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ITIPEANCAOBHE

Pa3BuTHE COBPeMEHHOIO OOIIeCTBa, IPOLeCChl TAOGAAN3AUU KOPPUTUPY-
IOT AeATEABHOCTb YeAOBeKa B COLJMAABHOM CpeAe, 3aCTABASIIOT TOCTOSIHHO yAe-
AATH BHHMAaHHE YPOBHIO CBOEH KYABTYPBI, IPOPEeCCHOHAABHON 3PEAOCTH U ee
COOTBETCTBHUIO KYABTYpe BpeMeHHU. KpoMe TOro, HHTeHCHBHBIE MEKAYHapOAHBIE
CBSI3U PACIIUPSIOT IPOCTPAHCTBO AASL AESITEABHOCTH Y€AOBEKA, M3MEHSIOT 00-
CTOATEABCTBA U KOHTEKCTHI ee OCYIeCTBACHHS. B pa3HBIX cTpaHaX KOHTEKCTHI
UMeIoT cBou ocobeHHOCTH. IT03TOMY B Iporlecce COTPYAHHYECTBA BaXKHO Ka-
KAOMY ITO3HATD 9TU PA3ANYHUSL, OLIEHUTh UX U IPEBPATUTD B OAATONPHUSATHBIE YC-
AOBUSI AASI CBOCH ACSATEABHOCTH U €€ YCOBePIIeHCTBOBAHUA.

Ilpu paccMOTpeHHH BOIPOCOB COIJMAABHOT'O PAa3BUTHS CTPAHBI BO3HHKA-
eT HeOOXOAUMOCTb M3Y4eHHUs 0COOEHHOCTEN U KOHTEKCTOB 0Opa3oBaHMUsI, He-
006XOAMMOCTD CAEAUTD 32 X H3MEHEHISIMU U COOTBETCTBEHHO KOPPUTUPOBATH
BOCIIHTATEABHBIH IIpoIecc. ABTOPBL CTaTell AQHHOTO COOPHHMKA CBOU YCHAMS
HAIIPaBASIAU IMEHHO Ha M3yYeHHe KOHTEKCTOB 0Opa3oBaHUSs, Ha OLpeAeAeHNe
0COOEHHOCTEeN COBpEMEHHOIO BOCIIUTATEABHOIO IIPOLeCCa M PACKPBITHE BbIABH-
HYTOM IPOOAEMBI B [IEAOM.

B c60pHHMK BKAIOYEHBI CTaThbH NperopaBareAeill I'POAHEHCKOrO rocyaap-
CTBEeHHOTO yHHBepcurera uMeHH SHKM Kymaasl m AUTOBCKOrO 9AyKOAOTHYE-
cKoro yHuBepcuTeTa. CTaThbH CTPYNIHPOBAHBI C y4€TOM BHIABUHYTHIX ACIIEKTOB
IpobAeMbI — U3MEHEeHHe U 0COOEHHOCTH KOHTEKCTOB COBPEMEHHOro obpa3oBsa-
HUS U KOHTEKCTBHI, IPUCYIjHe NIPOLeccy coBpeMeHHOro obpasosanus. Ho ne-
AOCTHOCTD IIPEACTABAEHHUSI MATEPHAAOB 110 OTHOIIEHHIO K 001meit mpobaeme 60-
Aee AeTAABHO He aHAAUBHPYeTCs M He 0000mmaercst. ITO OCTABAEHO YHTATEAIO
KHUTH. Takoi CIoco6 ImpeACTaBACHMS MaTePHUAAd OIPEAEAEH PA3AMYHSIMHU CO-
IJMOKYABTYPHBIX KOHTEKCTOB CTPaH, IPeACTaBACHHBIX aBTOpaMu craTbeil. Kpo-
Me TOTO, MOXHO IIOAAraTh, YTO CAMOCTOSATEAbHbIe HHTEPIPeTAIllui MaTepHaAa
OyAyT CIIOCOOCTBOBATb AQABHEMIIMM HCCAEAOBAHUSIM OOCYXKAAEMOU TEMBI U
IIPOAOAYKEHHIO CEPUU H3AQHU 110 BHIABHHYTOM IpObAEMe.

B mepBoM pasaese cbopruka «OcobeHHocmu 1 udmerenue KOHMEKCMO8 co-
8pemeHH020 00pa30eanus> AHAAUSHPYETCS CUCTeMa ITOATOTOBKHU CIIEIIMAANCTA,
ee OCHOBHbIE YepThl U U3MeHeHUs B ' DOAHEHCKOM TOCYyAAPCTBEHHOM YHHBEp-
cutere (E.A. Pos6a, I0.2. Beanx, E.1. Beaokos), [IpeACTaBAEHbBI OCOOEHHOCTH
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cucTeMbl 00pa3oBaHUs AUTBbI B KOHTEKCTe U3MEHEHHUs IAPAAUTM U B CBSI3U C
3TUM OCyIeCTBA€HHE pepOpPMbI, KOTOPAsi HAYAAACh B AEBSHOCTBIE TOABI IIPO-
IIAOTO CTOAETHS, U IOCAe BoccTaHOBAeHHUS B 1990 roay AutoBckoro rocyaap-
cTBa mpro6peaa cucremustit xapakrep (P. Bpysraassuuene, A. JKapefikaiire).
B xonTexcTe 3TOM pedopMbl OCBENIAIOTCS IIPOLECChl M U3MEHEHHUs B COAepKa-
Huu pomkoabHoro socnutanus (O. Moukssuuene, K. Crankssuyene, M. Ho-
HUAEHE), CABUTH B CHCTeMe KpUTepHeB HabAIOAeHH 32 06pa3oBaHieM AUTBbI
(A. Cypsyraiite), B rAy6uHe mepexxuBaHus TIOAPOCTKAMH AYXOBHBIX IIEHHOCTe
¥ CBSA3b 9TOTO C COBpPEMEeHHbIMU cTparerusmu obpasosanus (E. Maprumaycke-
He). 3aech ke 06CyKAAITCA N3MEHEeHH s, KOTOPbIe IPOM30IIAH B TBOPYECKOM H
XYAOXeCTBeHHOM passuTuu yyamuxcs (B. Kasparure), onenxa copepmeHcTBO-
BaHUs IIPOLecca, CIIOCOOCTBYIOIIETO AAAbPHEHIIEMY PasBUTHUIO AUYHOCTH y4a-
merocs (B.IT. Tapaureit), a Tak’ke 0CO6EHHOCTH OAHOTO U3 KOMIIOHEHTOB CO-
Aep>KaHHUs 00pa30BAHUS MKOABI ANTBBI — H3MEHEHHE TEOPeTHIeCKON MOAEAH U
CHCTeMbl 3KCIIepPTHOM oLieHKH yyebHuka (A. Smunayckac).

HccaepOBaHHS aBTOPOB YOEXKAQIOT, 9YTO B AeMOKPATHYECKOM 00IjecTBe
KOHTEKCTHI COBPEMEHHOI'0 0Opa3s0oBaHUsSI CO3AAIOT IMPEAIIOCHIAKH AASL YCOBep-
IIEeHCTBOBAHUS y4eOHOTrO poljecca B MIKOAE 1 YHUBEPCUTETE.

Bo BTOpoMm pasaese kuuru «Koumekcm 6 npoyecce 06pa3osanus> aHaAHU-
3UPYIOTCSL KOHTEKCThl COBPeMEHHBIX AupakTuyeckux cucteM (A.B. Cyxopoan-
ckas-KyaemoBa), MOAHMMAIOTCS BOMPOCH T'yMaHUTapH3aLUM OOpa3OBaHHS
(H.A. Boakosuu). B psipe crateit BHUMaHHe yAeASeTCA KOHTEKCTaM Ha9aAbHOTO
U OCHOBHOTO 00Opa30BaHMS YYAIIUXCS B IIKOAE. ABTOPBI 00CYKAQIOT IIPUHIIHII
IJeAOCTHOTO, HHTETPUPOBAHHOTO PA3BUTHUS AMYHOCTH y4alllerocs B IIpolecce
U3y4YeHUs] POAHOIO SI3bIKAa B HAYAABHBIX KAACCaX, 0OOCHOBBIBAIOT METOABL pas-
BUTH S HaBBIKOB ITMCbMEHHOM PeYH M YMEHHS IIepeCKa3bIBaTh TEKCT, HCCACAYIOT
3HaueHHe COTPYAHUYECTBA yUUTEeAeH 1 POAUTEACH B IIPOIjecce YKPEIACHHUS 3A0-
POBDS AeTeil AOIIKOABHOTO U Ha4aABHOTO MIKOABHOTO Bospacta (E. Mapusauo-
uene, A. SIxasonure, . V. Kamaasiruna).

AHAaAUBHPYIOTCS COILHOdAYKAIIMOHHBIE (AKTOPBHl PA3BUTHS TBOPYECKHX
CIIOCOOHOCTEN YYaIUXCsl Ha yPOKaX TEXHOAOTHIL B YCAOBHSAX OCHOBHOIO 06pa-
sosanus (IL. Ileuroasiyckene, V. BaranTunaiite), BAUSHUE MHPOPMAIIMOHHbIX
M KOMMYHHUKAIIHOHHBIX TeXHOAOTHMH B IpoIlecce GOPMHUPOBAHUS OTHOIIEHHS
y4amuxcs K ypoky maremaruku (A. Aamayckene). Takxe pacKpbIBAIOTCS CBSI3U
caMopeaAM3anuu AMIHOCTH 1 yuebHoit pesteabnoctu (C.A. Cepreiiko, A. Mem-
KaycKeHe) M 0COGEHHOCTU OPraHU3AIMU BHEKAACCHON PabOTHI AAS CO3AAHMS
IIKOABHHUKAM BO3MOXXHOCTH YUHUTHCS AOTIOAHHTEABHO B COOTBETCTBUHU CO CBOU-
mu notpebuoctamu u poctmxenusamu (E.B. Kasanosckas).

HeckxoApko cTaTe#l TOCBSIEHO BONPOCAM IOAIOTOBKHM yuuTeaeil. Tak,
M.B. CaarpikoBa-BoAKOBUY aHAaAM3HPYeT BO3MOXXHOCTH IPHMEHEHHs apTTe-
pamuu B Ipoljecce MOATOTOBKH COLJHAABHBIX IIEAATOrOB, OYAYLIMX yYHTeAeH
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HAYaABHBIX KAACCOB U yuuTeaeil Apyrux cnernmaapnocrein. C.H. Kyposckas
3HAKOMHT C METOAHMKOIL pa3pelle s KOHGAUKTOB MEXAY IIOAPOCTKAMHE U POAH-
teAstMu. Tak)xke aHAAUSBHPYIOTCS pa3AUYHbIe GAKTOPBI, ONPEAEASIONIE KOHTEK-
CTBI IOATOTOBKH CIIELJUAAMCTOB B Bbicmieil mkoae (B.M. Myxa, A.M. Tapanreit).

B 1jeAOM BBIA€A€HHDIE HAMU H PACKPBITHIE B CTATHSIX APYTHE aCIIEKTHI HCCAe-
Ay€eMOI1 IPOOAEMBI PACIIUPSIIOT IIPEACTABACHHE O KOHTEKCTAX, HX 0COOEHHOCTSIX
1 U3MEHEHUSIX B COBpeMEHHOM 06pa3soBaHHUH.

IIpepmoaaraeTcsi, 4TO AQHHBIA COOPHUK HAay4YHBIX CTaTell OyaeT Crocob-
CTBOBATh YCOBEPIIEHCTBOBAHUIO CYLIECTBYIOWEro 06pa3oBaHus B HAIIMX CTPa-

HaxX, a TAKXe MOCAYXHUT ITPOAOAKEHHNIO HCTOPHUIECKUX CBsI3eN U YCTAaHOBAEHHIO
6oAee TeCHBIX OTHOLIEHHA.

Aoy. A. Hwunayckac
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PREFACE

Modern development of society and globalization processes change human
activities, enhance interest of culture, professional maturity. As the ralations
among countries are expanding, the space for human activities is changing as well.
Accordingly, the context is changing as well. Different countries have different
experience.Thus, seeking cooperation, it is important to perceive the differences,
evaluate and adjust them.

While analysing the problems of education, it is necessary to understand the
context peculiarities, follow the changes and adjust to the process of education. In
order to solve the problem, the scientists dedicated their research and these arti-
cles.

The publication is composed of the scientific articles written by scientist from
Yanka Kupala State University of Grodno and Lithuanian University of Education-
al Sciences. The articles are arranged so as to correspond the following aspects: the
peculiarities and changes of modern education contexts and context in the process
of education. It is considered that separate interpretations will enhance further
investigations and a continuum of such publications.

The first part of the publication , Development and Peculiarities of Modern Ed-
ucation Contexts” analyses the study management system, it's changes and funda-
mental features at Yanka Kupala State University of Grodno (Y.A. Rouba, Y.E. Be-
lykh, E.L Belokoz). This part also describes the education reform in Lithuania in
the context of education paradigm changes (R. Bruzgeleviciené, L. Zadeikaité),
analyses processes of changes in Pre-School Curriculum (O. Monkevicieng,
K. Stankevi¢iené, M. Joniliené). The publication reveals the development of ed-
ucation in Lithuania (D. Survutaité) and a textbook's conception and content
evaluation system changes — as one of the components of Lithuanian education
content (L. Jasinauskas). The articles also investigate spiritual value changes and
connections with modern education strategies (E. MartiSauskien¢), the influence
of achievement assessment methods for the formation of schoolchildren person-
alities (V.P. Tarantsei) are being investigated in the process of basic education,
the changes of contexts in creativity and art education are also being investigated
(V.Kazragyte).
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The investigations of the scientists reveal that the created concept of quali-
ty, evaluation models, contexts of education enable the improvement of studies at
universities and education at school.

The second part , Context in the Process of Education” analyses system contexts
of modern didactics (L. (O). V. Suchodolskaja-Kulesova) well as problems of edu-
cation (N.A. Volkovich).

The articles pay a considerable attention to the primary and secondary ed-
ucation. The scientists investigate a whole, integrated education of a child‘s per-
sonality while teaching mother-tongue in primary schools; describe the teaching
methods which assist in education process of telling, writing competences; ex-
plain the importance of cooperation between teachers and parents while strength-
ening health of preschool and primary children (E. Marcelioniené¢, D. Jakavony-
té, L. 1. Kapalygina). Socioeducational factors of creativity education during the
technology classes (P. Pe¢iuliauskiené, I. Valantinaité), influence of information
and communication technologines for schoolchildren in the process of attitude
formation towards mathematics subject (L. Damauskiené¢). The relations among
personality self-experience, self-esteem and learning are also being revealed (8.
A. Sergejko, A. Megkauskiené) as well as it is discussed how the additional educa-
tion could influence school children to choose learning in accordance to their own
achievements and needs (E.V. Kazanovskaja).

The other part examines teacher training theme. M.V. Saltykova-Volkovich
analyses the opportunities of art therapeutics while training social pedagogues,
primary school and specific subject teachers. S. N. Kurovskajaintroducesthe
teaching methods which would help the muture teachers to creatively and effec-
tively solve the conflicts between teenagers and their parents, how to harmonize
their interrelations. This part also analyses the factors which influence person-
al and professional competencesfor selfeducation at high school (V.M. Mucha,
L.M. Tarantsei).

Itis considered that these scientific articles will allow to improve education in
our countries, will strengthen closer interrelations.

Assoc. prof. L. JaSinauskas
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Eszenuti Posba, FOpuii Beavix, Erena Beroxo3s

YIIPABAEHHUE KAYECTBOM OBPA3OBAHHUA B
YHUBEPCHUTETE

Aunotauma. B craTbe IpeACTaBAeHA CHCTeMa YIPABAGHHS Ka4eCTBOM 00Opaso-
BAHUSI B YHUBEPCUTETe. BrIAeA€HBI CyObeKThl yIpaBACHNS, HAIIPAaBACHUS
$YHKIIMOHUPOBAHUS CUCTeMbl. B KauecTBe OCHOBHBIX HaIIPaBACHUI CHCTe-
MBI OITpeAeACHBI IIPOTHO3UPOBaHMe, IPOeKTUPOBAHNeE, MAAHUPOBaHue, Op-
raHM3AIUA, PeaAn3alis, By TPeHHU M MOHUTOPHHT, BHOITHUH MOHUTOPHHT,
aHAAM3 U KOppeKITus. XapaKTepHCTUKA AAHHBIX HaIIPAaBACHUM IIPEAAATaeT-
Csl C TOUKU 3PEHM S OCBOEHHBIX U IPOEKTUPYEMbIX K OCBOCHUIO TEXHOAOT UM
peaAn3al Uy yIpaBAeHHS KaueCTBOM 00Pa30BaHUs B KAXKXAOM CTPYKTYPHOM
JAeMeHTe.

Kniouesble cnosa: yIIpaBAe€HUe, YIIPaBACHUE KaueCTBOM, YIIPaBACHUE KayeCTBOM
00pa3oBaHMs, TEXHOAOTHSL.

IIpo6aembr xadecTBa 0Opa3oBaHUs NPHOOPEAN 0COOYIO aKTyaABHOCTb B
HaIlell CTpaHe B Pe3yAbTaTe OOpeTeHHs] CAMOCTOSTEABHOCTH BY30B U GOpMHU-
pOBaHMS KOHKYPEHTHOH CpeAbl Pa3BUTHs BbICHIero obpasosanus. IIpoiipeH
OoAbInoft myTh. B HalleM yHHBepCHTeTe CHCTeMa yIpaBAEHHS KaueCTBOM 00-
Pa30BaHUS CKAAABIBAAACH HE TOABKO Ha OCHOBE ITOBCEAHEBHON AESITEeABHOCTH
U CTPEMAEHUS K ee COBEPIIEHCTBOBAHUIO, HO U HA OCHOBE PeaAM3ALNU LjeAeHa-
HpaBAeHHbIX, CUCTEMHBIX 1 BbIBepeHHbIX Mep, peIHeHI/If;I u YCI/IAHfl. bria peaAHSO-
BaH PSIA IPOEKTOB, B TOM YHCAE HA MEXAYHAPOAHOM OCHOBE, IPOBEAEHBI OPraHu-
3aI[OHHbIE U MHbIEe MEPOIIPHSTHS, BOIPOCH KadeCTBa 0OPa30BaHMUS PEryASIPHO
00Cy’KAQAMCh Ha ceMHMHapax 3aBKadeppamu, 3acepanusx Cosera, B mporecce
00y4eHNU s U [OBbIIIEHN I KBAANPUKALIUH IIPEIIOAABATEAE] HA YPOBHE YHHBEPCHU-
TeTa, a TAK)KEe Ha YpPOBHe PaKyAbTETOB U Kadeap.

O6beKT HCCACAOBAHMS — CHCTeMA YIIPABACHHS KA4eCTBOM 06pa3oBaHUs B
yHHBEpCHUTeTe.
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ITeap — McCA€AOBaHME OCHOBHBIX IIPUHIJUIIOB, CYOEKTOB YIPABAEHUS U
HanpaBAeHHs $YHKIMOHUPOBAHUS CUCTEMbI YIIPABACHUS KaueCTBOM 06pasoBa-
HUS B YHUBEPCUTETE.

MeTOABI HCCAEAOBAHHU S — AHAAU3 AOKYMEHTOB, AAHHbIE CTATUCTUKU U Ma-
TepHAAOB, IOATOTOBAEHHBIX B IPOEKTAX.

O xauecTBe 06Pa30BAHUA UAET HENPEPHIBHBIA PA3roBOP HA IPOTSXKEHUH
psisa aeT. OAHAKO CerOAHS AQHHOE IIOHSTHE IIPHO6peTaeT HOBbIH CMBICA.

Poccuiickass Acconmanus «OTKppiToe 06pasoBaHUe>» AAET CAEAyIOLiee
OIIpeAeAeHIe KaueCTBa 00Pa3OBAHMUSI — 9TO PSIA CHCTEMHO-COLJHAABHBIX CBOMCTB
U XapaKTEePUCTUK, KOTOPbIE ONPEAEASIIOT COOTBETCTBIE CUCTEMBI 00pa3OBaHMUS
IPUHATHIM TpeGOBaHMIM, COLJMAABHBIM HOPMaM, FOCYAAPCTBEHHBIM 06pasoBa-
TeABHBIM CTAHAAPTAM.

B mocaepHee BpeMs CIeIMAAMCTaMH B OOAACTH OLEHKH KayecTBa Obpa-
30BaHMS IIPUHATO CAeAyolee ompepeAeHHe: «Ilop KauecTBOM 0OpasoBaHUs
[OHMMAeTCs. XapaKTepPUCTHKA CHCTeMbl 00pasOBaHMS, OTpaXkaiomas CTeIeHb
COOTBETCTBHS PEaAbHBIX AOCTHUIAeMBIX OOpa30BATEABHBIX Pe3YABTATOB HOP-
MaTHBHBIM Tpe6oBaHUAM (LeAsM 06Pa3oBaHU), COLMAABHBIM U ANYHOCTHBIM
oxupaHUAM> [1; 2].

CeroaHs AAsI yHUBEPCUTETOB BAXKHO HE TOABKO 06eCIiedrnBaTh, HO M AEMOH-
CTPUPOBATbh Ka4ecTBO 06pasoBaHus. Takoe MOHMMaHHe IPOOAEM KadyecTBa AaB-
HO CTAAO IIPUBBIYHBIM AAS AYULINX [IPEATIPISTHI U APYTUX CYOBeKTOB OH3HeCa,
HPOOYAMAO HHTEPEC AyUIINX YHUBEPCUTETOB K HX OIIBITY, B TOM YHCA€E K BHEApe-
HUIO 1 Pa3BUTHUIO CUCTEMHOM A€SITEABHOCTH II0 yIIpaBAeHHIo KadecTBoM. Ha oc-
HOBe BHEAPEHUS CUCTEeMbl MEHEAKMEHTa Ka4eCTBA B HallleM YHUBepcuTeTe pabo-
Ta II0 yIIPABACHHIO KA9€CTBOM 06Pa3oBaHUsI BEAETCS Ha HOBOM ypoBHe. Ceropms
AASL Hee XapaKTepHO COYeTaHUe TPAAULIMOHHOIO GpYHKIIMOHAABHOTO IOAXOAQ U
IIPOLIECCHOTO IIOAXOAQ, KOTOPBII SIBASIETCSI OCHOBOM COBPEMEHHBIX CUCTEM Me-
HepxMeHTa KagectBa (CMK).

Ilpu oTOM GOABIIMHCTBO IPUHIIMIIOB MEHEAXXMEHTA Ka4eCTBAa OKA3aAUCDH
HOHATHBIMU ¥ IPUBBIYHBIMU AASI PYKOBOAUTEAEH U AKAAEMUYECKO 001eCTBeH-
HOCTH yHUBepcuTeTa. Hanmpumep, AMAEPCTBO PYKOBOACTBA M BOBAE€YEHHOCTb
HmepcoHaAa. AIIPHOPHU IOHSITHO, YTO B BOIPOCAX YIPABAEHMSI Ka4eCTBOM 0bpa-
30BaHU yCIIeX MOXKeT ObITh 06ecIedeH TOABKO Ha OCHOBE COBMECTHOM A€STEAD-
HOCTH BCEX YHHBEPCAHTOB, HO 0COOYIO POAb AOAXKHBI UT'PATh PYKOBOAUTEAN. V1
CeropHs 0COOEHHO Ba)KeH CHCTEMHBIN B3TASIA Ha IpobAeMy KadecTBa 06pa3oBa-
Hus. [IpeACTaBUTH CUCTEMY yIPaBA€HHS KAUeCTBOM 06pa3oBaHM s B HALIEM YHU-
BEPCUTETE MOXKHO CAEAYIOIIUM 00pasoM.

LTeAb cHCTEMBI YIIpAaBAEHUS KA4eCTBOM 0Opa3oBaHUs — 0OecIedeHne COOT-
BETCTBUS YPOBHS IIPEAOCTABASEMOr0 00pPa30BaHUS COBPEMEHHBIM HOPMATHB-
HBIM, COLJUAABHBIM M ANYHOCTHBIM TPeOOBaHIIM.
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YuebHo-meTopuyeckoe
ynpasnexuve

dakynbreThbl

Y4e6HO-MOTOANYECKHI
OTAeN NO YNPaBNeHuo
KavyecTeoMm o6pazoBaHua

MporHoauposaxue AHanus 1 Koppexyusa

HAMPABJIEHUA

MpoekTupoeaxue BHEWHUIN MOHUTOPUHI

Mnanupoeaxue BHYTPEHHWI MOHUTOPUHI

Opranuszayua Peanuzayus

1 pucyHok. CTpyKTypa CUCTeMbl ynpaBleHnsA KayecTBOM obpa3oBaHuA B [POAHEHCKOM rocypap-
CTBEHHOM yHUMBepcuTeTe UMeHn AHKK Kynanbl

YrnpaBaeHMe Ka4eCTBOM 00Pa3oBaHUs IPEAIOAATaeT BO3AEHCTBHE Ha IIPO-
LleCChl CTAHOBACHH S, OOecIiedeH s, TOAACPIKAHNS, PA3BUTHS M YAy ULIEHIS Ka-
wecTBa 06beKTOB (IIPOLIECCOB) CHCTEMBI 06PAa30BaHMUS, A TAKXKe OPraHU3ALUH
o6paTHOI cBA3K (KOHTPOAS, OLleHKH, aHAAN3a) B COOTBETCTBHU CO CPOPMHPO-
BaHHBIMH IJeASIMH, HOPMaMH, 3aAa9aMU.

OTOT NpoIiecc NpeAlloAaraeT KOOPAUHAITUIO H TOCAEAOBAT@AbHOE OCYIIeCT-
BA€HMeE YIIpaBA€HM S BHYTPEHHEMN CPeAOil BO B3aUMOCBS3H C BHENIHEeH OKpYyKalo-
et cpeaoit. ObpaszoBaHIe SIBASIETCS «UHTEI PUPOBAHHBIM Pe3yABTATOM MHOTUX
U3MeHeHU BO BHelIHel cdepe U B 06pa3oBaTeAbHOM CUCTEMe>. AASI TOrO 4TO6bI
yIpaBAeHHe KaueCTBOM 0OPa30BAHMUSI HOCHAO IJeHHOCTHBIN Cy0bEeKTHBIN XapaK-
Tep, HEOOXOAUMO BKAIOUEHHE B YIIPABACHUECKYIO A€STEABHOCTD BCEX CYOBEKTOB.

OO6miast KOOPAMHALUS AESITeAPHOCTH IO YIIPABAGHHIO KaueCTBOM Obpa-
30BaHHs BO3AOXKeHA Ha pekropar. C meApi0 oOecIeueHUs NPHHIUIA [IpeeM-
CTBEHHOCTH HA PA3HBIX YPOBHSAX YIPABAEHUs B KadeCTBe CyOBEKTOB CHCTe-
MbI BBICTYNAlOT (aKyAbTeTbl, KadeApsl, yueOHO-MeTOAHYECKOe yIpaBAEHHe,
TA€ y’Ke MHOTO AeT CYIL]eCTBYeT yueOHO-MeTOANUECKHIT OTACA TI0 YIIPaBACHHIO
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KauyecTBOM 0Opa3oBaHus. Be3ycA0BHO, Ha HOBBIN YPOBeHb paboTa IO yIpaBAe-
HUIO KQ4eCTBOM 00pa3oBaHuUsl COCOOHA [IepefTH Ha OCHOBE IIUPOKOTO BOBAEYE-
HHS B 3TOT IPOLECC CTYACHTOB YHUBEPCHUTETA, TOTAA MBI CMOXXEM PacCMaTpPHBAaTh
HX He TOABKO KaK 3aKa34MKOB U IOTpeOuTeAell 06pa3oBaTeAbHBIX YCAYT, HO M KAK
CyOBEKTOB yIIpaBAeHU s UX KauecTBOM. Mbl BCe Yalie OTMedaeM, YTO BOBACUEHHE
CTYAEHTOB B yIpaBA€HHE KaueCTBOM — OAHAa U3 KAIOYEBBIX 3aAa4 BOCIIUTATEAD-
HOT'O UAM, €CAH IIHpe, 00pasoBaTeAbHOro nponecca. OAHAKO peaAusanus aTo
3aAQUH CETOAHS HAXOAUTCS CKOpee Ha CTAAUU ITPOeKTUPOBaHU L. CBOM HaA€KABI
IO 3TOMY IIOBOAY MBI CBSI3BIBAE€M H C AeSATeABHOCTBI0 CTYAEHUYECKOrO peKTopa-
Ta, KOTOPBII CO3AAETCS B HACTOSIIEe BPeMsI I MOXKeT OBITh BOBA€UEH B AAHHYIO
pabory.

Kpome cy6peKTOB CHCTEMBI MBI BHIAEASIEM IIPUHIUIIBL, HAPABACHUS QyHK-
IJMOHMPOBAHUS CUCTEMBI, AeITEABHOCTD U TEXHOAOTHH 110 PEaAU3AIIUH AAHHBIX
HaIlpaBACHUM.

K OCHOBHBIM NPHHITUIIAM CUCTEMBI MBI OTHOCHM KOMIIAEKCHOCTD, IIpeeM-
CTBEHHOCTD, aKTYaAbHOCTb, OITUMAABHOCTD, pedAeKCUBHOCTD [1; 2].

IIpyHIMI KOMITAEKCHOCTH AQeT BO3MOXXHOCTD IPOBOAUTD HHTEIPUPOBaH-
HBIM aHAAM3 KauecTBa YCAOBMH, KauecTBa Ipoljecca U KayecTBa NPUHUMaEeMbIX
pemeHuil. B cucTeMe BbIAGACHBI pa3Hble YPOBHH YIIPAaBACHHS, COOTBETCTBHE
KPUTEPHEB U IOKAa3aTeAeH KadeCTBa AAS HHX ONpeAeAseT NMPUHIHI IpeeM-
cTBeHHOCTH. OYHKIJHOHMPOBaHUE CHCTEMBI, €e AeITEAbBHOCTb M TeXHOAOTHH
AOASKHBI OBIT HAIIpaBACHbI Ha pellle e 3HAYMMBIX AASI COBPEMEHHOI0 00IecTBa
U CHCTeMbl 00pa30oBaHUSI 32Aa4, YTO COCTABASIET CYIIHOCTb IPUHIIUIIA AKTYaAb-
HOCTH. [IpHHIINI ONTHMAABHOCTH [TO3BOASIET U3YYUTh HEOOXOAMMOCTD U AO-
CTAaTOYHOCTb 3aTPAYMBAEMbIX PECYPCOB AASL AOCTHKEHMS COLIMOKYABTYPHBIX
neaert cucreMsl. CrcreMa o6peTeT [IeAOCTHOCTD, 3aBEPIIEHHOCTD, €CAU B OCHOBE
aHAAM3a AeSTEABHOCTH Ha BCEX YPOBHSX OYAeT CAMOOLIeHKA, CAMOAHAAM3 U Ca-
MOKOHTPOAD KaK CyTh IPUHIJUIIA pePAEKCHBHOCTH.

PaccMoTpuM cucTeMy 110 HallpaBAGHHAM ee QYHKIIMOHUPOBaHHU .

ITepBpIM HammpaBA€HHEM MBI BhIA€ASIEM HPOrHo3upoBaHue. Eme Ao Hepas-
HEro BpeMeHHU AAaHHas QYHKIMS CUCTeMBbl He SBASAACh CAMOCTOATEAbHOM, ee
9AEMEHTBl MOTAM IIPHCYTCTBOBATH B MPOEKTHPOBAHUH 0OPa30BaTEAbHBIX IIPO-
rpaMM. BripeAeHHe IPOrHO3HPOBAHIS 9TO TPeOOBaHIe BpeMEHHU U CIeUPHKU
006pa30BaTeAbHBIX YCAYT, KOTOPbIe B IIOAABASIOIEM OOABLUIMHCTBE CAy4aeB He
TOABKO CAMHU TPEOYIOT AAUTEABHOIO BpeMeHH Ha PeaAM3aliio, HO U HalIPaBAEHBI
Ha YAOBAETBOpEHIE TeX IOTPeOHOCTEN, KOTOPbIE CETOAHS HE CYLIECTBYIOT HAH
He OCO3HAHBL. Ba’kHO MOHUMATb, B KAKHUX YCAOBHSIX OYAYIEro 6yAyT peaAn3OBBI-
BaThCA Te KOMIIETEHIIMHU HAIIUX BHIITYCKHUKOB, KOTOpPbIe Mbl pOPMHUPYEM CEroa-
Hs. FIMeHHO I09TOMY CTpaTerudeckuil II0AXOA BO MHOTOM OIIpeAeAsieT CHCTe-
My MeHEeA>XMEHTa, KOTOPYIO Mbl pa3BuBaeM B yHuBepcurere. [IpeacTaBaeHHOE
B CTpaTeruy Hallero yHHBEPCHTEeTa CTpaTerudyeckoe BHAEHHE II€pPCIEKTUB
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YHUBEPCHUTETA U YCAOBUI €r0 AEITEABHOCTH B OYAyIEM IIEPUOAE — OAUH U3
[PUMEPOB IPOrHO3upoBaHus. Passurue 910l yHKLUU — aKTyaAbHAs 3aAa9a
YHUBEpPCUTETA.

YmnpaBAeHMe KaueCTBOM 00pa3oBaHMSI KaK AMHAMHUYeCKas CHCTeMa, Halje-
A€HHAs Ha yAyYIIeHUe, PAa3BUTHe, TpeOyeT IPOrHO3HOM HHPOPMALIUH O IIePCIIek-
TUBAX AAS IPUHSATHS HEOOXOAMMBIX YIIPAaBAEHUYECKHX pelreHuil. ITporsosupo-
BaHME ONIPeAEAseT BO3MOXKHbIE TEHACHIIMN U3MEHEHHUs HOPM U TpeOoBaHUI
K KauecTBYy 06pa3oBaHUS MOA BO3AEHCTBHEM BHEIIHMX U BHYTPEHHUX PaKTO-
POB, OLIeHNBAEeT TPAEKTOPUU AAHHOM AMHAMUKI, IIYTH U IIOCAEACTBILS BO3AEL-
CTBUS HAa 9TU TPaeKTOPHH AAS BHIOOpa ONTUMaAbHOro IyTH. OCHOBHBIM Me-
XaHU3MOM PEeaAM3aLUU AAHHOIO HANPABAEHMS BBICTYIAeT B3aMMOAEHCTBHE C
OTpeOUTEASIMHU.

