supported national project: Development of Key Competences for Pupils
of First Stage (Grades 5-8) of Lower Secondary Education; other written docu-
ment sources of projects. It was presumed that these projects develop finalised
didactic systems. The second group relates to the research of these projects
that was carried out in different stages of their implementation or after their
conclusion. It was presumed that challenges, problems and obstacles of pro-
ject implementation registered in this research by scientists are precisely the
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problem points around which solutions that are adopted on the level educa-
tion policy development could focus. These solutions could seek to consol-
idate the didactics of these projects as an instrument of implementation of
the humanistic education paradigm in the system. The third group consists
of governmental documents (Silvermann, 2006), which are the documents of
education policy development, and which convey or regulate the paradigm
basis of education. On the basis of qualitative document research methods,
during the first stage of reading document sources primary evaluation of con-
tent was carried out and decisions on whether the sources are eligible for fur-
ther analysis were made (Gerrard, 2004). The selection criteria are as follows:
whether these sources featured developed didactic systems, whether they have
features that are related to the humanistic education paradigm. The aim of
the analysis of the selected document sources is to establish the key features
of the above-mentioned projects, which are necessary to unfold the research
problem, i.e. either to confirm or to refute whether projects selected develop
finalised didactic systems — whether they span the areas of didactics and the
type of knowledge created; to confirm or refute their conformity to the hu-
manistic educational paradigm, having features of the humanistic educational
paradigm defined by theoretical provisions.

Limits of the research. The scope of the documents selected for analysis and
the variety of their types implied that the units of analysis had to be carefully
chosen (Mertens, 1998). For example, document sources selected for the group
of critical thinking educational projects cover eight books and programmes
developed during the implementation of the project. By using the so-called
condensation principle (Robson, 2004) this group of document sources was
taken as one unit of analysis; the principle of condensation means that the
key concept that connects these sources is critical thinking. As the problems
of comparing the educational change projects under investigation arose, the
procedure of text condensastion was employed (Robson, 2004), i. e. the com-
parison was made not among entire document sources, but among concepts
that revealed their essence.

Research findings

The first group of document sources was chosen for the first task of the re-
search. It was established during the stage of primary document sources eval-
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uation that the project of critical thinking development which was initiated in
1997 by Open Society Institute (OSI) and International Reading Association
(IRA) under the title Critical Thinking for Reading and Writing (RWCT) and
introduced into the Lithuanian education system and expanded into a group
of projects of critical thinking development covers a wider educational scope
than other projects selected. A summary of the areas of education covered by
projects of critical thinking development and whether they develop didactic

systems for all areas covered is shown in Table 1.

Table 1. The matrix of areas covered by a critical thinking development project and didac-
tics developed thereby

Education areas
covered by criti-
cal thinking edu-
cation project

Document sources of these areas
developed by the group of critical
thinking education projects

Assumptions about
didactic system of the area

Development of
critical thinking
in general edu-
cation schools

Book: Development of Critical Thinking:
theory and practice (2001); the book pro-
vides a theoretical concept of critical
thinking development and examples of
critical thinking development in various
disciplines

The book develops a di-
dactic system of critical
thinking development for
general education schools

Education for
a future career

Books: Integrated Career Development
Programme for General Education School
(2006); Specialized Career Development
Programme for Lower Secondary School
(2006); Critical Thinking for Career Deve-
lopment: practical application.
Professional Improvement Programme and
Guide (2005)

The book develops a di-
dactic system of critical
thinking development for
a specific education career
area

Critical thinking
in non-formal
education and
for class super-
visors

Book: Guide of Critical Thinking Develop-
ment for Specialists of Non-formal Educati-
on and Class Educators (2014); the book
provides a theoretical concept of critical
thinking development and examples of
critical thinking development in various
non-formal education areas

The book develops a di-
dactic system of critical
thinking development for
non-formal education, class
supervisors

Development of
critical thinking
in pupils’ and
youth organisa-
tions

Book: Teaching Material of Critical Thin-
king Development for Members of Pupils’
and Youth Organisations (2014); the book
provides theoretical concept of critical
thinking as well as potential and impor-
tance of critical thinking development in
various organisations

