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Summary

Relevance of the research. The development of the learning society highlighted
in European Union and Lithuanian strategic documents.

Strategy Europe 2020 envisages the pursuit of advanced growth (Europe 2020,
2010) through the promotion of more effective investment into education, scientific
research and innovations. Among the implementation means provided for by the
priorities in the fields of education and training is Education and Training 2020
programme. Lifelong learning is considered one of the key trends to be developed while
implementing the above mentioned programme (Council Conclusions..., 2009).

In the strategy Lithuania 2030 education is assigned the task to “summon the
educational community and all Lithuanian people for continual and purposeful training
while pursuing personal and national success” (Lithuania 2030, 2010). Strategy
implementation tool — National Progress Programme 2014-2020 (For 2014-2020...,
2012) aims at providing each Lithuanian citizen the opportunity to materialize their
possibilities and abilities in the fast changing situation and themselves become the
initiators of positive variation, able to energetically act through their incessant education,
knowledge development, creativity and entrepreneurship. The programme also strives to
promote lifelong learning, partnership, creativity, entrepreneurship and leadership,
knowledge development, dissemination and utilization, use of health and natural
environment and framing of public spirit and responsibility.

One of the priority trends indicated in National Education Strategy 2013-2022 is
to “create the system of incentives and conditions for lifelong learning based on
proactive assistance in self-recognition and selecting the way in the world of activity”
(Regarding state education..., 2012).

Generalizing on the objectives indicated in European Union and Lithuanian
strategic documents, it can be stated, in M. Formosa’s (2013) words, that “the idea of
lifelong learning in the European Union is an ongoing topic”; and R. Miller (2004)
believes that the future of Europe can be imagined as “intensively learning society”.

Strategies and priorities of the European Union and Lithuania are being

implemented in globalization affected environment characterized by the fact that



transmission of information is not absolutely objective and just, due to the multiplication
of the versions of truths (Tomlinson, 2002), strong influence from information mediators
(Duoblien¢, 2009), life in a purposefully framed information space (Schiller, 2006),
surrounding information noise (Bauman, 2006) and the fast evolving professional
rotation as well as the increase in expert systems that we face (Giddens, 2000).

Training of information literacy skills is an effective way to achieve the tasks set
forth in the strategies Europe 2020 and Lithuania 2030 and programmes Education and
Training 2020 and National Progress Programme 2014-2020, as information literacy is
viewed as a creative skill enabling to find, critically assess and utilize information of
various types and forms and encompassing information handling skills essential in
studies, scientific research and professional activities, thus being an integral part of
lifelong learning (Information, 2000; Smith et al., 2013, Lau, 2013).

Association of American Colleges and Universities (2008) has included
information literacy into the list of intellectual and practical skills necessary to modern
individual, the Institute of Museum and Library Services maintains that information
literacy skills are among the key skills in the 21* century essential to information users
(Museums, Libraries and 21st Century..., 2008, p. 2) and A. Lee (Lee, 2013) has arrived
to the conclusion that information literacy skills are among the essential skills in
knowledge society.

Development of information literacy skills is among the key functions of
contemporary academic libraries, therefore, according to T. Wilson (2008), A. M.
Johnson et al. (2008), M. Oakleaf and L. Owen (2013), the development of the said skills
is for the most part advocated for and cultivated by libraries at higher education
institutions. In the thesis librarians involved in the development of users’ information
literacy skills are referred to as librarians-educators.

As suggested by, for example, research results of such scholars as H. B. Rader,
2002; L. Saunders, 2009; C. Dixon-Thomas, 2012; A. M. Johnson et al., 2012, the
relevancy of the development of information literacy skills at the institutions of higher
education is increasing, thus building the significance of the ability of librarians to take
up the development of information literacy skills. Simultaneously there is an increasing

demand for the research of issues related to the training of librarians-educators, and in
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the discourse of the training of librarians-educators there is deficiency of factors
responsible for the framing of the professionalization of librarian-educator.

It should be noted that the development of information literacy skills has been
escalated for more than four decades. However, various research data indicate that
professional librarians which being educated in the library science are not sufficiently
trained to be able to take up the development of information literacy (Albrecht and
Baron, 2002; Bewick and Corral, 2010; Click and Walker, 2010; Julien and Genuis,
2011; Mcadoo, 2012). Similar situation is identified in Lithuania (Grigas, 2013). The
majority of research is aimed at the elaboration of the concept of information literacy and
methods of its development, whereas studies focusing on the readiness of librarians to
take up the development of information literacy skills are few and far between (Julien
and Genuis, 2011; Montiel-Overall and Grimes, 2013).

Results of various investigations suggest that librarians acquire knowledge and
skills necessary to the development of information literacy skills on-site by means of
self-education or when attending refresher courses. Such practice should be considered
faulty. Insights of various researchers suggest that the most effective and rational way to
train librarians-educators is by incorporating the training into university studies
(Dalrymple, 2002; Johnson et al., 2008; Ishimura and Bartlett, 2009; Click and Walker,
2010).

Generalizing, an assumption can be made that the topics related to the training of
librarians-educators are relevant from both theoretical and practical point of view. The
aspiration for the development of the learning society set forth in Lithuanian and
European Union strategic documents presupposes the need for the design of certain tools
required for the implementation of the said objective. Libraries can get actively involved
in the development of the learning society through the training of users’ information
literacy skills. This predetermines the need for the training of librarians-educators able to

qualitatively develop information literacy skills of the society.

Research problem. Due to globalization and changes in information and
communication technologies, information users face a huge amount of information. The

architecture of the infrastructure of information storage and access is increasing in
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complexity and its usage requires additional expert knowledge and skills. The
abovementioned facts condition the greatest challenge faced by information users today,
which is the ability to quickly and effectively find trustworthy information (Doomen,
2009; Blair, 2010; Hilbert, 2012, Strother et al., 2012).

The above-described situation is accountable for the great demand in the
development of information literacy skills, however librarians are not ready to take up
the task.

Most scholarly research dedicated to the issues related to librarian-educator’s
training are fragmentary and only partially cover the topics pertaining to librarian-
educator’s training. One should admit that there is a deficit of complex research aimed at
the analysis of the entire topics related to librarian-educator’s training within the
university study programme. Furthermore, there are also very few inquiries into the
system of librarian-educator’s training. Research conducted to date made no attempts to
knit the key entities of librarian-educator’s training into a controlled whole and analyse
their interaction which would allow to strategically view the training of librarians-
educators in the context of the learning society.

As there is no framed training system of librarians-educators in Lithuania,
theoretical and practical factors which condition the demand for it invite to answer the
following question: “How the conceptual model of librarian-educator’s training should
be framed?” At the same time the question of the efficiency and rationality of the said
conceptual model is posed, and it is necessary to explain how such model could be
practically incorporated into the university study programme aimed at the training of

professional librarians.

Research history of the topic. Four research trends related to the concept of
librarian-educator can be distinguished: definition of librarian-educator; level of
librarians-educators’ preparation to take up development activities; skills and knowledge
necessary to librarians-educators; and methods of the development of skills and
knowledge characteristic of librarians-educators.

The definition of librarian-educator is among the most escalated topics in the

community of library scientists that has been researched by M. Hepworth, 2000; B. P.
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Lynch and K. R. Smith 2001; R. Albrecht and S. Baron, 2002; R. Biddiscombe, 2002; L.
A. Knight, 2002; M. Nimon, 2002; F. M. DeFranco and R. Bleiler, 2003; S. Bell and J.
Shank, 2004; P. Brophy, 2005; C. Powis, 2005; M. Feetham, 2006; L. Cox, 2007; S.
Walter, 2008, M. E. Edwards and E. W. Black, 2012; R. A. Hall, 2013. The researchers
point out that courses of information literacy organized by librarians are gaining
popularity at universities. In an increasing number of cases such courses are integrated
into study programmes, therefore the role of the librarian shifts from that of passive
participant of the studies (accumulation, storage and dissemination of information) to
that of active participant of the studies (mode of search for and use of information).
Librarians involved in the development of information literacy skills anchor as part of
the academic personnel.

H. Conroy and D. Boden, 2007; K. Davis, 2007; L. Bewick and S. Corral, 2010;
H. Julien and S. K. Genuis, 2011; P. Montiel-Overall and K. Grimes, 2013 established
that librarians lack knowledge and competences to be able to develop skills of
information literacy which results in the absence of self-confidence for librarians to take
up the said development. In order to acquire necessary qualifications librarians attend
seminars and courses. This objective is hard to achieve due to the shortage of special
seminars and courses designed to develop the skills of librarians-educators. One of the
problems is the fact that necessary knowledge and skills are pursued already after
employment in a library. This causes additional difficulties as not all workplaces offer
possibilities for qualifications and the acquired knowledge and skills are of different
content and level.

Researchers who have analysed skills and knowledge essential to librarian-
educator, for example, S. Pinfield, 2001; C. Botts and M. Emmons, 2002; K. Bridges,
2003; M. Oldroyd, 2004; P. Levy and S. Roberts, 2005; M. C. C. Torr and T. P. Saetre,
2009; L. Saunders, 2012, differentiate between communicational and IT skills, self-
directed learning, skills related to the development of critical thinking, ability to apply
teaching and motivation theories, plan the process of training, and knowledge how to
organize lectures and seminars. It should be noted that the above-listed authors disagree
with regard to the skills and knowledge essential to librarian-educator. Association of

College and Research Libraries (ACRL) summarized the research findings of certain
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scholars and in 2007 (United States of America) issued The Standards for Proficiencies
for Instruction Librarians and Coordinators (The Standards for Proficiencies..., 2007).
These standards set forth the whole of skills and knowledge necessary to the librarian of
an academic library involved in the development of users’ information literacy skills.
This is the most comprehensive document defining the skills of librarian-educator.