Pe3yAbTaTOM B3aMMOAEHMCTBHS HALIKX BBIITYCKHMKOB C HAHMMATEASIMH CTa-
AO HE TOABKO BBISIBACHHE IIPEANIOYTEHH, TPeOOBAHUI K OYAYLIMM CIIELJHAAU-
CTaM, HOBBIE CIIELJHAABHOCTH U HAIIPABACHUSI IOATOTOBKH, HO M HOBbIe $OPMBI
B3aMMOAENCTBIS. AKTHBHO Pa3BUBAIOTCS GUAMAABL KadeAp, AOTOBOPHBIE OTHO-
LIEHUS C IPEANPUSATHIMU, OPraHU3aLUsIMH, COBMECTHBIE CEMUHAPBI, APYTHE Me-
pornpusrus u GopMsl paboTsl. IlepcreKTUBH pa3BUTUS IPOrHO3UPOBAHUS Mbl
CBSI3bIBAa€M C HOBBIMU TEXHOAOTHSIMHU, HATIPUMED, «TIOHUHT >

IlpoexrupoBaHne. DTO HAaIpaBACHHE XapPAKTePU3YeTCs IIPEXKAE BCEro
pa3paboTKOil yueOHBIX TAAHOB, TUIIOBBIX, yIeOHBIX M PAOOYUX IPOrpaMM, yIeo-
HO-MeToAnYeCcKoro obecmedenns. C TOUKU 3pPeHHS TeXHOAOTUYHOCTH AESATEAD-
HOCTH CA€AyeT OTMETHTD, YTO IIPOLEAYPHL IPOEKTUPOBAHUS YIeOHBIX U pabo-
9UX IPOrpaMM, yuebHO-METOANYECKOTO OfecredeH s HAIIAN CBOE OTPaXKeHIe
B CTAHAAPTAX YHUBEPCUTETA M APYTHX AOKAADHBIX HOPMATHBHBIX AOKYMEHTAX.
Hanpumep, HaMu y>xe 0CBOEHA U IIMPOKO BHEAPEHA TEXHOAOTHS CO3AAHUS IAEK-
TPOHHBIX y4e6HO-METOAMYECKIX KOMIIAEKCOB 110 Aucnunante (OYMKA) Ha 06-
pa3oBaTeABHOM IOPTAaA€ YHUBEPCUTETA.

MHorune BOnmpocsl IPOeKTHPOBAHUS PETAAMEHTUPYIOTCS BHEIIHUMH AOKY-
MeHTaM¥, KOTOpPble OrPAHNYNBAIOT, U, KAK HAM KaXKeTCsl, He BCETAA OIIPABAAHHO,
cB060Ay By3a. OAHAKO ceil9ac Mbl HAXOAMMCSI Ha 9Talle PaCIIHPeHHU st HAllUX BO3-
MoxxHOCTel. Ocobble HAAEKABL CBSI3AHDI C TEMH M3MEHEHUSIMU, KOTOPBIE HAYT
U MAQHHUPYIOTCS Ha TeKYIUI y4eOHbIi ros. HaM mpeacTouT akTUBHOE yyacTHe
B IPOEKTHPOBAHHUY HOBBIX YIeOHBIX IAAHOB, OCBOEHME HOBBIX QYHKIIHUIL LIKPO-
KHUM KPYIOM PYKOBOAMTEAEH U IPOPeCcCOPCKO-IPEIOAABATEABCKUM COCTABOM
YHUBEPCHUTETA.

ITaannpoBanHe 06Pa30BaTEABHOIO HPOLECCA BKAIOYAET IAAHHPOBAHME
yqe6H0171 Harpy3KHu IPENoAaBaTeAeH, CTYA€HTOB, ayAUTOPHON U APYTOM yqe6H0171
U MeTOAMYeCKOM paboTsl. CeropHs 3AeCh BaXKHbBI ABTOMATU3AIMS U BHEADEHIE
UHGOPMALIMOHHBIX TEXHOAOT M, 6€3 KOTOPHIX HEBO3MOXKHO CIIPABUTHCS CO CTOAD
MacmTabHbIMU 3apadaMu. PasBuBaeTcs ABTroMaTnyeckasi CUCTEMA YIIPABACHNS,
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MOAEPHHU3UPYIOTCS CTapble M IOSABASIOTCS HOBble MOAYAM. 3aMeTHO BBIPOCAQ
YIIPaBASIEMOCTb y4eOHOrO Iporecca. 3apada 9TOro roAa — KOMIIAEKCHASI aBTOMa-
TH3AIM, KAK OCHOBA IIepeX0Aa K 0e30yMasKHON TEXHOAOTUU 0Opa3OBaHMUSL.
Opranusanus o6pasoBareAbHOro mpomecca. Ilocae aKCIeprMeHTAAD-
HOIT anpobanuu Ha paKyAbTeTe MATEMATHKH M HHPOPMATHKH IO HA3AA B YHH-
BepCUTeTe BHEAPEHO «JAeKTPOHHOE paclucaHue». B pexxuMe peaabHOro Bpe-
MEeHH MBI BUAUM 3aTPYy>XeHHOCTb ayAUTOPHOTO POHAA BO BCeM YHHBEPCUTETe,
3arpy’>XKeHHOCTb KOHKPETHON ayAUTOPHUHU B OIpeAeAeHHOe BpeMs. Aydme obe-
CIIeYMBAeTCsI PABHOMEPHOCTD 3aTPY3KH CTYACHTOB, ayAUTOPUI B TeUeHHe Hepe-
AM M ceMecTpa.
ABTOMaTU3MPOBAH KOHTPOADb IIPOIYCKOB 3aHATUN CTYAEHTAMU U y4eT OKa-
3bIBAEMBIX IIAQTHDIX YCAYT B cpepe 06pasoBanus (AONIOAHUTEABHDIE KOHCYABTA-
nuu). ITO MOCMOCOHCTBOBAAO YIPOIEHUIO TIPOLIEAYPBI AASL CTYAEHTOB U Pa3Bu-
THIO 3TOH AESITEAbHOCTH.
B paMkax caeayiomero HallpaBA€HHUs CHCTEMBI — peaAnsanus obpasosa-
TEABHOI'O MPOIECcCa — COXPAHss AOOpBIe TPAaAMLIUH B 06pasoBaHUM, 0coboe
BHUMAaHHe MBI yAeAsieM HOBBIM opMaM U MeToaaM, TexHororuam. B 2010 ropy
B yHUBepcureTe pazpaboraHa nporpamma «O6pasoBaTeAbHble HHHOBALIUK > Ha
neprnopA02015ropa - oAHAM3 TPOrPaMM BIOAAEPKKY CTPAaTerHM yHUBEPCHUTETA.
OcHoBaHHEM AASL Pa3BUTHSI 0Opa3OBaTEeABHBIX HHHOBAILIUI B COBpeMEH-
HOM 001II1eCTBe SIBASIIOTCS HHPOPMALMOHHBIE TEXHOAOTUH. SHAYMMBIM IIATOM Ha
IIyTH yAy4IIEeHHS KaueCcTBa 06pa3oBaTeAbHOIO MPOIjecca IBUAACH Pas3paboTKa 1
BHeppenne Konnenuuu nndpopmarusanuu o6pasoBaTeabHOro mpouecca (npu-
ka3 N2 1208 ot 12. 09. 2011 r.), pe3yAbTaTOM peaAn3alul KOTOPOil AOAXKHA CTaTh
CHCTeMa 9AeKTPOHHOTO 00ydeHms. CeropAHs Mbl HAXOAUMCS Ha 3aBepIIAOIeM
JTaIe H y>Ke MOXXeM TOBOPHTD O AOCTUTHYTHIX pe3yAbTaTaX:
= Co3paH eAMHBIH HHPOPMAIJMOHHBIA pecypc — 06pa3oBaTeAbHBIH IIOPTaA
yHUBepCHTeTa, KOTOPbI K 2013 ToAy 6YAeT SBAATLCS e AUHBIM HHPOPMa-
IIIOHHBIM PeCYPCOM AAS CTATHCTHYECKOTO cO0pa HHGOPMAIIHH O PE3YAD-
TaTaX AeSITeAbHOCTH IIPeIoAaBaTeAel, COTPYAHHKOB U CTYACHTOB.

= Ha 06pa3oBaTeAbHOM IIOPTAA€ KaXKABLI IPEIIOAABATEAD H CTYACHT HMeeT
AwdHbIi KabUHET, B KOTOPOM BeAeTCs 3anoaHeHne ITopTdoano, a Takxke
COAEpIKaTCsl HeOOXOAMMBIe HHPOPMALIHOHHbBIE MATEPHAADBL AASL peaAr3a-
K 06pa3oBaTeAbHOrO MpoIiecca.

= C neabto cTumyAaupoBanus kadectsa OYMKA c 4 uroHs Havasca aTan
ceprupukanuu OYMKA, Ha ceropHAMmMHUN AeHb CepTUPHUIIMPOBAH Iep-
BBII 9A€KTPOHHBIN y4eOHO-MEeTOAMYECKUI KOMIIAEKC, IIOAQHO 23 3asBKU.
B coorBercTBun ¢ ITocTaHOBAGHHEM COBeTa yHHBEpCHTEeTa 00BsBACHA
aknus S00 mo S00, cyTh KOTOpOIt 3aKAIO9AETCS B TOM, UTO IepBble CepTHU-
¢unuposarusie S00 IYMKA 6yayT mpemuposansl. B poexabpe 2012 ropa
OyAeT IPOXOAUTD KOHKYPC 9AeKTPOHHBIX 00pa30BaTeABHBIX PECYPCOB.
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® Paszpaborana KoHnennus BUPTyaAbHOrO XypHaAa «YHUBeEpPCHUTET 0bpa-
30BaTeAbHBIX HHHOBALUII», KOTOPHII OyAeT pa3MelieH Ha 06pa3oBaTeAb-
HOM IIOpTaAe.

" PeaAM30BaHBI HHTEPAKTUBHbIE IIPOEKTHI, IPOBEAEHBI O0YUAIOIIIE CeMU-
Hapsl ¢ Ieabio nosbimeHus MKT-koMneTeHTHOCTH mpemoaaBaTeAeii, co-
TPYAHHKOB U CTYA€HTOB YHUBEPCHUTETA.

® TpeboBanus K VMKT-KOMIETEHTHOCTH BKAIOYEHBI B AOAKHOCTHbIE WH-
CTPYKIJHH IIPEIOAABATEACH.

B xavecTBe mepCIeKTHBHBIX HAllPaBACHHH Pa3BUTHS MbI BRIACASEM: H3AQ-
HIe 9AeKTPOHHBIX 00Pa30BaTEABHBIX PECYPCOB, pa3paboTKa 9AEKTPOHHBIX pe-
CYypPCOB IIO IPaKTHYECKOHN IMOATOTOBKE M UTOTOBOM aTTeCTaljUM, BOBACUCHHE B
MHPOPMATH3AIIUIO 06Pa30BaTeABHOTO Mpolecca Beex opM obyuenus (3aounas
W BeuepHssd), H3AAHUE BHPTYAAbHOTO KypHaAa «YHHBepCHTeT 06pasoBaTeAb-
HBIX MHHOBAIMi>», HenpepbibHOe moppimeHne MKT-koMImeTeHTHOCTH COTPYA-
HUKOB YHUBEPCHUTETA.

Cl1 ceHTﬂ6pﬂ 2011 ropa B yHUBepCHUTeTe BHEAPEHAa HAKONUTEAbHO-PeHTHH-
roBasi CHCTeMa KOHTPOAS 3HAHUH M KOMIIETEHIUH CTYACHTOB IIO BCeM AMCIH-
[IAMHAaM AHEBHON (OPMBI 00ydYeHHUs], TeKyIeil $OPMOI KOHTPOAS IO KOTOPBIM
SIBASIETCSI 9K3aMeH. BHeADEHUIO CHCTEMBI IIPEALIECTBOBAAA €€ alpobaLys B Te-
YeHHe ABYX AeT Ha paKyAbTeTe MaTeMaTUKH U UHPOPMATUKHU.

OrMedast AOCTOMHCTBA HAKOIIUTEABHO-PEATHHIOBOM chcTeMbl (paBHOMep-
HOCTb pacrpeAeAeHUs] yueOHOM Harpy3KH CTYA€HTOB B TedeHHe CeMeCTpa; CTH-
MYAMPOBAHME CHCTEMAaTHYECKOH PabOTBI CTYAEHTOB; IIOBbIIIEHHE OOBEKTUB-
HOCTH OLI€HKU KOMIIeTeHIIUI CTYA€HTOB, BOBAUEHUE CTYACHTOB B HOBBIE BUADI
AESTEABHOCTH), CAEAYET OTMETHTD U ee 3P PEeKTUBHOCTD — A6COAIOTHAS yCIIeBae-
MOCTb CTYA€HTOB IOBbICHAACh Ha S %.

ObecmeunTs KauecTBO peaAU3anny 0Opa3oBaTEABHOIO IpOLjecca IPU ero
MacCOBOM XapaKTepe BO3MOXKHO 0AAroAapsi HCIIOAb30BAHHIO TEXHOAOTUI HHAH-
BHAyaAU3aLui. BasXHBIM IIaroM B 9TOM HallpaBAEHUH IIOCAY>KHAQ PaspaboTKa I
BHEApPEHHEe CHCTeMBI YIIPABACHUS KapbepOH OAAPEHHON MOAOAEXKH, CPEACTBOM
peaAn3anuu KOTOPOH BBICTYIIAeT TEXHOAOTHS IPOEKTHPOBAHMS HHAUBHAYAAD-
HOW TPaeKTOPHH PA3BUTH S IIepCIEKTUBHBIX CTYACHTOB

AAsi obecrieyeHusT HeNPepPHIBHOCTH YIPABAGHUS B CHCTeMe YIIPABACHHUS
KapbepoM OAAPEHHON MOAOAEXKH BBIACACHBI B3aMMOCBS3aHHbIE TIOACTPYKTYPHI,
B COOTBETCTBHH C YPOBHSIMH OOPa3sOBaHUs: AOBY30BCKasl IIOATOTOBKA, By30B-
ckoe 0b6pa3oBaHUe, IIOCAEBY30BCKOe 0OPa30BaHNE, ONPEAEAEHDI HAIPABACHHU S
QYHKIIMOHUPOBAHUS CUCTEMBI, GOPMBI M METOABL PabOTHI C MEPCIEKTHUBHOM
MOAOAEXDIO.

OO61mas KOOpAUHALIHS AeSITEABHOCTH I10 YIPABACHHIO CHCTEMOI BO3AOXKe-
Ha Ha CoseT yHuBepcuteTa. C I1eAbIO CO3AQHUS KOMIIAEKCA YCAOBUH M CPEACTB,
HallpaBAGHHBIX Ha COBEPUIEHCTBOBAHME CHCTEMBI BBISIBACHHS, IOAACPXKKH H
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Pa3BUTHUSA OAAPEHHON MOAOAEXKH AASl KaXAOTO CTPYKTYPHOTO KOMIIOHEHTa
OIIpeAeAeH KypPHPYIOIHI KOAAeTHAABHBIA opraH. Ha arame A0By30BCKOM IOA-
roToBku ¢pyHKIHOHUPYeT O6AACTHON KOOPAMHALIMOHHBIN COBET IO pabore ¢
OAQPEHHBIMU U CIIOCOOHBIMH YYALIMMUCS, BY30OBCKOe 0Opa3oBaHUe KYPUPYIOT
Hayuno-meTopuueckuit coetr, Hayuno-rexuuveckuii coser u CoseT mo mpeo-
AOTHYECKON U BOCIIHUTATEABHOM paboTe. JTall IIOCAEBY30BCKOIO 00pa3oOBaHMUS
peryaupyeT Acconuanys BhIITyCKHUKOB.

B ampeae 2012 roaa B yHHBepcuTeTe Ha4aA pOpMUPOBATHCS EAUHBIN 9Aek-
TPOHHBIA 6aHK AQHHBIX MEePCIEeKTUBHON MOAOAEXH, B KOTOPBIM Ha CErOAHSII-
HUM AeHb BXOAUT 332 cTyAeHTa, 17 BRIMYCKHUKOB. B mepcnexTuBe akTyaAbHO OC-
BOEHHe TEXHOAOT M aKTHBHOM paboThI C 6AHKOM.

K TexHOAOrUAM HHAMBUAYAAU3AI[MY MBI OTHOCHM M OPTaHU3AIMIO KOHTPO-
Aunpyemoit camoctosTeabHoit paborst (KCPC), koTopast noBceMecTHO peaAuso-
BaHa y Hac ¢ 2010/2011 y4. ropa. B cooTBeTCTBHM € HOPMAaTHBHBIMU AOKYMEH-
tramu yHuUBepcurera Ha KCPC npuxopurcs oo 20 % ayauropHO# Harpysku. Ha
0OABIIMHCTBE KadeAp HAET cepbe3Hasi paboTa 110 CO3AAHUI0 yueOHO-MeTOAUYe-
CKOro 0becIeueHU s AAHHOTO BAQ A€SITEABHOCTHU CTYAEHTOB, CETOAHS 9TO Jalle
BCEro OCYINeCTBASIETCS C HCIIOAb30BAaHHEM BO3MOXHOCTeHl 00pa3doBaTEAbHOIO
noprasa. CAeAyIONIMM IIAroM SIBASIETCS IIePeX0A K YIIPaBASIEMO CAMOCTOSITEAD-
HOI1 pabore.

Pa3BuTHE aKaAeMUYECKON MOOUABHOCTH CTYAEHTOB — He TOABKO TpeboBa-
HHe BPeMeHU B KOHTEKCTe MHTerpaljui 06pasoBaTeAbHOIO MPOCTPAHCTBA, HO
H ellle OAHA BO3MOXXHOCTb HHAHUBHAYAAU3AIINH 00pa3oBaTeAbHOTO Iponecca. B
YHUBEPCHUTETE AEHCTBYIOT IPOrPaMMbl «BKAIOUEHHOe OOydYeHUe», «IIPUTAa-
IIeHHBIN Ipodeccop>.

BaxxupiMu HanpaBAeHUAMH QYHKIJMOHUPOBAHUS CUCTEMBI YIIPAaBACHU S Ka-
4eCTBOM OOpa3OBaHUS BEICTYIIAIOT BHYTPEeHHU! U BHeIIHHI MOHuTOpHHT. C
LIeAbI0 OCYIeCTBAGHHUS TeKylled aTTecCTallui CTYAeHTOB, aTTeCTaluu mpodec-
COPCKO-TIPEII0AABAaTEABCKOIO COCTaBa Ha OCHOBAaHMHM HOPMAaTUBHBIX AOKYMEH-
ToB MunucrepcrBa obpasosanus Pecrybanku Beaapych, AOKaAbHBIX HOpMa-
THUBHBIX aKTOB Pa3paboTaHBI CTAHAAPTU3HPOBAHHBIE IPOLeAY Pbl. MeHeAKMeHT
KadecTBa obecednBaeT HOCTOSHHYIO OPUEHTALIUIO HA YAOBAETBOPEHIE IIOTpPeb-
HOCTel BCeX 3aMHTepeCOBAHHBIX CTOPOH. OIleHKa YAOBACTBOPEHHOCTH CTYACH-
TOB U TPENOAaBaTeAe! B YHUBEPCUTETE MPOBOAUTCS Ha OCHOBE PEryAsipHOTO
aHKeTHpoBaHUA: «lIpemopaBaTeAb raasamMu cTypaeHTOB>», «OljeHKa yAOBAET-
BOPEHHOCTH CTYAEHTOB>», «OIleHKa yAOBAETBOPEHHOCTH IpeIoAaBaTeAeil» U
APYyTHX.

Bremrnuit MOHUTOPUHT — 9TO AMIIEH3UPOBAaHME, AKKPEAUTAIIUS U aTTeCTa-
LU, KOTOpble OMUPAIOTCS HA PeclyOAMKAHCKMe HOPMATUBHBIE AOKYMEHTEI, a
B YHUBEPCUTETe 9TO, HallpUMep, HTOroBas arrecTanus, onpoc «OneHka yAoB-
AeTBOPEHHOCTH HaHMMareAei». CeropAHs MAeT aKTHBHAsl paboTa IO IOHUCKY U
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peaAM3alluy MHHOBAIIUN B XOA€ MTOTOBOM aTTECTAIlUU CTYAEHTOB, H3ydaeTcs
OTIBIT APYTHX BY30B.

B ompoce «Orenka yA0BACTBOpEeHHOCTH HaHUMaTeAel» B 2012 roay mpu-
HAM ydacTue 179 pecnonpentos. Hannmatean onennan (mo naTu6asAbHOlM
IKaAe) HAAMYHE Yy BBITYCKHUKOB aKaAeMUYECKHX KOMIeTeHIui (ctoco6HOCTD
¥l YMeHHe yYUTbCS U AP.) — B 4,27 6aAAa, COLIMAABPHO-ANYHOCTHBIX (apanTanus
B KOAAEKTHBE, IPaXXAQHCTBEHHOCTD, TUOKOCTD U Ap.) — 4,19 6aaaa, mpodeccu-
oHaAbHBIX (OBAaAeHUe MPOdeccHOHAAbHBIMH KoMmeTeHusAMH) — 4,00 6aaaa.
Hecmorpst Ha TO, 4TO ImpodeccHOHaABHBIE KOMIIETEHIINY OLleHeHbl Hamboaee
HU3KO, B CPABHEHHH C IIPEABIAY MU FOAAMU HAOAI0AQETCS 3HAYUTEAbHAS IIOAO-
KUTeAbHAas AMHaMKKa. M0OXHO rOBOPUTDb O TOM, YTO MPUHHMaeMble Mepbl CIIO-
COOCTBYIOT IIOBBIIIEHUIO KA4eCTBA 00Pa30BaTEABHOIO IIPOLeCCa C TOUKHU 3PEHHS
€ro IIPaKTHKO-OPHEeHTHPOBAHHOTO XapaKTepa.

1 Tabnuua. OueHKa HaHUMaTeNsAMN KoMNeTeHL Ui BbIMyCKHUKOB (2010-2012 rr.)

. 2010 | 2011 2012
Hanunume y BbINyCKHNKOB KOMNeTeHL i
% % 6ann | DKBUBaANEHTHO %

MpodeccroHanbHble (0BNafeHe NpodeccroHanbHbIMKU 46,0 836 4,00 80,0
KomneTeHUMAMM)

CounanbHO-NYHOCTHbIE (aAanTalUmaA B KONNEKTVBE, rpaXKkaaH- 574 499 419 83,7
CTBEHHOCTb, TMOKOCTb 1 Ap.)

Akafiemmueckie (CNoCOBHOCTb 1 YMEHWe yUnTbCA U Ap.) - - 4,27 85,8

3aKkAoueHHnEe

B ympaBAeHHHU KaueCTBOM OOPa30BAHUS YHUBEPCUTET HMeET AOCTIKEHHUSI
u HepCHeKTHBbI. HOH}ITHO, 9YTO 4Y€M BbIIIE AOCTI/I)KeHI/IH, TeM BHUAHEeE HepCHeK'
THUBbI U CAOKHEE AaAbHteIIIIee ABHIKCHHE BBer. CCI'OAHH OHO TpeGyeT oT YHI/I-
BepcheTa BbIBepeHHI)IX CUCTEMHDBIX Hay‘{HO 06OCHOBaHHbIX pemeHHﬁ. MHOI‘I/IQ
OTPa6OTaHHbIe HaHpaBAeHHH, TEXHOAOI'H, ME€XAaHU3MBbI, ITOAXOABI 6bIAI/I paspa-
6OTaHbI U BHEAPEHDI B PAMKaX PeaAM3aLii 00pa3oBaTEAbHbIX IPOEKTOB HALIEIO
yHHBepcheTa. KOAAeKTHBHbeI TBOP‘IeCKI/Iﬁ IIOUCK U CTPeMAeHI/Ie K HOBBIM AO-
CTHXXEHHUSAM — BaXKHeHIIUM 3aA0T pe3yAbTATUBHOM AeATEAbHOCTH I10 obecmeue-
HHUIO KayeCTBa Y‘Ie6HOI‘0 HPOHECC&.
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E.A.Rovba, Y.E. Belykh, E.I. Belokoz
EDUCATION QUALITY MANAGEMENT AT UNIVERSITY

The system of education quality management at university is considered in the
article. The management subjects and the direction of system functioning are
allocated. Forecasting, projection, planning, organization, realization, internal
monitoring, external monitoring, analysis and correction are defined as the main
directions of the system. The characteristic of the directions is offered according
to the technologies of education quality management realization in each structur-
al element.

Key words: management, quality management, education quality management,
technology
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Ramuté Bruzgelevitiené, Loreta Zadeikaité

THE PARADIGM SHIFT IN EDUCATION AT THE
INTERSECTION OF THE 20™ AND 215 CENTURIES -
THE ESSENTIAL FEATURE OF CURRENT
EDUCATION IN LITHUANIA

Abstract. The article discusses the education reform being implemented in Lithua-
nia, modelling of which started in the 1980s and which became system-wide
after the restoration of the Lithuanian state in 1990. The fundamental para-
digm shift in education that is taking place is validated: the paradigm of clas-
sical education is replaced with the humanistic paradigm of free education.
It is argued that such a paradigm shift in education is the main feature of the
current education.

Key words: education reform, classical education paradigm, free education para-
digm, humanistic education.

The scope of available research and relevance of the problem. The differ-
ences between the paradigms of classical and free education in Lithuanian Edu-
cational Science has perhaps been most comprehensively covered by Bronislovas
Bitinas [2; 3]: the key distinction is considered to be the relationship with the na-
ture of the individual — either human nature is engaged or cooperated with. The
teatures of the classical education paradigm have been discussed in depth by West-
ern scientists who are well known in Lithuania [9; 21], whereas various aspects of
the difference between classical and freel education have been explored by Lith-
uanian scientists [1; 2; 3; 4; S; 7; 10; 11; 19, 23, 24 and others]. It is recognised
that educational literature in the Lithuanian language already contains quite a few
valuable sources for understanding educational paradigms and their differences.

However, it is problematic whether educators, scientists in other fields, the
educational community, and society realise that the paradigm shift in education —
modelling of which started in 1988 by creating the first independent Concept of
Education in Lithuania in 1992 and subsequently developing the concept of edu-
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cation of Lithuania as an independent state — is the most important feature of con-
temporary education. Therefore, the selected object of research is the paradigm
shift in education entrenched by the education reform in Lithuania as the most
important feature of contemporary education.

The goal of the research is to signitificant the paradigm shift in the education
reform carried out in Lithuania at the intersection of the 20* and 21** centuries as
the most important feature of education.

Research methods: analysis of scientific literature and document sources,
comparative analysis.

The concept of educational paradigm provided in this study is based on the
concept of the paradigm by American scientist Thomas Samuel Kuhn [12]: a par-
adigm is a historically formed system of worldviews on something, in this case on
education, formed on the basis of a certain framework of theoretical and meth-
odological assumptions. The type of educational paradigm is determined by the
specific epoch: the society’s characteristics determine the types of personal quali-
ties that are valued in an individual, the extent of freedom the individual can have,
the individual’s relationship with the environment, and the style of activity that is
acceptable [2].

According to Bitinas [3, p. 47], “throughout the 20" century, Lithuanian
schools followed the classical paradigm, which treats education as imparting the
generalised experience of society (educational knowledge, values, practical and in-
tellectual skills) to learners. The paradigm of free education fostering the opening
of the child’s inherent abilities did not take root in Lithuania during either the
interwar or Soviet periods; in principle, it could not be recognised.” Thus the para-
digm shift in Lithuanian education is a new phenomenon which determines a fun-
damental change in education. On the one hand, the paradigm shift in education
can be interpreted as an educational context with regard to education policy that
models and implements the shift in paradigms. On the other hand, the paradigm
shift is a feature of education itself as a phenomenon, determined by the contextu-
al change of educational paradigms. In this study, the focus is on the discussion of
paradigmatic features of the shift in education as a phenomenon.

Lithuanian education reform at the intersection of the 20™ and

21* centuries in terms of the educational paradigm

In the 1980s, when it became clear that there was a chance to establish the
independent state of Lithuania, several scientists of the Institute of Educational
Research of Lithuania, supported and encouraged by the ideas of prominent Lith-
uanian intellectuals, and the example of Estonian scientists [8], studying Western
education theories and practice, took the initiative to create a model of indepen-
dent Lithuanian education based on a systemic paradigm shift in education. The
creation process as well as entrenching of the shift in educational paradigms in
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both the education reform documents and curriculum have already been analysed
by the authors of this publication [4; S; 10; 23; 24]. This article provides only the
basic features of the paradigm shift in education — what educational aims have
been pursued, how the role of education has been perceived, what concept of ed-
ucation is proposed, what image of the person being educated is formulated, and
what direction has been taken to entrench the humanistic paradigm of free educa-
tion during the study period, i.e. 2012-2013.

The context of the paradigm shift in education comprises the prevailing ex-
ternal and internal conditions. Among the favourable external conditions are the
pedagogical ideas entrenched in Western democracies that are gradually rejecting
the classical paradigm as unable to satisfy the needs of the individual or society
in the 20" century let alone in the 21* century [3:47-48], the strengthening posi-
tions of humanistic psychology and humanistic education — one of the concepts
of free education that can only be rooted in a democracy. In addition, at the end
of the 1980s, a progressive group of education scientists of the USSR also devel-
oped education reform projects focusing on paradigmatic shifts [25]. The concept
announced throughout the Soviet Union was analysed and evaluated by the said
scientists of the Institute of Educational Research of Lithuania who supported the
paradigmatic shift in ideas and approved of these ideas [4; S].

Internal conditions — the developing situation of the transformation of the
ideological paradigm. On 3 June 1988, the Lithuanian reform movement known as
Sgjudis was established; this grew into a strong political force that led Lithuania to
the restoration of independence. The radical transformation in educational para-
digms in Lithuania is associated with the transformation of ideological paradigms:
adoption of the Act on the Restoration of an Independent State of Lithuania on
11 March 1990 meant that Lithuania would be a democratic state. Within the con-
text of the Sgjiidis Movement, the idea of anchoring the free education paradigm
was laid down in the concept prepared before the restoration of independence: the
Concept of the Secondary School of General Education of the Lithuanian SSR
published in the educational literature on 8 December 1988 raised a paradigmati-
cally new objective for the school - to consider the individual as an absolute value:

“to foster his physical and mental nature, to provide conditions for the individual to
reveal himself, to encourage him to become a personality through self-education
and self-development” [18]. Thus, the aim was to cooperate with the individual’s
nature. In addition, the formulated objective was already proclaiming the essen-
tial principle of humanism - the individual as an absolute value. This concept, as a
state-building element, received the support of the nation in Lithuania and was a
guide to sovereign education and a sovereign state [4; S].

The objective of cooperation with a person’s nature is reiterated by the notion
of education provided in the Concept of Education in Lithuania: “Education of
an individual is a combination of conditions for creative manifestation of abilities
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innate in the individual’s nature while internalising and developing culture” [17, p.
6]. The essential distinguishing feature of the paradigms — the relationship with
the person’s nature — corresponds with the ideas of the free education paradigm.

Education of the restored independent Lithuanian state in the 1992 Concept
of Education in Lithuania undertakes to perform a transformational function with
respect to society. “The turning point in the historical development of the nation
requires a change in the mindset of society: awareness of the fundamental values
of democracy, new political and economic literacy, and maturity of moral culture.
These changes in the life of society are possible only by a radical reform of educa-
tion in Lithuania, raising in essence new targets for education. This is because edu-
cation is a fundamental factor of social development, the basis of all social reforms.
On the other hand, education will be able to play its role properly only when its
development exceeds the overall development of society” [17, p. S].

The goal of education is defined as the development of “an independent and
creative personality able to disclose his abilities to the maximum during the
schooling process” [17: 5]. This particular section of the document on the Concept
of Education in Lithuania defines the goal of education in even greater detail by
saying that the overall goal of education is “to help an individual display his com-
mon human values and to base his life on them; to educate a person capable of crit-
ical thinking and able to contemplate on the essential issues of human existence,
make decisions responsibly and act independently; to educate an individual ready
to engage in professional activities and be determined and able to adapt in the
ever-changing social and economic life and contribute to its improvement; to nur-
ture an individual’s national and cultural self-awareness; to educate an individual
to live in a democratic environment; to educate a citizen of the State of Lithuania”
(17, p. 7].

The image of the person being educated: “Matured for the new historical pe-
riod of the country’s development, committed, conscientious, able to make deci-
sions independently socially active, constructing his worldview on the basis of the
national and general human values, able to participate responsibly in the creation
and development of the democratic society and state” [17, p. 5-6]. Responsibili-
ty, dynamism, choice of values, independence, and competencies for building de-
mocracy and the state are the qualities emphasised as those to be developed in an
individual.

The goal of education, in Bitinas’ opinion [3], has acquired the function of the
law. Entrenching of educational paradigms is likely to succeed if the entire educa-
tional system obeys the law - from decisions taken in the education system on the
state level to a specific lesson, method or educational action.

It should be said that so far studies have not been carried out that would holis-
tically demonstrate how the humanistic paradigm of free education is entrenched
in educational practice. Dissertations and monographs containing research [4; 5]
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and articles [23; 24] cover the theoretical level of the education reform in which
the goals of education in the function of the law are consistently maintained. Three
aspects of the manifestation of education goals are emphasised — in the concept of
education, development of values, and in didactics.

Manifestation of education goals of the reformed school in the holistic
perception. On the basis of the holistic perception of reality, the concept of edu-
cation being reformed evolves, which, in its own turn, is based on such conceptual
ideas as a holistic unfolding of a human being as an integral entity in the process of
education with his integral abilities subjected to a holistic nurturing process. Due
to his individual nature, every person is unique and autonomous, and participates
in the education process as an independent subject; he is able to develop himself
and be part of cultural and environmental change. For all of this to happen, it is
necessary for the individual to know and understand the processes happening in
their own country and in the world, be a mature, self-aware person; to perceive the
world in the light of humanism and common human values. Every human being
has a connection with the surrounding environment and is conditioned by the so-
cio-cultural context that includes family, community, society, nation and humani-
ty. The world is holistic, too, because individual phenomena that exist in the world
canbe analysed and understood only in the overall global context. This means that
in order to disclose the holistic nature of reality it is necessary to have an integral
system of knowledge encompassing the whole array of reality interpretations. Ed-
ucation is also an integral part of the socio-cultural world. If rationally organised
and targeted, educational change is a path leading to the renewal of society and a
factor of societal and cultural change [15].