The book develops a didac-
tic system of critical thin-
king development, one of
the areas of didactics, na-
mely curriculum of teaching
and learning / education, is
developed partially
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Development of
critical thinking
in a family

Book: Recommendations for Parents abo-
ut Children’s and Youth’s Critical Thinking
Development (2014); the book provides

a theoretical concept of critical thinking
and recommendations of practical appli-
cation of critical thinking development

The book develops a di-
dactic system of critical
thinking development, one
of the areas of didactics,
namely teaching and lear-
ning / curriculum, is develo-
ped partially

Development of
critical thinking

in a higher edu-
cation school

Programmes: Critical Thinking Develop-
ment in Higher Education School: study

programmes (2004); Documents of cer-
tification procedure: Certification Stan-

The book develops a didac-
tic system of critical thin-
king development

dards and Procedures of Critical Thinking
Development Programme “Teacher and
Lecturer” (2004)

We see that the group of projects of Critical Thinking Development covers
both formal and non-formal education and all general education programmes,
i.e. from primary to secondary education as well as higher education. Docu-
ment sources selected for the research represent all education areas covered by
the project.

On establishing whether the three projects selected for the analysis develop
finalised didactic systems a matrix was drawn revealing to what extent they
cover the areas analysed by didactics. These areas are distinguished on the
basis of theoretical insights of researchers Kansanen and Meri (1999). In the
matrix the group of critical thinking development projects is approached as
a unit of analysis without division into education areas covered (see Table 2).

Table 2. The Matrix of didactic areas approached by education change projects analysed

Areas analy- Didactics areas analysed by Didactic areas ana- | Didactic areas
sed by didac- | the Critical Thinking Develop- lysed by the project | analysed by
tics ment project group Development of Cre- | the project

ativity in Lithuanian | Education of Key

General Education Competences for
Schools by Applicati- | Pupils of First
on and Implementa- | Stage (Grades
tion of Creative Par- | 5-8) of Lower
tnerships Model Secondary Edu-
cation

Learning / edu- | Analysed Analysed Analysed

cation context

Aims and tasks | Analysed Analysed Analysed

of teaching

and learning /

education
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Curriculum of
teaching and
learning / edu-
cation

Analysed

Partially analysed by projects
Critical Thinking Development in
Pupils’ and Youth Organisations,
Critical Thinking Development in
Family

Analysed; matches
the curriculum pro-
vided in General Pro-
grammes

Analysed; ma-
tches the curri-
culum provided
in General Pro-
grammes

Strategies of
teaching and
learning / edu-
cation

Analysed

Analysed

Analysed

The use of edu-
cation environ-
ments, media
and tools in
the process of
teaching and
learning / edu-
cation

Analysed

Analysed

Analysed

Assessment in
the processe
of teaching
and learning

/ education,
assessment of
achievements

Analysed by a part of Critical
Thinking Development projects

Project Critical Thinking Deve-
lopment in Pupils’ and Youth Or-
ganisations refers to self-evalu-
ation, reflection;

project Critical Thinking De-

Not analysed

Analysed;

At the time of
the research
(2016) not all
general compe-
tences had as-
sessment tools

! ! ready
velopment in Family does not
analyse assessment
Activities of Analysed: in the area of formal | Analysed Analysed
teaching and education examples of classes
learning par- of various disciplines are pro-
ticipants (su- vided;
bjects) Critical Thinking Development

in Non-formal Edcuation and
in Activity of Class Educators,
project Critical Thinking Deve-
lopment in Pupils’ and Youth
Organisations, Critical Thinking
Development for Future Career,
Critical Thinking Development
in Family provide examples of
various activities;

Critical Thinking Development
in Higher Edcucation School
provides examples of various
disciplines