Scholars who investigated the development methods of skills and knowledge
characteristic of librarians-educators, including S. B. Mandernack, 1990; B. S. Sullivan,
1997; S. Deese-Roberts and K. Keating, 2000; Y. N. Meulemans and J. Brown, 2001; J.
A. Peacock, 2001; J. K. Valenza, 2004; Y. Ishimur and J. C. Bartlett, 2009; A. Click and
C. Walker, 2010; C. McGuinness, 2011; Y. Hultman et al., 2012, distinguished three
methods of education: self-directed learning or on-site learning through interaction with
colleagues; refresher (qualification) courses, seminars, and conferences; studies of
library science. From the abovementioned three methods the thesis dwells on the concept
of the education of librarians-educators in the course of library studies.

Two theses in a way related to the topic in question have been written: G.
Tautkeviciené’s dissertation Factors influencing the emergence of students’ individual
learning environments in the university library educational environment (Tautkevi¢iené,
2005) pertaining to education sciences and analysing issues related to the development

v —

dissertation Information Literacy in Modernization of University Education
related to the integration of tools of information literacy development into the content of
university education. No dissertation analysing the framing of librarian-educator’s
training system has hitherto been defended in Lithuania.

The only research scrutinizing the preparation of librarians to take up the
development of information literacy skills in Lithuania could be regarded the analysis of
study programmes intended for the training of professional librarians in Lithuania
conducted by the author of this thesis (Grigas, 2011). The research was aimed at
establishing whether study programmes intended for the training of professional
librarians train specialists able to take up activities related to the development of

information literacy skills.

10



The conducted analysis of scientific sources allows the proposition that to date
we still are in want of research which would properly analyse the topics related to the

training of librarians-educators within the university study programme.

The object of the dissertation is the development of librarian-educator’s
skills in the learning society. The development of librarian-educator’s skills is
perceived as a system consisting of the whole of interactive entities and due to the said
interaction of entities generating added value. This factor is unrepresentative of entities
acting alone as each entity is interrelated by certain properties and operation mechanism.
The training of librarian-educator is viewed as the interrelation of four entities student,
teacher, training methodology and context — whose purposeful management is based on
the systemic approach and affords ground for the implementation of effective training of

librarians-educators.

The subject of the dissertation is the management of librarian-educator’s
training within the university study programme aimed at the training professional

librarians based on the systemic approach.

Framework of the research. The focus lies on the framing of the system of
librarian-educator’s training in university study programmes. The specialisation of
librarian-educator is confined by the development of information literacy skills in
university students. This dissertation is not aimed at the presentation of the evolution
history of librarian-educator, therefore librarian-educator is analysed in a factographic
and chronologically inconsistent manner. The problematic side of the object, system of
education and the representative conceptual model are bestowed the biggest share of
attention as an attempt is made to answer the question how the system of the training of

librarian-educator functions.

The goal of the dissertation is to theoretically validate and develop the

conceptual model of librarian-educator’s training within the university study programme
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designed for the training of professional librarians. The following tasks are invoked in
the pursuit of the above-indicated goal:

1. To analyse the demand for the librarian-educator in the learning society
and to define its concept, role and set of skills necessary for the
development of information literacy;

2. To establish the current situation in librarian-educator’s training by
coupling it with the needs of the learning society and to frame the
conceptual model of librarian-educator’s training;

3. To evaluate the validity of the conceptual model of librarian-educator’s
training in real environment and to propose practical application of the
model in the university study programme aimed at the training of

professional librarians.

Theses to be defended:

1. Theoretical substantiation of the need for librarians-educators in the
context of the learning society covering librarian-educator’s concept, role
and set of competences which are the subject of strategic education
related attitudes of the society and thus have to be assessed while
organizing the framing of the learning society in Lithuania.

2. The conceptual model of librarian-educator’s training framed on the basis
of the approach of lean thinking, soft systems methodology and methods
of ontology framing consists of four interrelated entities — student,
teacher, training methodology and context — and allows identification and
holistic assessment of the organization of librarian-educator’s training and
identify interaction with strategic trends in the framing of the learning
society set forth in European Union and Lithuanian strategic documents,
functions of academic libraries and objectives of study programmes
aimed at the training of professional librarians, as well as establish the
directions for the development of its training.

3. The conceptual model is valid as its double testing in real environment

helped achieve the goal initially posed to the model — it facilitated the
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training of librarians-educators as the difference between the testees’

competences prior and after the testing was significant.

Methodology of the research. In the first part of the study analysis and
synthesis of scientific research and theories was used. The main methods used in the
second part were theory analysis and synthesis, and systemic analysis. In the third part
the author utilised action research and methods of quantitative and qualitative content
analysis and statistical analysis.

The validation of librarian-educator’s activities is framed on the basis of P.
Brophy’s (2000) model of library activities which indicates that training and advice is
among the functions of the library while acting as the mediator between information
resources and information users. In this thesis the development of information literacy
skills is considered one of the means for the implementation of the training and advice
function.

The validation of librarian-educator’s activities is framed responding to the
demand for the training of information literacy skills. In order to operationalize the
conception of librarian-educator, the peculiarities of librarian-educator’s field of
activities within the university are analysed, the rules for librarian-educator’s activities
and the methods of their development are set. In addition, the organizational and
functional structure of the conception of librarian-educator is set and the relevance of
librarian-educator’s activities in Lithuanian and foreign academic libraries is assessed.

As the dissertation is interdisciplinary, communication and information sciences
as well as management science are combined within its framework. The framing of the
conceptual model of librarian-educator’s training is based on soft systems methodology
(Checkland, 2000), methods of ontology development (Noy and McGuinness, 2001) and
the approach of lean thinking (Womack et al., 1990; Womack and Jones, 2010).

The author of the dissertation holds post-structuralist attitude towards the framing
of the conceptual model (Murdoch, 2006). This means that the possibility of objective
knowledge and one truth is disclaimed thus taking relativism as the basis. “In post-
structuralism the system is emphasized and appreciated to a greater extent than the

individual” (Murdoch, 2006, p. 9-10), therefore a great share of attention is bestowed on
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the analysis of interrelations between entities within the system. As suggested by the
post-structuralist approach, there are no possibilities to create a strict and finite system.

The validity assessment methodology of the conceptual model is based on D. L.
Kirkpatrick’s Four-level Evaluation Model (Kirkpatrick, 2005).

The investigation of possibilities for the implementation of librarian-educator’s
training in Lithuania is assessed (qualitative examination is conducted and the findings
are assessed with the help of factor analysis) and validity of the conceptual model, when
it is implemented within the framework of the study programme aimed at the training of
professional librarians, is examined with the help of methods of quantitative and
qualitative analysis as well as statistical analysis. Validity of the conceptual model is
assessed through action research analysing two groups — the main intervention group and
experimental group. The following methods of statistical analysis were employed for the
processing of the said data: Kendalls’s Tau-b- for the calculation of rank correlation
coefficients; Independent-samples T-test — for comparison of the means between two
unrelated samples; Levene’s Test — for the assessment of the equality of variances for a
variable; Paired-samples T-test — for the measuring of the difference between subscales

in statistically meaningful means.

Scientific relevance and novelty of the research. The thesis conceptualises the
activities of librarians-educators and offers theoretical substantiation of their relevance in
the learning society. Through the development of information literacy skills librarians-
educators help sustain the expansion of the learning society.

Softs systems methodology was utilised to control the hitherto non-conceptualized
problem of the real world — training of librarian-educator. The methodology afforded
ground for the analysis of problematic situation, identification of the key definitions of
the system, framing of the conceptual model on the basis of core definitions and
execution of its comparative analysis, and calculation of alternatives. The soft systems
methodology was also used to identify the hitherto not defined entities of librarian-
educator’s training and the properties of their interrelations as well as their structured
operation, thus facilitating the control of their interaction with the environment (other

systems).
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The methods of ontology framing have for the first time been utilised seeking to
establish the hierarchical structure and properties of the entities of librarian-educator’s
training, accumulate structured information on librarian-educator’s training and frame
the graphic form of the conceptual model.

The methodology of lean thinking has also been employed in the framing of the
conceptual model of librarian-educator’s training facilitating the design of conceptual
model rationally using the system’s resources. With reference to the methodology of lean
thinking the conceptual model was framed in the current study programme instead of
creating a new one.

Given the peculiarities of the conceptual model, it was opted for action research in
its implementation in real environment which served as basis for the cyclic
implementation of the model and ensured the process of its refinement (adjustment), as
the post-structuralist approach suggests that the model cannot be finite. The evaluation of
the conceptual model’s validity was pursued on the basis of D. L. Kirkpatrick’s Four-
level Evaluation Model which afforded ground for the assessment of long- and short-
term effect of the implicit results of the conceptual model’s implementation.

Generalising, it can be noted that the novelty and theoretical weight of the
research are determined by complex findings in the framing and testing of the conceptual
model offered in the dissertation, as a novel conceptual model is designed in the study
which in a structured manner defines librarian-educator’s training and frames the
findings of the conceptual model’s validity research. Considering the peculiarities of the
context of librarian-educator’s training, specific objectives typical of the librarian-
educator’s training and conditioning the choice of techniques for the implementation of
the conceptual model have been distinguished. Theoretical and practical results of the
dissertation research allow the framing and presentation of possible further trends of

research related to the application of the conceptual model in other study programmes.

Structure of the dissertation. The first part “Theoretical Substantiation of the
Demand for Librarians-Educators in the Context of the Learning Society” focuses on the
first objective of the dissertation — substantiation of the need for librarians-educators in

the learning society. It is tackled in three directions. First of all, the conception of
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education activities of academic libraries within the institution of higher education is
scrutinized and the relevance of such activity is assessed. Then, the conception of
librarian-educator’s activities within the university is analysed. And finally, the set of
librarian-educator’s competences is subjected to examination.