Manifestation of education goals in the development of values. The basis
for becoming an individual is moral education. The following approach to moral
as well as civic school education which is consistent with the humanistic paradigm
of education has gradually evolved: pupils have the potential to be independent
moral persons responsible for their decisions and actions, able to seek the truth
and behave and act accordingly. As befits the concept of humanistic education, the
issue of the person’s responsibility is raised and the school is conducive to it, i.e.
creates an environment where personal values exist; in this environment persons
being educated recognise the values and experience them, thus they become an
inseparable part of the person’s self quicker, i.e. these values are internalised.

The objectives of a civic education are also raised on the basis of values: “to
develop conscious citizens who understand their rights and duties, who are able
to participate constructively in public and state life, and to improve this life”. The
endeavour is “that the citizen be able to evaluate, solve and resolve in a pluralis-
tic, constantly changing society freely and consciously” [14, p. 253]. A separate
course on the basics of civil society aims that “the pupil’s consciousness embraces
practical experience in the family, classroom, school and community, self-aware-
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ness, knowledge of ethics and history as well as moral values. It is essential that
this whole becomes a premise for the formation of a perception of the democratic
world, lifestyle and worldview, and most importantly creates an inner need to act
in accordance with democratic attitudes. Pupils are assisted in realising that de-
mocracy is not given by itself, or a constant good”, that to take care of the present
and future of one’s community, nation, and humanity is an obligation, “that histo-
ry does not release any generation from” [14, p. 253, 272].

According to Krescencijus Stoskus [22] the foundation for education is not a
mandatory ideology, but morality, independent worldview, cooperation and con-
sensus embedded by one’s personal decision. Morality is considered the most im-
portant condition for personal spiritual growth and democracy.

In addition to personal values, the so-called fundamental values are also
brought to the fore. Democratic and humanist values set out in the Concept of Ed-
ucation in Lithuania [17] are part of the fundamental values of the society. Edu-
cation is based on the “European cultural values: the unsurpassed value of man,
love of neighbour, inherent human equality, freedom of conscience, tolerance, and
professing democratic relations in society.”

The humanist and democratic values are actualised by the declared principles
of education. These principles are also based on values: the principle of humanism
is promulgated as an unsurpassed personal value, the statement of the person’s
freedom of choice and responsibility; democracy is considered as learning and be-
ing able to build one’s life on the acquired democratic values, the creation and ob-
servation of democratic relations of education, universal access to education, and
recognition of morality as the necessary foundation of democracy; nationality is
considered as a commitment to Lithuanian culture, preservation of its identity
and historical continuity, and as protection and nurturing of culture enriched by
the experience of national minorities; renewal is considered as openness to change
and a critical acceptance of the new, maintaining universal moral norms and the
core of nationality [17, p. 7].

Manifestation of education goals in didactics. Back in 1988, the Concept
of the Secondary School of General Education [18] draws a line to the principle en-
trenched in the Soviet school that the child learns about the world by accumulat-
ing theoretical scientific knowledge and applying it to various life situations. The
new orientation is to promote pupils’ natural desire to learn, to explore, and to
encourage independence and creativity. It is directly related to the concept of hu-
manistic education: “Learning is a discovery. There are no other effective learning
tools.” “Learning is a discovery. This can also be said about facts. Acquisition of
skills is the discovery that something is possible” [13, p. 18].

The textbook and the teacher are not the only sources of information; we learn
about the the world not only at school, therefore each pupil has a unique experi-
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ence of knowledge acquisition which must be respected, as it is appropriate to take
into account the general cognitive processes of a person in a certain age group.

“A child as a subject is offered everything that would develop his competence
in a particular subject, his social competence as well as individual attitudes, and
ability to act (these are the objectives of emancipating and communicative didac-
tics)” [14, p. 47].

The results of document analysis allow to state that the curriculum is condi-
tioned by the needs of the learner, the type of the learning activity, knowledge-re-
lated requirements, and the expectations of the society. It is therefore proposed to
provide many opportunities in the curricula for a learner to disclose his individ-
uality and to develop towards self-realisation, self-development, commitment to
himself, his community, his nation, and his state; to develop activity that is inter-
esting and encourages knowledge, creativity, initiative, self-determination, free-
dom and responsibility, and commitment to democratic way of life.

It is asserted that the curricula must also express general educational prin-
ciples: humanism — the content of education is intended for a person, it responds
to “specific characteristics of the individuality and the age group, and is meaning-
ful, relevant and necessary for the person”; democracy — the teacher and the pu-
pil must be able to “choose the curriculum according to its complexity and the
content and methods of education that would best disclose personal interests and
abilities, most respond to the needs of the person’s expression and self-realisation”;
and openness-flexibility — the curricula must be varied flexible, easily supplemented
with new information and changing scientific knowledge [10, p. 175].

The essential philosophical perception of the nature of an individual, i.e.
whether the nature is engaged or cooperated with, determines the teacher-pupil
relationship and the choice of pedagogical activity strategies. The divide between
these two philosophical approaches was expressed back in the 1988 concepts — the
school must unconditionally consider the individual and provide conditions for
development of the person’s natural abilities. The school is a part of the cultural
environment in which an individual is educated, learns and grows. A pedagogue
in this environment is a person that leads and allows as well as encourages growth.

It is stated that “the teacher-pupil relationship forms the basis of the overall
teaching process. A pupil is not an object of the pedagogical impact, but rather a
fully-fledged participant of the pedagogical interaction” [18].

The principle that we learn by doing is upheld, so “the reformed school must be
a school of activities. The scope of activities must be wide enough to provide cog-
nitive, moral, creative, and hands-on experience” [18].

This means that subject-focused education is replaced with one focused on
the learner’s personality. Education strategies are reoriented respectively. The so-
called strategy of teacher’s word and example (characterised by the principle listen
to what I say, do what I do) and the textbook strategy (characterised by the principle
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what is in the textbook is right, you just have to learn it) are replaced with the or-
ganisation of the learners’ activities — wherever it is possible to provide conditions
to work independently and creatively and to organise a cognitive, playful, social,
work, art or other varied activity; furthermore, in the 1994 and 1997 documents
focus is on the information technology-based teaching method strategy where edu-
cational interaction is realised through the medium of state-of-the-art technical
measures.

The key suggestion stemming from the humanistic education paradigm is to
change the system of assessment and control of the pupils” achievements in terms
of pedagogical interaction. It is emphasised that “the pupil’s fear of making mis-
takes inhibits learning, particularly in practical and creative activities. The ap-
proach must be changed — a mistake must activate the pupil. The educator’s as-
surance “you don’t know” should be replaced with “you know”, so that the pupil’s
learning interest does not disappear, his self-confidence is strengthened, and his
independence and creativity grow.” [20, p. 250-251].

Various principles for grouping methods that have existed in education sci-
ence should be remembered in order to be able to dissociate from the methods of
the classical school and to adopt methods that would help to achieve education
goals. Teacher-centred and child-centred method groups are identified (on the same
basis). The first group includes ostensive (expository), passive (promoting verbal re-
production) methods. The second group includes heuristic (promoting discovery),
activating methods. It is maintained that at the end of the 20™ century, the teach-
er-child interaction, the essential characteristics of the methods, can be identified
[15:43]. The teacher is expected to work using child-centred, heuristic activating
methods. It is also stated that the selected methods can be distinguished accord-
ing to the didactic approaches — reproductive and interpretative — that distinguish
the two education paradigms. The reproductive didactic approach is characteristic
of the classical education paradigm and encourages the choice of passive “teaching
methods oriented to mechanical imparting of knowledge and skills”. Meanwhile,
“the interpretative approach provides for active education methods that help pu-
pils learn about the world, evaluate and understand it independently, solve the
problems oflife, and to act responsibly” [15, p. 43].

Further curriculum development puts even more emphasis on the recogni-
tion of personal value and orientation to the development of each child’s abilities.
The 2007 Curriculum Strategy includes the goal to “adapt the curriculum so as
to provide every pupil with the environment that would meet the needs and abil-
ities of the individual to become a mature personality, develop national and civic
self-awareness, and acquire competencies enabling further learning and a mean-
ingful and active life in modern society” [6; 24, p. 89].
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Manifestation of education goals in the development of

competencies

The said Curriculum Strategy [6] consolidates the broad modern curriculum
concept, according to which the curriculum encompasses everything that influ-
ences the development of a child’s personality, including the existing experience,
subject-specific content of education, teaching and learning strategies and meth-
ods, assessment methods applied in the education process and upon the comple-
tion of a programme, teaching and learning aids and the respective environment,
and classroom climate. Therefore, all curriculum components are taken into con-
sideration when planning education, in the education process and when assess-
ing education outcomes. Modern curriculum development is focused on both the
input (what to teach) and the expected outcome and impact, i.e. what the pupils
should learn, what general abilities and attitudes they should develop in order to
successfully build their personal life, become an integral part of modern society
and learn the basics of life-long learning. In the process of shaping and implement-
ing the curriculum, curriculum management focused on the outcome and the pro-
cess necessary to attain the outcome rather than on the input is introduced at all
levels of education.

At a later stage of the reform, when general education curricula were devel-
oped in 2008 and 2011, such orientation was generally identified as the develop-
ment of competencies. The goals of education programmes are formulated as the
development of the pupil’s competencies. The concept of competencies is used to de-
fine the integrity of educational goals, which is the unity of knowledge and abil-
ities enabling the individual to act in a particular area and base their actions on
certain social attitudes. This means that the general competence is the entirety
of the pupil’s knowledge, understanding, abilities and attitudes that allows them
to engage in further learning and develop a mature personality. In order to orient
the curriculum to the development of general and subject-specific competencies,
the General Curricula stipulate an education process that would involve the pupil
in active conscious learning with particular emphasis on expected learning out-
comes. Pupils’ achievements are described as an aggregate whole of three integral
parts of the continuous development of competence — attitudes, skills, and knowl-
edge and understanding. By absorbing the knowledge of a certain area a person
must have a good understanding of it and the ability to adapt it in new situations,
show understanding, and behave and act on the basis of the relevant attitudes, i.e.
show competence. The curricula emphasise the change in the role of the teacher —
the pupil can develop his competence only by consciously and actively learning
himself, while the teacher’s responsibility is to guide and help him; methods are
provided based on the active collaboration of pupils and pupils with the teacher
and learning based on real life practice [24, p. 90].
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The Law on Education of the Republic of Lithuania [16] in 2011 established
the concept of education consistent with the humanistic educational paradigm:
“Education is the spiritual, intellectual, and physical growth of a person through
communication and teaching”. The shift in the educational paradigm is also main-
tained, for example, by defining the curriculum concept. It is argued that the cur-
riculum is what is taught and learned, how it is taught and learned, how pupils’
progress and achievement are assessed, and what teaching and learning tools are
used. Different curriculum levels are also defined, i.e. the curriculum is developed
on the national and school levels as well as on the level of the teacher and the pupil.
By defining the general education guidelines for all schools in the country, the na-
tional level curriculum ensures the harmony of the system of education by at the
same time providing opportunities for schools and teachers to set their own goals
that reflect the needs of the pupils or those of the school community to integrate,
differentiate and individualise education. The specific curriculum is shaped and
systematically renewed by taking into consideration the educational goals set for
a particular type of school, the needs of the Lithuanian society determined by the
ever-changing social and cultural environment, the needs of the local and school
communities, including the specific learning needs and interests of the pupils. [16].
Thus, in this case, a person stays at the centre of education, as was modelled in the
1988 and 1992 concepts of education [16].

Therefore, education goals of the Lithuanian school development in the first
decade of the 21* century are in line with the provisions of the humanistic edu-
cation paradigm; manifestation of education goals is consistently modelled at all
levels and documents of education reform — from the methodological framework
of the reformed school and education documents that convey education policy to
methods applied in the education process.

Conclusions

1. In the 1980s, when it became clear that there was a chance to establish the
independent state of Lithuania, efforts were made to develop an independent ed-
ucation model of Lithuania. The Concept of the Secondary School of General Ed-
ucation of the Lithuanian SSR announced on 8 December 1988, raised a paradig-
matically new objective for schools based on the ideas of humanism - to consider
the individual as an absolute value: to foster his physical and mental nature, to pro-
vide conditions for the individual to reveal himself, to encourage him to become
an individual through self-education and self-development.

2. The radical shift in educational paradigms was determined by the shift in
ideological paradigms: in 1990, the independent Lithuanian state was established;
it was declared that the state would be democratic, therefore, the goal of education
was to develop a human being for freedom, independence, and democracy. A per-
son is an absolute value, his nature is nurtured, the individual is helped to display
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his common human values and to base his life on them; a person capable of critical
thinking and able to act independently, a citizen of the Lithuanian state able to
take responsible decisions is educated.

3.Modelling of the education reform in Lithuania started at the end of the 20"
century. It became systematic after restoration of the Lithuanian state in 1990 and

based on the radical shift in educational paradigms: the classical paradigm of edu-

cation was replaced by the humanistic paradigm of free education.

4.

Such shift in educational paradigms is the essential feature of education

prevailing in Lithuania in the period under discussion.
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R. Bruzgelevitiené, L. Zadeikaité

UGDYMO PARADIGMU KAITA XX-XXI AMZIU
SANDUROJE - ESMINIS DABARTINIO UGDYMO
LIETUVOJE BRUOZAS

Straipsnyje aptariama Lietuvoje vykdoma $vietimo reforma, pradéta kurti XX
a. devintojo de$imtmecio pabaigoje, o sistemine tapusi atkarus Lietuvos valstybe
1990 m., pagrindziama, kad $vietimo dokumenty lygmeniu numatytas kardinalus
ugdymo paradigmy virsmas: klasikiné ugdymo paradigma kei¢iama laisvojo ug-
dymo humanistine paradigma. Teigiama, kad tokia ugdymo paradigmy kaita yra
pagrindinis dabartinio ugdymo i$8ukis ir ry$kéjantis bruozas.

Issakiy, kuriuos kelia dokumenty lygmeniu numatyta ugdymo paradigmy
kaita, ir ugdymo realybés keitimo siekis yra tyrimo problemos pagrindas. Pasi-
rinktas tyrimo objektas — Lietuvos §vietimo reformos jtvirtinama ugdymo paradi-
gmuy kaita kaip svarbiausias $iuolaikinio ugdymo bruozas.

Tyrimo tikslas — aktualinti XX-XXI amziy sandaroje vykdomos Lietuvos
$vietimo reformos jtvirtinama ugdymo paradigmy kaita kaip svarbiausig ugdymo
bruoza.

Atlikus mokslinés literattaros, dokumentiniy $altiniy analize, pateikiamos to-
kios i§vados.

XX a. devintajj desimtmetj, kada klostantis istorinéms aplinkybéms atsiran-
da galimybé atkurti nepriklausomg Lietuvos valstybe, imamasi kurti ir savaran-
kisko Lietuvos §vietimo modelj. 1988 m. gruodzio 8 d. paskelbiama Lietuvos TSR
vidurinés bendrojo lavinimo mokyklos koncepcija i$kelia paradigmiskai nauja hu-
manizmo idéjomis paremta mokyklos uzdavinj — atsigrezti j zmogy kaip absoliu-
¢ig vertybe: puoseléti jo fizing ir psichine prigimtj, sudaryti salygas atsiskleisti jo
individualybei, pazadinti siekj per saviaukly ir savikarg tapti asmenybe.

Kardinaly ugdymo paradigmy virsmg lémé ideologiniy paradigmy virsmas:
1990 m. atkuriama Lietuvos valstybé, deklaruojama, kad ji bus kuriama demokra-
tiné, todeél iskeliamas ugdymo tikslas — ugdyti zmogy laisvei, savaranki$kumui,
demokratijai. Asmuo — absoliuti vertybé¢, jo prigimtis puoseléjama, jam padeda-
ma atskleisti bendrasias vertybes ir gristi jomis savo gyvenima, ugdomas kritiskai
mastantis, savarankiskai veikiantis, atsakingai sprendziantis Lietuvos valstybés
pilietis.

Lietuvoje vykdoma $vietimo reforma, pradéta XX a. devintojo deimtmecio
pabaigoje, sistemine tapusi atkarus Lietuvos valstybe 1990 m., yra paremta kardi-
naliu ugdymo paradigmy virsmu: klasikiné ugdymo paradigma kei¢iama huma-
nistine laisvojo ugdymo paradigma.
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Tokia ugdymo paradigmy kaita yra dabartinio laikotarpio Lietuvos §vietimo
jtvirtinamo ugdymo esminis bruozas.

Esminiai zodziai: $vietimo reforma, klasikiné ugdymo paradigma, laisvojo ugdymo
paradigma, humanistinis ugdymas.
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Ona Monkevitiené, Kristina Stankeviciené, Marija Joniliené

PROCESSES OF CHANGES IN PRE-SCHOOL
CURRICULUM: CENTRALISATION - RADICAL
DECENTRALISATION - COMBINATION OF
CENTRALISATION AND DECENTRALISATION
PROCESSES

Abstract. The article analyses the contexts of decentralisation of pre-school cur-
riculum development in Lithuania: transition from centralisation to radical
decentralisation as well as considerations about the need for harmonisation
of centralisation and decentralisation processes. Theoretical substantiation
of the model for decentralisation of the pre-school curriculum is presented,
revealing its main characteristics. Results of the research are presented and
reveal a positive effect of decentralisation on the development of teachers’
competencies and the quality of local pre-school (self-)education curricula.
The most relevant problems related to the quality of the pre-school (self-)edu-
cation curriculum and challenges to teachers who develop local programmes
are highlighted. Generalising the research on the quality of the pre-school
(self-)education curriculum and evaluation of teachers’ needs, it can be con-
cluded that the optimal model for decentralisation should be based on the
compliance of guidelines for pre-school (self-)education at a national level,
which provide for learning outcomes of children and the most important pri-
orities, with the development of local pre-school (self-)education curriculum.

Keywords: decentralisation, education reform, pre-school (self-)education curricu-
lum, teacher’s competences, quality.
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The situation of change in pre-school education curriculum
development and implementation during the education reform in
Lithuania in the period between 1998 and 2012

Prior to 1988 a universal and centralised curriculum prepared for the whole
Soviet Union was employed. “The Curriculum of Kindergarten’ (1987) used
during that period was prepared according to that typical curriculum. The curric-
ulum was grounded on the ideas of a teaching paradigm: it consisted of teaching
activities and teaching study subjects, provided for schedule of academic lessons, and
introduced recommendations regarding techniques of conveying knowledge to chil-
dren [20, 3-4 p).

The situation changed considerably when the reform of education was
launched in Lithuania. It was based on the paradigm of free humanistic (interpre-
tative, interactional) education. Educational strategists point out three stages of
the education reform, when pre-school education was also reformed. While con-
ducting the reform of the pre-school education curriculum, the attitude towards
the processes of centralisation-decentralisation of the pre-school education cur-
riculum underwent radical changes as well as towards the understanding of the
quality of the education curriculum.

The first stage of education reform (1988-1997) provided researchers and teach-
ers of Lithuania with possibilities for the construction of pre-school (self-)edu-
cation conceptions and the development of programmes and strategies for their
implementation. In 1987-1988 ‘Vaiky ikimokyklinio ugdymo koncepcija’ (The
Lithuanian Conception of Children’s Pre-school Education) (1988) [22] was pre-
pared and published; in 1989-1993 the pre-school education curriculum [21, 6],
which was based on the paradigm of free humanistic (interpretative, interactional)
education, was introduced; between 1993 and 1997 this curriculum was realised,
searching for new models and strategies of children’s education that addressed the
newly changed education paradigm.

During the first stage of the education reform, it was impossible to introduce
decentralised development of the pre-school education curriculum due to one simple
reason: pre-school teachers were aware only of the model of young children’s ed-
ucation, which was based on the paradigm of teaching. After the decentralisation
of the development of the pre-school education curriculum this model would
have prevailed in the curricula prepared by educational institutions. To substan-
tially change the quality of the pre-school education curriculum, it was necessary
to firstly create a new pre-school education curriculum at a national level and to
ground it in the paradigm of free humanistic (interpretative, interactional) edu-
cation and have it be focused on the self-development of a child’s personality and
on the interaction between a child and a teacher. Time was needed for pre-school
teachers to penetrate and properly implement this paradigm. The first national
curricula of pre-school education contained goals, objectives, principles, and val-
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ues as well as comprehensive content (What and to what extent can pre-school
children achieve?) , which were based on the paradigm of interaction. On the oth-
er hand, pedagogical strategies of realisation of the (self-)education curriculum at
the national level were regulated to smaller extent. The curricula contained only
concise guidelines ‘What is the best way to achieve specific goals? What are the
most effective ways for a child to experience, learn, express themselves, and cre-
ate? What environment is the most appropriate for the majority of children and
each child? What aids may facilitate the ‘growth’ of a child? [11, 83 p.]. Thus, the
curricular indicated “‘What should be achieved?’ thoroughly and recommended
‘How should it be achieved?’, leaving the choice of strategies of children’s (self-)
education and decisions regarding the establishment of educational environment
under the responsibility of teachers. Moreover, two national pre-school education
programmes (Vaiky darZeliy programa ,Vérinélis", 1993; Ikimokyklinio ugdymo
gairés: programa pedagogams ir tévams, 1993) were prepared and such a situa-
tion created the possibility for choice. The availability of two national curricula en-
hanced the opinion that there may be more than one way to achieve national goals.

In the second stage of education reform (1998-2002) the focus was shifted onto
the problems related to maturity for the schooling of children who did not attend
pre-school education institutions, and on the ‘bottom- up’ need to ensure at least
one year at educational institutions for such children. Striving for the implementa-
tion of the idea of general pre-primary children’s (self-)education “The Conception
of Pre-primary Education’ (2000) and “The General Curriculum of Pre-primary
Education and Self-education’ (2002) were prepared and launched. Following the
modern idea that it is more important to consider the output (what children ac-
quire) rather than the input (what teachers give to children), it was decided to de-
sign a pre-primary (self-)education curriculum based on the development of a child’s
competencies. The curriculum was the first in the country to be considered a mod-
el for the curriculum addressing the development of learners’ competences [3]. It
outlined what a child was expected to achieve and contained only the most gen-
eral guidelines regarding content of (self-)education, pedagogical strategies, and
environment. Such a model curriculum allowed for the decentralisation not only of
forms of children’s (self-)education, organisational models, and techniques but
also of the processes of specific content selection. The conception of the model for
the curriculum of pre-primary education influenced the change in the attitudes of
teachers towards the self-education of pre-school children, but pre-school teachers
continued to use the curricular prepared in 1993.

During the third stage of the education reform (2003-2012), the complete tran-
sition from the national comprehensive pre-school education curriculum to the com-
pletely decentralised development of pre-school education curriculum was conducted
between 2005 and 2007. “The Descriptor of Criteria for Pre-school Curricular’ ap-
proved by the Order of the Minister of Education and Science No. ISAK-627 of
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18 April 2005 was only a formal document, which pointed to the structure of the
curriculum and indicated what each part of it should embrace. Each pre-school or-
ganisation was obliged to develop a curriculum for its own educational institution.
The country did not provide any national guidelines containing the goals, objec-
tives, principles, values, and outcomes of children’s education or the most general
trends in children’s education. All this was also under the responsibility of each
pre-school institution. From 2007 to 2012, i.e., during five years, pre-school edu-
cation institutions were implementing curricula developed in their institutions. In
2012 the necessity for certain new political decisions became obvious.

The problem of the research. Under such obvious changes, theoretical and
empirical evaluation of benefits and problems of a fast transition from a fully cen-
tralized (at the national level) to a completely decentralised (local) pre-school ed-
ucation curriculum and that of the needs of participants in these processes and
trends of new political decisions acquired utmost importance.

The goal of the research: to identify the impact of radical decentralisation on
the quality of the pre-school education curriculum and the developers of a decen-
tralised curriculum of pre-school education.

The objectives of the research:

1. to reveal the impact of transition from centralisation to complete decentral-
ization on the quality of the pre-school curriculum.

2. to reveal problems emerging while developing and implementing a pre-
school education curriculum under conditions of radical decentralisation.

3. to identify needs of teachers, who develop and implement the pre-school
education curriculum, and those of authorities of pre-school education institu-
tions.

The methodology of the research. Striving for evaluation of the effect of
transition from centralisation to radical decentralisation on the quality of the pre-
school education curriculum, during the period of 2007-2012 three surveys were
carried out. The range of their research problems also embraced the problem of
the quality of the pre-school education curriculum. The study “The Variety of Pre-
school Education: the Current Situation and Society’s Expectations, 2008 [12]
was conducted, developing and testing the curricula designed in pre-school ed-
ucation institutions. The study “The Quality of Pre-school and Pre-primary Edu-
cation Curricular and their Implementation, 2009’ [13] aimed at the new concept
of quality and the evaluation of the quality of implemented local pre-school edu-
cation curricula. The study “The Compliance of Pre-school, Pre-primary and Pri-
mary Education Curricular, 2012’ [14] targeted the quality of local pre-school ed-
ucation curricular and evaluation of its compliance with pre-primary and primary
education curricular. The two latter surveys were conducted providing services for
the projects financed by ESF.
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To reveal the analysed problem, a number of problems were selected from the
research , which are revealed through the objectives of the research.

Research methods: content analysis of pre-school education curricula (6 pro-
grammes of 2008; 14 programmes of 2010; 12 programmes, 2012), focus group
method (26 pre-school teachers, 2010; 28 teachers—curricular developers, 2012),
and a teachers’ survey (196 teachers in 2008, 501 teachers in 2010 and 153 teach-
ersin 2012).

Theoretical substantiation of model for the decentralisation of

pre-school education curriculum

Decentralisation of education is usually linked with a range of objectives.
N. McGinn and T. Welsh point out that the main objective of decentralisation is to
improve education in a number of ways: ‘increasing the relevance of programmes
or matching the content programme with local interests; increasing the innova-
tiveness of the programmes; increasing the range of options available to students;

...improving learning outcomes’ [9, 28 p.]. J. Baltugnikiené points out the following

advantages of decentralisation: ‘Citizens are provided with more opportunities for
having influence on decision making. Due to better conditions for answering the
local needs and the principle of accountability to local people, the quality of pub-
lic goods improves. Favourable conditions for innovations and experiments are
created. The variety of public goods increases.” [1, 86 p.]. The analysis of educa-
tion decentralisation ‘Svietimo decentralizacija ir savivaldybiy funkcijos’ (Ed-
ucation Decentralisation and Functions of Municipalities) [18, S p.] also states that
‘decentralisation allows for a better consideration of regional needs, adoption to
local cultural context and the existing labour market. Decentralisation is a barrier
against the global trends of unification and standardisation.” It has become clear
that decentralisation allows for the achievement of educational goals that are charac-
teristic of a democratic society.

During the transition to decentralisation of the pre-school education curric-
ulum in Lithuania, the focus was placed on the achievement of goals linked to the
new concept of young children’s education. ‘Metodinés rekomendacijos ikimokyklin-
io ugdymo programai rengti’ (Methodological Recommendations for Development of
Pre-school Education Curriculum) provide the following goals [10]:

1. to better harmonise the goals and content with the needs of children, their

families and the local community, specific to the educational institution.

2. to encourage teachers’ activity and responsibility for learners’ achieve-

ments in order to better perceive goals, values, principles, trends and out-
comes of education and self-education.

3. toincrease the innovativeness of programmes and the variety of education

models and services, which creates a possibility for choice.

4. to increase teachers’ professionalism and to improve their competencies.
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S. to improve outcomes of pre-school (self-)education.

6. to improve the general quality of pre-school (self-)education.

7. to better improve human and material resources.

The analysis of the decentralisation features of development and the imple-
mentation of pre-school education curriculum in Lithuania revealed that radical
decentralisation (according to Bodine F.E. [4]) was applied: educational institu-
tions were granted absolute autonomy regarding the pre-school education curric-
ulum and assumed complete responsibility for children’s learning outcomes. Even
minimal regulations at the national level were absent and only at the level of es-
tablisher there are minimal regulations (establishers have to formally approve the
curricular prepared by pre-school education institutions). According to N. Mc-
Ginn, T. Welsh [9], Kwon Y-1. [7], Pre-school in Transition [16], the decentralisation
applied in other European countries is not so radical — decisions regarding certain
aspects of pre-school education curriculum are made at the national level, while
other decisions are reached at regional or local levels (see: Table 1).

Table 1. Decentralisation of pre-school education curriculum in England, Sweden

and Lithuania

Aspects of pre-school education curriculum

National

Regional

Local

England

Goals, values and principles of children’s (self-)education

Descriptor of children’s achievements

Detailed curriculum of children’s (self-)education

Strategies, environment, etc. of implementation of curriculum of chil-
dren’s (self-)education

Sweden

Goals, values and principles of children’s (self-)education

Descriptor of children’s achievements

Detailed curriculum of children’s (self-)education

Strategies, environment, etc. of implementation of curriculum of chil-
dren’s (self-)education.

o

Lithuania

Goals, values and principles of children’s (self-)education

Descriptor of children’s achievements

Detailed curriculum of children’s (self-)education

Strategies, environment, etc. of implementation of curriculum of chil-
dren’s (self-)education

o |O|O0 |0

*Municipalities as establishers approve pre-school education curricular

**The descriptor of children’s achievements was available only in one municipality



46 | CONTEMPORARY EDUCATION CONTEXTS ® KOHTEKCTbl COBPEMEHHOIO OBPA3OBAHWIA

The decisions regarding the decentralisation of pre-school education cur-
riculum management in this country were of a political nature: education policy
makers at the national level decided to delegate the function of pre-school edu-
cation curriculum development and implementation to educational institutions
(according to ‘Svietimo decentralizacija ir savivaldybiy funkcijos’ (Education
Decentralisation and Functions of Municipalities) [18]; Becerra L.A.M. [2]). There
was no ‘bottom-up’ need for that, which is pointed out by Rado P. [17], McGinn
N., Welsh T. [9], and Lopez M.J.G. [8]; on the contrary, a partial resistance was felt
‘from the bottom’.

P. Rado argues [17, 63 p.] that the Baltic states as well as Eastern and Cen-
tral European countries implemented two patterns of decentralisation: some of
them established democratic-political management systems, whereas the others
set up administrative-professional management systems. According to the author,
firstly Lithuania followed one pattern and later switched to another. The estab-
lished model for the management of the pre-school education curriculum may
be referred to as an administrative-professional one. Decentralisation from the
administrative perspective is based on delegation of decision-making processes to
lower levels of the executive branch. In such cases, the function of approving pre-
school education is delegated to regions, whereas the function of its development
and quality implementation is under the responsibility of educational institutions.
From the professional point of view, decentralisation means a greater involvement
of professional teachers and their organisations in the management of education.
Then the major responsibility for the implementation of the education curriculum
and the achievement of education goals is assumed by teachers themselves. Thus,
the quality of the pre-school (self-)education curriculum to the biggest extent de-
pends on the efficiency of education administration and teachers’ professionalism
(1, S, 18, 23]. Following the experience accumulated in China, the researcher Zhu
J. [23] emphasises that decentralisation of the pre-school education curriculum
requires a high level of professionalism from teachers. In institutions where this
professionalism is not of a sufficient level, the quality of pre-school education cur-
riculum deteriorates.

On the basis of the optimal model for systemic reform in post-communist
countries suggested by P. Rado [17] and other models (such as one by Pollard A.
et. al. [15], Kwon Y-1. [7], Urbanovi¢ J. [19], it can be stated that the sub-system
of management of the pre-school (self-)education curriculum in the country pre-
school (self-)education curriculum had to deal with several strategic objectives
in 2005-2012: decentralisation and liberalisation of the pre-school (self-)educa-
tion curriculum, a new conception of quality, and (self-)education.
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Strategic objectives ------- Sub-system of education-------- Provision of education services

Decentralisation and

. - Results
liberalisation
Management of processes

of creation and
> d

New understanding of implementation of pre-
school education Processes

quality
/ curriculum
Equal opportunities for ¥

education and accessibility Human resources
of (self -) education

Fig. 1. The scheme of the management segment of the pre-school education curriculum in the op-
timal model for systemic reform in post-communist countries (on the basis of the model by
P.Rado, 2011, p. 35)

The decentralisation of the pre-school (self-)education curriculum in this
country is related to the new conception of quality. A. Pollard [15, 225 p.] pres-
ents the structure of quality for the self-education curriculum, which is designed
to search for the answers to three fundamental questions: What do we intend to
achieve? How do we organise learning? How successful we are in the achievement
of the goals?

Answering the question “‘What do we intend to achieve?’, according to the
author, intended learning outcomes should be set up: goals, objectives, and com-
petencies to be developed as well as their components (attitudes, abilities, knowl-
edge and understanding), the level of abilities, knowledge and understanding as
well as principles. The author points out that outcomes have to clearly define what
children have to achieve with the help of a teacher.

Searching for the answer to the question ‘How do we organise learning?’,
self-education forms and approaches (experiential, constructivist, personalised,
etc.), learning contexts (multicultural, multi-linguistic, openness to children with
special learning needs, creativity, etc.), and spheres of (self-)education.

Answering the question ‘How successful are we in the achievement of the
goals?, an attempt should be made to envisage what is evaluated (evaluation
should be based on what is seen as a goal), what is the purpose of evaluation (ob-
servation of children’s progress in order to improve the quality of their (self)edu-
cation), and what methods and instruments of evaluation are applied.

A pre-school (self-)education curriculum should be modelled from the child’s
perspective; it should be open to children with different needs and abilities, i.e., ac-
cessible to all children. Its quality should be discussed with children and parents.

Decentralisation of development and implementation of a pre-school (self-)
education curriculum as well as the new conception of its quality had influence on
the quality of curricula of pre-school education in Lithuania.
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The results of the research on the influence of radical
decentralisation of the pre-school (self-)education curriculum on
the quality and developers of the curriculum

1. Positive effect of transition from centralisation to complete decentralisa-
tion on the quality of the pre-school education curriculum.