Source: document sources of project group of Critical Thinking Development field, Development of Crea-
tivity in Lithuanian General Education Schools by Application and Implementation of Creative Partnerships
Model, Education of Key Competences for Pupils of First Stage (Grades 5-8) of Lower Secondary Education

projects.
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The data matrix reveals that all three general education change projects
selected for the research cover the majority of areas analysed by didactics. part
of the critical thinking development group projects analyse different methods
of assessment, whereas Critical Thinking Development in Family and Develop-
ment of Creativity in Lithuanian General Education Schools by Application and
Implementation of Creative Partnerships Model projects do not analyse assess-
ment. A further analysis of the extent to which didactic systems developed by
the projects selected for the research are finalised resulted in a matrix of the
type of knowledge they create. The groups of knowledge type are distinguished
on the basis of Steel’s (1999) theoretical provisions. The level of knowledge cre-
ation is described as thoroughly developed, moderately developed, and recorded.
This matrix also analyses the critical thinking development project group as a
unit of analysis without division into areas covered (see Table 3).

Table 3. The matrix of knowledge type of didactics developed by educational change projects

Type of Didactic knowledge developed | Didactic knowledge | Didactic kno-
knowledge | by Critical thinking develop- developed by Deve- | wledge develo-
created by ment project group lopment of Creativity | ped by Education
didactics in Lithuanian General | of Key Compe-
Education Schools tences for Pupils
by Application and of First Stage
Implementation of (Grades 5-8) of
Creative Partnerships | Lower Secondary
Model Education
Knowledge Thoroughly developed in pro- Thoroughly developed | Thoroughly
and theories | jects of critical thinking in gene- developed
described ral education schools, non-for-
mal education, activity of class
educators, critical thinking de-
velopment in higher education
schools;
Moderately developed in pro-
jects of Critical Thinking Deve-
lopment in Pupils’ and Youth
Organisations, Family;
Recorded in a project Critical
Thinking Development for Future
Career
Explanatory | Thoroughly developed in most Moderately developed | Thoroughly
knowledge projects of critical thinking de- developed
and theories | velopment group;
Moderately developed in pro-
jects of Critical Thinking Develop-
ment in Family, Critical Thinking
Developmetn for Future Career
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Efficiency- Predominant in projects of Cri- | Developed. Provided | Thoroughly deve-

focused tical Thinking Development for | examples of indivi- loped. Purposeful

knowledge Future Career, Critical Thinking | dual successful expe- | and varied me-
Development in Family; rience and dissemi- | thods material,
Practical examples of classes nation of individual assessment tools,
of education areas, education | experience enable teaching tools
activities, problem-raising, pro- | to act enable to act; not
blem-solving, programmes, lec- all competences
ture plans in other projects of to be taught are
crtitical thinking development covered in detail
project group enable to act yet

On the basis of data it can be stated that the didactics developed by the
selected projects do not cover areas of education in a uniform way; the very di-
dactic systems are different depending on the project field and education area
covered, different didactic knowledge is created. The group of Critical Think-
ing Development projects covers general formal and non-formal education,
class educators, pupils’ and youth organisations, education in a family, career
planning in formal education, education in a higher education school, besides,
it covers all seven areas analysed by didactics, it creates descriptive, explana-
tory and efficiency-focused knowledge in an uneven way. The project of Crea-
tivity Development covers general formal education, individual examples lead
to non-formal education, an integration of formal and non-formal education,
it analyses six areas analysed by didactics, it creates descriptive, explanato-
ry and efficiency-focused knowledge in an uneven way. Efficiency-focused
knowledge is created by a number of individual cases, i.e. those of schools and
teachers participating in the project, the teachers are distinctive authors, crea-
tors, therefore, the integrity of didactic system is only maintained by a clearly
defined concept of creativity. The project of Development of Key Competences
for Pupils of First Stage (Grades 5-8) of Lower Secondary Education covers the
stage of grades 5-8 of general formal education, it analyses all seven areas that
are attributed to didactics by scientists, it creates descriptive, explanatory and
activity-focused knowledge in an even way.

In order to ground the links between educational change projects that de-
velop defined didactic systems with a humanistic educational paradigm the
procedure of condensation (Robson, 2004) that is applicable in the strategy
of qualitative content analysis was used as the problem of comparison was
encountered; this procedure is described in the Methodology section and it
deals with distinguishing concepts that reveal the 