The second part “The Framing of the Conceptual Model of Librarian-Educator’s
Training within the Study Programme for the Training of Professional Librarians” deals
with the second objective —having evaluated the current situation in librarian-educator’s
training, trends for its refinement are projected by framing the conceptual model of
librarian-educator’s training. Once the current situation in the training of librarians-
educators is established, the conceptual model is framed, taking into consideration the
entities of librarian-educator’s trainings and their properties.

The third part “Evaluation of the Librarian-Educator's Conceptual Model”
overviews the attempts to implement the conceptual model of librarian-educator’s
training. Here the third objective of the thesis is embodied. This part of the study dwells
on the methodology of implementation of the conceptual model and offers the inquiry
into the possibilities of implementation of librarian-educator’s training in Lithuania the
results of which predetermine the contents of the subject Methodology of information
literacy training which is the core axis of action research. In addition, empirical data
collected in the action research on the basis of the conceptual model of librarian-
educator’s training are analysed and the generalizations regarding the validity of the said

model are presented.

Main findings. Pursuing the goal of the dissertation the conceptual model of
librarian-educator’s training within the university study programme designed for the
training of professional librarians was framed.

Description of the conceptual model

The conceptual model consists of 42 ontology classes and 28 properties thereof.
Classes in the conceptual model are represented without their content. Researcher or
practitioner responsible for the application of the model in real environment fills the
classes with content. This feature of the conceptual model affords ground for the

application of the model in question in various contexts irrespective of changes in
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conditions and tasks. The design of the hierarchical structure of classes and their
properties allows the framing of the graphic representation of the conceptual model with
the help of Protege 4.3 tool. Given the generous size of the graphic representation of the
conceptual model and due to space shortage the summary features only a fragment of it.
In the said fragment of the model’s graphic representation classes are partially filled with

content (Figure 1).

Figure 1.Fragment of the conceptual model of librarian-educator’s training.

[l
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Methodology
Information Literacy

IL courses teacher
Subclass Implementer
4th grade students

Description of the fragment of the conceptual model represented in Figure 1:
Executor Teacher [subclass Implementer] identified by (property is a teacher) IL
teaching methodology [subclass Teaching] and IL [subclass Teacher] is curator
(property is a curator) IL courses teacher [subclass Implementer]; Event IL courses
[subclass Teaching] is component of (property is a component) IL implemented
(property is a teacher) by IL courses teacher who studies (property studies) IL

teaching methodology.

Evaluation of the conceptual model
The conceptual model was tested in real environment at the Faculty of

Communication of Vilnius University within the framework of the study programme
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aimed at the training of professional librarians-educators. The model was tested twice:
the initial test was executed in the autumn semester of 2011-2012 and the principle test
was completed in the autumn semester of 2012-2013.

The evaluation of the model was conducted through the implementation of action
research in the course of which 4th year students from Library and Information study
programme who attended the course Methodology for Information Literacy Training
produced an 8-academic-hour course Information Literacy and delivered it to 1st year
students.

Within the framework of the action research quantitative and qualitative data of
4th year students’ self-examination were collected, including those on preparation of the
course, teaching results, feedback from students, achievements of students, changes in
competences and assessment from experts who monitored the implementation.

Research findings revealed that after the course on the Methodology for
Information Literacy Training, 4th year students rated their professional competences as
librarians-educators much higher, feedback from students was mainly positive,
information literacy skills of course attendees increased and the assessment from experts
who monitored the execution of the course was also favourable. The improvement of
results in the first test session was lower than that in the second test. The methodology of
model implementation was slightly adjusted after the first test which helped achieve
better results after the re-implementation. This allows the conclusion that the framed

conceptual model is appropriate for the training of librarians-educators.

Consideration of results and discussion. The author views the training of
information literacy skills as the fulfilment of communicative library function which in
the thesis is perceived as mediation between the whole of information users and
information resources. Through the development of information literacy skills the library
affords ground for better communication between information users and information
resources.

Insights offered in the dissertation contribute to the general knowledge on the
development of information literacy skills at university and the library’s role therein.

From the author’s point of view, librarian-educator’s professionalization in the course of
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university studies requires conceptualization as the legitimation of librarian-educator’s
professionalization is understood as a means to validate the development of information
literacy skills pursued by librarians in the institution of higher education. Framing of the
librarian-educator’s professionalization would both theoretically and practically
substantiate librarians’ intentions to pursue the development of information literacy
skills in various forms, including integration of the development of the competences in
question into study programmes or course contents.

Methods and methodology seldom used in research pertaining to Lithuanian
library science were utilised in the dissertation. The methodology of lean thinking is
applicable in a number of fields, for example motor vehicle and aircraft industry (Hines
et al., 2004), design of information systems (Hicks, 2007), and health care sector
(Mazzocato et al., 2010, Rosmulder, 2011). In the dissertation the approach of lean
thinking was employed to ensure maximally rational use of resources in the framing of
librarian-educator’s professionalization. Soft systems methodology in library and
information sciences has been exploited for various tasks, for instance, administration of
library’s information services (for example, Delbridge and Fisher, 2007) and the
development of user-focused and evidence-based digital libraries’ projects (Somerville et
al., 2009). The dissertation utilised the soft systems methodology as a methodological
tool to frame the conceptual model of librarian-educator’s training. The method of
ontology, which is increasingly gaining grounds in the development of digital
heterogeneous information units for the purpose of the integrity of content and semantic
search, was employed for the visualisation of librarian-educator’s training as a system
comprising the interaction of the constituent entities (Gilchrist, 2003). Employment of
the above-described methodology in this dissertation expanded the fields of the method’s
application in library and information sciences. The method of ontology utilised in
dissertation research allowed the structuring of the entities of librarian-educator’s
training system into classes of interaction and facilitated the identification of connections
between the said entities through the properties.

There is no analogous comprehensive research on the possibilities of librarian-
educator’s training within the study system designed for the training of professional

librarians. Findings of this research could encourage related investigations aimed to
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disclaim or confirm the results of this research, appropriateness of application of the
methods in other contexts, under different supervisor of the research and with different

participants of the experiment.

Conclusions and recommendations. Generalizing the results of theoretical and
empirical analysis, it can be stated that the goal of the dissertation — to theoretically
validate and frame the conceptual model of librarian-educator’s training within the
university study programme aimed at the training of professional librarians — has been
achieved as each and every of the posed objectives has been executed.

1. Following the analysis of the need for librarians-educators in the learning society
and definition of librarian-educator’s concept, role and set of competences
necessary for the development of information literacy, the first objective of the
dissertation was solved, which allows the proposition that:

- Librarian-educator is a professional involved in the development of the
society’s information literacy skills the whole of which is defined in
Information Literacy Competency Standards for Higher Education.
Development of information literacy skills is considered active education
activity pursued by the library which ensures the implementation of the
key function of the library — effective mediation between information users
and information resources — as it enhances the users’ ability to effectively
use information. The whole of librarian-educator’s skills is defined in The
Standards for Proficiencies for Instruction Librarians and Coordinators;

- The demand for librarian-educator — trainer of information literacy skills —
in the learning society is substantiated by the objective set forth in
European Union and Lithuanian strategic documents, namely to develop
the learning society through the encouragement of lifelong learning of
general competences and promotion of continuous personal development,
ability to adapt to the changing conditions of the labour market and
development of competences required in the labour market, which directly

pertains to the development of information literacy skills;
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The development of the society’s information literacy skills implemented
by librarian-educator ensures the expansion of the learning society as it
rears the ability to identify the nature and scope of required information,
effectively access, critically evaluate and creatively use the necessary
information for one’s own purposes; working individually or as part of a
team efficiently utilise the information pursuing the objectives in
compliance with ethic and legal requirements;

The concept of librarian-educator and the function framed on its basis
complement and afford ground for a more efficient fulfilment of the
function of mediation between the whole of information users and

information resources currently pursued by libraries.

2. The identification of the current situation in librarian-educator’s training and its

association with the needs of the learning society as well as the framing of the

conceptual model of librarian-educator’s training resulted in the execution of the

second objective which allows the proposition that:

The current situation in librarian-educator’s training cannot to the full
extent and on the required level meet the needs of the learning society as at
present librarians-educators are not being purposefully trained. Mostly
librarians acquire competences necessary for the training of information
literacy on their own account;

The current situation in librarians-educators’ training that is associated
with the needs of the learning society can be improved by implementing
the conceptual model of librarian-educator’s training framed within this
study as it can ensure the training of a specialist meeting the needs of the
learning society, namely the trainer of information literacy skills;

The logics of the conceptual model and its methodological basis afford
ground for its utilization as a tool instrumental in the training of librarians
of desired specialization within the framework of the university study
programme designed for the training of professional librarians;

The methodology of ontology which facilitated the framing of the

conceptual model allowed the structuring of librarian-educator’s training
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3.

into semantic interaction of constituent entities and visualisation of the

training through ontology classes and their properties.

Execution of the third objective — to evaluate the validity of the conceptual

model of librarian-educator’s training and propose practical application of the said

model in the university study programme aimed at the training of professional

librarians — proved that the conceptual model is appropriate for librarian-

educator’s training:

The conceptual model which is based on the systemic approach and
holistically assesses librarian-educators training is appropriate for the
organization of librarian-educator’s training as it ensures standardized
preparation for the training and planning of the delivery of the course;

The model also ensures standardized content of the courses and their
development;

It allows establishing the interaction between the entities of the conceptual
model: changes in training results are subject to changes in the number of
students, situation and motivation of the testees as well as their emotional
and intellectual preparation. On the other hand, the essence of application
of the conceptual model in practice is not affected;

The conceptual model based on the method of ontology and ensuring the
semantics of its entities requires that with the adjustment of the content of
one of the entities, other interacting entities are also reviewed;

In the course of action research, the synergy of quantitative and qualitative
data served as a reliable instrument proving the validity of the conceptual
model as in the second research the results of competence analysis were
higher than in the first one. The said changes in competences were induced
by adjustments to the methodology of the model’s application which

allowed to produce better results.
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Santrauka

Disertacijos aktualumas. Europos Sajungos ir Lietuvos strateginiuose
dokumentuose akcentuojamas besimokancios visuomenés plétojimas.