The positive influence of decentralisation of the pre-school (self-)education
curriculum on the quality of local curricula and their developers was evaluated
several times: a) while developing decentralised programmes in educational institu-
tions (2008), b) while implementing decentralised curricula in educational institutions
(2010), and c) after five years of decentralisation of the pre-school (self-)education cur-
riculum (2012). An attempt was made to identify peculiarities in the process of
transition from centralisation to complete decentralisation. The generalised re-
search data are provided in Table 2.

The data presented in Table 2 show that the teachers noticed a positive influ-
ence of decentralisation of the pre-school (self-)education curriculum both on the
quality of the education programme and on the growth of their own competence.
During the first stage of decentralisation, when local pre-school education pro-
grammes were created and implemented in educational institutions, the teachers
noticed (44.39 % of respondents) that it is easy to include satisfaction of children’s
needs in a specific educational institution, i.e., as if the programmes‘approach’ a
child. The national curricula, which targeted all the pre-school education insti-
tutions, were incapable of addressing the needs of specific groups of children.
Moreover, local programmes were better adapted to the specific environment of
educational institutions (according to the opinion of 26.53 % of the teachers). De-
centralisation of the pre-school education curriculum stimulated the employment
of more varied forms, methods, and aids (20.92 % of the teachers).

Discussions, debates and considerations of teachers resulted in not only a
clearer understanding of education goals, objectives, and principles of education
among teachers themselves (according to the opinion of 29.59 % of the teachers)
but also that of the philosophy of child-centred education (13.77 % of the teachers).

However, the most considerable change was observed in the promotion of
teachers’ competence: it was necessary for teachers to gain more knowledge relat-
ed to issues of children’s education (71.93 % of the teachers), they better perceived
the newest trends in children’s (self-)education (31.63 % of the teachers), etc.

A common tendency is observed: in the first stage of the decentralisation of
the pre-school (self-)education curriculum the teachers emphasised the positive
impact of decentralisation on the improvement of their competencies more. The
effect of decentralisation on the quality of the pre-school (self-)education curricu-
lum was evaluated reservedly.
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Table

2. Positive influence of decentralisation of the pre-school education curriculum
on its quality and developers (according to teachers’ opinion)

No. Stage of decentralisation of pre-school education Numbers of
R Percentage
curriculum teachers
2008: development of decentralised programmes of educational N=196
institutions B
1. Changes in the quality of pre-school education curricular (according to teachers’ opinion)
1.1. | Local pre-school education curricular are more focused on satisfaction of
) ) 87 44.39
children’s needs
1.2. | Local pre-school education curricula are more focused on satisfaction of 9 459
parents'needs )
1.3. | Pre-school education curricula answer the specifics of institutions better 52 26.53
14. | Improvement of the quality of children’s education 17 8.67
1.5. | Better-defined goals, objectives and principles of education 58 29.59
1.6. | Child-centred philosophy of (self-)education has become clearer 27 13.77
1.7. | Emergence of more varied forms, methods and aids of education 41 20.92
2. Changes in competencies of teachers, who develop programmes
(according to teachers’ opinion)
2.1. | Teachers better perceived contemporary trends in change of children’s
) 62 31.63
education
2.2. | Teachers learnt to identify children’s needs, to individualize the curriculum
) 23 11.73
of (self-)education
2.3. | Teachers'knowledge of various issues related to children’s (self-)education
4 71.93
expanded
2010: implementation of decentralised programmes of N =501
educational institutions B
1. Changes in the quality of pre-school education curricular (according to teachers’ opinion)
1.0. Changes’ in Fhe quality of pre-school education curricular (according to 377 65.27
teachers’ opinion)
1.2. Loga\ pr’e—school education curricula are more focused on satisfaction of 154 30.74
children’s needs
1.3. | Local prle—school education curricula are more focused on satisfaction of 35 70.26
parents'needs
1.4. | Pre-school education curricula answer the specifics of institutions better 230 4591
1.5. | Improvement of the quality of children’s education 207 41.32
1.6. | Better-defined goals, objectives and principles of education 216 431
1.7. | Child-centred philosophy of (self-)education has become clearer 215 4291
2. Changes in competencies of teachers, who develop programmes
(according to teachers’ opinion)
2.1. Teachers better perceived contemporary trends in change of children’s 255 50.90
education
2.2. | Teachers learnt to identify children’s needs, to individualize the curriculum
) 132 26.35
of (self-)education
2.3. | Teachers'knowledge of various issues related to children’s (self-)education 230 45.91

expanded




50 | CONTEMPORARY EDUCATION CONTEXTS ® KOHTEKCTbl COBPEMEHHOIO OBPA3OBAHIA

The situation radically changed in the second stage of the decentralisation of
the pre-school (self-)education curriculum, when the curricula developed in edu-
cational institutions were implemented and improved. Positive influence of decen-
tralisation on the quality of the pre-school (self-)education curriculum was indi-
cated by up to two thirds of the teachers (up to 70.26 % ). The smallest number of
teachers (30.74 %) noticed that the curricula were more oriented to the needs and
expectations of parents. Almost half of the respondents pointed out the majority
of aspects of positive change of curricula (41.32-45.91 %). According to them, chil-
dren’s (self-)education acquired purposive and systematic characteristics.

During this stage, the positive influence of decentralisation on the develop-
ment of teachers’ competencies were evaluated in a slightly more reserved way.
Implementation of the programmes prepared by teachers themselves encouraged
them to more deeply penetrate into the modern approach to children’s (self-)edu-
cation (50.90 % of the teachers) and enabled teachers to improve their competence
to recognise children’s needs (according to the opinion 0of 26.35 % of the teachers).
The respondents stated that they had become more motivated and more responsi-
ble for the (self-)education curriculum, institutional and local communities had
been rallied, and more social partners had been attracted.

A general tendency is observed that during the second stage of decentrali-
sation of the pre-school (self-)education curriculum teachers heavily emphasised
the positive influence of decentralisation on the quality of pre-school (self-)educa-
tion curricula as well as on their own competencies.

During the third stage of decentralisation, i.e., the achievement reflected after
five years of decentralisation, the quality research was conducted. Teachers were
asked about the most remarkable achievements in the sphere of the quality of the
pre-school (self-)education curriculum. The most topical data are presented in Ta-

ble 3.

Table 3. Reflection on the positive influence of decentralisation of the pre-
school education curriculum on the quality of education five years after
decentralisation (according to opinion of the informants of the focus group)
Stage of decentralisation of pre-school education curriculum
Reflection on the content of pre-school education curriculum after five years of
decentralisation in 2012.

Category Sub-category Statements of informants
Philosophical trend in pre-  |'In pre-school education the contemporary understanding
Philosophical school education curricula: | of childhood is employed. Childhood is approached as a
approaches in pre- constructivist learning. value. The constructivist approach prevails in education!
school education Education is child-centred
. ) ) ‘We have been discussing child-oriented educations for a
curricula in pre-school education i ,
X long time <...>
curricula.
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Stage of decentralisation of pre-school education curriculum
Reflection on the content of pre-school education curriculum after five years of
decentralisation in 2012.

Harmony between The goals and objectives of |, . ) )
Objectives (pre-school and pre-primary education) are
goals of pre-school both pre-school and pre- ) o ) ) .
) i : established taking into account children’s needs. There is
and pre-primary primary education comply continuity between theses developmental stages:
education with the needs of children. y P ges-
Individualisation The process of education <...>individualising the process of education , child’s
of children’s (self-) in kindergarten is achievements are considered<...> we pay attention to
education individualised. every child, though there are 28 of them!’

Play and stimulation of
Play in pre-school children to play are seen
education curricula as a priority in pre-school
education curricula.

‘Play is one of the main activities in pre-school education.
Children are encouraged to choose their activities
themselves!

The informants of the focus group pointed to the following greatest achieve-
ments: a more comprehensible philosophy of child-centred (self-)education and a
constructivist conception of children’s learning, which established themselves in
the curricula, established goals and objectives of curricula that address children’s
needs as well as the individualisation of children’s (self-)education and the impor-
tance of play.

This shows that while developing local pre-school (self-)education curricula
during five years, the teachers better penetrated into and implemented the con-
temporary conception of children’s (self-)education.

2. Problems encountered while developing and implementing the pre-school
education curriculum under conditions of complete decentralisation.

Making attempts to clarify the problems related to locally prepared pre-
school education curriculum, acontent analysis of the newly developed education
programmes was conducted (2008), which focused on identifying how teachers
selected and modelled the curricula of educational institutions. To achieve this,
the contents of curricula developed by teachers and that of the national, alterna-
tive programmes used in pre-decentralisation times were compared. (see: Fig. 2)

The data revealed that the teachers had not introduced any radical changes to
their curricula: about 50-60 % of the content was taken from previously prepared
national pre-school education curricula; about 7 % of the content was borrowed
from the national curriculum of pre-primary education. That was the reason why
the curricula developed by teachers were of relatively high quality and were based
on the paradigm of free education (interactional, interpretative), though they
lacked innovative features. Only about 25 % of the content was more innovative
and taken from alternative or foreign curricula.
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Fig. 2. Sources used by teachers selecting pre-school education content for local curricula

On the other hand, the tendency was observed to transfer the academic teach-
ing content to the new curricula, though this content had been withdrawn during
the education reform. Compared to child education based on child-educator in-
teraction, direct teaching of children was more appropriate for a number of elderly
pre-school specialists. They transferred the content of academic teaching, which
had been applied in education before the reform, to the new curricula whenever
they had the possibility.

Generally, it may be stated that in the first stage of decentralisation teachers
were not very radical, drawing up the curricula of pre-school (self-)education and
even employing the pre-reform paradigm of education. This had a negative impact
on the quality of curricula.

Table 4 presents teachers’ opinions about the problems they faced developing
and testing the pre-school education curricula in the first stage of decentralisation.

The teachers (41.84 %) pointed out that they lacked motivation to develop
children’s education programmes on their own because they had successfully em-
ployed the national curricula prepared previously. The teachers also mentioned
that they had not studied documents regulating education and lacked knowledge
of child’s cognition, curriculum theories and other knowledge (44.90 %), compe-
tence of curriculum development (32.65 %), and teamwork skills (29.59 %).

It was more difficult for teachers to identify obstacles related to the quality
of the pre-school (self-)education curriculum. The biggest number of teachers
(33.16 and 32.65 %) stated that it was difficult to select and formulate a child-cen-
tred curriculum. According to the opinion of 28.06 % of the teachers, it was diffi-
cult to agree upon the unified philosophy of child-centred education, etc.
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Table4.  The main problems faced while developing and implementing local
curricula pre-school education (according to teachers’ opinion)

No Stage of decentralisation of pre-school education Numbers of %
: curriculum teachers °
2008: development of decentralised programmes of educational N=196
institutions B

1 Difficulties related to the quality of pre-school (self-)education curriculum
Teachers faced problems while formulating the goals of (self-)

1.1. ) ) 19 9.69
education, competencies to be developed
Teachers faced problems while developing a pre-school (self-)

1.2. ) . . o 64 32.65
education curriculum oriented to child’s needs
Teachers faced problems while agreeing upon unified philosophy of

13. ) : : 55 28.06
child-oriented (self-)education

14. | Problems faced while selecting detailed content and formulating it 65 33.16
Difficulties faced while deciding on the model for presenting content

1.5. S . 37 18.88
of (self-Jeducation in the curriculum

2. Problems encountered by curriculum developers

21 Lackl of mot\vgt\oh foT teachers'to develop a pre-school education 8 41.84
curriculum at institutional level

2 Insufﬁqem competence Aof tgachers to develop a pre-school (self-) 64 3265
education curriculum at institutional level
Insufficient awareness of education priorities, strategies, child

23. . ) ) ; 88 4490
cognition and curriculum theories, and education approaches

2.4. | Lack of teamwork skills 58 29.59

Thus, while developing local programmes, teachers had to overcome a large
number of obstacles. The respondents faced fewer difficulties identifying prob-
lems related to their insufficient competence, whereas it was more complicated to
identify problems linked with the quality of the pre-school (self-)education cur-
riculum. Only 3 % of the teachers mentioned that they had not encountered any
problems.

During the second stage of the decentralisation of the pre-school (self-)
education curriculum, where the curricula that were prepared by educational
institutions were realised, a teachers’ focus group was conducted in 2010.

The data showed that the teachers ran into much fewer difficulties compared
to the previous stage. They indicated that ‘pre-school education lacks a system of
evaluation of children’s achievements’, “there occur problems while individualising chil-
dren’s education and striving for its natural character’, ‘it is difficult to involve parents
in the process of development of pre-school (self-)education curriculum and their adap-
tation to their child’.

Thus, the problems observed by teachers are mainly related to the descriptor
of a child’s achievements, their application for individualisation of (self-)educa-
tion, and evaluation of progress.
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The focus group of teachers was also conducted in the third stage of the de-
centralisation of the development of the pre-school (self-)education curricu-
lum (2012).

The data of the informants presented in Table 5 show that the teachers tend
to link problems of the quality of the pre-school (self-)education curriculum
with the absence of a national framework of pre-school (self)education, absence
of a descriptor for children’s achievement and a system of evaluation of a child’s
achievements, and with an inaccurate understanding of competencies.

Thus, teachers managed to cope with the majority of the challenges they faced
while developing and implementing local pre-school education curricula; however,
their constant need for the national framework for pre-school education was also

highlighted.

Table 5.

Reflection on the problems related to the content of the pre-school

education curriculum after five years of decentralisation

Stage of decentralisation of pre-school education curriculum
Reflection on the content of pre-school education curriculum after five years of
decentralisation in 2012.

Category

Sub-category

Statements of informants

There is a high degree
of chaos in local
pre-school education
curricula without the
national framework.

At the pre-school age, the
common goal, objectives, and
progress criteria are important
because their absence
introduced considerable chaos.

‘In pre-school education there is a need to get back

to the national curriculum. Therefore, the goal and
objectives at pre-school age should be common as
well as certain criteria because a very wide variety
introduced a certain chaos. Certain common guidelines
would be of help. They could be expressed in a form of
certain expectations, what a child should be able to do!
If national objectives were available, there would be
much less rewriting from methodologies, textbooks
and pre-primary education curriculum!

Conceptions

of children’s
competencies to be
developed are not
precise.

Knowledge is the main
component of competencies
in a number of pre-school
education curricula.

‘And if the competencies are provided for in pre-school
education curricula, they most frequently focus on
knowledge’

‘When teachers prepare their own curricula, they
frequently artificially refer to developmental areas as
competencies’

Practitioners are
incapable of
creating a system
of assessment
for children’s
(self-)education
achievements.

Assessment of pre-school
children’s achievements requires
a national standard.

‘Referring to evaluation, a national standard is necessary.
Practitioners are unable to do that themselves!
‘Whatever you call them: achievements or steps, it
should be clear what should be achieved’
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3. Evaluation of the need of teachers, who develop and implement pre-
school education curricula, to have a national framework for pre-school
(self-)education.

The data presented in Table 6 revealed the following tendencies: in the first
(2008) and second (2010) stages of decentralisation, one fourth of teachers
(20.56-28.14 %) requested national goals, objectives, and values for pre-school
education, whereas more than one third of the teachers (36.73 % and 35.13 %)
expressed their request for a description of children’s achievements. Reflecting on
the achievements and problems of radical decentralisation of the pre-school edu-
cation curriculum after the period of five years, the majority of the teaches in the
survey agreed with the necessity to establish national goals and objectives (92.16
%), to agree upon values to be developed (98.04 %), and to draw up a descriptor
children’s achievements at a national level (89.54 %).

One more tendency is observed: about two fifths of teachers (40.82 % and
49.10 %) in the first (2008) and second (2010) stages of decentralisation called for
pre-school education curriculum at the national level because they were unwilling
to develop it themselves. Reflecting on the achievements and problems of radical
decentralisation of the pre-school education curriculum after the period of five
years, only 16.99 % of the teachers expressed their request for a national pre-school
education curriculum. The majority of teachers understood the positive influence
of developing a local pre-school education curriculum based on the quality of chil-
dren’s (self-)education.

Table 6. Expression of teachers’ request for national framework of pre-school (self-)

education
Stage of decentralisation of pre-school (self-)education Number of
No. . Percentage
curriculum teachers

2008: development of decentralised programmes of educational =196

institutions B
Teachers express request for goals and objectives of a national pre-

1. ; ) 45 22.96
school (self-)education curriculum.
Teachers express the need for an identification of values to be

2. ; ; : 49 25.00
developed in a child at the national level.

3 Request for national indicators of pre-school education achievements. 72 36.73

4 Tea.chers’ exprgss a need for for a methodology of assessment of 113 5765
children’s achievements.

5 Teache.rs express a need for a national curriculum of pre-school 80 40.82
education.
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Stage of decentralisation of pre-school (self-)education Number of
No. . Percentage
curriculum teachers

2010: implementation of decentralised programmes of educational =501

institutions B
Teachers express a need for goals and objectives of the national pre-

1. ) ) 103 20.56
school (self-)education curriculum.
Teachers express a need for an identification of values to be developed

2. . ) ) 4 28.14
in a child at national level.

3 Tea;hers express a need for pre-school children’s achievements at 176 3513
national level.

4 Te;?chers follow previously prepared national curricula while educating 246 4910
children.

2012: five years of decentralised pre-school education curriculum n=153
Teachers support the preparation of goal and objectives of national pre-

1. ) 141 92.16
school education.

2. Teachers support agreements about values at a national level. 150 98.04

3 Tea;hers support the preparation of a national descriptor of children’s 137 89.54
achievements.

4 Teachelrs support the designing of a national curriculum of (self-) 2% 16.99
education.

Conclusions

1. Radical decentralisation of development of the pre-school (self-)education
curriculum has had a positive influence on the quality of children’s pre-school ed-
ucation: a) while preparing pre-school education programmes, teachers encoun-
tered a challenge to better cognize children, to penetrate into curriculum theories,
and to develop strategies of child-entered education; they involved themselves in
intensive improvement of their competencies; the goals, objectives, and princi-
ples of education became clearer to teachers; having more deeply penetrated into
the peculiarities of contemporary pre-school education, teachers provided educa-
tion services of higher quality; b) the quality of the local pre-school (self-)educa-
tion curricula improved in terms of the following aspects: curricula were better
adapted to the needs of children from a particular education institution; complied
with the specifics of the institution; and introduced a broader variety of education
forms, methods, and aids.

2. Radical decentralisation of the development of the pre-school (self-)educa-
tion curriculum resulted in a range of problems as early as its first stages: teachers
lacked motivation to self-dependently design programmes; their competence of
programme development and abilities to work in teams were insufficiently devel-
oped; teachers used to select the content of pre-school education from national
and other programmes that were applied then; the specialists did not meet the
requirements of the changing contexts of children’s (self-)education and faced
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problems modelling child-centred education content that would be based on
child-teacher interaction; the programmes lacked equal attention to all spheres
of children’s education; evaluation of children’s achievements were weakly linked
with children’s learning outcomes provided for in the curricula; the programmes
failed to consider children with different needs. However, during the period of
S years the majority of teachers overcame the most of these problems.

3. During all five years of the decentralisation of the pre-school (self-)edu-
cation curriculum the teachers expressed a constant demand for a framework for
pre-school (self-)education at a national level: the goals, objectives, and values of
pre-school (self-)education as well as descriptor of children’s achievements. Ac-
cording to the opinion of teachers, this would enable them to achieve more a ob-
jective-oriented, systematic pre-school (self-)education curriculum, which also
considers children’s needs and academic progress.

Discussion

The experience acquired in the process of the radical decentralisation of the
development of the pre-school (self-)education curriculum in Lithuania revealed a
positive influence of decentralisation on the quality of pre-school children’s (self-)
education. Assuming responsibility for the development of the curriculum of pre-
school (self-)education, teachers face a challenge to better penetrate into peculiari-
ties, models, and programmes of children’s (self-)education, a well as improve their
own competencies and, thus, educate and develop children in a more qualitative
way. When teachers use programmes from the national level catalog, they tend to
study them less thoroughly and follow them less frequently.

On the other hand, locally developed pre-school (self-)education curricula
are of a different quality. Teachers clearly express a call for help, i.e., for a descrip-
tor of children’s achievements, methodologies for assessment of children’s achieve-
ments, and other strategic documents, which would serve as guidelines that facili-
tate the achievement of higher-quality education.

This encourages the conclusion that the most optimal model for decentralisa-
tion should be based on a compliance of guidelines of pre-school (self-)education
at the national level, which provide for learning outcomes of children and other
priorities, with the development of a local pre-school (self-)education curriculum.
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O. Monkevitiené, K. Stankeviciené, M. Joniliené

IKIMOKYKLINIO UGDYMO TURINIO KAITOS PROCESAI:
CENTRALIZACIJA - RADIKALI DECENTRALIZACIJA -
CENTRALIZACIJOSIRDECENTRALIZACIJOS PROCESU
DERINIMAS

Straipsnyje analizuojamas Lietuvos ikimokyklinio ugdymo(si) turinio rengi-
mo kontekstas — peréjimas nuo centralizacijos prie radikalios decentralizacijos, ir
svarstoma apie centralizacijos ir decentralizacijos procesy derinimo poreikj. Pa-
teikiamas ikimokyklinio ugdymo turinio decentralizacijos modelio teorinis pa-
grindimas, atskleidziant svarbiausias jo charakteristikas. Apzvelgiama ikimoky-
klinio ugdymo turinio kiirimo ir jgyvendinimo kaitos situacija, Lietuvoje vykdant
$vietimo reforma 1988-2012 metais. Straipsnyje pateikiami trys ikimokyklinio
ugdymo pertvarkos etapai, atskleidziantys poziario j ikimokyklinio ugdymo turi-
nio centralizacijos ir decentralizacijos procesus bei ugdymo turinio kokybés sam-
prata poky¢ius. Iki 1988 mety Lietuvoje buvo vadovaujamasi universaliu, centra-
lizuotu visai Soviety Sajungai parengtu tipiniu turiniu. Situacija i§ esmés pasikeité
Lietuvoje vykdant $vietimo reforma, grindziama laisvojo humanistinio ugdymo
(interpretacine, saveikos) paradigma. Vykdant ikimokyklinio ugdymo pertvarka,
pakito poziuris j ikimokyklinio ugdymo turinio centralizacijos ir decentralizaci-
jos procesus, pasikeité ugdymo turinio kokybés samprata. Pirmajame $vietimo
reformos etape (1988-1997 metais) buvo parengtas ir paskelbtas laisvojo huma-
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nistinio ugdymo (interpretacine, saveikos) paradigma grindziamas ikimokykli-
nio ugdymo turinys, kurj realizuojant ieSkota naujy, pakitusia ugdymo paradigma
atitinkan¢iy vaiky ugdymo modeliy bei strategijy. Antrajame $vietimo reformos
etape (1998-2002 m.) buvo atkreiptas démesys j ikimokyklinio ugdymo jstaigy
nelankanc¢iy vaiky brandumo mokyklai problemas. Vadovaujantis modernia idéja,
kad aktualu orientuotis ne tiek j indélj (input) — ka pedagogas duos vaikui, kiek
rezultata (output) — ka vaikas gaus, parengta j vaiko kompetencijy ugdymasi orien-
tuota priesmokyklinio ugdymo(si) programa. | vaiko kompetencijy plétote orien-
tuoto prie$mokyklinio ugdymo turinio modelio samprata turéjo jtakos pedagogy
pozitrio j ikimokyklinio amziaus vaiky ugdymasi kaitai. Tre¢iajame $vietimo re-
formos etape (2003-2012 m.) per dvejus metus (2005-2007) buvo pereita nuo
gana detalaus nacionalinio lygmens ikimokyklinio turinio prie visi$kai decentra-
lizuoto ikimokyklinio ugdymo turinio rengimo, t. y. radikalios decentralizacijos.
Kiekviena ikimokykliné jstaiga buvo jpareigota parengti savo jstaigos ikimokykli-
nio ugdymo programa, neturédama jokiy nacionaliniy gairiy, kuriose baty nuro-
dyta ikimokyklinio vaiky ugdymo tikslas, uzdaviniai, principai, vertybés, rezulta-
tai, bendriausios vaiky ugdymo kryptys. Nuo 2007 mety ikimokyklinio ugdymo
jstaigos jgyvendino savo parengtas programas, ta¢iau 2012 metais isryskéjo naujy
politiniy sprendimy poreikis.

I8kilo butinybé nustatyti radikalios decentralizacijos poveikj ikimokyklinio
ugdymo turinio kokybei ir decentralizuoto ikimokyklinio ugdymo turinio rengé-
jams. Siekiant jvertinti peréjimo nuo centralizacijos prie visi$kos decentralizaci-
jos poveikj ikimokyklinio ugdymo turinio kokybei, 2007-2012 mety laikotarpiu
buvo atlikti trys tyrimai, j kuriy problematiky jtraukta ir programy kokybés pro-
blema. Tyrime taikyti metodai: lokaliy ikimokyklinio ugdymo programy content
analizé (2008-2012 m. iSanalizuotos 28 programos), sutelkty tiksliniy grupiy
(angl. focus group) diskusijos metodas (2009 m. dalyvavo 26 ikimokyklinio ugdy-
mo jstaigy pedagogai, 2012 m. - 16 pedagogy ir 16 programy rengéjq), pedagoguy
anketiné apklausa (2008 m. apklausti 196 pedagogai, 2010 m. - 501 pedagogas).

Straipsnyje pristatomi tyrimo rezultatai, kurie atskleidzia, kad radikali iki-
mokyklinio ugdymo(si) turinio rengimo decentralizacija turéjo teigiama povei-
kj vaiky ikimokyklinio ugdymo(si) kokybei: pedagogai, rengdami savo jstaigos
ikimokyklinio ugdymo(si) programas, susidiré su i§$akiu geriau pazinti vaikus,
perprasti curriculum teorijas, ugdymo i§ vaiko perspektyvos strategijas ir intensy-
viai tobulino savo kompetencijas; pedagogams aiskesni tapo ugdymo tikslas, uz-
daviniai ir principai; geriau perprate $iuolaikinio ikimokyklinio vaiky ugdymo(si)
ypatumus jie kokybiskiau ugdé vaikus; be to, lokalios ikimokyklinio ugdymo(si)
programos tapo kokybiskesnés $iais aspektais: buvo labiau pritaikytos prie kon-
kreciy jstaiga lankanciy vaiky poreikiy, labiau atitiko jstaigy savituma, atsirado
jvairesniy ugdymo formy, metody ir priemoniy. Straipsnyje taip pat pristatomi
tyrimai, rodantys problemas, kurias lémé radikali ikimokyklinio ugdymo(si) turi-
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nio rengimo decentralizacija. Sios problemos rodo, kad pedagogams stigo noro pa-
tiems rengti programas, triko programy rengimo kompetencijos ir gebéjimo dirb-
ti komandoje, ikimokyklinio ugdymo(si) turinj jie atsirinkdavo i§ jau egzistavusiy
nacionaliniy ir kity programy, mazai atliepé pakitusj vaiky ugdymo(si) konteksta,
sunkiai rengé j vaiko poreikius orientuotg, vaiko ir pedagogo saveika grindziama
ugdymo(si) turinj, programoms tritko sistemingumo, vienodo démesio visoms
vaiko ugdymo(si) sritims, vaiky ugdymo(si) pasiekimy vertinimas buvo mazai sie-
jamas su programose numatytais vaiko ugdymo(si) rezultatais; programos neapé-
mé turinéius skirtingus poreikius vaiky. Tyrimais i$siai$kinta, kad per penkerius
metus pedagogai dauguma $iy problemy jveiké. Apibendrinant ikimokyklinio ug-
dymo(si) turinio kokybés tyrimus ir pedagogy poreikiy vertinima, daroma i$vada,
kad optimalius decentralizacijos modelis baty nacionalinio lygmens ikimokykli-
nio ugdymo(si) gairiy, numatan¢iy vaiky ugdymosi rezultatus ir svarbiausius pri-
oritetus, derinimas su lokalaus ikimokyklinio ugdymo(si) turinio rengimu.

Esminiai zodziai: decentralizacija, $vietimo reforma, ikimokyklinio ugdymo(si) turi-
nys, pedagogo kompetencijos, kokybe.
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Dalia Survutaité

CHANGING MONITORING OF EDUCATION IN
LITHUANIA

Annotation. The Lithuanian education system seeks not only to implement success-
fully the governmental policy of education. More significantly, it tries to di-
rect current reforms towards the elaboration of educational services, making
the quality of educational services a topical issue. Over the past decade (self-)
evaluation of school performance has become a customary part of work done
by all educational institutions. Taking guidance from good practices on a
world scale the Lithuanian National School Evaluation Agency has developed
an original model for external evaluation of school performance.

The present article inquires into the model of external evaluation of
school performance developed by the Lithuanian National School Evalua-
tion Agency. It analyses changes observed in the external evaluation mod-
el. Some findings emerging from qualitative research (survey) of opinions
expressed by teachers about external evaluation of their respective schools
(2010) are presented.

Key words: education monitoring, school, school performance quality, external
evaluation, transformation.

Introduction

EU Education and Culture Commission documents (2004) state that in or-
der to implement the Lisbon Strategy an obligatory condition demanding that the
quality of school performance be evaluated must be met by every institution of-
tering European education. European countries implement different models of
(self-) evaluation, discussing the efficaciousness, reliability, and renewal of eval-
uation. Lithuania, like any other European country facing the changing pattern
of European education, implements the provisions prescribed by EU and national
documents (State long-term development strategy, 2002; State education strategy,
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2003; LR Governmental programme, 2009; Education Monitoring Rules, 2005).
These targets are achieved by introducing new models for the control of the quali-
ty of educational services and by inviting a modern culture of performance (self-)
evaluation. The currently introduced methods (Methodology for the internal au-
diting of general education schools, 2004; Methodology for the external auditing
of the elaboration of managerial and educational performance exhibited by gen-
eral education schools, 2005; Description of the rules of external auditing of the
quality of general education school performance, 2007; Description of the rules of
external evaluation of the quality of general education school performance, 2009)
do not focus on the analysis of documents regulating the work of a particular or-
ganisation or on penalization. Attention is directed mainly to the qualitative eval-
uation of performance, which means direct observation of processes or interaction
between teachers, students, school administration officials, or other school staff
members or interested persons - for the purpose of evaluating the result.

In Lithuania, external evaluation of the quality of school performance is car-
ried out by introducing modern organizational and structural elements. For this
purpose innovative diagnostic methods of evaluation are applied. Perpetual (self-)
revival based on reflection and the use of applicable research data [7; 16; 22; 23] is
one of essential qualities characterising the construction of a system designed for
external evaluation of the quality of school performance. The Lithuanian National
School Evaluation Agency, motivated by the good world scale experience, worked
out an original model for the external evaluation of school performance [1; S; 6;
28]. However, the on-going modification of education encourages changes also in
this area; so, the Lithuanian National School Evaluation Agency systematically or-
ganizes inquiry into the quality of its own performance, searching for new break-
throughs in the model elaboration work.

The present article examines external evaluation of the quality of school per-
formance in Lithuania, analysing the chances of change and revival of this partic-
ular evaluation system.

Subject of the research: external evaluation of the quality of school perfor-
mance carried out on the basis of general education schools.

Purpose of the research: to examine the currently-introduced system of ex-
ternal evaluation of the quality of general education school performance in Lith-
uania.

Research methods: analysis of literature sources and regulating documents
issued by the National School Evaluation Agency, content analysis, and general-
ization. The strategy of the research execution is based on a wide range of selected
methods, proceeding from the assumption that comprehensive collection of data
offers a better insight into the subject and problem under investigation.
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Findings of the research

The quality management practice involves a range of quality evaluation mod-
els, such as the Deming Prize, Malcolm Balridge National Quality Award, Eu-
ropean Quality Award (European Business Excellence Model DFQM), General
Evaluation Model (GEM means EFQM model adaptation to the public sector),
ISO 9000, etc. Essentially, most of them are or may be used by an organisation as
self-evaluation methods.

The West European education quality control technique, following its close
observation and analysis, was adopted and adapted in Lithuania as the Internal
Auditing Methodology (2002, Order No 302). Self-evaluation methods have been
in application at all Lithuanian general education schools since the 2004-200S ac-
ademic year. External auditing, following its introduction into the Lithuanian sys-
tem of education, has been elaborated expediently and purposively for the benefit
of performance development. The first educational quality management system
was created, its creators taking guidance from the procedure perspective and bear-
ing in mind the interests of a particular educational institution and its community.
It developed the good experience gained by educational institutions, benefiting
from its wide variety. On the grounds of the Methodology of internal auditing of
general education schools (2002), seven areas of the above-mentioned Method-
ology were created and approved; they included 32 performance indicators and
88 auxiliary indicators (Zin., 2002, No 98-4348).

On the joint initiative of the Ministry of Education and Science and National
School Evaluation Agency a seven-year programme for external evaluation of the
quality of school performance was worked out. It covers the following stages:

® 2002-2004: training in the application of internal auditing for school de-

velopment purposes; training course title: “Internal Auditing Methods for
Learning"; the training is offered to all general education schools;

* 2003-2004: planning of the implementation of pilot projects of internal au-

diting for school development purposes;

" 2004-2005: introduction of internal auditing for school development pur-

poses into all general education schools;

* Education units under municipal administrations monitor the execution of

internal auditing measures carried out for school development purposes;

* Regional and municipal training centres get involved in the distribution of

internal auditing measures for school development purposes;

= 2007: the first internal auditing cycle for school development is completed;

= Initial stage of pilot projects of external auditing for school development

was based on schools’ voluntary participation;

= Extension of pilot projects of external auditing to involve schools specified

by educational units under municipalities;

= All schools take part;
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= Evaluation of the quality of school performance is carried out at all educa-

tional institutions.

Preparatory work for the evaluation of school performance was carried out as
early as 2006. A working group (involving 20 people) was created for the working
out of the concept and methodology of external auditing; international purchase
of consultants (North Anglia) took place; 16 municipalities were selected for the
pilot testing of external auditing; 15 external auditing team leaders were select-
ed; 86 external auditors (from 6 schools in Vilnius) were selected; four external
auditing conceptions and methodology versions were worked out; 42 pilot tests
of external auditing were made. Training sessions for the elaboration of the exter-
nal evaluation of the quality of school performance were carried out intensively
and purposefully. Members of the methodology developing work group, leaders
of auditing teams, and auditors participated in them. Over the final stage of all
works 9 documents were executed. All of them were necessary for the organisa-
tion of successful external evaluation at schools. It was outlined that in addition
to self-analysis carried out by a specific school the external auditing will be based
on the material of other self-evaluation systems used at that school. All-round data
analysis sought to secure the needs of a definite school, reducing the number of
demands faced by the school staff members.