Strategijoje Europa 2020 numatyta siekti pazangaus augimo (Europa 2020,
2010) skatinant veiksmingesnes investicijas j $§vietimg, mokslinius tyrimus ir inovacijas.
Viena 18 prioritetuose Svietimo ir mokymo srityje numatyty jgyvendinimo priemoniy yra
programa Education and Training 2020. Mokymasis visag gyvenimg laikomas viena i$
esminiy krypCiy, kuri turéty biiti plétojama jgyvendinant §ig programag (Tarybos
1Svados..., 2009).

Strategijoje Lietuva 2030 Svietimui nurodoma uzduotis ,,sutelkti Svietimo
bendruomeng ir visus Lietuvos Zmones nuolat ir kryptingai lavinti siekiant asmenings ir
Salies sekmeés* (Lietuva 2030, 2010). Strategijos igyvendinimo priemonéje 2014-2020
nacionalinéje pazangos programoje (Dél 2014-2020 mety..., 2012) siekiama sudaryti
salygas kiekvienam gyventojui realizuoti savo galimybes ir gebé&jimus esant sparciai
besikeiian¢ioms salygoms, patiems tapti pozityvios Kkaitos iniciatoriais, gebanciais
aktyviai veikti dél nuolatinio mokymosi, Ziniy kiirimo, kirybiskumo ir verslumo. Sioje
programoje taip pat siekiama skatinti mokymasi visg gyvenima.

Viena 1§ Valstybinés svietimo 2013—2022 mety strategijos prioritetiniy krypc¢iy
yra ,,sukurti paskaty ir salygy mokymosi visg gyvenimg sistema, grista veiksnia pagalba
atpaZjstant save ir renkantis kelig veiklos pasaulyje (D¢l valstybinés Svietimo..., 2012).

Apibendrinant Europos Sajungos ir Lietuvos strateginiuose dokumentuose
jvardytus siekinius galima teigti, M. Formosos (2013) zodziais tariant, kad ,,mokymosi
visg gyvenimg id¢ja Europos Sajungoje yra nuolatiné tema*, o R. Milleris (2004) mano,
kad Europos ateitis jsivaizduojama kaip ,,intensyviai besimokanti visuomené*.

Europos Sgjungos ir Lietuvos strategijos bei prioritetai jgyvendinami
globalizacijos veikiamoje aplinkoje, kuriai biidinga, kad informacijos perdavimas néra
absoliuciai objektyvus ir teisingas dé¢l tiesy versijy multiplikacijos (Tomlinson, 2002),

informacijos tarpininky poveikio (Duobliené¢, 2009), tikslingai formuojamos
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informacinés erdvés (Schiller, 2006), informacinio triuk§mo (Bauman, 2006) ir sparciai
vykstancios profesinés kaitos bei gaus¢janciy ekspertiniy sistemy (Giddens, 2000).

Informacinio ra§tingumo gebéjimy ugdymas' yra vienas i§ efektyviy budy
pasiekti uzdavinius, numatytus strategijose Europa 2020, Lietuva 2030 ir programose
Education and Training 2020 bei 2014-2020 nacionalinéje pazangos programoje, Nes
informacinis rastingumas traktuojamas kaip kiirybingas gebéjimas® rasti, kritiskai
jvertinti bei naudoti jvairaus pobiidzio ir formaty informacijg, apima studijose,
moksliniuose tyrimuose ar profesinéje veikloje biitinus gebéjimus darbui su informacija
ir yra mokymosi visg gyvenimg sudétiné dalis (Information, 2000; Smith et al., 2013,
Lau, 2013).

Amerikos koledzy ir universitety asociacija (angl. Association of American
Colleges and Universities) (2008) informacinj raStinguma jtraukeé j Siuolaikiniam Zmogui
bitiny intelektualiniy ir praktiniy gebeéjimy sarasa. Muziejy ir biblioteky paslaugy
institutas (angl. Institute of Museum and Library Services) teigia, kad informacinio
raStingumo gebéjimai yra vieni i§ kertiniy XXI amziaus gebé¢jimy, butiny informacijos
vartotojams (Museums, Libraries and 21st Century..., 2008, p. 2), 0 A. Lee (Lee, 2013)
pateikia iSvada, kad informacinio raStingumo geb¢jimai yra vieni i§ bitiny gebéjimy
Ziniy visuomeneéje.

Anot T. Wilsono (2008), A. M. Johnsono ir kt. (2008), M. Oakleaf ir L. Oweno
(2013), informacinio raStingumo gebéjimy ugdyma daugiausia propaguoja bei plétoja
auk$tyjy mokykly bibliotekininkai. Disertacijoje biblioteky darbuotojai, ugdantys
vartotojy informacinio raStingumo gebéjimus, jvardijami terminu Dbibliotekininkas
edukatorius (angl. librarian as educator).

Informacinio raStingumo geb¢jimy ugdymo aktualuma patvirtina H. B. Raderio
(2002), L. Saunders (2009), C. Dixon-Thomaso (2012), A. M. Johnsono ir kt. (2012)
tyrimy rezultatai. Taip pat did¢ja poreikis teoriskai ir praktiSkai iStirti bibliotekininky

edukatoriy ugdymo problematika, nes bibliotekininko edukatoriaus ugdymo tyrimy

! Terminas ugdymas disertacijoje yra traktuojamas kaip kryptinga ir suplanuota veikla, kurios rezultatas
yra gebéjimai, turint omenyje, kad terminas vartojamas kontekste, susijusiame su informacinio raStingumo
gebéjimy ugdymu.

% Terminas gebéjimai(-as) disertacijoje suvokiamas kaip individo galimybés atlikti tam tikrg veiksma,
veikla, poelgj (Jovaisa, 2007, p. 62).
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diskurse stokojama ziniy apie veiksnius, lemiancius bibliotekininko edukatoriaus
profesionalizacijos susiformavima.

Svarbu pabrézti, kad informacinio raStingumo geb¢jimy ugdymo problematiky
bibliotekininkystés teoretikai ir praktikai plétoja daugiau nei keturis deSimtmecius.
Taciau pastarojo deSimtmecio tyrimy rezultatai rodo, kad profesionaliis bibliotekininkai,
studijuodami bibliotekininkyste, nepasirengia uzZsiimti informacinio raStingumo
gebéjimy ugdymu (Albrecht ir Baron, 2002; Bewick ir Corral, 2010; Click ir Walker,
2010; Julien ir Genuis, 2011; Mcadoo, 2012). Panasi situacija identifikuota ir Lietuvoje
(Grigas, 2013). Pabréztina, kad yra atlikta daug tyrimy, skirty plétoti informacinio
raStingumo koncepcijg, informacinio raStingumo geb¢jimy ugdymo metodus, taiau
stokojama tyrimy, skirty nagrinéti bibliotekininky edukatoriy parengimo metodika
(Julien ir Genuis, 2011; Montiel-Overall ir Grimes, 2013).

Ivairiy tyrimy rezultatai rodo, kad informacinio rastingumo geb¢jimy ugdymui
reikalingy Ziniy ir geb¢jimy bibliotekininkai jgyja darbo vietoje mokydamiesi
savarankiSkai arba dalyvaudami kvalifikacijos keélimo kursuose. Tokia praktika laikytina
ydinga. [vairiy tyréjy jzvalgos rodo, kad efektyviausia ir racionaliausia bibliotekininkus
edukatorius parengti studijose aukstojoje mokykloje (Dalrymple, 2002; Johnson et al.,
2008; Ishimura ir Bartlett, 2009; Click ir Walker, 2010).

Apibendrinant galima daryti prielaida, kad bibliotekininko edukatoriaus ugdymo
problematika yra aktuali tema teoriniu ir praktiniu pozitriu. Europos Sajungos ir
Lietuvos strateginiuose dokumentuose numatytas siekis plétoti besimokancig visuomene
suponuoja poreikj sukurti atitinkamy jrankiy Siam siekiui jgyvendinti. Bibliotekos gali
aktyviai plétoti besimokancig visuomeng ugdydamos jos nariy informacinio rastingumo
geb¢jimus. Tai lemia poreikj parengti bibliotekininkus edukatorius, kurie sugebéty

kokybiskai ugdyti visuomenés informacinio rastingumo gebéjimus.

Tiriamoji problema. Dél globalizacijos ir informaciniy bei komunikaciniy
technologijy kaitos visuomené susidiir¢ su dideliu informacijos kiekiu. Informacijos
saugojimo ir prieigos prie jos infrastruktiira tampa vis sudétingesnés architektiiros,
naudojimasis ja reikalauja daugiau ekspertiniy Ziniy ir gebéjimy. Tai lemia, kad
Siandienos informacijos vartotojas privalo jgyti informacinio rastingumo gebe¢jimy
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(Doomen, 2009; Blair, 2010; Hilbert, 2012, Strother et al., 2012). Sios aplinkybés
sukuria didelj informacinio rastingumo gebéjimy ugdymo poreikj, tac¢iau bibliotekininkai
néra tinkamai pasirenge uzsiimti jy ugdymu.