External auditing for school development purposes rested on the assumption
that educational institutions might benefit from a system created on the consul-
tation principle, that relevant management skills and collective professional re-
sponsibility might improve. Education restructuring was designed to encourage
schools to develop by getting acquainted with information, reflecting objective
standards, or using good practice models. Actually, the external auditing for the
purpose of school development, basing itself on the internal auditing for school
development, speeded up changes towards improved quality, creating conditions
for the evaluation of the objective quality of internal auditing which enables us to
see the school’s actual place within the regional context.

Description of the rules of external auditing of the quality of general educa-
tion school performance (2007, Order No ISAK-587) defined the notion of ex-
ternal auditing of the quality of school performance, specifying the procedure of
external auditing organisation and execution. Approved in 2007 (Order No ISAK-
1469) the Description provided that self-evaluation of school performance was
based on the internal auditing methodology elaborated, taking into account the
experience of organising internal auditing at schools, good practice, and the opin-
ions and observations made by teachers involved in the development of the new
methodology. Thirty-three (33) general education schools of different types took
part in the “Kaip mums sekasi?” (How are we doing?) project initiated and imple-
mented by the National Schools Evaluation Agency seeking to test methodolog-
ical modifications and prepare the new Description. These efforts brought into
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existence a new description of the internal auditing procedure, saw the appear-
ance of new publications generalizing the experience gained by schools involved
in the project, encouraged the testing of the new internal auditing methodology,
and produced some advice for schools involved in further elaboration of internal
auditing techniques. Description of the rules of external auditing of the quality
of general education school performance (Zin., 2007, No 41-1550; 2008, No 75-
2984) emerged.

Opver the years of intensive change and painstaking efforts to secure an infor-
mation meeting, the concept of external auditing for school development has ex-
perienced modification on a perpetual basis. Changes in the external performance
evaluation are reflected most vividly in the appraisal of newly emerging normative
documents (see Table 1).

The description of the rules of external auditing of the quality of general ed-
ucation school performance (Order No ISAK-608 of 30 March 2009) defines the
notion of external evaluation of the quality of performance of general education
schools, describing the procedure of organisation and execution of external eval-
uation. Having come into force the Methodology for self-evaluation (internal au-
diting) of the quality of performance of general education schools focused on five
areas of performance evaluation, distinguishing 68 quality indicators. The new
version of the Description defined the notion of external evaluation carried out on
the grounds of the Lithuanian Republic Law on Education, the 2003-2012 State
Education Strategy Provisions approved by the Seimas Decree No IX-1700 of
04 July 2003 (Zin., 2003, No 71-3216), other legislation regulating general educa-
tion and the Description of rules.

Table 1. List of the legal acts

Name of the legislative act Date
Conception of the Lithuanian education 1992
Priorities of the second stage of educational reform 1998
EU circular concerning the school evaluation 2001
EU education and training schedule till 2010 2001
Minister's order concerning the internal auditing 2002
Strategy of the long-term development of the state 2002
Law on Education 2003
State educational strategy 2003
EU opinion concerning the high professional skill in education 2004
LR governmental programme 2004
Education monitoring rules 2005
Conception of external auditing for school development ,, 10 minus 5" (third version) 2005
Description of the rules of external auditing of the quality of general education school performance 2007
Conception of the formal education quality assurance system 2008
Description of the rules of external auditing of the quality of general education school performance 2009
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The process of elaboration of the education quality modifications encouraged
the emergence of the notion of external evaluation. On it the on-going evaluation
of school performance quality is based. The modern external evaluation of the
quality of school performance seeks to (2009):

= find out the developed and underdeveloped aspects of performance affect-

ing students’ achievements;

= provide consultations to principals and teachers on issues relating to the

development of school performance;

= encourage schools’ self-evaluation, agreements entered by school commu-

nity members concerning the notion of performance quality self-evalua-
tion of quality, and quality improvement;

®* help adopt well-founded decisions concerning assistance provided to

schools;

= injtiate the development of already existing forms of assistance and con-

sultations provided to schools, teachers, students and parents (guardians,
caregivers) , and to create new ones;

= issue information on the quality of school performance and spread the

good experience accumulated by teachers, schools, and institutions, imple-
menting the rights and obligations of school owners, meetings of partici-
pants (owners) an structural units authorised by municipal administration
directors.

In order to evaluate the quality of school performance the National School
Evaluation Agency appoints and trains 182 external judges. Over 2009-2010,
85 schools had the quality of their performance evaluated externally.

Both the modernisation of school control and the improvement of the quality
of school performance are governed by specific quality management principles.
Among them the following ones play a vital role: administrator’s active work, ori-
entation to the client, process- and system-based attitude, involvement of people,
adoption of well-founded decisions, and perpetual improvement of procedures.
Usually, people rely mostly on the principles which are directly connected with
the administrator’s initiative and powers given to him/her by his/her office. Such
principles include the administrator’s active work (leadership) and the adoption of
well-founded decisions.

A quality management system consisting of the total combination of such
elements as the structure of organisation, procedures, processes and resources
becomes a vital factor contributing to the quality of school performance. This
means planning, controlling, securing, and improving quality. A special role is to
be given to the control and evaluation of quality. Having singled out different di-
mensions of quality management, M. Misiiinas (2007) defines the quality secur-
ing system as a total combination of measures (created inside the institution and
adapted from the outside), embracing the evaluation and control of the quality
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of institution’s performance for the purpose of perpetual improvement of its per-
formance. The introduction of such a system for quality management or quality
securing guarantees the quality of the school, serving as a condition for the mod-
ernisation of control.

The methods of external evaluation of school performance transcend social
limitations (21) characterised by institutional and cultural peculiarities of an ed-
ucational system. Such “methodological isomorphism” exposes itself through the
analysis of the transformation tendencies of an evaluation system.

In Lithuania, like in many European countries, evaluation functions are de-
fined in a new way. The main aspects are assistance, consultation, and advice, not
control. The relationship between an external judge and a school is defined not as
supervision and control but as partnership and support based on a dialogue. Such
tendencies correspond to the steadily increasing independence and autonomy of
schools. On the one hand, a variety of diagnostic educational process instruments
are used for evaluation; on the other hand, the overall development of a school is
activated to move in the direction of improvement, bearing in mind that a separate
group or a community will benefit from the research.

Examination of the teacher opinion survey (2010) data indicated definite
conditions for the development of external evaluation of the quality of school per-
formance. They were related with the changes in the performance on correspond-
ing levels (see Fig.1).

Viewed from a generalized perspective, the monitoring of education carried
out in Lithuania demonstrates its law-governed character. Moreover, it reveals
definite changes in the evaluation of quality (see Fig. 2).

Having assessed the education monitoring shifts following the restitution of
Lithuania’s independence, it becomes obvious that we currently face the transfor-
mation of observation, checks, and control into estimative research and assistance
provision. Although the National School Evaluation Agency has programmed the
regulations for the provision of assistance to teachers and schools, such represen-
tation is so far non-traditional. Thus, the generalisation of data supplied by the em-
pirical research (2010), documents, and content- and meta-analysis indicates that
the monitoring of general education in Lithuania still shows some existing man-
ifestations of control, supervision, and observation. However, this by no means
reduces the importance of the above model representing the system of the evalu-
ation of the quality of school performance. In order to characterise the currently
introduced evaluation system, corresponding proportions ought to be applied to
the evaluation of the quality of dominant activities.
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National level

e Toinitiate constructive communication between different levels of an educational system on issues relating to the
management of quality at an educational institution.

e Taking guidance from the organisational structure of a school and the analysis of human resources, to provide
necessary material resources allowing for efficacious and successful introduction of quality systems at general
education schools.

NMVA agency:

e Itis vital to consolidate actions performed by the Promoter, Agency, and heads of the Education Unit for the
anticipated external evaluation of the quality of school performance, and to provide indicators measuring the
quality of taken actions. It is essential to strengthen the diffusion of information on a regionallevel when the lists
of schools nominated for evaluation are made, and when NMVA agency carries out its preliminary evaluation
works.

e To analyse MVKIV publicly from a number of different perspectives. To spread systematically information on the
quality management systems developed by general education schools, and on applicable modern control models.

e In order to optimize MVKIV, it is vital to use the strategies of public relations. This measure secures that the most
vulnerable and active link of the educational institution, that is teachers get more exhaustive, more precise, more
clear and moretopical information.

Municipality level

Education unit is to:

e Increase the level of educational institution’s reliability.

e Base its own performance on the orientation designed for the improvement of the quality of performance of a
general education school.

e Secure necessary conditions for high quality performance of an educational institution.

School level

e In order to secure the quality of school’s culture, to bring into focus the forecasting of quality scores, the
identification of procedures, criteria and indicators by means of which it would be possible to evaluate the quality
of procedures, to determine the limits of staff training, and involve into the solving of quality-related problems;
attention ought to be paid to the improvement of information provision to staff members, to their interaction and
the advancement of communication on professional issues.

e In order to evaluate the chances of planning time, to provide a definite period of time for school community to
reflect on the on-going evaluation of the quality of school performance.

Teachers are to:

e Be active and act consciously within the educational space, i.e. not only to know but also to be guided by the
documents regulating the educational process.

¢ Introduce and update consciously the criteria for the evaluation of the quality of education process, to analyse and
interpret indicators.

Fig. 1. Chances for the optimization of external evaluation of the quality of school performance. Com-
piled on the grounds of a study of the teacher opinion survey and analysis of the execution and
organisation of external evaluation of the quality of school performance at general education
schools (2010)
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Fig. 2. Transformation of education monitoring in Lithuania

On the grounds of the analysis of data supplied by the general education
school teacher opinion survey (2010) the following strengths of the external eval-
uation of school performance were determined:

® external evaluation of the quality of school performance is accepted and

viewed by a part of teachers as an education-improving instrument;

®= positive effect produced by external evaluation of the quality of school per-

formance on a particular teacher is recognised;

= positive effect produced by external evaluation of the quality of school per-

formance on a particular school is recognised;

= beneficial effect produced by external evaluation of the quality of school

performance on a particular educational policy level is recognised.

When the system of external evaluation of the quality of school performance
is appraised, all instances of concentrated and steadily increasing attention to es-
timative research and assistance are viewed by judges positively. The recording of
findings is just a part of the formation of presumptions for the evaluation of a spe-
cific educational institution.

On the grounds of the analysis of data supplied by the general education
school teacher opinion survey (2010) the following weaknesses of the external
evaluation of school performance were determined:

= teachers are not satisfied with part of the organising procedures and the

process of execution of external evaluation;

= attitude to the competencies possessed by judges are formed by the judges

themselves; often it is accounted for by their personal qualities. The prece-
dent of doubtful objectivity of estimative opinions is set;

= reliability of estimative instruments is doubtful.



1. Development and peculiarities of modern education contexts / 0COBeHHOCTY 11 3MeHeHNE KOHTEKCTOB COBPEMEHHOr0 06pa3oBaHus ‘ 71

Certain trends of emerging chances for the optimization of the school perfor-
mance quality evaluation system may be observed:

= to improve the image of external evaluation of the quality of school perfor-
mance at the organizing stage;

= to elaborate the procedure of execution of external evaluation of the quality
of school performance at school;

® to elaborate the stage of preliminary opinion (10-5) submission;

= to create and consolidate the public relations system involving the external
evaluation of the quality of school performance.

Conclusions

1. External evaluation of the quality of school performance is secured by fac-
tors representing three structural levels. The National School Evaluation Agency,
guided by management well-grounded in evidence, functions rather efficaciously
within the educational space of Lithuania. As a user of a convergent evaluation
strategy the Agency occupies an intermediary position. In order to justify such a
position the National School Evaluation Agency must not only document precise-
ly its procedures, plan the evaluation stages efficaciously, and secure the collection
and systematization of objective data but also and (perhaps) mainly stream-line
and guarantee by means of public information technologies the representation of
data.

2. The on-going reformation of the Lithuanian education system is naturally
motivated by modern achievements in the area of education on a world scale. They
affect the changes powerfully. Over the past decade, self-evaluation of school per-
formance has become a customary part of work done by educational institutions.
External evaluation is carried out on the grounds of the Lithuanian Republic Law
on Education, provisions of the 2003-2012 State Education Strategy approved
by Lithuanian Republic Seimas‘ decision No IX-1700 of 04 July 2003 (+in., 2003,
No 71-3216), other legislation regulating general education and Description of
the rules of external auditing of the quality of performance of general education
schools (2009).

3. The system of the evaluation of the quality of school performance is a dual
one. It consists of the self-evaluation of performance carried out by the involved
school and the external evaluation of school performance. Constructive external
evaluation is executed on the grounds of the formative evaluation of processes car-
ried out within the school. School performance evaluation is done based on an
approved system of indicators developed for the evaluation of general education
school performance.

4. Findings of the teacher opinion survey on the external evaluation of school
performance conducted at respective schools (2010) show that an efficacious in-
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formation-communication system uniting the National School Evaluation Agen-
cy, a particular educational institution and an individual teacher is still missing.

S. The procedure of external evaluation of school performance and relevant
execution procedures correspond to the theory of quality management; in the ac-
tual educational space, that is at schools, it is viewed as a prerequisite for the devel-
opment of an educational process. Fresh signs of the presence of modern quality
management can be observed at general education schools. They include strategic
plans - developed and implemented; individual self-evaluation strategies — intro-
duced and applied; and on-going self-evaluation of performance by involved insti-
tution.

6. Changes in the Lithuanian education monitoring system can be accounted
for by several factors, such as the growing variety of educational forms and meth-
ods, the steadily increasing decentralization and independence; globalization and
regional original qualities; the harmony of self-evaluation and external evaluation;
the emergence of new management theories and practices; and the change in ed-
ucation notions. All this brings forth the following result — a modern Lithuanian
system of external evaluation of school performance, created on the basis of the
laws of harmonized development and well-grounded in documents.
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D. Survutaité

SVIETIMO STEBESENOS KAITA LIETUVOJE

Vadovaujantis geraja pasaulio patirtimi, Nacionalinés mokykly vertinimo agen-
taros pastangomis kuriamas savitas i$orinio mokyklos veiklos vertinimo modelis. Per
desimtmetj mokykly veiklos (jsi-)vertinimas tapo jprastine visy $vietimo jstaigy dar-
bo dalimi. Lietuvos §vietimo sistemoje siekiama ne tik veiksmingai jgyvendinti vy-
riausybés $vietimo politika, bet ir nukreipti pastarojo laikotarpio reformas $vietimo
paslaugy tobulinimo link siekiant didinti §vietimo paslaugy kokybe.

Lietuvai itin sparciai persitvarkant i§ autoritarinés j demokratine santvarka,
$vietimo sistema atsiduria ugdymo paradigmy sankirtoje. Sukurtas modernus
$vietimo kokybés vadybos sistemos instrumentas — mokykly veiklos kokybés i3-
orinis vertinimas atitinka laisvosios ugdymo paradigmos, arba, kaip M. Luksiené
sakyty, karybinio ugdymo, samprata. O ugdymo proceso vertinimo konstruktas,
taikomas mokytojui, labiau skirtas normatyvinés ugdymo veiklos pozymiams fik-
suoti. Mokytojy nuomoniy tyrimas taip pat priki$amai jrodo, kai mokytojai nuo-
gastauja dél unifikuoty ir standartizuoty stebimos ugdomosios veiklos reikalavi-
muy, gausiy vertinimo sri¢iy. Mokykly veiklos kokybés i$orinis vertinimas, kurtas
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ir tobulintas pagal moderniausias Vakary Europos §vietimo kokybés sistemas, yra
itin reik§mingas ir optimalus reformuojant Lietuvos §vietimo sistema.

Straipsnyje nagrinéjamas Lietuvos nacionalinés mokykly vertinimo agenti-
ros kuriamas iorinio mokykly veiklos vertinimo modelis. Analizuojama jo kaita.
Pateikiamos pedagoguy nuomoniy apie iorinj mokykly veiklos vertinima kokybi-
nio tyrimo i$vados.

Esminai zodziai: $vietimo stebésena, mokykla, mokyklos veiklos kokyb¢, i$orinis
vertinimas, jo kaita.
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Elvyda Marti$auskiené

DYNAMICS OF CHANGES IN ADOLESCENTS’
SPIRITUAL VALUE-BASED EXPERIENCES (1999-2009)

Annotation. The article discusses the importance of the concept of a human to (self-)
education and the links of spiritual value-based experiences with contempo-
rary education strategies are revealed. The author of the article presents pe-
culiarities of spiritual-value based experiences of adolescents (stability, cor-
relation links) and their dynamics over the last decade. A number of related
educational problems are also discussed.

Key words: spiritual values, spiritual value-based experiences; dynamics of adoles-
cents’ spiritual value-based experiences; problems of (self-)education.

Topicality and problems of the theme

A human being is one of the most complex ‘mechanisms’. Though the impor-
tance of cognising a human being was emphasised as early as ancient times, the
21st century still contains a significant number of unanswered questions and the
unrevealed potential of human beings, which presupposes the occurrence of mis-
takes in education. This, consequently, results in severe consequences not only to
separate individuals but also to the ones surrounding them. The situation has al-
ways been so and only the increasing possibility for using the latest technologies,
which may result in a global rate of negative outcomes impact, makes the deficit of
humanity a universal form of spiritual existence, whereof ‘content is mainly high-
lighted by positive moral feelings and experiences: love, mercifulness, sympathy
and others’ becoming more and more vivid [28, p. 342]. Therefore, the science of
education should mainly focus on the education of an individual’s personality and
on that of feelings and experiences in particular. This process should start with
profound insights.

The reference point of the education itself and namely evocation of attractive-
ness of spiritual values is a professional attitude to the structure of the object/sub-
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ject of the (self-)education, i.e., that of a human being: separate powers, their sub-
ordination, prerequisites for importance, conditions for their optimal functioning,
and others. Achievements in social sciences as well as in neurology, genetics, and
other sciences, reveal new existential insights when a human being is considered
to be ‘an intersection of three dimensions (physical, psychical and spiritual)’ [7, p.
342]. Therefore, it is relevant to understand subordination of these dimensions and
the peculiarities of their functioning to ensure foresight into the kind and meth-
ods of contemporary educational support.

Enormous difficulties are encountered when making attempts to define the
spiritual dimension because the prevailing positivist attitude towards science does
not enable research on the dimension employing this aspect. This does not pre-
vent spiritual powers from functioning but it is not considered at an appropriate
level. How can they be approached? According to K. Wojtyta, human spirituality
manifests in the consciousness and because of it, the experiential inward of human
existence and activities is created in human experience [29, p. 95]; that is, in the
empirical context spirituality unfolds through experiences that are presupposed
by reflexive consciousness. This intersection of spiritual and psychical powers has
been widely discussed over the last several decades in the context of emotional in-
tellect, where ‘thrust of science into the kingdom of feelings equals to contribution
of quantum physics to researchers of physics’ [11, p. 13]; it is also linked with in-
ternalisation of values, where ‘emotions acquire the role which is analogous to the
role of thinking in the process of learning’ [3, p.182], with increase in the efficiency
of teaching [10; 9; 20; 19], business [12; 18; 22], promotion of leadership [8], and
others. On the other hand, feelings open access to spiritual dimensions and the
epicentre of a personality; therefore, consolidation of the free education paradigm
and strategies in various spheres of life lead to an increase in the importance of
intuitive or conscious understanding, self-regulation, and control of oneself and
others.

Adolescents’ experiences are a particularly topical problem because a crisis
of identity provokes self-reflection, that is, experience of the self as ‘the subject of
own acts and own experiences’ [27, p. 91)]. Therefore, it is particularly important
to understand the situation of feelings and experiences of contemporary adoles-
cents and to ensure provision of adequate pedagogical assistance and stimulation
of the spiritual becoming. This problem has been analysed from the educational
perspective [1;2; 14; 15; 16; 23; 26]. Moreover, the spread of adolescents’ spiritual-
ity, which has been established as a strategic goal of education in the General Cur-
ricular of Primary and Basic Education, remains topical from the technological
and methodological perspectives.

The goal of the research is to reveal the dynamics of adolescents’ spiritual val-
ue-based experiences and related education problems.
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The objectives of the research: a) to highlight the importance of spiritual val-
ue-based experiences in the process of education; b) to identify the nature of spiri-
tual value-based experiences among adolescents; c) to compare changes in experi-
ences over the last decade; d) to discuss related education problems.

The methodology of the research

The research is based on: humanistic psychology, which facilitates penetration
into the roots of humanity of an individual;

existential philosophy, which embraces the horizon of human existence and
parameters of the becoming of personality;

constructivist learning theory, which creates preconditions for the perception
of changes in a learning paradigm.

The methods of the research:

systemic — analytical — comparative analysis of scientific literature and empirical
research;

modified descriptors of value-based experiences by B. Dodonov that enable the
identification of the singleness and stability of adolescents’ experiences;

answers to questions that make it possible to identify the stability of sources of
experiences, demographic data;

statistical data analysis (SPSS program), which established statistical frequen-
cies of data, correlation links (r), and statistically significant relations ()?).

The organisation of the research

The research was conducted in the 7th-9th forms of schools of various kinds
(general education, arts, humanitarian and real schools, Jesuit gymnasiums) in
Vilnius and Kaunas in 1999 and 2009. The second study was carried out in the
same schools as in 1999 to ensure as similar socio-pedagogical situation as pos-
sible for comparison. Both phases of the research were implemented by the au-
thor, who applied the same methodology. The sample of the first study consisted of
1257 respondents and the second one embraced 904 respondents. An attempt was
made to retain a similar number of the respondents from 7th, 8th and 9th forms.
In 2009 it was more complicated to fulfil this condition because some of the gym-
nasiums had undergone restructurisation and only 9th formers participated in the
experiment. Gender-based distribution of the respondents was accidental.

The place of spiritual experiences in the process of education

The genesis of the personal spiritual dimension is related to supernatural re-
ality because ‘spiritual existence is not inherited and parents do not pass it down
to their children’ [7, p.336] but due to it, an individual becomes a person with the
existence, which does not reduce itself. The spiritual dimension of an individual
is expressed through the power to transcend reality and is substantiated by tran-
scendental concepts that have been linked to the true, the good, and the beautiful
since the times of Plato. Their transcendent nature is also expressed by the opin-
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ion of contemporary researchers who notice that the aforesaid values, which are
referred to as existential values by psychologist A. Maslow [29], are only aspects of
one phenomenon that may be explained through each other: what is true is good
and beautiful and vice versa. Moreover, the aforesaid values cannot be related only
with a specific thing or phenomenon and are only a potential approach towards
all these things. Educational scientist B. Bitinas expresses a similar opinion that
spiritual values, as a holistic system, ‘are not components of common system but
only concretise it (that is, they are defined not through relation between a part
and a whole but rather through relationship of specificity and generality’ [3, p. 84].
The deeper the individual bases his/her relations on the above-mentioned values,
the more spiritual and mature such an individual is considered. However, direct
research on spirituality is impossible; therefore, as has been mentioned above, the
focus is laid on its empirical expression —experiences, which reveal the deepest
layers of a person that are of utmost important for the theory and practice of edu-
cation and development.

Spiritual experiences facilitate understanding of the plane of the spread of
personal spirituality, that is, identifying which parameters of spiritual reality have
been adopted by the individual and have penetrated into his/her relations and ac-
tivities. They also ensure understanding of the depth of this spread, that is, the ex-
tent to which they all are linked by moral links that substantially reach the person,
the self. Superficial understanding of spiritual values as well as experiences that
are evoked by them usually relate them to upbringing because they become ob-
vious in relations with other people, environment and also manifest in sensation
of morality (the good) and the beautiful. On the other hand, the dimension of the
true, which serves as basis for any kind of cognition and which is necessary for per-
ceiving oneself in the most important activity, i.e., learning, frequently remains
offside.

The contemporary paradigm of education follows this direction. It is under-
standable that knowledge turns into wisdom, when, according to R. Akoft, it is
linked with transcendental values [13], when constructive cognitive theory is
based on autonomous learning, when reflexive learning, just as ego and meta-cog-
nitive goals [17] are priorities of the contemporary education system. However, to
implement them, it is necessary to maturate a person, to enable him/her as well
as other people and activities to link with spiritual values. ‘A human being is a
human being only to the extent s/he perceives herself/himself in the presence of
transcendence ..." [7, p. 344]. Just as the spiritual values have to penetrate into the
whole existential reality, their self-development has to occur in all the spaces and
learning, as the most obvious activity of adolescents, has to take a central position.
Namely, his/her experiences reveal how successful a school student is in unifying
psychical and physical powers on the basis of the spiritual dimension.
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Nature of adolescents’ spiritual value-based experiences

Experiences make up the mechanism which links the familiar reality with the
self, connecting fundamental human dimensions: reactivity of the body, emotive-
ness of psyche and transcendentality of the spirit (via links of consciousness with
feelings) and enabling the person to holistically experience his/her own existence.
Therefore, they are considered the central component of value internalisation,
which shows that a thing or a phenomenon, which evokes them, is important to an
individual; therefore, psychologists perceive them as a reflection of a personality
with the reality rather than that of the reality. Depending on the level of aware-
ness or verbalisation, experiences are expressed through emotions and feelings,
and evaluations are also classified in a number of different ways. According to the
content of experiences, the main focus is directed to intellectual, moral, religious,
and esthetical feelings, which imply the deepest spiritual values and enable a der-
ivation of a person’s spiritual values that are able to integrate as well as to subor-
dinate the potential of psychical and physical powers and guarantee the spread of
an individual, as a spiritual being, in specific situations In other words, it ‘points
to the specificity of the cognitive function in the given situation and its intensity’
(27, p. 288]. The level of feelings may be identified considering their stability and
intensity of expression.

Experiences of adolescents that are consciously derived from the search for
identity to a bigger or smaller extent make up an important part of the character-
istics of this age group. However, it has not been extensively researched. Making
attempts to identify the directivity of adolescents’ experiences, the adapted meth-
odology by B. Dodonov was employed, which was expanded and supplemented by
descriptors of religious and national experiences as well as by natural experiences
that derive from the relationship with nature, and esthetical experiences that are
evoked by manifestations of art. The ranking of the list of 13 values according to
personally provided pleasure allowed identifying the experiences that are most
frequently linked with authentic experience. Seven levels were singled out: the
highest — experience ranked as 1-2; very high — positions 3-4; high — positions 5-6;
average — position 7; insufficient — positions 8-9; low— positions 10-11; very low —
positions 12-13. Figure 1 presents the data on all the highest and lowest levels that
obviously reveal the prevailing tendencies.

The data in the figure show that contemporary adolescents most frequently
accept values that satisfy communicative needs of their age group as well as those
of a human being in general as a spiritual being, which connect to experience of
friendship, mutual understanding, support, and acceptance. However, the content
of education remains unknown. It may be partially felt through the configuration
of other experiences. More than one fourth of adolescents relate pleasant expe-
riences with praxic and hedonistic feelings. Their prevalence shows that teenag-
ers experience the joy of work; they feel elevated when they achieve good results
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but they also feel pleasure relishing delicious meals, relaxing, and being in unin-
hibited environment. Another quarter of the respondents feel joy because of al-
truistic experiences: they feel immense satisfaction when they succeed in doing
something good for people close to them. About one sixth of adolescents relate the
most pleasant experiences to esthetical ones while reading books, listening to mu-
sic, and looking at pictures, and a similar number of the respondents rank feelings
related to gambling, fight, and risk (pugnistic) or the ones related to their own su-
premacy or high self-value (gloristic) or partially secret, inexperienced feelings in
an unfamiliar environment (romantic) highest. Only 4-5 percent of the teenagers
in the survey mostly enjoy cognitive, natural, acquisitive, religious and national
experiences.
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Fig. 1. Distribution of all adolescents’ value-based experiences of highest and lowest levels (2009).
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The biggest number of adolescents (42 %) pointed out that thinking about
God, praying, and tranquillity provide them with least satisfaction. Almost one
third of the respondents do not feel satisfaction while collecting things and more
than one fourth of the teenagers in the survey are indifferent to the success of Lith-
uania and do not feel happy believing in its future.Every sixth respondent is in-
different to the beauty of nature and every seventh feels apathetic to romantic or
pugnistic experiences.

It is interesting to identify if/how the most stable communicative experienc-
es correlate with other feelings that approximate to their content in a specific way.
The analysis of the data revealed that statistically significant links (p<0.05) were
recorded with all the experiences with the exception of gnostic ones but positive
correlations were identified only with altruistic and natural experiences, whereas
all the other correlations were negative. The strongest correlations were observed
with altruistic (r = 0.200), national (r = - 0.240), acquisitive (r = - 0.207), gloristic
(r = - 0.184) and esthetical (r = - 0.048) and pugnistic (r = - 0.068) experiences
demonstrated the weakest links.

It may be stated that when adolescents declare their feeling, they show consid-
erable confusion from their experiences; when hedonistic and altruistic, national
and acquisitive experiences are equally acknowledged, they may be partially relat-
ed to developmental adolescence peculiarities, but more respondents feel elevated
experiences regarding spiritually neutral things or even those that contradict spir-
itual values so they cannot be disregarded or push religious and national feelings,
which embody the highest spiritual potential, to the periphery. Communicative
experiences concentrate around interpersonal experiences without linking them
with a broader context. The feeling of esthetical and gnostic values raise a partic-
ular concern.

Experience of feelings is deepened in a specific way when linked by adoles-
cents with sources of pleasant experiences. According to the presented scale, the
respondents ranked them according to the stability of their experiences. Four lev-
els were singled out: very stable — such thing evokes pleasant experiences very fre-
quently; stabile — frequently; insufficiently stable - rarely; instable — very rarely, nev-
er. The data on the most stable sources of adolescents’ experiences are provided in
Figure 2.

The data show that adolescents mostly enjoy communication with friends and
entertainment or leisure activities, which, evidently, presupposes communicative,
praxic, hedonistic and altruistic experiences. It is noticed that a relatively consid-
erable proportion of adolescents (26 - 41 %) constantly perceive art, creation and
nature as sources of pleasant experiences, though esthetical and natural feelings
were rated at the highest level by a considerably smaller number of respondents. It
may be concluded that these feelings have not been sufficiently crystallised.
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Fig. 2. Distribution of the most stable sources of adolescents’ experiences (2009).

The sphere of learning makes everybody alert. Relations with teachers and
learning arouse pleasant experiences only to a very small number of adolescents
(5-7 %). Being aware of the importance of positive feelings to the creation of au-
thentic meaning and the formation of motivation, i.e., to the foundations of con-
temporary learning, it becomes clear why gnostic experiences were ranked highest
only by 5 percent of adolescents.

Not only sex (79 %) or drugs (75 %) but also faith in God (26 %) were ranked
in top positions as instable sources of experiences. Learning and relations with
teachers are evaluated by 7 % and 10 % percent of respondents respectively. This
shows that they frequently get into the level of stable or insufficiently stable eval-
uation.

Statistical links revealed that feelings are influenced by gender. Girls more fre-
quently experience communicative (x*=41.498; p = 0.000); esthetical (y0=28.416;
p = 0.000); altruistic (x2=22.259; p = 0.000); praxic (y?=17.181; p = 0.009); natu-
ral (2=18.375; p = 0.005) feelings, whereas boys have acquisitive (>=46.084; p
=0.000) feelings.Academic progress has a positive effect on practical (= 53,258;
p =0.000) and communicative (x*=50.302; p = 0.000) feelings, whereas negative
effect is made on acquisitive (x*=64.8088; p = 0.000), gloristic (x*=31,589; p =
0.025), romantic (x*=36.38S; p = 0.006) experiences. Statistically significant in-
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fluence was observed between the composition of the family and religious experi-
ences (y?=24,763; p = 0.016) because children, growing with both parents, expe-
rience them stronger.

Tendencies of change in adolescents’ spiritual value-based

experiences

The research results allowed the identification of changes in school students’
experiences over the last decade. As it has been mentioned, the research was con-
ducted in the same schools to ensure as similar socio-educational situation as pos-
sible. Figure 3 presents the comparison of all the value-based experiences of high-

estlevel.
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Fig. 3. Distribution of all adolescents’ value-based experiences of highest level (1999 and 2009).
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Analysing the data it is obvious that general tendencies in experiences of
feelings remain similar. However, several differences may be observed: the most
considerable positive tendency (20 %) was noticed regarding communicative ex-
periences. It may be related to a breakthrough in application of communication
technologies. Slight changes (1-3 %) were identified in praxic, hedonistic, altru-
istic, gloristic and esthetical experiences. The more significant negative changes
concentrated around romantic feelings: the numbers of teenagers who experience
them decreased twice. A slight fall (2-4 %) was noticed in the numbers of students
whose most stable experiences include acquisitive, religious, natural, gnostic and
national experiences. It may be concluded that teenagers feel the external spirit of
time but the amplitude of their spiritual world has been shrinking, particularly in
the spheres of religious, national, gnostic experiences, and the pragmatic relation
is getting stronger. Figure 4 presents dynamics of changes in sources of adoles-
cents’ spiritual experiences.

It is obvious that similar tendencies have remained. The sources of pleasant
experiences are more strongly acknowledged, with the exception of communica-
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tion with parents and nature, where a slight regression is noticed and the most
considerable changes occurred in communication with friends (29 %), art (20 %),
creation (14 %) and extra-curricular activities (13 %). Moreover, sources of expe-
riences, which provided school students with less joy in the last decade, at pres-
ent evoke even less interest. The most considerable drop (5-4 %) was identified in
pleasant experiences deriving from faith in God and sex.

Problems of (self-)education

Such a situation of spiritual experiences creates an emergence of education
problems. As it has already been mentioned, contemporary teaching/learning
theories are based on an individual’s active participation in construction of his/
her own knowledge, which starts with the setting up of learning goals and ends
with self-evaluation of learning outcomes. This introduces cardinal changes in re-
lations between a teacher and students. It is obvious that the biggest concern re-
fers to the gnostic experiences of adolescents, which derive from cognition of the
true, because their importance is decreasing in all aspects, though in the Age of
Knowledge the situation should be opposite. Moreover, like the Gordian knot they
tangle up not only natural psychical rudiments and their development but also the
socio-pedagogical situation and the level of spiritual value internalisation. A teen-
ager is not capable of understanding a significant number of things. Therefore, the
teacher’s sophistication is of the utmost importance and should be based not only
on theoretical knowledge of the subject and education but also on transcendental
approaches towards the reality of (self-)education to enable each school student to
experience success in learning according to their own capabilities and to feel the
joy of cognition. This is a reference point for the development of abilities as well as
for their linking with high ideals. However, firstly, such a mission should bring joy
to the teachers themselves and provide meaning to their life.