Dauguma moksliniy tyrimy, skirty bibliotekininky edukatoriy ugdymo
problematikai, yra fragmentiSki, apima tik tam tikrag bibliotekininko edukatoriaus
ugdymo problematikos dalj. Biitina pripaZinti, kad triikksta kompleksiniy tyrimy, kuriais
bty siekiama iSnagrinéti visuming bibliotekininko edukatoriaus ugdymo aukstosios
mokyklos studijose problematika. Be to, stokojama tyrimy, kuriuose biity analizuojama
bibliotekininky edukatoriy ugdymo sistema. Iki Siol vykdytuose tyrimuose nebuvo
bandyta sujungti pagrindiniy bibliotekininko edukatoriaus ugdymo esiniy |
kontroliuojamg visumg bei nebuvo atlikta jy saveikos analizé, leidZianti | bibliotekininko
edukatoriaus ugdyma strategiSkai pazvelgti besimokancios visuomenés kontekste.

Kadangi Lietuvoje néra suformuotos bibliotekininko edukatoriaus ugdymo
sistemos, jos biitinumg lemiantys teoriniai ir praktiniai veiksniai skatina atsakyti |
klausima, ,,kaip turi biiti sukonstruotas bibliotekininko edukatoriaus ugdymo koncepcinis
modelis?** Taip pat keliamas bibliotekininko edukatoriaus ugdymo koncepcinio modelio
efektyvumo ir racionalumo klausimas ir svarbu paaiSkinti, kaip Sis modelis galéty biiti
praktiSkai pritaikytas profesionalius bibliotekininkus rengiancioje auksStosios mokyklos

studijy programoje?

Problemos iStirtumas. Galima iSskirti keturias su bibliotekininko edukatoriaus
ugdymo problematika susijusias tyrimy kryptis: bibliotekininko edukatoriaus veiklos
apibréztis; bibliotekininky edukatoriy pasirengimo uzsiimti ugdymo veiklomis lygis;
bibliotekininkui edukatoriui biitiny gebéjimy visuma; bibliotekininko edukatoriaus
ugdymo budai.

Bibliotekininko edukatoriaus veiklos apibréztis yra viena i§ intensyviausiai
plétojamy temy bibliotekininkystés mokslininky bendruomen¢je, kurig yra tyrinéj¢ M.
Hepworthas (2000), B. P. Lynch ir K. R. Smith (2001), R. Albrecht ir S. Baron (2002),
R. Biddiscombe’as (2002), L. A. Knight (2002), M. Nimon (2002), F. M. DeFranco ir R.
Bleileris (2003), S. Bellas ir J. Shankas (2004), P. Brophy (2005), C. Powisas (2005), M.
Feetham (2006), L. Cox (2007), S. Walteris (2008), M. E. Edwards ir E. W. Blackas
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(2012), R. A. Hallas (2013). Tyréjai akcentuoja, kad universitetuose jsitvirtina
bibliotekininky organizuojami informacinio rastingumo gebéjimy ugdymo kursai.
Daznéja atvejy, kai kursai integruojami j studijy programas, todél bibliotekininko
vaildmuo nuo pasyvaus studijy dalyvio (informacijos kaupimas, saugojimas ir
skleidimas) pereina prie aktyvaus studijy dalyvio (formuojamas informacijos Saltiniy
paieskos ir naudojimo biidas) vaidmens. Informacinio rastingumo geb¢jimus ugdantys
bibliotekininkai jsitvirtina kaip akademinio personalo dalis.

H. Conroy ir D. Boden (2007), K. Davis (2007), L. Bewick ir S. Corral (2010),
H. Julien ir S. K. Genuis (2011), P. Montiel-Overall ir K. Grimes (2013) nustaté, kad
bibliotekininkams truksta Ziniy ir jgiidZziy ugdyti informacinio rastingumo gebé¢jimus,
todeél jie stokoja pasitikéjimo uzsiimti Sia veikla. Siekdami jgyti reikiamg kvalifikacijg
bibliotekininkai dalyvauja seminaruose ar kursuose. Viena i§ problemy yra ta, kad
reikiamy Ziniy ir gebéjimy siekiama jau jsidarbinus bibliotekoje. D¢l to kyla papildomy
sunkumy, nes ne visose institucijose sudaromos tinkamos salygos kelti kvalifikacija, be
to, igyjama skirtingo turinio bei lygmens geb¢jimy ir ziniy.

Bibliotekininkui edukatoriui bitiny gebéjimy visumg nagringje tyr¢jai,
pavyzdziui, S. Pinfieldas (2001), C. Botts ir M. Emmonsas (2002), K. Bridgesas (2003),
M. Oldroyd (2004), P. Levy ir S. Roberts (2005), M. C. C. Torras ir T. P. Saetre (2009),
L. Saunders (2012), iSskiria komunikacinius ir IT, savarankiSko mokymosi ir Kritinio
mastymo ugdymo gebeéjimus, Zinojimg, kaip pritaikyti mokymo ir motyvavimo teorijas,
gebéjimg planuoti mokymy eigg, organizuoti paskaitg bei seminarus. Minéti autoriai
nesutaria dél bibliotekininkui edukatoriui butiny gebéjimy ir ziniy. Koledzy ir moksliniy
biblioteky asociacija (angl. Association of College and Research Libraries (ACRL)
apibendrino jvairiy mokslininky tyrin¢jimy rezultatus ir 2007 m. (Jungtinés Amerikos
Valstijos) pareng¢ Instruktuojanciy bibliotekininky ir koordinatoriy kvalifikaciniy
gebéjimy standartus (angl. The Standards for Proficiencies for Instruction Librarians and
Coordinators) (The Standards for Proficiencies..., 2007). Juose nurodoma gebé¢jimy ir
ziniy visuma, biitina bibliotekininkui edukatoriui. Tai iSsamiausias dokumentas,
apibréziantis bibliotekininko edukatoriaus geb¢jimus.

Bibliotekininko edukatoriaus ugdymo biidus nagrinéj¢ mokslininkai S. B.

Mandernackas (1990), B. S. Sullivan (1997), S. Deese-Roberts ir K. Keating (2000), Y.
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N. Meulemans ir J. Brown (2001), J. A. Peacock (2001), J. K. Valenza (2004), Y.
Ishimuras ir J. C. Bartlett (2009), A. Click ir C. Walker (2010), C. McGuinness (2011),
Y. Hultmanas ir kt. (2012) isskyré tris ugdymo budus: ugdymasis savarankiskai arba
darbo vietoje bendradarbiaujant su kolegomis; kvalifikacijos kélimo kursai, seminarai,
konferencijos; bibliotekininkystés studijos. IS minéty trijy biidy disertacijoje pasirinkta
plétoti bibliotekininky edukatoriy ugdymo bibliotekininkystés studijose koncepcija.
Lietuvoje parengtos dvi disertacijos, 1§ dalies susijusios su nagriné¢jama tema: G.
Tautkevic¢ienés edukologijos krypties disertacija  Studenty mokymosi aplinky
susiformavimui i§ universiteto bibliotekos edukacinés aplinkos jtakq darantys veiksniai
(Tautkevicien¢, 2005), kurioje nagrin¢jama akademinés bendruomenés informacinio

S v —

disertacija  Informacinis  rastingumas modernizuojant  universitetines  studijas
integravimo ] auks$tojo mokslo turinj problematika. Iki Siol Lietuvoje nebuvo apginta
disertacija, kurioje buty nagrinéjamas bibliotekininko edukatoriaus ugdymas.

Vienintelis atvejis, kai buvo analizuojamas bibliotekininky pasirengimas
uzsiimti informacinio rastingumo gebéjimy ugdymu, laikytinas disertacijos autoriaus
atliktas Lietuvoje vykdomy studijy programy, skirty rengti profesionalius
bibliotekininkus, tyrimas (Grigas, 2011). Tyrime siekta nustatyti, ar profesionalius
bibliotekininkus rengiancios studijy programos paruosia specialistus, gebancius uzsiimti
informacinio rastingumo gebéjimy ugdymu.

Atlikta mokslinés literattiros analizé leidzia teigti, kad iki Siol truksta tyrimy,
kuriuose buty iSsamiai nagrin¢jama bibliotekininko edukatoriaus ugdymo aukstosios

mokyklos studijy programoje problematika.

Disertacijos objektu pasirinktas bibliotekininko edukatoriaus gebéjimy
ugdymas besimokancioje visuomenéje. Bibliotekininko edukatoriaus gebéjimy
ugdymas suvokiamas kaip sistema, susidedanti i§ tarpusavyje saveikaujanéiy esiniy’

visumos, kurioje dél jy saveikos atsiranda sistemos pridéting verte. Si aplinkybé

® Disertacijoje terminas esinys yra traktuojamas kaip realybés elementas, kuriam gali biti priskirtos
unikalios savybés, aiskiai i§skiriancios jj i§ kity realybés elementy.
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nebiidinga kiekvienam esiniui veikiant atskirai, nes kiekvienas jy tarpusavyje susietas
konkre€iomis savybémis. Bibliotekininko edukatoriaus ugdymas traktuojamas kaip
keturiy esiniy: studento, déstytojo, ugdymo metodikos ir konteksto, saveika, kurios
kryptingas valdymas turi buti grindziamas sisteminiu poZzilriu ir sudaro galimybe

igyvendinti efektyvy bibliotekininky edukatoriy ugdyma.

Disertacijos dalykas — sisteminiu poziliriu grindziamas bibliotekininko
edukatoriaus ugdymo valdymas profesionalius bibliotekininkus rengiancioje aukstosios

mokyklos studijy programoje.

Disertacijos tyrimo ribos. Démesys sutelkiamas j bibliotekininko edukatoriaus
ugdymo problematikg aukStosios mokyklos studijy programoje. Bibliotekininko
edukatoriaus specializacija apribojama informacinio raStingumo gebéjimy ugdymu
aukstosios mokyklos studentams. Disertacijoje daugiausia démesio skiriama probleminei
objekto pusei, bibliotekininko edukatoriaus ugdymo koncepcinio modelio suformavimui.
Sioje disertacijoje bibliotekininko edukatoriaus ugdymas analizuojamas nesilaikant
chronologijos, nes néra siekiama pristatyti bibliotekininko edukatoriaus ugdymo raidos

istorijg.

Disertacijos tikslas — teoriskai pagrijsti ir sukurti bibliotekininko edukatoriaus
ugdymo koncepcinj modelj profesionalius bibliotekininkus rengiancioje aukstosios
mokyklos studijy programoje. Siam tikslui pasiekti sprendZiami uzdaviniai:

1. ISanalizuoti  bibliotekininko  edukatoriaus poreik; besimokancioje
visuomenéje bei apibrézti bibliotekininko edukatoriaus samprata,
vaidmenj, gebéjimy visumg ugdant informacinj rastinguma.

2. Nustatyti dabarting bibliotekininky edukatoriy rengimo biikle, susiejant ja
su besimokancios visuomeneés poreikiais, bei sukonstruoti bibliotekininko
edukatoriaus ugdymo koncepcinj model;.

3. Ivertinti bibliotekininko edukatoriaus ugdymo koncepcinio modelio

validumg realioje aplinkoje ir pasitlyti §io modelio praktinj taikymag
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profesionalius bibliotekininkus rengiancioje aukstosios mokyklos studijy

programoje.

Disertacijos ginamieji teiginiai:

1. Teorinis  bibliotekininko  edukatoriaus  poreikio  besimokancios
visuomenés  kontekste  pagrindimas, apimantis  Dbibliotekininko
edukatoriaus sampratg, vaidmenj ir gebéjimy visuma, kurie yra strateginiy
visuomenés Svietimo nuostaty dalykas, todél turi biti jvertinti
organizuojant besimokancios visuomenés formavimg Lietuvoje.

2. Programuojamy sistemy metodologijos®, ontologijy kiirimo ir taupaus
mastymo’ metodiky pagrindu suformuotas bibliotekininko edukatoriaus
ugdymo koncepcinis modelis, susidedantis i§ keturiy tarpusavyje
sgveikaujanciy esiniy: studento, ugdymo metodikos, déstytojo ir konteksto,
ir leidziantis nustatyti bei holistiSkai jvertinti bibliotekininko edukatoriaus
ugdymo organizavimg, identifikuoti sgaveikg su  strateginémis
besimokancios visuomenés formavimo kryptimis, numatytomis Europos
Sajungos ir Lietuvos strateginiuose dokumentuose, akademiniy biblioteky
funkcijomis bei profesionalius bibliotekininkus rengiancios studijy
programos siekiniais, bei nustatyti bibliotekininko edukatoriaus ugdymo
plétros kryptis.

3. Koncepcinis modelis yra validus: du kartus atlikus modelio testavimag
realioje aplinkoje, buvo jgyvendintas modeliui keliamas uzdavinys —
parengti bibliotekininkai edukatoriai, nes buvo nustatytas pakankamai
reikSmingas skirtumas tarp tyrimo dalyviy gebéjimy iki testavimo

pradzios ir po jo.

* Originalo kalba programuojamy sistemy metodologija vadinama soft systems methodology. Lietuviy
kalba soft systems methodology ver¢iama jvairiai, pavyzdziui, lanks¢iyjy sistemy metodologija, minkstyjy sistemy
metodologija, kokybinis modeliavimas. Disertacijoje pasirinkta vartoti terming programuojamy sistemy
metodologija, kaip tiksliausiai atspindintj soft systems methodology turinj. Dabartinés lietuviy kalbos Zodyne (2011)
nurodoma, kad programuoti reiskia sudarinéti veikimo programg. Metodologijos esmé yra tam tikros veikimo
programos sudarymas siekiant i§spresti realaus pasaulio problema.

® Originalo kalba taupaus mastymo pozicija vadinama lean thinking. Lietuviy kalba $io termino vertimo
nerasta. Disertacijoje pasirinkta vartoti terming taupaus mgstymo, kaip tiksliausiai atspindintj lean thinking turinj.
Be to, viena i§ lean reik§miy angly kalboje yra taupus.
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Disertacijos metodologija. Pirmojoje dalyje naudojama moksliniy tyrimy ir
teorijy analizé bei sintezé. Antrojoje dalyje naudojama teorijy analizé ir sintezé,
sisteminé analizé¢. Treciojoje dalyje naudojamas veiksmo tyrimas, kiekybinés bei
kokybinés turinio analizés bei statistinés analizés metodai.

Bibliotekininko edukatoriaus veiklos pagrindimas formuluojamas remiantis P.
Brophy (2000) bibliotekos veiklos modeliu, kuriame nurodoma, kad viena 1§ bibliotekos
funkcijy tarpininkaujant tarp informacijos vartotojy ir informacijos iStekliy visumos yra
mokymai ir patarimai. Disertacijoje funkcijos mokymai ir patarimai viena iS$
1gyvendinimo priemoniy laikomas informacinio rastingumo geb¢jimy ugdymas.

Bibliotekininko edukatoriaus veiklos pagrindimas yra formuojamas reaguojant j
poreiki ugdyti informacinio raStingumo geb¢jimus. Siekiant operacionalizuoti
bibliotekininko  edukatoriaus  veiklos samprata, analizuojami bibliotekininko
edukatoriaus veiklos lauko ypatumai aukstojoje mokykloje, nustatomos bibliotekininko
edukatoriaus veiklos taisyklés, ugdymo budai. Nustatoma organizaciné ir funkciné
bibliotekininko edukatoriaus veiklos sampratos struktiira. Jvertintas bibliotekininko
edukatoriaus veiklos aktualumas Lietuvos ir uZsienio akademinése bibliotekose.

Kadangi disertacija yra tarpdisciplininé, joje derinami komunikacijos ir
informacijos bei vadybos mokslai. Konstruojant bibliotekininko edukatoriaus ugdymo
koncepcinj modelj remiamasi programuojamy sistemy metodologija (Checkland, 2000),
ontologijy kiirimo (Noy ir McGuinness, 2001) ir taupaus mastymo (Womack et al.,
1990; Womack ir Jones, 2010) metodikomis.

Disertacijoje laikomasi postruktiralistinio pozitirio j koncepcinio modelio
formavimg (Murdoch, 2006). Tai reiSkia, kad neigiama, jog galimas objektyvus
Zinojimas ir viena tiesa, todel remiamasi realiatyvizmu. ,,Postruktiiralizme yra labiau
akcentuojama ir vertinama sistema, o ne individai“ (Murdoch, 2006, p. 9-10), tod¢l daug
démesio skiriama rySiams tarp esiniy nagrinéti. Remiantis postrukttralizmo teorija, néra
galimybeés sukurti grieztos ir baigtinés sistemos.

Koncepcinio modelio validumo tyrimo metodika grista D. L. Kirkpatricko
keturiy lygiy vertinimo modeliu (angl. Four-level Evaluation Model) (Kirkpatrick,
2005).
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Naudojant kiekybinés ir kokybinés turinio analizés bei statistinés analizés
metodus, jvertinamos bibliotekininky edukatoriy ugdymo Lietuvoje galimybeés:
atlickamas kokybinis tyrimas, o gauti duomenys jvertinami atlikus faktoriy analizg.
Koncepcinio modelio validumas vertinamas profesionalius bibliotekininkus rengian¢ioje
studijy programoje. Jo validumas jvertintas atlikus dviejy grupiy veiksmo tyrimu:
pagrinding tiriamajg ir eksperimenting. Veiksmo tyrime surinkti duomenys jvertinti
atlikus trianguliacijg: derinti kokybiniai ir kiekybiniai tyrimo metodai. Duomenims
apdoroti buvo pasitelkti Sie statistinés analizés metodai: Kendalls’s Tau-b — apskaiciuoti
ranginiy kintamyjy koreliacijos koeficientus; Independent-samples T-test — palyginti
dviejy nepriklausomy imciy vidurkius; Levene’s Test — nustatyti kintamyjy lygiavertiska
pasiskirstymg; Paired-samples T-test — nustatyti statistiSkai reikSmingy vidurkiy

skirtumg tarp poskaliy.

Tyrimo mokslinis aktualumas ir naujumas. Disertacijoje konceptualizuojama
bibliotekininko edukatoriaus veikla ir teoriSkai pagrindziamas jos aktualumas
besimokancioje visuomeng¢je. Bibliotekininkas edukatorius ugdydamas informacinio
raStingumo gebéjimus palaiko besimokancios visuomenés plétra.

Naudojantis sisteminiu poZitriu ir konkrefiai programuojamy sistemy
metodologija buvo suvaldyta iki $iol nekonceptualizuota realaus pasaulio problema —
bibliotekininko edukatoriaus ugdymas. Metodologija sudaré pagrindg atlikti probleminés
situacijos analiz¢, nustatyti pagrindinius sistemos apibrézimus, remiantis kertinémis
apibréztimis suformuoti koncepcinj modelj ir atlikti jo lyginamaja analize¢, numatyti
alternatyvas. Naudojantis Siais metodologiniais instrumentais buvo nustatyti iki Siol
neapibrézti bibliotekininko edukatoriaus ugdymo esiniai ir jy s3sajy savybés,
struktiiruotas jy veikimas, taip sudarant galimybe kontroliuoti jy sgveika su aplinka
(kitomis sistemomis, pavyzdZziui, programomis).

Ontologijy kiurimo metodika pirmg kartg pritaikyta siekiant nustatyti
bibliotekininko edukatoriaus ugdymo esiniy ir jy savybiy hierarchine struktiirg, sutelkti
struktiiruota informacija apie bibliotekininko edukatoriaus ugdyma bei suformuoti

koncepcinio modelio grafing iSraiSka.
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Konstruojant bibliotekininko edukatoriaus ugdymo koncepcinj modelj taip pat
buvo panaudota taupaus mgstymo metodika, kuri sudaré pagrinda racionaliai suformuoti
sistemos iSteklius panaudojant] koncepcinj model;. Remiantis taupaus mastymo
metodika, koncepcinis modelis konstruojamas esamoje studijy programoje ja
modifikuojant, uzuot kiirus naujg studijy programa.