Esthetical experiences are linked not only with feeling of harmony of art or na-
ture but also with the perfectness of activities. They also penetrate into the whole
process of (self-)education. Differently from gnostic experiences, positive changes
occur in the sphere of esthetical experiences, which provides hope for their further
spread; moreover, they are closely linked with the development of creativity and
the prerogative of contemporary schools [S].

Moral experiences are most frequently unfolded through altruistic feelings
but they also find a weak response in the context of national or religious experienc-
es and relations with teachers. This may condition an upward tendency in prag-
matic, hedonistic experiences and a decrease in gnostic feelings.

Since experiences are the signs of relations of a human being as a person, the
Self; they not only show the quality of the education process as indicators but also
refer to trends for improvement like the thread of Arriadne.
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Conclusions

1. Contemporary achievements in science allow for the consideration of a hu-
man being as an integral system of spirit, soul (psyche), and body and for the sub-
stantiation of (self-)education on this system. A particular role is played by the
spiritual dimension, which manifests though experiences in transcendental con-
cepts (the true, the beautiful, and the good) in the empirical context.

2. More than half of contemporary adolescents most frequently encoun-
ter communicative experiences, whereas one fourth of them live through prax-
is, hedonistic and altruistic ones. Acquisitive, national, and religious feelings are
ascribed to pleasant experiences least frequently. Adequately, sources of stabile
experiences of feelings embrace communication with peers, entertainment, an-
dextra-curricular activities, whereas learning, communication with teachers, and
the least suggestive experiences refer to learning and communication, and faith in
God, sex, and drugs.

3. Spiritual value-based experiences are not deep yet and are either weakly or
not interrelated: the most frequently experienced moral feelings are linked with
altruistic and partially communicative feelings, which, to a bigger extent, reflect
interpersonal relations and are positively linked only with altruistic and natural
teelings. Esthetical experiences are in fifth place, gnostic — in the ninth, whereas
religious feelings are in the thirteenth (lowest) position. However, neither esthet-
ical nor gnostic feelings demonstrated statistically significant correlations, where-
as religious experiences correlated with altruistic and national feelings.

4. Dynamics of changes in spiritual value experiences among adolescents over
the decade reveals the same tendencies, i.e., only increasing polarisation: the most
frequently experienced feelings have become stronger, whereas the least often ex-
perienced ones have been getting weaker. The most considerable positive change
was observed in communicative experiences, whereas romantic ones underwent
negative changes. Such a situation is likely to show a tendency of strengthening the
pragmatic needs of adolescents.

S. Experiences related with all the spiritual values arouse concern. However,
gnostic feelings, which fail to answer the challenges of the epoch, show a weaken-
ing tendency and are in closest relation with the most important activities of ado-
lescents, are perceived as the most problematic.
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E. MartiSauskiené

PAAUGLIU DVASINIU VERTYBIU ISGYVENIMO SLINKTYS
IR UGDYMO PROBLEMOS (1999-2009)

Siuolaikiniai mokslo laiméjimai leidZia zmogy laikyti vientisa dvasios, sielos
(psichés) ir kiino sistema ir jos pagrindu grjsti ugdyma(si). Ypatingas vaidmuo ten-
ka dvasinei dimensijai, kuri empirinéje plotméje reigkiasi transcendentalijy (tie-
sos, gério, groiio) iSgyvenimais.

Tyrimu nustatyta, kad daugiau kaip pusé dabartiniy paaugliy dazniausiai
patiria komunikacinius, daugiau kaip ketvirtadalis — praksinius, hedonistinius,
altruistinius i$gyvenimus. Reciausiai su maloniais i§gyvenimais saistomi akizi-
tyviniai, tautiniai ir religiniai jausmai. Adekvadiai stabiliais jausmy i$gyvenimo
$altiniais laikoma: bendravimas su bendraamziais, pramogos, nepamokiné veikla,
o kaip maziausiai paveikas nurodomi mokymasis, bendravimas su mokytojais, ti-
kéjimas Dievu, seksas, narkotikai.

Dvasiniy vertybiy i§gyvenimai dar nestipras, tarpusavyje mazai ar beveik
nesusije: dazniausiai patiriami doroviniai jausmai saistomi su altruistiniais ir i§
dalies su komunikaciniais jausmais. Estetiniai igyvenimai patenka j penkta vieta,
gnostiniai - j devintg, religiniai -  trylikta (zemiausia). Taciau statistiskai reiks-
mingy teigiamy koreliacijy nei estetiniai, nei gnostiniai jausmai neturi.
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Paaugliy dvasiniy vertybiy iSgyvenimy slinktis per desimtmetj rodo tas pa-
¢ias tendencijas, tik didéjancia poliarizacija: dazniausiai patiriami jausmai stipréja,
o re¢iausiai — silpnéja. Daugiausia pozityviai pasikeité komunikaciniai i§gyveni-
mai, savitai atliepdami komunikaciniy technologijy pazanga, o negatyviai — ro-
mantiniai. Atrodo, kad stipréja pragmatiniai paaugliy poreikiai.

Visy dvasiniy vertybiy i$gyvenimai kelia rapesciy, bet problemiskiausi gnos-
tiniai jausmai, kurie glaudziausiai siejasi su svarbiausia paaugliy veikla, neatliepia
laikmecio i$$ukiy, turi tendencija silpnéti.

Esminiai zodziai: dvasinés vertybés, paaugliy dvasiniy vertybiy i$gyvenimai, dvasi-
niy vertybiy i§gyvenimo poky¢iai, ugdymo(si) problemos.
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Buxmop Tapanumeii

IIPOBAEMA COBEPIIEHCTBOBAHU S
MPOITECCA OLIEHKH YYEBHBIX AOCTU >XKEHUH
OBYYAIOIINXCS B POCCUU Y BEAAPYCHU

AnnoTauma. B cTaTbe Ha OCHOBe COOCTBEHHBIX HCCACAOBAHIUI U Pe3yABTATaX KOH-
TeHT-aHAAM3a HAyYHOMN AUTEPATyPHl Ha OOABIIOM GaKTOAOIMIECKOM MaTe-
pHaAe IIOKa3aHBI Iy TH, CIIOCOOBI X METOABI COBEPIIEHCTBOBAHUS IIpoLjecca
OLIeHMBAaHU I, AAIOIIETO OCHOBAHUS AASL AAABHEHIIEro pa3BUTUS AUYHOCTH.

KnioueBble cnosa: OLl€HKA, OTMETKA, yIeOHbIE AOCTHIKEHHUS 00YYAIONINXCSI, TeAa-
roruyeckas oleHka, OaAAbHASI CHCTEMA OLEHKU 3HAHUI, KPUTEPHUAAbHDII
INpPU3HAK OLleHUBAHU .

BBeaenue

CucreMa OLeHKH y4eOHBIX AOCTHIKEHHIT H3BECTHA C AABHUX BpeMeH U Ipe-
TepIieAa psip CyImeCTBeHHBIX H3MeHeHMH. Tak, Ha mepesome XIX u XX Bexos
npoTuBHUKaMU 6aaabHOM cucTeMsl O0b1au K. A. Ymnuckuit u A.H. Toacroii, xo-
TOpBbIE MIOAAraAH, YTO OTMETKA AMIIb KOHCTaTUPYeT yPOBeHb 3HAHMH U yMEHUH,
HO He CAY>KHMT CPeACTBOM CTUMYAMPOBAHU A yUeHH.

B nepsoit moaoBuHe XX Beka, 31 mas 1918 roaa, mocranoBaenne Hapxom-
npoca PCOCP ormeHHAO GAAABHYIO OLIEHKY 3HAHHI U IOBEACHUS yIa[UXCL.
OrleHKa 3HAHU, YMEHU H HAaBBIKOB CBOAMAACH K 0eCeAaM 110 IIPOYUTAHHBIM Te-
MaM, AOKAQAAM, OTYETaM O IPOYUTAHHBIX KHUTAX U CTAThAX, COCTABACHUIO IPYTI-
IIOBBIX OTYETOB B BUAE AHEBHUKOB, YYeTHBIX KAPTOUEK H T.II. DTO IPHUBEAO K CHH-
JKEHUIO YPOBHsI 3HaHUI, yyebHo aAucnyunanssl. ITocranoBaenne CHK CCCP
u LJK BKII(6) ot 3 cenrsabps 1935 «O6 opranusanuu yue6Hoi paboTh U BHY-
TPEHHEM PACIOPSIAKE B HAYaAbHOM, HEIIOAHOM CPeAHEN U CPeAHEH IKOAe> yCTa-
HOBHUAO TIATD CTeTeHeil CAOBECHOM OljeHKH (OTMETKH) — «O4eHb AOX0>, <IIAO-
X0>», <IIOCPEACTBEHHO», «XOPOILIO>», «OTAUYHO>». ITodxe, ¢ 1944 ropa, 6biaa
BO3BpaljeHa upoBasi MATUGAAABHAS CUCTeMA OLleHKH [16)].
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C TeueHMeM BpeMeHH IIATHOAAADHAS CUCTeMA OIleHKU 3HAHUH cTaAa GaKkTH-
4eCKH Tpex0aAAbHOMN. «EAUHHIIa» MPAKTUYECKH He BBICTABASIAACH, <IISATEPKa>
BBICTABASIAACH PeAKO. BOABIIMHCTBO OOY4aOMIMXCSl OLEHUBAAOCH OTMETKAMH
<TPpH>, <YETBIPE>, <KABaA>. IT0 IIPUBEAO B PSIAE CTPAH K TOMY, YTO Ha py6e>1<e
XX-XXI BexkoB HauMHAeT PACHIHPATHCA AMANA30H IIKAABI AAS OLIGHMBAHHUS
y4eOHBIX AOCTHIKEHUH 00y JatoNIXCsl.

ITo onmcanmio B.A. KanpaHoBo#, B CTpaHaX MUpa CYIeCTBYIOT pas3HbIe
CHCTEeMBI OIIeHOK. ABTOP HCCAeAOBaHUs onuchiBaeT BBeaeHHyI0 B CIIA maru-
6aaabHYI0 (6yKBEHHYIO) NIKAAY OI[eHKH y4eOHbIX AOCTHXEHHH 0byJYaromuxcs,
IOCTPOEHHYIO Ha [IepPBbIX IIATU OyKBaX aHTAUICKOro aadasuTa. ITapasreabHO B
mxoaax CIIIA ucnoapsyercs nudposas 100-6aaabnas mkasa (A — oTandso, 93-
100 6aar0B; B — Boime cpepnero, 85-92; C — yaoBaeTBOpHTEABHO, 75-84; D — 11a0-
x0, 65-74; E — He 3aureno, 0-64). Aas KOHTPOAS yue6HbIX poocTrKeHuit B CIIIA
OAMH Pa3 B TOA IPOBOASITCS CTAHAAPTU3UPOBAHHDIE TECTHI AAS OIIEHKH YMCTBEH-
HBIX crioco6HOCTel 1 06pasoBareapHoro passutus («Tect Xennon-Heabcoms),
a pa3 B HEACAIO HAM Yallle CAAIOTCS 3a4eThl  TECThI BHYTPUTPYIIIOBOTO KOHTPO-
as. B cpeaneit mxose KaHapbI OIEHKH BBICTABASIOTCS B IIPOLJEHTAX, B IIKOAAX
Aauuu cymecrByeT 13-6aAAbHASI cuCTeMa OIeHKU y4eOHbIX 3HaHMM, B IToAb-
mre — mecTr6asAbHast, Bo Opannuu — 20-6aaabHas, B ['perun mpeobaapaer omnu-
caTeAbHas CHCTeMa olleHHBaHHMS, B MiTaaun — caoBecHas cucteMa, B beaapycn —
10-6asapHaA U T.. AecaTubasabHas CUCTeMa ucnoanpsyercs B Hupepaanpax,
AarBun, B 6a30B0it 1 cpepHeit mkoae Mspanas (Hapsay co cro6aaasHoit) [12].

KpuTukysi coBpeMeHHYIO CHCTeMy OIleHKH y4eOHBIX AOCTHXXeHHH 00y-
yaromuxcsa B Poccun, M.M. IloTamHuK 3apaeT pUTOPHYECKHI BOIPOC: IOYe-
My IO AAaHHBIM uccaepoBaHuit akcnepros IOHECKO, mpoBopHMBIX 1O OAHOMY
MEPEYHIO 3AAAHHUIN B PA3HBIX CTPaHAX MUPA, IO KAYECTBY 3HAHMHI POCCHICKHE
IIKOABPHUKHU 3aHMMAIOT TOABKO 45-48 mecta? [20]. Emy Broput 6eropycckuit
yuenstit-neaaror B.A. CkakoBckuil. B cepuu cTareil OH AOKa3bIBaeT, 4TO: a) TIpe-
00pa3oBaHUs OL[EHOYHOM CUCTEMbI BEAYTCSI B YCAOBUSX HEAOCTATOYHOM OIIpe-
AEACHHOCTH TIPEAMETa 3THX IpeobpasoBaHUil; 6) pedopMbl KOHTPOABHO-O-
[JeHOYHOM CHCTEMbI HOCAT OAHOCTOPOHHUI XapaKkTep, KOO 3aTparuBaT AMIIb
OTAEAbHbIE KOMIIOHEHTBI 06Pa3oBaTeAbHOl AEATEABHOCTH; B) B pedopme KOH-
TPOABHO-OIJeHOYHOH CUCTEMBI MbI He CMOTAH BBIMTH 32 IIPEACABI OAHOM IIKAABI
OTMETOK, ¥ C IIOMOIIIBIO ee ITbITaeMCsl H3MEePHTD, OIIeHUTD CPa3y HeCKOABKO HeCo-
M3MepUMBIX BeAUYHH [21].

O6BexT HCCAEAOBAHH S — [IPOLIECC OLEHKH y4eOHBIX AOCTIKEHUI 00ydato-
muxcs B beaapycu u Poccun.

ITeAp mCCA€AOBaHHMSI — AaHAAU3 COBEPIIEHCTBOBAHHUS IpoOIlecca OIfeHKH
y4eOHBIX AOCTIDKeHU I 00y 4aromuxcs B Beaapycn u Poccun.

MeTOABI HCCACAOBAHHUS: KOHTEHT-aHAAU3 AUTEPATYpPbl, AOKYMEHTOB, II0-
CBSIL[EHHBIX OIfeHKe YIeOHBIX AOCTHIKEHHU 00y Ao UXCSL.
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AHaAU3 pe3yAbTATOB HCCACAOBAaHH .

OaHMM 13 HanboAee M3BECTHBIX M IIPOAYKTHUBHBIX HAIIPAaBAEHUIN COBep-
IIEHCTBOBAHIS [IPOLeCCa OLlEHKU YIeOHBIX AOCTIKEHUI OOYYAIOMIUXCS SIBASI-
eTCsl ONITUMHU3AIMS IICUXOAOTHYECKHX MeXaHH3MOB B olleHMBaHHHU. B BocTou-
Ho#t EBporie mpusHaHoO, YTO CaMBIM MPOAYKTHBHBIM HCCAEAOBAHHEM B 00AACTH
IICUXOAOTUH OIIeHKH sBAseTCS PyHAaMeHTaAbHass MoHorpadus B.I. Ananbe-
Ba «IIcHXOAOIHUsI IEAQrOTHYECKOM OLIEHK >, HAIIMCAHHAS Ha OCHOBE IAyOOKUX
[ICUXOAOTMYECKHX HCCAeAOBaHu B 1933-34 ropax. Aake u3 HasBaHUS paboThl
scHO, 4To B.I. AHaHbeB OlLleHKY U IIPOLjeCC OLIeHUBAHUS CUUTAA IPEPOTraTUBOM
NeAAroruKy («IeAarornyecKas oeHKas ), a BO3MOYKHbIE MEXAHU3MbI AAS COBEP-
IIEHCTBOBAHMS HaXOAHMA B IeAArormueckoil ncuxosoruu (paspeant «Ilcuxono-
ruyeckas CUTYaIjusl U OljeHKa», «Ilcuxoaorudeckas cuTyanus ompoca Ha ypo-
Ke», «Pa3sBUTHeE MeAarornyecko OLeHKH U y4eT yCIeIHOCTH> U Ap.).

Bepymeit upeeit y B.I. AHaubeBa siBAsIeTCSI 8ocnumameivroe 8030eiicmesue
nocpedcmeom oyerku. AKIIEHT AeAQeTCsl HA OTAUYHOM 3HAHUH IIEAQTOTOM BaK-
HeNmux pakToOpoB GOPMUPOBAHUS HHAMBUAYAABHO-THIIOAOTHMYECKUX OCOOeH-
HOCTel pebeHKa U MOAPOCTKA. ABTOP PacCMAaTPHUBAeT M 0OOCHOBBIBAET OpUeH-
mupyowy1o ¢yHKyuio nedazo2u4eckoii oyenKuy, BO3AEHCTBYIONIEl Ha YMCTBEHHYIO
AESITeAbPHOCTb INKOABHHUKA, M CTUMYAHPYIOIMYIO QYHKIJMIO, KOTAQ OIleHKa BO3-
AEHCTBYEeT ¥ Ha UHTEAACKTYaAbHYI0, U Ha aQ peKTUBHO-BOAEBYIO CPepbl, T.e. Ha
AMYHOCTb IIKOABHHKA B IeAOM (YCKOpeHHe MAU 3aMeAACHUe TeMIIOB yMCTBEH-
HOM paboThl, U3MeHeHNe IPHeMOB PAbOThl, U3MEHEHUe B CTPYKType almIeplier-
UM, npeo6pasoBaHue HHTEAAKTYaAbHbIX MEXaHU3MOB H T.A.). B cuxoaormye-
CKOM ITAQHE — 3TO CTOPOHBI BOCIIUTATEAPHOMN QyHKIMH IIeAaroruyecKoil OljeHKH.
YueHBIN TaKKe OTMeYaeT BO3AEHCTBHE IMEAATOTHYECKOM OIIEHKH Ha U3MeHEeHe
OTHOIIEHUH M MHEHHH, Ha B3ANMOOTHOIIEHHS CeMbU U ITKOABI, HA aKTHUBHOCTD
B3aHMOAEMCTBHS Cy0beKTOB 00pa3oBaTeABHOM CPEABL.

He rmest BO3MOKHOCTH B HEOOABIIOI CTATbe H3A0KHITD BCE METOADI M ITpHUe-
MBI, npepcTaBAeHHbIe b.I. AHaHbEBBIM AASI COBEpIIEHCTBOBAHMU S IIpoljecca olle-
HUBAHU S, TOKa)XeM AUIIb OCHOBHbIE U3 HUX.

Bo-nepevix, B.I. AHaHbeB MOAPOOHO OLeHUBAET M AHAAUBHPYET NCUXOAOZU-
4ecKy1o cumyayuio Ha ypoke. HoOBbIM B U3MeHEHHH CUTYAIIUH SIBASETCS TO, YTO OH
PEeKOMEeHAYeT [lepeCTPOUTb METOAUKY 0OpaleHHs K yYeHUKY 1 BOIIPOC IIeAArora
K HeMy B IIpoljecce oIpoca: a) ofpalmeHue KO BCeMy KAACCYy © OTAEABHOMY BbI-
AEACHHOMY Y4YeHHUKY; 6) BOIIPOC, Ha KOTOPBIIl HAAO OTBEYaTh; B) OLleHKA OTBe-
Ta II0 XOAY BOIIpoca. 3AeCh 3aAeHCTBYeTCS CTUMYAUPOBAaHUE BHYTPeHHeH peun
YUEeHUKOB, KOTOpPasl CBA3bIBAaeT BCE IAEMEHTBI CAyIIaHH s Ha ypoke (BoCTpHsTHe,
MBIIIAEHVE, BHUMAHHe, IaMATb | T.A.). Ilpu onpoce peus npuobperaer o6pat-
HBIN, AMAAOTHYECKUI XapaKTep, KOTAA BHYTPEHHsSS pedb ITKOABHHKOB YacTO
nepexoAuT B roBopeHue. IIpu oTBeTe pa’ke OAHOTO yYeHHMKa CAGAYeT CO3AaBaTh
3MOLIMOHAABHOE M BOAEBOE HANIPsDKEHHe CAymmaomux (3, c. 133 — 142].
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Bo-smopwix, B.I. AnaHbeB He cuMTaeT MHOTHe NCHXOAOTMYECKHE CHUTYa-
IJUHU, CO3AAHHbIE HAY BO3HHUKIIIIE IPOU3BOABHO Ha yPOKe, «MeAOdYaMu». Tak, B
1932/33 1 1933/34 y4eb6HubIX ropax uM ObiAM IpoaHaAu3HpoBaHsl 300 ICHXOAO-
TMYeCKUX HaOAIOACHHI OOBIYHBIX OLleHOYHBIX CUTYALHil B KAacce. Aump B 70 u3
HUX OBIAM 3aQUKCHPOBAHBI ONIPOCHBIE 3AHATHUS, KOTOpPble OBIAU CBSI3aHBI C BO3-
HUKIITUME oyeHo4Hbimuy cumyayuamu. OLleHKY, KOTOpasl He YYUTBIBAeT YCIIell-
HOCTb YUeHHKa BOOOIe, OTHOCUTCS He K CUCTeMe 3HAHUI U AQ)XKe He K IPEAMETY
B I[€AOM, A K U3BECTHOMY YaCTHYHOMY 3HAHMIO HAU HaBbIKY, b.I. AHaHbeB Ha3bI-
BaeT NapIaAbHON. VI3ydeHne COBOKYIIHOCTH U PasHOOOpasus MapIiaAbHBIX
OI]€HOK, MMEIOIUX MEeCTO B CUTYAIIHH OIIPOCA, MOXET AATh HCKAIOUYHUTEABHO II0-
A€3HBIN MaTepHaA. 3aMHTEPEeCOBAHHBIN YUTATEAD MOKET HAHTH B MOHOrpadpuu
b.I'. AHaHbeBa U APYTHe BHUABI OLIEHOK, HAIIpUMep, OIIOCPEAOBAHHYIO OLIeHKY,
KOTAQ YUeHHUK IOOLIPsIeTCs OLIeHKON Pa3AMYHBIMU YUHTEASIMHU Yepe3 Mooljpe-
HUe APYTHX IaPTHEPOB Mo ompocy 3, c. 142 - 150].

B-mpemvux, B.I. AHaHbeB IOKa3bIBaeT Ce6s OAECTSIIIM METOAUCTOM, AO-
Ka3bIBasl B CBOei paboTe, KaK HYXXHO 100x00ums uHOUSUIYALbHO K yueHUKaM C
yuemom ux unousudyarvHo-munudeckux ocobenrocmeil. OH TpebyeT, 4TOOBI epa-
rOruvecKas OljeHKa B IKOAe ObIAQ MOTHBHPOBAHA, THAUBHAYaABHO HAaIIPABAEHA,
9TOOBI PALJUOHAABHO BEACS y4YeT YCIEMHOCTH 00y4YeHHU s, IOMOTAOLINI BOCIIH-
TaTb y A€Tell CO3HATEABHOE, OTBETCTBEHHOE OTHOIIEHUE K OOY4eHHI0, K CO6-
CTBEHHOI AesiTeABHOCTH. Aast aToro B.I. AHaHbeB paspabaTsiBaeT TP YPOBHS
YCIIEMHOCTH IKOABHUKOB B 00y4yeHuu. Ha ocHoBe aHaan3a csoiue 16000 orge-
HOK, BBICTaBAeHHBIX 135 yuammmcs TpeTbux Kaaccos, b.I. AHaHbeB HaXOAUT
METOABI, CIIOCOOBI 1 IPHeMbl COBEPLUIEHCTBOBAHMUSI ICHXOAOTHYECKOI CTOPOHBI
OLIEHUBAHUSI, UCIIOAB3YET KOPPEASIIIHOHHBIN aHAAU3 AASL H3YYeHHS KOpPpeAs-
ITUU CTAAMH PA3BUTHS YCIENTHOCTH B PAa3AMYHBIX TPYIIIIaX IIKOABHUKOB, IIPOBO-
AHUT CPAaBHUTEABHYIO XapaKTePUCTHKY AESITEABHOCTH OTAEABHBIX IPYIII IIKOAD-
HYKOB B y4eOHOI paboTe, KOHCTATHPYeT 3aBUCHMOCTh MEXAY MapLUaABHBIMU
OLleHKaMH U ypoBHeM oOyueHust. B poaapHeiimem B.I. AHaHbeB Ha OCHOBe aHAAU-
3a TUIIMYHBIX CUTYAI[Uil Olje HUBAaHUS IIOKa3bIBaeT, KaK HAAO B IIPOLjecCe OLleHHU-
BaHMS COCTABASTD IIEAATOIMYECKIE XaPAKTEPUCTUKY Ha IIKOABHUKA, paboTaTh
¢ 0c060 yCIeBalOMUMH MKOABHHKAMH, CpeAHe-cuAbHbIME (110 B.T. Amnanbesy),
CPeAHHMH, CpeAHe-CAAOBIMH M CAAOBIMHU IIKOABHIKAMU. B 3aKAIOUMTEABHOI Ya-
cru Mororpaduu B.I. Ananbesa (raasa II) anaausupytorcs nymu, memodst u cno-
co0vt ykpenienus ces3u nedazoeueckoti 0yeHKU Co WKOAbHOL CAMOOYEHKOT U camo-
oyeHKoli 00yuaruuxcs [3,c.163 -238].

Pexomenpanuu u BoiBoAbl B.I. AHaHbeBa He IOTEPSIAU CBOEH IIEHHOCTH AO
cux mop. OLeHNBAIOIUM AOCTIDKEHHSI OOy YAIOIUXCS IIEAATOTAM CEeTOAHSI SIBHO
HEAOCTaeT MeTOAMYECKOTO MHCTPYMEHTapHs B Ipoljecce OIleHHBAHMS, KOT-
A IIPU er0 YMeAOM IIPHMEeHEHHUH B paboTe yUYUTeAel MOSBASIETCS U3SIIHOCTD B
OLIeHMBAHUH, BEIPabaThIBaeTCsl yMEHHE IPOTHO3UPOBATb AAAbHENIIEe Pa3BUTHE
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mKoAbHHKA. K 9TOMY MOXHO AOGABHTD, YTO IIEAATOTH K IPEIIOAABATEAN HE yMe-
IOT HCIIOAB30BAaTh ICHXOAOTMYECKHE MEXaHHU3Mbl CTUMYAMPOBAHHSA KauecTBa
neparorudeckoit onenku. K coxaaennio, B Bysax Pecrybauku Beaapycy npu
usydeHHu o6ujell, BO3PACTHON U II€AATOTUYEeCKOM IICUXOAOTHU HEAOCTATOYHO
U3y4al0TCsA BO3MOXXHOCTHU IMICUXOAOIMH HHAUBHUAYAABHOCTH, B TOM YHCAE U IIPU
IOCTPOEHHH IIPOoIiecca OlleHUBaHMU .

Caeayiolee HaIIpaBAeHUE COBEPIIEHCTBOBAHMU S IIPOL[eCCa OLfeHKH Y1eOHbIX
AOCTYKEHHI 00y YaIOIINXCsI CBSI3aHO ¢ 6e30TMeTOYHbIM 06yueHneM. Hanboaee
U3BECTHBIM CTOPOHHHUKOM 0€30TMEeTOYHOIO OOydYeHHs SBASETCS I'PY3HHCKHUIM
ydenbi#i, neparor-sosatop HI.A. AmMonamBuau. B opAHOM 13 mepBbIX CBOUX Iy-
6aukanuit «O6yuenne. Onenka. Ormerka> B 1980 roay III.A. AMOHamBUAY AO-
Ka3bIBaeT, YTO B OTMETKAX COCPeAOTO4YeHa IIOBEAUTEAbHAS BAACTD TPAAUIIUOH-
Horo oby4enus. OH CYHTaeT, YTO MbI B OLleHKe 3HAHHUIT He OYeHb AAACKO OTOLIAH
OT CXOAACTHUYEeCKOH CpeAHEeBEKOBOM IIKOABI, OTHECS OTMETKY K CBOEOOpasHOMY
«ITYYKY PO30T>, KOTOPHIH IIOCTOSHHO IOAAEPKMBAET YPOBEHDb TPEBOXHOCTH
IIKOABHUKOB, CHI)KaeT YPOBeHb yueGHOM aKTUBHOCTH 00YYAIOIMXCS U He CIIO-
COOCTBYeT MOTHUBAIMH YUEHHSL.

Tak, III.A. AMOHAIIBUAY OTMeYaeT, YTO OTMeHa OTMeTOK 1mocae OKTsIO0pb-
CKOM peBoAlonuu nocraHoBaeHueM «O6 oTMeHe orMeToKk» B 1918 ropy He co-
IPOBOXKAQAACh COBEPLUIEHCTBOBAHMEM OpraHM3aLiUH Iporecca oOydeHns,
COAepIKaHHS 00pa3oBaHMs, MOTHBAIIMOHHON HAIPABACHHOCTH YYALINXCsI, [lepe-
IOATOTOBKOM IIeAArornyeckux Kaapos. B cBsasu c atum B 1935 roay nmpunraoco
BEPHYTbCS K CAOBECHOM MSITHOAAABHOM OLleHKe 3HaHUI, a B 1944 ropay — k nu¢-
poBoit aTu6arabHOM cucteMe [1, c. 3-29]. O counabHOM MOPTpPeTe OLEHKH
MHoro nucaa ncuxoaor A.B. ITerposckuit. Hanpumep, oH HoApo6HO omucaa Ta-
KHe OLIeHKH, KK «TOPXKeCTBYIOIAs IATePKa>», «O0HAAEKIBAIONIAS YeTBEPKa >,
«PaBHOAYIIHAs TPOIKa», «yTHeTalomas ABoika» [19].

ITocae aBapLaTu AeT paboThl B HadaabHOMU mKoAe III.A. AMOHamBHAHK OT-
KPBIA AASL Ce0sl, YTO eCAM COOTBETCTBYIOIIMM 00pasoM H3MEHHTb XapaKTep
mporjecca o0ydeHHs, TO HAAOOHOCTb B OTMeTKAaX MOXeT oTmacTb. CeropHs B
HavaAbHOI mKoAe (Mo KpaiiHeil Mepe B IIepBOM KAacce HAa4aAbHOl IKOABI) OT-
MEeTKH He BBICTABASIIOTCS. ABTOP HOBOM CHCTEMbI OLIeHUBAHILS YAEASIET 60ABIIOE
BHUMAHME PeOpPraHU3aliui y4eGHON AEATEeABHOCTH Ha OCHOBE ITOKOMIIOHEHT-
HOTO AHAAM32: OCO3HAHHE U IMPUHSTHE IMKOABHHKOM yueOHO-II03HABATEABHOM
3aAa4M > IIOCTPOEHHE IIAAHA ee Pa3pelleHUs > IPaKTHIeCKoe paspelleHHe 3a-
AQYU > KOHTPOAD HaA IPOLIECCOM paspelleHUs 3aAaUU > OLIEHKA pe3yAbTaTa B
COOTBETCTBHH C 9TAAOHOM ~> OIIPEACACHHE 3aAa4 AAABHEHIIero coBepIeHCTBO-
BaHMSI IPUOOPeTEeHHBIX 3HAHUI, yMEeHHI I HaBBIKOB. B X0Ae peaansanuu KoMIIo-
HEHTHOMH CTPYKTyp5I y4eOHOM AessteapHOCTH III.A. AMOHAIIBUAY HAXOAUT BHY-
TPHU Hee UCTOYHMKHU CBOEro CTHMYAMPOBAaHUs, OIleHMBAET CBOE IPOABUKEHHe
B yueHuu. [IIKOABHHK B 9TOM CAydae IIOBOPAYMBAETCS OT BHEIIHEro 00beKTa K



96 | CONTEMPORARY EDUCATION CONTEXTS ® KOHTEKCTbl COBPEMEHHOIO OBPA3OBAHIA

BHYTpeHHeMY, aKTHBHO ITpeoOpa3oBbiBast cebst. O1jeHOUHASI A€SITEABHOCTb ITeAd-
rora IpMHUMAaEeT CBEPHYTBIN BUA, XOTSI OHA MOXET OBITh CBEPHYTO HAU Pas3Bep-
myTo#. III.A. AMOHAaIIBUAM TaK)Xe UCIOAb3yeT IpueM GOpMUPOBAHMUS KOAACK-
THBHOM y4eOHOM A€SATEABHOCTH.

B mporiecce pAoauTeAbHOM 9KCIepuMeHTaAbHON paboTsr III.A. AMOHamBHAK
AOKa3aA, 4TO IIKOAbHAs «0e30TMeTOYHAS» XKU3Hb CTAHOBUTCS PAAOCTHOI, 4TO
BBICOYAMIIHI IPUHITHII OOy IeHHS — 9TO yBaXKeHHe K ANYHOCTH IIKOABHUKA, 4TO
IIKOABHHK AOAXKEH CTATh COYIACTHUKOM CBOEr0 OOy4eHs i BOCIIUTAHUS Ha OC-
HOBE CAMOKOHTPOAS U CAMOOLIeHKH [2].

B coBpeMeHHBIX HCCAEAOBAHUAX 6€30TMETOYHOE O0yUeHIe HAXOAUT CBO€
AaspHenmee passuTue. Hampumep, H.A. AaBUABSHII, IBASSCH aKTUBHBIM CTO-
POHHHMKOM 0€30TMeTOYHOro 00yYeH s B HAYAABHOI IITKOAE, pa3paboTaAa IeAyIo
CHCTeMY OLIeHKHU yueOHbIX AOCTIKEHH I €3 HCIIOAB30BAHM I 6aAABHOM OTMETKH,
BKAIOYAIOIIYIO:

" oyeHouHble CYHOeHUs, TIOCTPOSHHbIE Ha MMOOLUIPEHNHU TeX IAT0B, KOTOPbIe

YAQAUCDH peOeHKy, 1 0003HAYeHNH OAVDKAMNIINX IIaroB, KOTOpble Heo0XO0-
AMIMO CAEAATD;

" noowjpenus (MAMHUYeCKHe U TAHTOMHMUYECKHE, CAOBECHBIE, MATEPUAAH-
30BaHHBIE, AESATEAbHOCTHBIE), TA€ IOOIIPSIOTCS He TOABKO YCIIEXH B yue6-
HOII A€ITeABHOCTHU pe0eHKa, HO U1 er0 CTAPAHUE;

" «AWHEeYKM» KAaK MHCTPYMEHT OLIeHKH 0e3 0aAAOB, KOTAQ IPU BBIIIOA-
HEHMU 3aAAHHMH YYeHHK PUCYeT 3-4 BepTHKaAbHbIE AMHEEUKH, BMeCTe C
KAAQCCOM BBIOMpaeT, 3a 4YTO OYAET OLIeHMBATbCS Ta MAM HHAS PaboTa U 110
xakuMm kputepusam (K — kpacora, I - npasuapnocts, C — crapanue, A —
aKKYPaTHOCTD U T.A.;

® JuazHocmuueckue Kapmol;

" Aucmol uHOusudyarvroix docmuxcenuii u T.1. [7].