Atsizvelgiant ] koncepcinio modelio ypatumus jo jgyvendinimui realioje
aplinkoje pasirinktas veiksmo tyrimas, kuris sudaro pagrindg atlikti cikliSka modelio
jgyvendinimg ir uZztikrinti jo tobulinimo (koregavimo) procesg, nes remiantis
postruktiralistiniu pozitiriu, modelis negali buti baigtinis. Koncepcinio modelio
validumo tyrimas atliktas vadovaujantis D. L. Kirkpatricko keturiy lygiy vertinimo
modeliu, kuris sudaré pagrindag jvertinti koncepcinio modelio jgyvendinimo iSvestiniy
rezultaty trumpalaik]j ir ilgalaikj poveikij.

Ypatingg disertacijos naujumo ir teorinio reikSmingumo verte sudaro tai, kad
Siame disertaciniame tyrime konstruojami kompleksiniai koncepcinio modelio
formavimo ir jo testavimo sprendiniai. Cia sukuriamas originalus koncepcinis modelis,
struktiruotai iSreiSkiantis  bibliotekininko edukatoriaus ugdymg; suformuojami
koncepcinio modelio validumo tyrimo sprendiniai. Atsizvelgiant j bibliotekininko
edukatoriaus ugdymo konteksto ypatumus, iSskiriami konkretiis bibliotekininko
edukatoriaus ugdyme biidingi siekiniai, lemiantys koncepcinio modelio jgyvendinimo
bidy pasirinkimg. Teoriniai ir praktiniai disertacinio tyrimo rezultatai leidzia
suformuluoti ir pateikti galimas tolesniy tyrimy kryptis, susijusias su koncepcinio

modelio pritaikymu kito turinio studijy programose.

Disertacijos struktiira. Pirmojoje dalyje ,,Teorinis bibliotekininko edukatoriaus
poreikio besimokancios visuomenés kontekste pagrindimas® sprendziamas pirmasis
disertacijos uzdavinys — pagrindziamas bibliotekininko edukatoriaus veiklos poreikis
besimokancioje visuomenéje. Jis sprendziamas trimis kryptimis. Pirmiausia tiriama
akademiniy biblioteky edukacinés veiklos samprata aukStojoje mokykloje ir vertinamas
edukacinés veiklos aktualumas. Toliau analizuojama bibliotekininko edukatoriaus
veiklos aukstojoje mokykloje samprata. TreCia — analizuojama bibliotekininko

edukatoriaus geb&jimy visuma.
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Antrojoje dalyje ,,Bibliotekininko edukatoriaus ugdymo koncepcinio modelio
kiirimas profesionalius bibliotekininkus rengiancioje studijy programoje* sprendZiamas
antrasis disertacijos uzdavinys — nustatyti dabarting bibliotekininky edukatoriy rengimo
bukle, susiejant ja su besimokancios visuomenés poreikiais, bei suformuoti
bibliotekininko edukatoriaus ugdymo koncepcinj model;. Nustac¢ius dabarting
bibliotekininky edukatoriy rengimo bikle, konstruojamas koncepcinis modelis pagal
vertintus bibliotekininko edukatoriaus ugdymo esinius, jy savybes.

Treciojoje dalyje ,,Bibliotekininko edukatoriaus koncepcinio modelio vertinimas*
pateikiamas bibliotekininko edukatoriaus ugdymo koncepcinio modelio jgyvendinimo
bandymas. Igyvendinamas treCiasis disertacijos uzdavinys. Pirmajame skyriuje
nagrinéjama koncepcinio modelio jgyvendinimo metodika. Antrajame skyriuje
pateikiamas bibliotekininky edukatoriy rengimo Lietuvoje galimybiy tyrimas, kurio
rezultatai lemia veiksmo tyrimo Kkertinés aSies — dalyko Informacinio rastingumo
ugdymo metodika — turinj. Treciajame skyriuje analizuojami empiriniai duomenys,
surinkti veiksmo tyrime, remiantis bibliotekininko edukatoriaus ugdymo koncepciniu

modeliu, ir pateikiamas apibendrinimas dél modelio validumo.

Svarbiausi  rezultatai. Jgyvendinant disertacijos tiksla  sukonstruotas
bibliotekininko  edukatoriaus  ugdymo  koncepcinis  modelis  profesionalius
bibliotekininkus rengiancioje auksStosios mokyklos studijy programoje.

Koncepcinio modelio aprasymas

Koncepcinj modelj sudaro 42 ontologijos klasés ir 28 jy savybés. Koncepciniame
modelyje klasés pateikiamos be klasiy turinio. Klases turiniu uzpildo modelj realioje
aplinkoje pritaikantis tyréjas ar praktikas. Si koncepcinio modelio savybé sudaro
galimybe pritaikyti jj jvairiuose kontekstuose nepriklausomai nuo pakitusiy salygy ir
uzduociy. Klasiy ir savybiy hierarchinés struktiiros sudarymas suteikia galimybe
suformuoti koncepcinio modelio grafing iSraiSka pasinaudojant Protege 4.3 jrankiu.
Atsizvelgiant | tai, kad koncepcinio modelio grafiné iSraiSka yra didelés apimties,
santraukoje dél vietos stokos yra pateikiamas jo fragmentas. Modelio grafinés iSraiSkos

fragmente klasés yra i§ dalies uzpildytos turiniu (1 paveikslas).
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1 paveikslas. Bibliotekininko edukatoriaus ugdymo koncepcinio modelio

fragmentas
IR
Poklasis Déstymas
Dalykas, skirtas parengti = IR kursai
studentus darbui ra komponentas [*] Poklasis Destymas
informacinéje aplinkoje yra destytojas [*] 1 8 val. trukmes IR kursai
— ra déstytojas [*] || kurso studentams
IR ugdymo metodika s ! yojas |
Poklasis Destymas
Dalykas, skirtas iSugdyti
bibliotekininkui, kaip
edukatoriui, btinus gebgjimus
Studijuoja| yra déstytojas
[l [l
. : Dalyky déstytojas
IR kursy déstytojas Poklasis Vykdytojas
Poklasis Wkdytojas - Dalyky déstytojai: Informacinio rastingumo ugdymo
IV kurso studentai L izl - metodika;
Informacinis rastingumas

1 paveiksle pateikto koncepcinio modelio fragmento apibiidinimas: Vykdytojas
Dalykuy déstytojas [poklasis Vykdytojas], kurj identifikuoja (savybé— yra déstytojas) IR
ugdymo metodika [poklasis Déstymas] ir IR [poklasis Déstytojas], yra kuratorius
(savybé — yra kuratorius) IR kursy déstytojas [poklasis Vykdytojas]; Ivykis IR kursai
[poklasis Déstymas] buidami komponentu (savybé — yra komponentas) IR yra
jgyvendinami (savybé — jgyvendinamas) IR kursy déstytojas, kuris studijuoja (savybé —
studijuoja) IR ugdymo metodika.

Koncepcinio modelio vertinimas

Koncepcinis modelis buvo vertinamas realioje aplinkoje — Vilniaus universiteto
Komunikacijos fakultete profesionalius bibliotekininkus edukatorius rengiancioje studijy
programoje du kartus: 2011-2012 m. rudens semestre ir 2012—-2013 m. rudens semestre.

Vertinimas buvo atliktas pasirinkus veiksmo tyrima, kurio metu Informacinio
rastingumo ugdymo metodikg studijave IV kurso bibliotekininkystés ir informacijos
studijy programos studentai parengé 8 akademiniy valandy kursg Informacinis
rastingumas ir i8déste ji I kurso studentams.

Tyrimo rezultatai parodé, jog IV kurso studentai po Informacinio rastingumo

ugdymo metodikos studijy savo profesinius bibliotekininko edukatoriaus gebéjimus
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vertino zymiai palankiau; klausytojy vertinimai buvo teigiami; kursy lankytojy
informacinio raStingumo geb¢jimai pageréjo, o kurso igyvendinimg steb&jusiy eksperty
vertinimas buvo teigiamas. Pirmg kartg atlikus koncepcinio modelio bandyma, rezultaty
pageréjimas buvo Zemesnis nei antrojo bandymo metu. Po pirmojo vertinimo buvo
pakoreguota modelio jgyvendinimo metodika, kuri sudaré pagrindg pasiekti geresniy
rezultaty. Tai leidzia daryti iSvada, kad sukonstruotas ir patobulintas koncepcinis

modelis yra tinkamas organizuojant bibliotekininky edukatoriy ugdyma.

Rezultaty aptarimas ir diskusija. Disertacijoje plétojama komunikacinés
bibliotekininkystés paradigmos zinojimo visuma. Informacinio rastingumo gebé¢jimy
ugdymas disertacijoje traktuojamas kaip komunikacinés bibliotekos funkcijos
igyvendinimas, kuri disertacijoje suvokiama kaip tarpininkavimas tarp informacijos
vartotojy ir informacijos iStekliy visumos. Biblioteka sudaro salygas efektyvesnei
komunikacijai tarp vartotojy visumos ir informacijos istekliy visumos ugdydama
informacinio rastingumo gebéjimus.

Disertacijoje pateiktos jzvalgos papildo bendra Zinija apie informacinio
raStingumo geb¢jimy plétojimg aukstojoje mokykloje ir bibliotekos vaidmenj jame.
Disertacijos autoriaus nuomone, biitina konceptualizuoti bibliotekininko edukatoriaus
specializacijg studijose aukstojoje mokykloje, nes bibliotekininko edukatoriaus
specializacijos legitimacija yra traktuojama kaip viena 1§ priemoniy aprobuoti
bibliotekininky vykdomg informacinio raStingumo gebéjimy ugdyma aukstojoje
mokykloje. Bibliotekininko edukatoriaus specializacijos suformavimas teoriskai ir
praktiSkai pagrjsty bibliotekininky intencijas vykdyti informacinio rastingumo geb¢jimy
ugdyma jvairiomis formomis, taip pat ir integruojant $iy geb¢jimy ugdyma i studijy
programas ar dalyky turin;.

Disertacijoje panaudoti Lietuvos bibliotekininkystés tyrimuose retai naudojami
metodai ir metodologija. Taupaus mastymo metodika yra naudojama jvairiose srityse,
pavyzdziui, automobiliy ir léktuvy pramonéje (Hines et al., 2004), projektuojant
informacines sistemas (Hicks, 2007), medicinos sektoriuje (Mazzocato et al., 2010,
Rosmulder, 2011). Disertacijoje taupaus mgstymo metodika remtasi siekiant racionaliai

panaudojant esamus isteklius suformuoti bibliotekininko edukatoriaus specializacija.
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Programuojamy sistemy metodologija bibliotekininkystés ir informacijos moksluose
naudojama jvairioms uzduotims atlikti, pavyzdZiui, administruojant bibliotekos
informacijos paslaugas (pavyzdziui, Delbridge ir Fisher, 2007), kuriant j vartotojus
orientuoty ir jrodymais gristy skaitmeniniy biblioteky projektus (Somerville et al., 2009).
Disertacijoje programuojamy sistemy metodologija panaudota kaip metodologinis
instrumentas bibliotekininko edukatoriaus ugdymo koncepciniam modeliui suformuoti.
Bibliotekininko edukatoriaus ugdymo kaip sistemos su visy ja sudaranciy esiniy sgveika
vizualizacijai panaudotas ontologijos metodas, kuris Siuo metu vis placiau jsitvirtina
kuriant skaitmening heterogening informacijos visumg, kad biity pasiektas turinio
vientisumas ir jdiegta semantiné paieska (Gilchrist, 2003). Sios metodikos panaudojimas
disertacijoje praplété ontologijos metodo pritaikymo bibliotekininkystés ir informacijos
moksluose sritis. Ontologijos metodas Siame disertaciniame tyrime leido strukttiruoti
bibliotekininko edukatoriaus ugdymo sistemos esinius ir palengvino rysiy tarp Siy esiniy
nustatyma per savybes.

Daugiau analogiSky iSsamiy tyrimy apie bibliotekininko edukatoriaus ugdymo
galimybes profesionalius bibliotekininkus rengian¢ioje studijy programoje néra. Sio
tyrimo rezultatai galéty paskatinti atlikti daugiau analogisky tyrimy, kad jo metu gauti
rezultatai buty patvirtinti arba paneigti, iSsiaiSkinta d¢él panaudoty metody tinkamumo

kitame kontekste, pasikeitus tyrimo vykdytojui ir pasitelkus kitus eksperimento dalyvius.

ISvados ir rekomendacijos. Apibendrinant teorinés ir empirinés analizés
rezultatus galima teigti, kad disertacijos tikslas — teoriskai pagristi ir sukurti
bibliotekininko edukatoriaus ugdymo koncepcinj modelj profesionalius bibliotekininkus
rengiancioje aukstosios mokyklos studijy programoje — yra pasiektas, nes buvo iSspresti
visi keliami uzdaviniai.

1. ISanalizavus bibliotekininko edukatoriaus poreikj besimokancioje visuomenéje
bei apibrezus bibliotekininko edukatoriaus sampratg, vaidmenj, geb¢jimy visumag
ugdant informacinj raStinguma, buvo iSsprestas pirmasis disertacijos uzdavinys,
leidziantis teigti, kad:

- bibliotekininkas edukatorius yra profesionalas, ugdantis visuomenés

informacinio  rastingumo  geb¢jimus, kuriy visuma apibréziama
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Informacinio rastingumo gebéjimy standartais aukstajame moksle.
Informacinio raStingumo gebéjimy ugdymas laikomas bibliotekos
vykdoma aktyvigja edukacine veikla, kuri uztikrina bibliotekos pagrindinés
funkcijos — efektyvaus tarpininkavimo tarp informacijos vartotojy ir
informacijos iStekliy visumos — jgyvendinimg, nes didina vartotojy
gebéjimg efektyviai naudotis informacija. Bibliotekininko edukatoriaus
gebéjimy visuma apibréziama Instruktuojanciy  bibliotekininky  ir
koordinatoriy kvalifikaciniy gebéjimy standartais;

- bibliotekininko edukatoriaus — informacinio rastingumo ugdytojo — poreikj
besimokancioje visuomenéje pagrindzia Europos Sajungos ir Lietuvos
strateginiuose dokumentuose uZfiksuotas siekis formuoti besimokancig
visuomenge skatinant bendryjy geb¢jimy mokytis visg gyvenima, nuolatinio
asmeninio tobul¢jimo ir geb&jimo prisitaikyti prie kintancios darbo rinkos
bei darbo rinkoje reikalingy kompetencijy ugdymo plétrag. O tai tiesiogiai
siejasi su informacinio rastingumo gebéjimy ugdymu;

- bibliotekininko edukatoriaus jgyvendinamas visuomenés informacinio
rastingumo geb¢jimy ugdymas uztikrina besimokancios visuomenés plétra,
nes ugdo geb¢jimg nustatyti reikalingos informacijos pobiid] ir masta,
efektyviai ir veiksmingai pasiekti reikalingg informacijg, kritiSkai ja
vertinti bei kurybiSkai pasinaudoti savo asmeniniams tikslams,
individualiai ar dirbant komandoje efektyviai naudotis informacija siekiant
uzsibrézto tikslo ir laikantis etikos bei legalumo reikalavimy.

- bibliotekininko edukatoriaus samprata bei jos pagrindu suformuota
funkcija papildo ir sudaro pagrindg efektyviau jgyvendinti §iuo metu
biblioteky atliekamg tarpininkavimo tarp informacijos vartotojy ir
informacijos istekliy visumos funkcija.

2. Nustacius dabartine bibliotekininky edukatoriy rengimo biikle, susiejant jg su
besimokan¢ios visuomenés poreikiais, bei sukonstravus bibliotekininko
edukatoriaus ugdymo koncepcinj modelj, buvo iSspgstas antrasis uzdavinys, kuris

leidZia teigti, kad:
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dabartiné bibliotekininky edukatoriy rengimo biklé negali patenkinti
besimokancios visuomenés poreikiy visa apimtimi ir reikiamu lygmeniu,
nes Siuo metu bibliotekininkai edukatoriai tikslingai néra rengiami.
Dazniausiai biblioteky specialistai informacinio raStingumo gebéjimy
ugdymui pasirengia savarankiskai;

pagerinti esamg dabarting bibliotekininky edukatoriy ugdymo bikle,
susiejant ja su besimokancios visuomenés poreikiais, galima panaudojant
Sioje disertacijoje sukonstruotg bibliotekininko edukatoriaus ugdymo
koncepcin; modelj, kuris gali uZztikrinti besimokancios visuomeneés
poreikius atitinkancio specialisto — informacinio rastingumo gebe¢jimy
ugdytojo — parengima;

koncepcinio modelio logika ir metodologinis pamatas sudaro pagrinda jj
naudoti kaip instrumenta, kad profesionalius bibliotekininkus rengiancioje
aukstosios mokyklos studijy programoje bity ruoSiami pageidaujamos
specializacijos bibliotekininkai;

ontologijos metodika leido vizualizuoti sukonstruota model; sudarancius
esinius ir jy tarpusavio semanting sgveika ontologijos klasémis ir jy

savybémis.

3. ISsprendus trecigji uzdavinj — jvertinti bibliotekininko edukatoriaus ugdymo

koncepcinio modelio validuma realioje aplinkoje ir pasitlyti $io modelio praktinj

taikyma profesionalius bibliotekininkus rengiancioje aukstosios mokyklos studijy

programoje — buvo jrodyta, kad koncepcinis modelis yra tinkamas bibliotekininky

edukatoriy ugdymui:

sisteminiu poziliriu pagristas bei holistiSkai vertinantis bibliotekininko
edukatoriaus ugdyma koncepcinis modelis yra tinkamas bibliotekininko
edukatoriaus ugdymo organizavimui, nes uztikrina standartizuotg
pasirengimg deéstyti, dalyko jgyvendinimo plana;

uztikrina standartizuotg gebé¢jimy turinj bei jy ugdyma;

leidZia nustatyti sgveika tarp koncepcinio modelio esiniy: kintant studenty

skaiCiui,  aplinkybéms, tiriamyjy  motyvacijai, emociniam  ir
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intelektualiniam pasirengimui, kinta ir ugdymo rezultatai. Vis délto
koncepcinio modelio taikymo praktikoje esmé nesikeicia;

ontologijos metodu grindziamas koncepcinis modelis, uztikrinantis jj
sudaranCiy esiniy semantikg, koreguojant vieng esinio turinj reikalauja
perzitiréti ir kitus sgveikius esinius;

kiekybiniy ir kokybiniy duomeny sinergija veiksmo tyrimo metu atliko
patikimo instrumento vaidmenj, jrodant; koncepcinio modelio validuma,
nes pakartotinio tyrimo metu buvo gauti geresni gebéjimy tyrimo
rezultatai, nei pirmojo bandymo metu. Geb¢jimy pokyciams jtakos turéjo
pakoreguota modelio jgyvendinimo metodika, kuri sudaré pagrinda

pasiekti geresniy rezultaty.
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