B cBoro ouepear, H.H. IllymusoBa, yduTeAb aHTAHMCKOTO s3bIKa u3 Mo-
CKOBCKOM O0OAACTH, IpPEeAAATaeT HCIIOAb30BATh B KAa4eCTBE OLIEHOYHOTrO HH-
CTpyMeHTa IpH paboTe ¢ rpaMMaTHIeCKUM MAaTePHAAOM cMaiirozpammy (aHTA.
smile — yAbi6Ka + gramma — 3aNHUCh), TPEACTABASIONLYI0 CO60M TpeXcy6beKTHY 10
(yuuTeAp, yueHHK, OAHOKAACCHHK) MOAEAb KOHTPOAS 1 orleHHBaHusA. Omopa Ha
rpa¢uyecKue 9TAAOHBI AdeT BO3MOXXHOCTD MIKOABHUKY ITePEHTH K CAMOKOHTPO-
AIO B OLjeHKe yueOHBIX AocTiKeHHH. OIleHHBAHNE ASHCTBHUI IIPOXOAUT C IIPOTO-
BapHBaHHEM BCAYX, TpadUIeCKIM CIIOCOOOM C IPOroBapHBaHUEM IIPO cebsi, a 3a-
TeM yCTHO C HCIIOAb30BaHHeM Ipadudeckux n3obpaxenuit [28). Takum o6pasom,
CMafAOrpaMMa IIPeACTABASIET COOOM rHOKYI0, MOABIYKHYIO MOAEAD KOHTPOAS
(caMOKOHTPOASL, CAMOOLIEHKH, B3aNMOOLIeHKH) B 06pa3oBaTeAbHOM IporLjecce.

K 6esoTMeToyHOMY OOYYEHHIO MOXKHO TaK)Ke OTHECTH U MCIIOAb30BAHHUE
<OMKPOIMbLX AUCHLO8 YHema 3HAHUTI>, TAe Ha MeCTe OLJeHKHU B CAyJYae He3HaHU s He-
raTHUBHAS OTMETKA He BHICTABASIETCS, @ UMEETCS AOCTATOYHO IIPOAOAKUTEABHOE
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BpeMs AAS MOAyYeHHUS no3uTHBHOM onenku (y B.®. Illatarosa mycToe mMecTo
Ha3bIBAETCS «ABIPKOit>»). PsiA HHCTPYMeHTOB AASl 6e30TMeTOUHOro 06yueHUs
npepaaraer M.B. Top6auesckas [6].

OAHHMM U3 Ba>XHEHIIUX HallpaBA€HUM COBEPUIEHCTBOBAHHUSA OLEHKH yqe6-
HBIX AOCTH)KEHU I 00y YalomuXCsI IBASIETCSI 60OAee TOYHOE ONIpPeAeAeH e KPUTEePH-
€B, yPOBHEMN U COOTBETCTBYIOIUX UM KPUTEPHUAAbHBIX IPU3HAKOB OLleHMBAHHU 1.

KpureprnaabHble IpH3HAKK B OLjeHKe 3HAHUI HAU AOCTI)KEHHI B yueOe 3a-
BHCST OT TEOPEeTUIECKHX IIPEACTABACHHI yIeHBIX-IEAATOIOB 00 9TOM IIpolec-
Ce, COAEPXKAHUSI peKOMeHAanuil MuHucTepcTBa 06pa3oBaHus, peKOMEHAALIUI
y4e6HO-MeTOANYECKHIX 00beAMHEH T, pOPMbI BHIITOAHEHU S yIeOHBIX ACHCTBUI
00y4aIOmIMUCS, HAANYUS HHCTPYMEHTApHs AASL KOHTPOABHO-OI[GHOUHON Aesi-
TE@ABHOCTH M OT MHOTHX APYTHX $aKTOpPOB. AAS MPAKTUYECKON AESATEABHOCTH
IIpernoAaBaTeAsl U CTYA€HTA Ba)KHA PAHTOBas MAU MHAs MIKAAd, IOCTPOEHHAas Ha
COBOKYMHOCTH HU3MEPUTEABHBIX KPUTEPHAAbHBIX NMpu3HakoB. IlIkara cooTHO-
CHUTCS € TpebOBaHUSIMU 00pa30BaTEABHBIX CTAHAAPTOB, IOCTPOEHHbIX Ha OCHOBE
BHEAPEHH S KOMIIETEHTHOCTHOTO IIOAXOAQ.

Ha pasHbIx yueOHbBIX IpeAMeTax MOT'YT BHICTYIIATh PAa3Hble KPUTEPUAAbHbIE
IPU3HAKU — «3HAHMSA — He3HAHUSI», «AOTHYHOCTH, AOKa3aTeAbHOCTH, [PaMOT-
HOCTH B M3AOKEHUN >, «YMEHUSI 000CHOBATh BOBMOXXHOCTD IIPUMEHEHI S 3HAKOB
KOHKPETHOH HayKU>», «CTeIeHH CYOPMUPOBAHHOCTH YIeOHBIX U CIIEI[HAABHBIX
YMeHHIT» U T.I. VICIIOAB3YIOTCS TaK)Ke KpUTepHaAbHBIE IIPH3HAKK OLIMOOYHO-
CTH HAM HEIPOAYKTHBHOCTHU AeHCTBUI (HeTOYHOCTH B pOPMYAMPOBKAX, HE3HA-
HIHe OIIpeAeAeHHT OCHOBHBIX IIOHSTHIH, OIIMOKH B pacueTax, HAAMYMe OIHOOK B
OTBeTe, He3HAHMUE CIIeuPHIeCKUX 3aKOHOMEPHOCTE IIPOLeCCOB H Ap.).

IToHATHO, YTO MOTYT IPUMEHATHCS ¥ TAKHE KPUTEPHAAbHbBIE TPU3HAKH, KaK
«IIPOsIBA€HHE TBOPYECTBA HAU HHUIJHATUBBI>», «BPeMsI AUKBUAALIUH OMUOOK C
[OMOIIBI0 HAU €3 IIOMOILIM YYUTeAs] HAU IIPEIOAABATEAS», «YPOBEHb Pa3BU-
US> U T.L [22].

AeficTBHS yUUTeAeH U IIperoAaBaTeAeil AOAXKHBI ObITh HAIIPABAEHDI Ha pe-
AAUBAIMIO CTUMYAMPYIOWell YHKIIMY IIeAArOrHYeCcKON OIleHKH, KOO HMEHHO
OIleHKa 00y4aIomerocsi eAaroroM siBASIETCSI OAHOM U3 TAABHBIX TOOYAUTEABHBIX
CHA AASI CTAPAHHH YYEHHUKA.

KpurepraabHble IPU3HAKU OTPaXKeHbI B YPOBHEBBIX ITOKA3aTEASX CTEIIeHH
YCBOEHHMSI COAepKaHMS 00pa3oBaHUs U ONEePUPOBAHMEM YCBOGHHBIMHU 3HAHUS-
MU, yMEHH MU 1 HaBbIKAMHU B IIPaKTHYECKOM AesATeAbHOCTH. Jale Bcero ypoBHu
OTPa’KAIOT TeOpeTHIeCKHe U MpakTudeckue Hapaborku 70 — 80 ropos XX Beka,
BBIIIOAHEHHbIE B Aaboparopuu o6mux npobaem pupaktuka HIM obuieit nepa-
roruku Axapemun neparorudeckux Hayk CCCP M.A. Aeprepom u M.H. Ckar-
KUHBIM. AAHHbBIE YPOBHM OTpa)kalOT IO HapacTalolled IapaMeTpuyecKue
YPOBHU YCBOEHHUS 3HAaHHM: 1-H ypOBEHb — PeNpPOAYKTHBHBIN, peleNTHBHbIN;
2-if ypOBEHDb — PENPOAYKTHBHASI HECAMOCTOSTEAbHAs ydeOHasi AesITEABHOCTD,
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OCYIeCTBAEHHAS C IIOMOIIbIO MPeIIOAABATeAS]; 3-i YPOBEHDb — PeNPOAYKTHUBHA s
CaMOCTOSATEAbHAS ACSITEAPHOCTD, BRIIOAHEHHAS II0 AaATOPUTMY; 4-i1 ypOBeHb —
IPOAYKTUBHAS CAMOCTOSITEABHASI A@STEABHOCTD, BHITOAHEHHAS IO CO3AAHHOMY
HAY THUIIOBOMY QATOPUTMY; S-H yPOBeHb — TBOPUECKasI ACITEABHOCTD, B PE3yAD-
TaTe KOTOPOii CO3AAeTCs 06beKTHBHO HOBasl y4ebHas mpoaykuus (MHPopManus,
3HaHUsA) [cM.: HanpuMep, 8.

HecMoTps Ha AOCTaTOYHO IIPO3payHble IPU3HAKH OLIeHHBAHM S, IIEAATOT -
decKasl IevaTh MeCTPUT CTATbSIMHU ABTOPOB, MPOOYIOMUX PEOPraHU30BATh HAU
YAYYIIHUTD CUCTEMY OLI€HKH Y‘-Ie6HbIX AOCTI/I)KeHI/Iﬁ U ACATCAPHOCTD OJ€HUBAHU .
Tak, B.A. Ao6anos u 11.B. Ao6aHOB BUAAT OAMH U3 myTel COBepIIeHCTBOBAHU S B
ONMUMUIAYUL CMPYKMYPHBLX dAeMEHMO06 PyHKYuUU oyerusanus snanuii (ocoben-
HOCTeH y4eOHO CUTYaIllH; POAU U MeCTa IIPEIIOAABaTeAs B IIpOLjecce OljeHUBa-
Hus 3HaHui U T.11.) [14]. B cBoto ouepean, B.IT. Tapanreit u C.B. AoHckux cuu-
TAIOT LIeHTPAAbHOM HA€ell IIPU OLjeHKe 3HAHHI 00yJaromuxcs udeio passumus.
C‘IHTaeTCS[, YTO AL pa3BI/ITI/I5I qepe3 OLI€CHNBAHHE 3aKAKYCHA B TaK Ha3bpIBaeMOM
«IIeTA€ KaueCTBa>»: OIleHKa — MPOTrpaMMa YAYUIIeHHS — PeaAU3aI[Hsl — OlleHKa...
u T.p. OIleHUBaHUe ABASETCA KOHCTATAIlMeH AOCTHTHYTOIO YPOBHS Pa3BHUTHUS
AWYHOCTH O0YYaIOMErocs, 3a KOTOPbIM CACAyeT HOBasl CTaAUs PasBuTHS [23].
CobcTBeHHO rOBOpsl, HeIlpephIBHOE OOpa3oBaHHe eCTb CTAAMNHBIN IIpollecc
KHU3HEAESITEABHOCTH YeAOBEKa, PEaAU3YIONero MporpaMMy 0OpasoBaHMSI, HH-
AMBHAYaAU3HPOBAHHYIO MO TeMIIaM, HAaIIpaBAGHHOCTH, COAEPKaHUIO M BpeMe-
Hi. CyIHOCTD HeIIpephIBHOIO 06pa3oBaHHUsI 3aKAIOUEHA B PA3BUTUH AUYHOCTH
B cdepe obpaszosanus [25].

Hanboaee yAauHOI € TOYKH 3peHUSI IOCTPOEHHUS CUCTEMBI OLleHKU yueOHbIX
AOCTIDKEHHI 00yJaIoNNXCsl SIBASIETCS TeopeTHdecKas kounennus .11, Aepre-
Pa, OCHOBaHHas Ha KavyecTBax 3HaHuUM. [Ipodeccop S.M. Aepnep moaaraet, 4T0
IIOMHMO IIPOYUX 0OBEKTOB KOHTPOAS BaXKHO YSICHUTD CUCHIEM) KA4eCms, KOTO-
PBIMH AOAXKHBI 00AAAATD 3HAHUS yuamuxcs. ITop Kkauecrnmsom MpUHSATO Ha3bIBATH
CBOMCTBO 00bEKTA, KOTOPOE COCTABASIET €r0 YCTONYUBYIO, IOCTOSIHHYIO U BbISIB-
ASIIOIIYIO ero CyITHOCTDb XapakTepucTHKY. CpeAr 3THUX KauecTB MOKHO Ha3BaTh
CAeAYIOLTHE:

1. IToanoma 3Hanuli XapaKTepU3yeT UX 00'beM, H3MEPEHHBII KOANYEeCTBOM

IIPOrpaMMHBIX 3HAHUH 00 H3ydaeMOM 0ObeKTe.

2. T'aybuma 3Hanuii OIpeAeAsIeTCs COBOKYITHOCTBIO OCO3HAHHBIX YYal[UMHU-
CsI CBsI3€ft MeXAY COOOIaeMbIMHU 3HAHUSIMHL.

3. Cucmemamuunocms XapaKTepUu3yeTCs OCO3HAHHMEM COCTaBa HEKOTOPOM
COBOKYIHOCTH 3HAHHII, UX HePAPXHH H [IOCAEAOBATEAbHOCTH (OCO3HAHHE
OAHUX 3HAHMI Kak 6a30BBIX AAS APYTHUX U T.r[.).

4. Cucmemnocme 3Hanuil IpeAyCMaTPUBAET OCO3HAHUE AUYHOCTDHIO (ydeHu-
KOM) 3HAHMIL 10 KX MECTY B CTPYKType Hay4HOI TeOPHH.
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S. Onepamugrocmp — 9TO KOAMYECTBO CUTYAIIUi, B KOTOPBIX yY€HHK MOXKET
IPHMEHUTD TO AU MHOE 3HAHUE, HAH YHCAO CIIOCOO0B, KOTOPBIMH OH MO-
JKE€T 9TO 3HAaHHE IIPUMEHHUTD.

6. I'ubkocmb — 9TO TOTOBHOCTD YEAOBEKA K CAMOCTOSITEABHOMY HAXOXAE-
HHIO CII0CO0A IPUMEeHEeHN s 3HAHHUI B PA3HBIX CUTYAIIHIX.

BripeAsieTcst TaK)Ke KOHKPemHoCmy 1 0000UjeHHOCMb, CBEPHYMOCMb U pa3sep-
HYMOCMb, 0CO3HAHHOCMb U NPOYHOCMb 3HAHUH [13].

OxapakTepusyeM B 0630pHOM IIAQHE APyTI'He HAIIPaBAEHHS H IIyTH COBEp-
IIEHCTBOBAHMS OLEHKU Y4eOHBIX AOCTIDKeHHI obydaromuxcs. Hampumep,
A.C. O6yxX0B HaXOAUT pe3epBbl B OLleHKe y4eOHBIX AOCTHKEHHI 00yYalolmHX-
csl B onmumusayuu mexxorozuy onpoca. OH IOAATAET, YTO B ICHXOAOTHYECKOM
OIIPOCHOIT beceAe IIEAATOT AOAXKEH Y3HATh U ONUCATh XHU3HEHHbIN MUP PeCIIOH-
Aenra. Cpeau BupAOB mpodeccronaabubix 6ecep A.C. O6YXOBBIM BHIAEAEHBI UC-
noseds, mepanesmuueckuti OUAA02, NePe20BOPbL, UHIMEPBLIO, YCMHDLE IK3AMEH 1 T.IL.
[17]. H.J1. 3anpyAcKuit ONUCbIBAaeT BAPHAHT TEXHOAOTUH, CBA3AHHOM C AKMUBHOI]
oyenkoti. ABTOp IIyOAUKAL[ MK HA3bIBAET IPAKTUKY KOHTPOABHO-OI]€HOYHOM Aesi-
TeABHOCTH HOBOI1 cTpaTerneit obydenus. [Top akTHBHOI OLleHKO IIOHUMAeTCsI
«...cTparerusi 06y4eHus], B IPAHHILAX KOTOPON YYEHUKU MMEIOT BO3MOXHOCTD
NIOCTOSIHHO BUAETD U OCMBICAMBATD CBOM ycTiexH (1 9TOMY papOBaThCs), OMHUOKH
(1 paboraTh Hap HUMM), BAAAETD MPOLEAYPAMHU OLIEHKH, YIIPABASATh COOCTBEH-
HbIM 06Y‘IeHI/IeM. K OHeHO'{HOﬁ ACATCADPHOCTHU HPI/ICOQAI/IHHIOTCH pOAHTeAH
yaamuxcs» [11, c. 15]. IHTepecHyI0 mexHoA02UI0 N0BbIUEHUS pedAeKcuBHOCU
duazrnocmuueckoil komnemenmuocmu nedazoza npepsaraer O.J1. Aopodeesa.
Ha ocHoBe nccaep0BaHHIT OHA TOCTPOUAA PePAEKCHBHYIO CXEMY OIPEAEACHHU S
YPOBHS FOTOBHOCTH [IEAATOr'a K AMATHOCTHIECKOM AesiTeAbHOCTH [10].

Psip aBTOpOB mpo6AeMy COBEpLIEHCTBOBAHUS YIeOHBIX AOCTIDKEHHH 00-
YUAIOIIMXCSI CBOASIT K PEaAU3ALMH CUCTEMbI Pa3HOOOPA3HBIX HHHOBAIIMOHHBIX
dopm. K HuM B mepBy10 04epeAb OTHOCHUTCS HOpmPoAL0, KaK cobpaHue oOpas-
110B paboT U AOKYMEHTOB, HAAIOCTPUPYIOIIUX BOZMOXHOCTH U AOCTHIKEHHS €ro
BAQAEABL]A, CPEACTBO CAMOIIPE3EHTALUH, CPEACTBO MOHUTOPHHIA, TEXHOAOTUS
CaMOPa3BUTHSI, CPEACTBO MOTHBALIMH I CTHUMYAHPOBAHUS TBOPYECKON aKTHBHO-
cty u Ap. [cm., Hanpumep, 9]. B crarpe A.A. OcTaneHKO BbIAEAEHBI B TOAPOGHO
OIIMCAHBI 0YeHKA COCIOSHUS UAU COOMMBEMCINBUSL, OYEHKA HAKONUMEALHAS U 0YeHKA
BLIMUMAMEALHAS, OYEHKA COOCMBEHHO PA3BUMUS U OUeHKA USMEHEHIS COCNOSHUS,
oyenka cmamuyeckas u oyenka Junamuueckas. B TpakToBke ydyeHoro, crarmye-
CKasl OLleHKA AMIIb QUKCHPYET COCTOsIHIE pebeHKa, He CTUMYAUPYSI CTPEMAEHE
K pasBUTHUIO, 6€3 yueTa UHAUBUAYAABHOCTU. ANHAMHUYECKas JKe OLjeHKa PUKCH-
PYyeT U3MeHeHHe COCTOSIHUS peGeHKa M pa3BUBAeT CTPEMAEHHE K CAMOPa3BUTHIO
Ha OCHOBE U3y YEeHHON [IeAATOTOM HHAMBHAYAABHOCTH yYeHUKA. AMHAMHYECKY IO
OLIEHKY BCEIAQ MOXHO U3MEHUTb, IIePeCAATh, AOYIUB HepoydeHHOe [18].



100 | CONTEMPORARY EDUCATION CONTEXTS ® KOHTEKCTbl COBPEMEHHOIO OBPA3OBAHWIA

B paAbHefiIIeM AaHAAHU3€ COCTOSTHIS CHCTEMBI OLfeHKH Y 4e OGHBIX AOCTHIKEeHHU I
00y4YaloIMXCsl MBI OTChIAAEM YHTaTeAell K MaTepuaraM VII MexayHapoaHO#
Hay4yHOH KoHpepeHnun «TexnoO6pas' '2009» mo Teme «TeXHOAOTUH OLIEHKH
y4eOHBIX AOCTIIKEHHUI YYALINXCS U CTYAEHTOB>», KOTOPAsl COCTOsIAach B ['poa-
HEHCKOM TOCYAQPCTBeHHOM yHuBepcuTere umeHHu Suku Kymaasr 17-8 mapra
2009 ropa. Konrenr-aHaAn3 MaTepraAoB BhICTyIAeHHI 140 pokAapaukos (cpe-
AV HHX 22 AOKTOpa HayK U 65 KAHAMAATOB HayK), KOTOpbIe [IbITAAMCh HAiTH OTBe-
THI Ha BOIIPOCHI O HanboAbImIe 9pPeKTHUBHOCTU UCIIOAb30BAHUS PA3BHBAONIUX
BO3MOXXHOCTeEH OLleHMBAHIS, OOMEHMBAANCH OIIBITOM OLIHKU OOYYaIOIUXCS B
Pa3HBIX CTpaHaX, IPOBOAMAM MAacTep-KAACCHI 10 OCBOCHHIO MHHOBAITMOHHBIX
TeXHOAOTHH OIleHMBaHU A U T.IL., BRICBEYUBaeT KOHKPETHbIE Ty TH YAYYIICHU S ACA
B 00AACTH OIJeHKH Y4eOHBIX AOCTHIKEHHUI 00y IaIOIMXCSI.

Cpear HuX: a) paspaboTKa KOHLENTYaAbHbIX M HAyYHO-TEOPETHYECKUX
OCHOB IIpOIjecca OLleHHUBAHHS M METOAOAOTUH OLEHKH; ) H3MeHeHuUe LeAell U
$yHKIMI OLleHMBaHUS, YyIop Ha ¢opMmupyiomee, pa3BuBaloliee OlleHUBAHUE;
B) 06y4YeHHUe YYAIUXCSA U CTYACHTOB CAMOOLICHUBAHUIO CBOMX y4eOHBIX AOCTH-
KEHU1; T) pa3paboTKa OKCIAMIUTHBIX (SBHBIX) KPHTEPHEB OLEHKH C y4eTOM
CreuQUKH IPEAMETR; A) MepPecTPOiiKa OLjeHOYHOM AeSTEABHOCTH B HEIIpepbIB-
HOM 00Pa30BaHHH AUYHOCTH Ha IPUHIJUIIMAABHO HOBOM KOHIENITYyaAbHOM OCHO-
Be M AD. [24, 25].

Ob6obmenne 1 aHAAM3 [IPOLECCa OLEHKH YYeOHBIX AOCTIIKEHHI 06ydaro-
IMXCs TO3BOASIET CAGAATD CAEAYIOIIE BbIBOADL.

BriBoABI

1. CO6PaHHbIe BO BpeMﬂ HUCCACAOBAHUA AAQHHBIC ITIOKAa3aAH, YTO OTCYTCTBYET
TeOpeTI/I‘IeCKO-MeTOAOAOI‘I/I‘IECKOe 06OCHOBaHI/Ie Cy]J.IHOCTI/I O€HKH 1 OTMETKH
B 00pasoBaTeAbHOM aesiTeabHOCTH. He OIIpeAeAeHa MpeAMeTHas obaacTp mpe-
06pa3oBBIBAIOIIEN OLleHOYHOM cucTeMbl. He Bceraa MOXKHO HOHSTH, KAKHe KPHU-
TePI/II/I, 06P33HI)I, napaMeprI OLEHHWBAKTCA, YTO 3aBUCUT OT 3apaHee IIOCTaBACH-
HBIX AMATHOCTHUYECKHX ueAeﬁ.

2. CYIIIECTBYIOH_'[&H CHUCTeMa OLICHHMBaHH A HUKAK He CBsA3aHa C KAUEeCTBEHHDI-
MU XapaKTepucTHKaMu o0ydenus. HeT cTporux Hay4HBIX AOKa3aTEAbCTB TOrO,
YTO AECATH- AU CTOOAAABHAS CHCTEMa OlLeHKHU yqeGme AOCTHMIKEHMH Aydlle
TPAAULIMOHHOMN naTubaAABHOI. OcymeCTBAﬂaneCﬂ Ha MPOTSAXXEHHU MHOIUX
A€T IIOIIBITKHN aHAaAH3a pESYAI)TaTOB EF3 (EAI/IHOI‘O I‘OCYAaPCTBeHHOI‘O JdK3aMe-
Ha) B Poccun n HEHTPaAI/ISOBaHHOI‘O TeCTI/IPOBaHI/IH B BeAaPYCI/I HEe AQIOT BO3-
MOXKHOCTEN AASL COBepH.IeHCTBOBaHI/IH CHUCTEMBbI OLI€HKH y‘le6HbIX AOCTI/I)KCHI/Iﬁ
00y YaOIIXCSL.

3. H03I/ITI/IBHI)IM SAABASIETCS TO, YTO HAMETHUAACh TCHACHII U yqua I/IHAI/IBI/IAY-
AABDHOCTH 06yqa}0meroc51 B HPOHCCCS OLJ€EHHUBAHU S, UYTO BeKTOP O6CY}KA€HI/I5[ I10-
BOpa‘II/IBaeTCH OT OLI€HKH COCTOSHHA AO OLI€HKH nsMmenennii. Pacrer nouuManue
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TOrO, YTO OL€HKA YIeOHBIX AOCTIIKEHHI SIBASETCS] OLIOPON AASL IOCTPOEHUS U
peaAM3anuu NPOrpaMMbl AAAbHEHIIero pasBUTHA.

4. C TeyeHneM BpeMeHH B PeaAbHOM IIPAKTHKE OI[eHKH CTAAU IIPUMEHSAThCS
U YYUTHIBATHCS TAKKE [ApaMeTPHI 00y IAIOMUXCSI KAK KPUTHYHOCTD MBIIIAEHNS,
CIIOCOGHOCTD K TBOPYECTBY, K MHTEPIPETALIMU CMbICAOB U MHOTHE ADYTHE Kade-
CTBa U CBOMCTBAa AUYHOCTH.

S. MIMeeT MeCTO OTXOA OT CEACKIJHOHHOM (YHKIMH OIIeHHBAHHS, KOTAQ
HCKAIOYAaAACh U3 PaCCMOTPEHHS MOTUBAaMOHHAs ee ¢yHKnus. Ceiluac He ole-
HHMBAEeTCS MEXaHHUYECKOe BOCIHPOHU3BEACHHE 3HAHMH, A OLEHUBAIOTCS YMEHHUS
AOTHYECKH MBICAUTD, CPABHUBATD, BRIACASATD IPUIMHHO-CACACTBEHHbIE CBA3H,
060611aTh, AOKa3bIBaTh, 00BSICHATD U T.IL. TaK1M 00pa3oM, CHCTeMa OLjeHUBAHHU S
U IIpHUMeHsIeMble B Hell KPUTePUAAbHbIE IPU3HAKH HAM [IApaMeTpPhl IpHoOpeTa-
0T Bce 00Aee T'YMaHUCTHYECKHI XapaKTep.

6. BueppeHHBIN B 06pasoBaTeAbe1171 MPONeCC KOMIETEHTHOCTHBIM IMMOAXOA
TpebyeT OLeHKH CAOXKHBIX YMEHHUI BEICOKOTO KadecTBa. C ero MoMOIIbI0 MOXKHO
CO3AATh METOAMKH AAS TIOAYYEHH S HHPOPMAITUY O AMIHOCTHOM POCTE KAXKAOTO
y4eHHUKa.
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V.P. TARANTSEIL, THE PROBLEM OF STUDENTS’
EDUCATIONAL ACHIEVEMENTS EVALUATION
IMPROVEMENT IN RUSSIA AND BELARUS

The ways, means and methods of the assessment improvement which can give the
grounds for further personality development are considered in the article. The
conclusion was made on the base of the author’s researches and the results of sci-
entific literature content-analysis.

Key words: assessment, mark, students’ educational achievements, pedagogical as-
sessment, mark system of knowledge assessment, assessment criteria.
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Vida Kazragyté

THEATRE EDUCATION IN LITHUANIA: THE
CHANGES DEEPENING THE TRADITION OF
ARTISTRY

Annotation. The article presents insights into the changes which have deepened the
tradition of artistry in the past forty years, taking into account Lithuanian,
European and world contexts. The results suggest that in Soviet times, be-
fore the restoration of Lithuania’s independence (1990), when the training of
professional theatre pedagogues started, extra-curricular theatre activity in
schools followed the tradition of artistry which is now referred to as teaching
and learning “in the art form”. Methodology of theatre education aimed to
develop cognitive abilities of children and youth, which was the background
for their creativity and artistry during a role performance. In contrast to other
countries, the non-artistic or self-expression paradigm was widely spread not
as drama as a tool, but as performances based on play. After 1990, the tradition
of artistry has been maintained by introducing theatre curriculum and an op-
tional matura examination in theatre. These means provide students with an
opportunity to gain theatrical knowledge needed for reaching artistry in their
creativity not only as actors but as stage directors as well.

Key words: artistry, theatre education, theatre curriculum, theatre matura examina-
tion, education of theatre pedagogues.

Introduction

Theatrical art in Lithuanian education has had a strong tradition since the
16-18th centuries. In those times it was included as an obligatory part of the Je-
suit College curriculum “Ratio Studiorum”. In the words of prof. V. Zaborskaité,
the theatrical events prepared by Jesuit professors and students “were among the
finest performing arts events in Europe and in Lithuania” [32, p. 11]. Later and in
the first half of 20th century, theatrical art did not enjoy such a respectable posi-
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tion in schools. It was an extra-curricular activity only, usually taking the form
of staging a play without a deeper preliminary artistic preparation either by the
students or by the teachers. Later on, Lithuanian educators inspired by the ideas
of child-centered education (J. Dewey) argued that the aims of theatre at school
must be broader than just staging performances and proposed to use connections
between theatrical activity and history, literature and other subjects [15]. Over-
all, in Lithuania, like in many other countries of the time, there was an urge to
use drama/theatre as a learning method for unlocking opportunities for students’
creative self-expression. In the same way, it was a refusal of the high demands of
artistry [8]. But the idea of applying drama/theatre as a tool did not spread widely.
It was re-introduced only in 1994-1997.

The recent 40 years have been the most intensive in terms of the development
of children and youth theatre education. Over this time, the education of theatre
pedagogues was begun and a core methodology of theatre education was created.
Also, theatre curricula (1996, 2008, 2011) and theatre matura examination (2011)
for formal theatre education were introduced. Consequently, opportunities for
children and youth to achieve artistry in theatre creativity have been provided.
Furthermore, it is important to note that these changes ensured the strengthening
of the national educational traditions, the tradition of artistry in particular. The
new initiatives also took into account the general educational factors and research
done in Europe and other parts of the world. One of the most famous pedagogues
of Lithuania, the initiator of the school reform in 1988, M. Luks$iené wrote: “We
are a small nation in a specific geopolitical situation <...> we cannot live in isola-
tion — we must be open to the world; and at the same time we must not lose our
national (ethnic) identity. The main pedagogical challenge is to match these two
essential needs” [24, p. 234-235].

Object of research: the main changes deepening the tradition of artistry in
theatre education of children and youth in Lithuania.

Purpose of study: to distinguish the specific features of changes which have
ocurred in theatre education and their relationship with artistry.

Tasks of study: 1) to describe the developmental approach to artistry; 2) to
analyse the educational means to achieve artistry in extra-curricular theatre ac-
tivity in 1972-1990; 3) to reveal the opportunities for the development of creativ-
ity and artistry in theatre curricular and theatre matura examination prepared in
1996-2011.

Methods of study: the analysis of research literature on education in general
and in drama/theatre as well as the analysis of offical documents.

The developmental approach to the artistry of children and youth.
At a first glance, it may seem that artistry is a concept related only with ac-
tivity of professional artists. But this is not true. The goal of artistic education of
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children and youth, alongside with moral, aesthetic, social and other values, has

been emphasized by philosophers and pedagogues of all times (Plato, ].J.Rousseau,
J. Dewy, R. M. Hutchins, A. Bestor). Artistry was one of the most desired results

in the teaching of theatre arts at the Jesuit colleges (16-18 c.). Through artistry,
understood as mastery, students gained the skills needed to participate sucessfully
not only in performances but in public life as well [32]. But in the first half of the

20th century the concept of artistry was regarded mainly as a gift or a phenomen

which children and youth acquire by themselves, without any teaching and learn-
ing of artistic knowledge (V. Lowenfeld, H. Read). This trend in arts education

is referred to as the self-expression paradigm and is seen as “valuing absolutely
anything in the name of creativity” [11, p. 24]. The self-expression paradigm was

sharply criticized for its pure psychological aproach by the well-known Lithuanian

aesthetics scholar A. Gaizutis [12]. In terms of theatre education in many coun-
tries of Europe, the self-expression paradigm took the form of drama as a learning
tool. It is based on the use of pretend play abilities and does no seek to prepare a

performance for an audience, because essentially it is a “non-exhibitional process”
(3, p- 4]. The main focus of teaching and learning in drama is related with content,
not with form of a role or theatre performance [29].

In the middle of the 20th century, theorists (A. Efland, E. W. Eisner, R.
A. Smith, J. M. Parsons, H. Gardner) proposed the cognitive conception of artistic
education and artistry. In contrast to the earliest scholars, who said that a child
is an artist and is able to reach artistry by herself or himself, they insisted that a
child has to be educated as an artist [7]. The child’s artistic development first of all
occurs through the meaning creating process. It consists of the child’s thinking
about the idea or image, and after that finding the means for its embodiment in a
form of representation, for example, in a role. If the embodiment has such aesthet-
ical properties as mood expression and metaphorical expression, it can be consid-
ered an artistic result. The determinant factor in achieving artistry is cognitive
development, not technical: “Human artistry is viewed first and foremost as an
activity of the mind” [13, p. 9].

In order to foster cognitive capacities and creativity of children and youth,
there is a need to focus on imparting artistic skills and knowledge, i.e. the knowl-
edge related with “knowing-how” to express ideas and images. This was termed
teaching and learning in art, and accordingly, in theatre [25]. This knowledge en-
ables the students to achieve more in terms of creativity and artistry and to be-
come more mindful [10].

Artistry versus play: extra-curricular theatre activity in 1971-

1990.

After World War II the extra-curricular theatre activity of children and youth
in Lithuania consisted mainly of staging plays. As teachers were not theatre profes-
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sionals, they taught students directly “how” to perform a single role without taking
into account the skills necessary for their own creativity. Therefore, only a few stu-
dents, due to their natural talent, were able to play their roles creatively and con-
vincingly, without “showing off”. In 1971 the situation started to change. Perhaps
following the British example of the integration of drama into the native language
curriculum [22] and a personal initiative of the Minister of Education H. Zabulis,
a study programme for the education of teachers of the Lithuanian language, liter-
ature and stage directors for school theatre was launched in the Faculty of the Lith-
uanian State Conservatoire in Klaipéda. In 1975, a study programme for the edu-
cation of stage directors for amateur children and youth theatre was offered. The
lecturers in these study programmes were theatre professionals, such as Z. Buozis,
E. Savukynaiteé, P. Bielskis, G. Simkus, E. Savickis, P. Gaidys et al. Subsequently,
this stimulated the formation of theatre education methodology. Shortly after, the
first publication on methodology [33] and the first syllabus and guide for teach-
ing drama and analysing performances of extra-curricular theater activity [30] ap-
peared. The well-known theatre educator Z. Buozis worked actively in creating
the basis for children and youth theatre education in 1972-2000. He insisted that
theatres of children and youth differ from adult theatres with regard to prepara-
tion and mastery. But the main criterion for judging the quality of both children
and youth theatre activity and professional artist activity is the same - artistry. In
1988 he wrote that theatrical performances have to educate “the need of the young
participants — actors and audience - for artistic and cultural values” [S, p. 136].
These and other ideas go hand in hand with the ideas of the theorists D. Hornbrook
[17] and Sh. Bailin [1] whose thinking also emphasizes performance as being at
the centre of theatre education.

Z.Buozis also expressed the idea that pedagogues firstly have to help the chil-
dren and youth to acquire acting skills necessary for improvisation and artistry
during the performance and only later to stage a performance. The development
of acting skills has be a creative process, too. The children and youth have be con-
stantly urged to get involved actively in the processes of imagination, thinking,
perceiving and reflecting which are needed in order to create new means for the
expression and embodiment of a character. He was against excessive use of pre-
tend play abilities in theatrical performances, as participants only apply the means
which are familiar to them from life experience. According to Z. Buozis, the per-
formances based on play are only “the first step to truly artistic performances” [S,
p. 146].

Another important point is that the methodology of the development of act-
ing skills in children and youth proposed by Z. Buozis followed K. S. Stanislavski'’s
system which used to be compulsory across the Soviet Union [2]. In spite of this, it
must be acknowledged that it had a positive impact. The approach of Stanislavski
is grounded on the handling of the inner psychological, in other words, cognitive
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processes and can be regarded as the basis for the implementation of the contem-
porary cognitive conception in theatre education which is currently the most com-
mon [26].

Stanislavski’s system is closely related with abilities of pretend play or “the
feeling of himself/herself in a role” as the lower level of acting skills [34, p. 320].
The application of pretend play abilities in performances led to an increase in the
number of children and youth theatres in Lithuania [27]. On the other hand, Stan-
islavski requires an ascension to the higher level of acting skills which he calls “the
feeling of the role in himself/herself”, i.e. the artistic result. But nowadays it can
be noticed that play on the stage or the lower level of acting skills begins to dom-
inate [31].

The enhancement of teaching and learning in theatre form:

curricula and matura examination in 1996-2011.

In theatre education oriented towards performance staging, teachers treat
children and youth mostly as actors. They do little to develop a deeper under-
standing to accompany acting skills. This, according to G. Geaghigan [14], is a
narrow approach and in some instances not educational, where theatrical activity
becomes an end in itself.

At the start of the education reform in 1988-89 (which coincided with the
re-establishment of Lithuanian independence in 1990), the democratization of
education with broader aims and objectives was promoted [4]. As a result, the
first curriculum for teaching and learning theatre as an optional subject was de-
signed (1996). Its structure was influenced by the discipline-based arts education
approach which emphasizes comprehensive content of art teaching encompassing
knowledge of artistic creation, art criticism, art history, and aesthetics [8]. Thus,
the students were able to go beyond acting skills training and “the tendency to
regard theatre only as fun and games” [25, p. 949]. Over time, updated theatre cur-
ricula (2002, 2003, 2008, 2011) were developed with the descriptions of expected
student achievements in terms of abilities, knowledge and attitudes. Since 2001,
theatre has been offered in Lithuanian schools as an optional subject for learning
at the primary, basic, and secondary levels of education.

All theatre curricula emphasize the development of students’ creative and ar-
tistic skills. It is explicated that children and youth should be educated not only as
actors and performers but also as stage directors, in other words, theatre creators
as knowledgeable perceivers, i.e. theatre critics and historians. In the curricula,
this is done by presenting descriptions of specific learning situations which in fact
are tasks for creative problem solving autonomously. The descriptions and exam-
ples provided give the teachers, who have professional training in theatre, a clear
idea of what knowledge and skills are required for achieving creativity and artistry.
The teachers can help the students to understand the knowledge and skills in an in-
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direct way and in direct way or by using their own methodological strategies. The
point here is that the results of student learning with regard to creativity and artist-
ry are judged by the teacher or familiar audience only. This implies that sociocul-
tural validation, in other words, communication of the creative product to other
people, and being accepted by them or at least tolerated [6] is rather limited. It is
worth noting that, as Cropley put it, without cultural validation the product can be
regarded as a “product of variability”, but not in the aesthetic/professional sense.
The syllabus specifications of the arts matura examination, which includes
the syllabus of the matura examination in theatre (2011), puts a stronger empha-
sis on the sociocultural validation of student creativity and artistry. It defines the
criteria for creative work and describes the process of making a creative product
and presenting it to the examination board. A creative product of a student can
be a performance of a role or a short sketch. In the latter case the students use the
knowledge and skills alowing them to present themselves as stage directors.

Conclusions

The tradition of artistry in theatre education in Lithuania has continued since
the performances in the Jesuit colleges in the 16-18th centuries. By the theorists of
the 20th century, artistry is seen as a desirable achievement of children and youth
cognitive development, in other words, the development of the mind. During the
past forty years, important changes have occurred which have led to the promo-
tion of the cognitive approach towards student creativity and artistry. First of all,
study programmes for the education of theatre pedagogues were launched, which
was accompanied by the creation of core methodology of children and youth the-
atre education. The basis for this was K. Stanislavski’s system which is closely re-
lated to the development of handling the cognitive processes. Secondly, theatre
curricula for teaching and learning theatre as an optional subject at the primary,
basic and secondary levels were developed.

Students were offered an opportunity to learn not only acting skills, but also
to gain comprehensive knowledge accompanying the skills. This allowed them to
increase theirindependence in achieving creativity and artistry. Also, according to
the curricula, the students are educated not only as actors, but also as stage direc-
tors and as knowledgeable perceivers. The syllabus of the arts matura examination,
which includes the syllabus of the matura examination in theatre, emphasizes the
sociocultural validation of student creativity and artistry and can be regarded as a
step forward in line with traditional and modern thinking.
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V. Kazragyté

TEATRINIS UGDYMAS LIETUVOJE: POKYCIAI,
GILINANTYS MENISKUMO TRADICIJA

Straipsnyje nagrinéjama, kaip Lietuvoje per paskutinius 40 mety yra tesiama
ir puoseléjama vaiky ir jaunimo teatrinio ugdymo meniskumo tradicija, atsiradusi
kartu sujézuity mokykly karimusi XVI-XVIITamziais. Remiantisliterataros apie
bendrajj ugdyma ir teatrinj ugdyma, publikuotos Lietuvoje, Europoje ir kitose $a-
lyse, analize, parodomi bendry poky¢iy ypatumai. Lietuvoje, kaip ir kitose $alyse,
XX a. pirmojoje puséje nesitenkinta tik vaidinimy statymu, bandyta taikyti teatra
kaip mokymo bada (J. Geniugas). Si kryptis rémési zaidimo gebéjimy taikymu, sa-
virai$kos skatinimu ir yra tiek Lietuvos, tiek kity $aliy teoretiky astriai kritikuoja-
ma (A. Gaizutis, M. Flemingas). Drama kaip mokymosi metodas Lietuvos moky-
klose nespéjo jsigaléti dél nepriklausomybés praradimo. Per paskutinius 40 mety
jvyke teatrinio ugdymo poky¢iai, nukreipti j meniskumo tradicijos puoseléjima, i$
esmés buvo nulemti to, kad buvo pradéti rengti profesionalas pedagogali, turintys
teatrinj i$silavinima, bei mégéjy teatro reZisieriai, daugiausia dirbantys vaiky ir
jaunimo teatry kolektyvuose. Drauge buvo parengta teatrinio ugdymo metodolo-
gija, padedanti kurti karybiskus ir meniSkus vaidmenis (Z. Buozis). Kitas svarbus
zingsnis puoseléjant menigkumo tradicija buvo teatro bendryjy programy (1996,
2002, 2003, 2008, 2011) ir teatro brandos egzamino programos, kuri yra meny
brandos egzamino programos dalis, parengimas (2011). Siuose dokumentuose pa-
teikiamos meno, karybos, suvokimo, estetikos ir teatro istorijos zinios, kurios rei-
kalingos, kad mokiniai galéty mokytis ne tik kaip aktoriai, bet ir kaip trumpy vai-
dinimy - etiudy rezisieriai. Teatro brandos egzamino programa padidina mokiniy
teatrinés kirybos validuma (A. J. Cropley), t. y. uztikrina, kad jy kiryba bity ne
tik nauja, ,kitokia“, bet ir teigiamai vertinama kity — iSorés suvokeéjy.

Esminiai zodziai: meni$kumas, teatrinis ugdymas, teatro bendrosios programos, te-
atro brandos egzaminas, teatro pedagogy rengimas.
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GENERAL EDUCATION TEXTBOOKS IN LITHUANIA:
CHANGE OF SCHOOL TEXTBOOK CONCEPTION AND
EVALUATION SYSTEM (1990-2011)

Abstract. The article deals with the general education school textbook concept and
evaluation system change in 1990-2011. The paper examines the evolution of
the textbook approach via the the purpose, function, and quality of the con-
tent. Discusses the requirements of textbook content, developed recommen-
dations for authors, and reviewers’ content. This paper shows how the defined
theoretical model has been implemented in the preparation of textbooks and
content evaluation in practice.

Key words: textbook, textbook author, textbook conception, criterion evaluation,
expert commissions, recommendation.

Introduction

The school textbook remains an important and commonly used tool for teach-
ing in class. However, a change in attitude towards the general education school
curriculum, a re-revised textbook is designed for its features and its usability in
lessons. The researchers point out that today’s textbook material should allow
students to not only gain knowledge, but also to develop the ability to apply this
knowledge in practice, to identify and formulate problems, to create a system of
values, and to promote learning using digital technologies [22; 17].

At the beginning of the education reform in Lithuania, it was realized that the
textbook is one of the most important factors affecting teachers’ work in the class-
room [10, p. 140]. Therefore, during twenty years of independence, for education
reform theorists and curriculum authors it was important that textbooks meet the
basic education reform standards and are adapted to achieve specific educational
goals. Improving the content of the textbooks was constantly emphasized in ed-
ucation strategy documents [26, p. S]. At that time, various measures have been
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promoted for textbook development and publishing. General education school
curriculum developers set themselves a task to define unified education reform
provisions matching the textbook concept.

The evaluation system of textbooks has been consistently developed. The
state encouraged textbook market formation and development but reserved the
right to regulate it. The school was able to use for the educational process only such
textbooks which had met the content requirements and were approved by the ap-
pointed experts of the Ministry of Education.

Research on general education school textbook development, evaluation, and
provision after the restoration of independence in Lithuania is scant. Only a few
scholars occasionally discuss some aspects of the textbook concept of change.
R. Bruzgelevi¢iené’s book “Lithuanian Education Development 1988-1997” brief-
ly outlines the first creation of essential elements of textbook concepts and their
coherence with the educational objectives of the reform in post-restoration of
Lithuanian independence [10, p. 140]. A. Svériené’s publication, “Theoretical as-
pects of school textbook on multiple pages”, introduces the textbook concepts cre-
ated in 1992, 1995 and 2003. This publication also examines the impact of these
concepts on textbook publishing [24].

The object of the research - the change in the concept and evaluation system
of the general education school textbook.

The goal of the research - to reveal the essential points of the change in the
concept and evaluation system of the general education school textbook in Lithu-
aniain 1990-2011.

The objectives of the research: 1) to discuss the evolution of the textbook
approach to develop useful features and the quality of the content, 2) figure out
how thedefined theoretical model has been implemented in textbook content eval-
uation.

Research methods: scientific and methodological literature, education strat-
egies, textbook development and evaluation of document content analysis, sum-
mary.

For analysis of this topic, the main sources used a were documents prepared
from 1990-2011, that governed the development of textbooks, content, assessment,
and provision. They have been analyzed for methodological literature by textbook
authors and reviewers. Additional information was found in the reference section
of the periodical press.

The concept of textbook development and of the evaluation system

in 1990-1998

At the beginning of education reform in Lithuania, which included review-
ing and updating the general education curriculum, great attention was paid to
textbooks. Education reform theorists were encouraged for a number of reasons.
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First, the prevailing educational traditions and Soviet influence led to the fact that
the textbook, for teachers and students, has been an extremely important teach-
ing and learning tool. Therefore, the implementation of the reformed curriculum
depended not only on general education school subject-specific concepts and pro-
grams, but also on textbook content updates. Second, the new concept of educa-
tion affecting textbook development could soon help teachers understand, accept,
and implement innovations.

On the eve of independence, an attempt was made to define what textbook
should be implemented from the reformed curriculum content. In 1990, the first
recommendations for authors of textbooks were being prepared. It has been indi-
cated that the textbook is “the main, but not the only source of knowledge”, and
the main principles of its formation were submitted: the student, as an absolute
value, integrates into their own culture; respect for the student’s age and psycho-
physical peculiarities; student knowledge and thinking, as well as his individual-
maturity level and [...] peculiarities of perception; respect for students’ learning
specifics; and subject blocks and specific discipline of integration and differentia-
tion of integrity” [23].

After the restoration of independence one of objectives of the Ministry of
Education was to provide schools as quickly as possible with new textbooks that
would meet the requirements of the reformed curriculum. The challenge was to
reach the goals via different routes. The Ministry of Education initiated textbook
development competitions, and in cooperation with publishers, authors of text-
books also involved teachers and researchers in textbook development.

In 1992 the document “Regulations of Preparation of the General Education
school textbooks” was approved [25, p. 20]. According to these regulations, text-
book authors were provided counseling participated in workshops lead by sub-
ject-matter experts, and had consultations by a panel of experts [25, p. 21]. The
Ministry of Education and Culture introduced the Expert Subject Commissions,
which were responsible for the preparation of textbook development competitions
and manuscripts and textbook content rating approbation [12, p. 18]. Publishers
could release and schools could use only textbooks approved by expert panels. .
Until 1998 textbooks from private publishers were purchased and distributed to
schools centrally. Later, schools were left to decide how many and which books to
buy.

The content of the textbook was further revised and the requirements for the
content of the texbook were developed.

Also sought was a textbook theoretical framework which would help authors
create textbooks tailored to implement the concept of the Lithuanian education
and training programs as defined by educational objectives, principles and meth-
odological provisions. The researchers point that out in 1992. The Pedagogical In-
stitute, lead by M. Luksiené and V. Jonyniené, established the first mainstream
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school textbook concept after the restoration of independence. Textbook authors
presented at the Open Society Fund-Lithuania, which organized the competition.
Although the manuscript is entitled “textbook”, in fact the author provides a com-
prehensive set of textbook concepts. The document states that the textbooks are
not the only means of education, and textbook authors should prepare an entire
set of manuscripts:a student textbook, a teacher textbook and workbooks. Text is
defined for each set with goals, training features, and content requirements [16].

It is recommended for future authors of textbooks based on the development
of new Lithuanian school conceptual grounds, i.e. an educational concept specific
to Lithuania and the meaning of education objectives, goals, and values. It is im-
portant to consider that the content of textbook requirements must meet a variety
of contexts: personal, interpretive, socio-cultural aspects as well as usability. Ex-
amining the academicism of the question It is stated in manuals that children and
adolescents may refuse subject matter by the academic system. Recommended
books promote human matured reflectivity and a problematic approach to life. In
addition, it is stated that the textbook should be consistent throughout the school
and in the context of the curriculum [16, p. 4].

Although M. Luksiené and V. Jonyniené’s school textbook set concept hasn’t
been validated and published in the current educational press, the authors’ ideas
have been used in later years for the development of training manuals, content,
and assessment, and the publication of governing documents.

With the growth in the number of published textbooks, there was a need to
have common textbook development and publishing regulations. On January
24, 1995, the education and science minister approved the “General Education
Schools Educational Publishing Rules” and educational press Pedagogy Institute
worker V. Jonyniené prepared textbook concepts and proposals for textbooks de-
velopement, evaluation, and publication. The document states that it is a project
that was prepared in consultation with M. Luksiené. In “Zvirbliy takas”, it was
written that the “Learning Institute, as it was obliged to (Ministry of Education
and Science - auth.) not only developed a science-based recommendations vol-
umes of books, but also a comprehensive, detailed text [...]” [14]. Reported text-
book development regulations reflected the basic ideas from 1992. The textbook is
used as one of Lithuanian schools’ educational and developmental resources. It in-
dicates that the textbooks, depending on the type, can be used for students, teach-
ers’ work in the classroom, general education, and special education. However, it is
not emphasized, like in the 1992 paper, that the authors should prepare textbook
sets. All teaching and learning books began to be called texbooks.

The most emphasis in the text was placed on the discussion of the textbook
(student workbook) concept, design, and content features. It is noted that, for the
textbook to create a consistent, coherent, cohesive thing (or several things), the
training system had to be vertically and horizontally integrated. Attention is given
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to the appropriateness of the information contained in the textbook, the textbook
layout, and design applications for active and creative learning among children
(13].

According to V. Jonyniené the Pedagogical Institute staff published an edi-
tion of the textbook concept and textbook preparation on June 20, 1995, a proj-
ect supported by the Ministry of Education and Science Education Council [24].
This edition is described as one of the educational and developmental tools used
byLithuanian schools. The document states that, according to the type of tuto-
rial, it can be prepared for pupils or teachers. However, it is essential that the au-
thors must prepare and submit only textbooks sets to be evaluated. A. Svériené
described the impact of the provisions for textbook publishing and selection, stat-
ing, “Extensive textbook treatment over several years has caused some confusion,
especially when buying textbooks. I can buy books lists, according to the school,
to order textbooks, and they have included exercise books, which students had to
buy themselves, as well as teacher books. Even newspapers have received approval
marks [24, p. 33].

Searching for the model of the evaluation of the content of

textbooks: 1998-2003

Changes in the curriculum, textbook publication, and the growth of school
textbook modifications triggered a new debate about the textbook concept, the
quality of content, assessment of textbooks, and training.

In 1998 the Ministry of Education established an award system for the au-
thors of textbooks and teaching aids. Adoption of the new curriculums aimed at
promoting educational reform corresponded with textbook developement. The
provisions recommended that comments on texbooks nominated for awards
would be written by teachers, parents, and other stakeholders, and the expert pan-
el would summarize received reviews and carry out texbooks analysis, justifying
the benefits of compliance with the general provisions of the program [4].

In order to facilitate the assessment of the tutorials with expert-presented
awardsin 2000-2001, several textbook evaluation criteria projects were developed.
The Pedagogy Institute’s P. Gudynas and M. Vosyliené prepared the textbook con-
tent evaluation criteria projectand proposed to evaluate textbooks according to
9 criteria: appropriateness of attitudes and value orientations development, suit-
ability to the key skills and competencies for educationalcontent, contextuality,
fitness training, textbook typographical and visual features, a topic accuracy and
completeness of the textbook matching age phases, clarity and systematicity of
methodological possibilities oftered by the system, and compatibility with the en-
tire training scheme [11].
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E. Bakonis, in his own project, suggested analyzing all parts of the textbook
set . They had to be assessed in light of separate and defined indicators: purpose,
ergonomics, aesthetics, and economics [1].

Developed projects reflected the goals describing how the designed and regu-
larly updated textbook theoretical model should be realized in the given textbook
material. For experts who evaluated textbooks, as well as for the authors, common
textbook development and evaluation guidelines weren't enough.

Textbook concept validation and change in the evaluation system

between 2003-2008

In order to improve the textbook evaluation system and make the evalua-
tion process more objective, the anew system of textbook evaluation and approval
marks and their record keeping was developed in 2003. It was approved by the
Minister of Education and Science on April 14, 2003 by Order No. 490 [3]. After
the establishment of a new system state funds for the school were able to be used
to buy only those textbooks that had been granted an approval mark that indicated
that it was recommeded by the Ministry of Education of Lithuania[3]. Publishers
presented textbooks for evaluation to the Commission of Experts, which would
decide about the approval marks granted. The expert panel submited comments
and suggestions to authors while assessing the textbook manuscripts [3]. Text-
books that hae been granted anapproval mark were included in the “List of Valid
Textbooks of General Education”.

In 2003 the Education Development Center’s staff, in collaboration with
Ministry of Education specialists, developed the “Requirements for general edu-
cation course textbook”. The document of the same year on April 9 was approved
by the Education and Science Minister, order Nr. 452 (Requirements for general
education Textbooks, 2003). It was the first legalized textbook concept after the
restoration of Lithuanian independence by the Education and Science Minister.
Prior to 2003 authors prepared textbooks and experts evaluated the the book with-
out alegitimized concept of textbooks and uniform assessment criteria.

The document indicates the textbook’s role in reforming the educational pro-
cess and outlines the features, attributes, key development principles necessary to
provide evaluation criteria and create an evaluation questionnaire form. The text-
book is defined as “[...] the main reusable printed teaching (and learning) source
(or its electronic, audio-visual equivalent) that meets general program and educa-
tional standards; it serves students stock requirements for skills and competency
development (learning), required information, and a system of tasks for a specific
class (classes, age groups) [...]” [21, p. 14].

Itis emphasized that the textbook, as the main source of knowledge in general
education schools, becomes a self-learning manager and facilitator. It is a tool “[....]
that supports the implementation of planned educational change, [...] and helps
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to detail and flesh out the framework of programs and educational standard state-
ments” [21, p. 14].

While preparing textbooks, authors take into account the main features,, the
formal characteristics, and methodological principles of the textbook.

The requirements for the general education course textbook says that the
main features of the textbook are as follows: “[...] tutorials help the student to
develop a system of values. [...] Develops the student’s general and business skills.
[...] To organize the training (learning), education (teaching), [...] provide the
necessary training information and materials” [21, p. 14].

It is emphasized that the textbook is primarily intended for students, and it
is important that it would be placed in use with certain rules, tips and clear media
specifically adapted to different learning strategies andactivities, and provide op-
portunities to evaluate students’ progress and achievements.

The document addition presented textbook (textbook manuscript) evaluation
criteria that were divided into three categories: subject, educational, and psycho-
logical.

Under the new textbook review process, experts evaluated only textbooks,
and only textbooks were approved. Therefore, “The requirements for general edu-
cation textbooks” is silent about sets of textbooks and training materials.

Education Development Center workers E. Bakonis and A. Svériené prepared
a methodological recommendations project for textbook authors and evaluators
called the“General education course textbook”. Therein was discussed textbook
concept development and structure; it provided tips on how to prepare textbook
material that meets improved professional, pedagogical, and psychological re-
quirements. A separate section of the textbook package contains the concept and
outlines a set of core components [2].

Methodical recommendations fleshed out in 2003 prepared requiremens for
textbook content. An attempt was made to coherently and complexly implement
a validated textbook concept. However, expert commissions opposed the publica-
tion of methodological recommendations. They have been criticized for the fact
that most tips and illustrated examples are for social education (history and geog-
raphy) textbook development and evaluation.

In 2005 the system of textbook evaluation and provision was adjusted. While
evaluating the content of the textbooks, more rights were granted to independent
experts. They evaluatedd books and manuscripts and submitted textbooks nomi-
nated for approvalto the expert commissions. By default, during the allocation of
2-3 experts, at least one of them had to be a scientist or a high school teacher and
another a teacher of general education [18, p. 6].

In 2005, changing textbook assessment procedures and requirements for
textbook content remained the same. Although on November 30, 2005 the con-
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terence “Curriculum development: what our children will learn in the twenty-first
century”, special attention was paid to quality issues of textbooks. This topic was
discussed in its own section. Also, during the conference resolution, there was a
place allocated for questions related to textbook development. It was stated that
in order to improve the quality of education, one of the measures taken could be
textbook market liberalization, which would allow for a systematic analysis of text-
books and research. It was proposed to “create sets with their content,and method-
ology based on the modern conception of an unnecessary overload of information,
tailored to students’ ages, abilities and learning styles, allowing for conditions of
differentiated learning [28].

In order to improve the quality of textbooks in 2006 reform guidelines in the
textbook evaluation system were prepared. ,The Model of Textbook assessment
system" stated that in the textbook evaluation process an independent expert must
be replaced by an expert consultant. The expert consultant had to assist authors
in preparing textbooks competently, and at end of the consultation they had to
make a final decision in the manuscript evaluation process [27, p. 5]. The Textbook
Centre was responsible for the evaluation of the textbook and the dissemination
of information.

The model estimated that a more liberal textbook evaluation system should
come into force in 2008.

Since 2006 discussions began about the liberalization of the textbook evalu-
ation system, and questions were raised on the topic of textbook concept renewal.

The development of competencies and the change in the textbook

evaluation system in 2008-2011

In April 25, 2008 the new version of “The Description of the Procedures of
School supply with General education textbooks and teaching aids” was approved,
but the changes in the textbook assessment process were small; only the refusal
to assess textbooks issued abroad for foreign language teaching was included [19].

At that time one of the main reasons for the adjustment of the textbook con-
cept and content requirements was the update of the curriculum. In 2007 updated
curriculum projects were published, and in 2008 they were approved by the Ed-
ucation Minister (Primary and basic schools Curriculums, 2008). Curriculums
reflected a new approach to educational goals and their implementation. The doc-
uments defined the curriculum as geared to the students “general and subject-spe-
cific essential competencies” learning. The curriculum was expected to organize
the educational process in a way that the pupil would be involved in an active and
conscious learning process. It is important to note that the curriculum specifically
highlighted the expected learning outcomes. They were described for each sub-
ject or course in the program, and next to them was the development guidelines
in order to demonstrate that the student can develop competence only by active
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learning. It enforced reviewing the use of the textbook, its features, and use of the
process of educational opportunities. This work was assigned to Education Devel-
opment Centre staff.

The updated textbook concept was presented in 2008 in “The Description
of the Procedures of School supply with General education textbooks and teach-
ing aids”. The document states that the purpose of the textbook is “[...] to help
students achieve the goals of the minister of education’s approved programs in
general, it should [...] define educational objectives and results and develop com-
petencies, i.e.,create a system of values, to acquire the necessary abilities, skills,
knowledge, and understanding.” The main features of the textbook are associated
with the development of competencies [19].

The document identified and briefly described the main textbook content
methodological principles of modernity, systematicity, contextuality, activity and
creativity, accessibility, equality, representation, and clarity.

It was noted that the textbook, teacher’s book, and textbook complementa-
ry teaching materials, which are mutually linked by a common idea, content and
methodological framework, comprise the textbook package. The functions of
atextbook with accompanying teaching resources and and a teacher’s book were
indicated.

A year later, the transition to a new model for assessing the content of text-
books and the textbook concept remained unchanged.

However, significant changes occurred in textbook the content evaluating
system;since 2009 expert commissions denied approval marks for textbooks and
“The List of books available for purchase” was deleted. According to the new sys-
tem, into “The List of Valid Textbooks” textbooks were recorded and were accom-
panied by 2 reviews: one written by the evaluator chosen by the publishers and the
other appointed by the authorities responsible for the content of textbook evalu-
ation [20].

The schools could choose and buy books, which, having been prepared by a
publication- selected appraiser and the authorities responsible for the content of
the textbook evaluation, the evaluator assigned a positive review. Textbook eval-
uation was positive if it met the basic requirements for the content of the text-
book. They were identified on May 19, 2009 By theeducation and science min-
ister’s order1051 approved by the education welfare general education textbooks
and teaching aids description. This document says that the textbook should [...]
be designed for a specific curriculum concentre or class of education, integrated
course, subject, or module; [...] have a methodological framework for the study
[...] consistent with fundamental democratic society and the values of the State
of Lithuania; and to be fair to sex, age, disability, ability, social status, race, ethnic
origin, religion, or opposing beliefs” [20].
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On February 9, 2010, the Education Development Centers directors’ order
Nr. 18-50 was approved by the peer reviewed textbook procedure. The peer re-
view procedure describes the annex to the textbook / textbook set of manuscript
reviews in the form of content. The evaluator was recommended to assess the
suitability of the textbook material to teach and to learn from 11 points. For ex-
ample, the Eevaluator submitted materials relevant to developing comprehensive
programs defined by student achievement to assess whether the substance meets
the general programmes requirements. — The textual and visual information, com-
plexity, proportion, and structure were assessed to determine whether they were
adapted to different training (learning) styles and specific students levels. Also
assessed was whether the textbook structure, links, and other factors helped stu-
dents to learn and so on [8].

In 2011 after the adoption of “The Procedures of General Education Text-
books and teaching aids compliance with legislation assessment and provision”
the evaluation of the textbook content was revised and “The List of Valid Text-
books” was renounced. [6] All information about the reviewed textbooks are pub-
lished in the “General Education Textbooks database”. This database provides ac-
cess to reviews prepared by evaluators and other information about the delivery of
textbooks, prepared by publishers [7, p. 2].

Conclusions

1. At the beginning of education reform in Lithuania, special attention was
paid to the preparation of textbooks and their content quality. Education reform
theorists and curriculum developers felt that implementation of the reformed cur-
riculum depended not only on general education and subject-specific concepts
and programs, but also on textbook content updates.

2. The main goal of the development of the system of evaluating textbook con-
tent, started in 1992, was not only to control the quality of textbooks, but also
to help authors to develop textbooks corresponding to modern education reform.
Before 2009 this work was done by expert commissions set up by the Ministry of
Education.

3. In the first textbook concept projects (1992, 1995) a theoretical textbook
model was defined, which was subsequently revised, specificated, and expanded,
but the essential provisions have survived to the present day. The textbook is iden-
tified as the main but not the only, learning tool. The authors focused on the prepa-
ration of textbooks sets: a student textbook, a teacher book, and workbooks. It was
recommended that the development of textbooks would be based on the concept
of education in Lithuania; it defined educational goals, objectives and values.

4. For the first time since the restoration of Lithuanian independence, text-
book concept and content requirements were enacted in 2003. For more than ten



124 | CONTEMPORARY EDUCATION CONTEXTS ® KOHTEKCTbl COBPEMEHHOIO OBPA3OBAHIIA

years, textbook content evaluation was based on textbook concepts and evaluation
criteria for projects and internal experts in the commission.

S.In 2003, the textbook concept emphasizee that the textbook is primarily
intended for students, and it is important to adapt the material for independent
student learning. The provisions for authors to produce textbook outfits was over-
turned. Basic concept provisions were particularized for methodological guidance
texbook authors and content assessors of projects.

6. Major textbook evaluation system changes took place in 2009. Textbook
evaluation was liberalized. Textbook evaluation by the expert panels was rejected.
Two public reviews of textbooks manuscripts were prepared for publication. Since
2011 reviewed textbooks which meet the minimum requirements for the contents
of textbooks are included in the general education textbooks database. The re-
sponsibility for the content of the textbook is transfered to publishers and authors.

7.1In 2008, updating the primary and basic education general programs, text-
book, and other learning aids conception was adjusted. Textbook use, function-
ality and content requirements were associated with the development of compe-
tencies. 2009 and 2010 saw the update of textbook content documents, bu the
governing of the evaluation of the textbook concept was essentially unchanged.
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L. Jasinauskas

BENDROJO UGDYMO MOKYKLOS VADOVELIAI
LIETUVOJE: SAMPRATOS IR VERTINIMO SISTEMOS
KAITA (1990-2011)

Straipsnyje nagrinéjama bendrojo ugdymo mokyklos vadovélio sampratos ir
vertinimo sistemos kaita 1990-2010 m. Aiskinamasi, kaip keitési poziuris j vado-
vélio paskirtj ir turinio kokybe. Aptariamas vadovéliy vertinimo tvarkos karimas,
pagrindinés jos tobulinimo kryptys ir $iandien veikiancios vertinimo sistemos
ypatumai.

Atkiarus nepriklausomybe, Svietimo ir mokslo ministerija skatino vadovéliy
rinkos formavimasiir plétra, ta¢iau pasiliko teise ja kontroliuoti. Vadovéliy turinio
kokybei buvo nustatomi reikalavimai ir apibréZiama tam tikra vertinimo tvarka.

Kuriant vadovéliy turinio vertinimo tvarka daug démesio buvo skiriama su-
sitarimams dél vadovélio sampratos ir jo turinio kokybés. Pirmuose vadovélio
sampratos projektuose (1992 m., 1995 m.) autoriai orientuojami rengti vadove-
liy komplektus: vadovélj mokiniui, mokytojo knyga ir pratyby sasiuvinius. Reko-
menduojama vadovéliy karima gristi Lietuvos §vietimo koncepcija, jos apibrézta
ugdymo uzdaviniy, tiksly ir vertybiy sistema.

Ugdymo turinio poky¢iai, vadovéliy leidybos plétra ir mokykly aprapinimo
vadovéliais pertvarka XXI a. pradzioje paskatino i§ esmés pertvarkyti ir vadovéliy
vertinimo sistema. 2003 m. buvo patvirtinta vadovéliy vertinimo ir patvirtinimo
zymos teikimo tvarka, pagal kurig mokyklos uz valstybés 1é$as gali pirkti tik tuos
vadovélius, kuriuos jvertino eksperty komisijos ir jiems suteiké patvirtinimo zymga

»Lietuvos Respublikos $vietimo ir mokslo ministerijos rekomenduota® Pirma kar-
ta po Lietuvos nepriklausomybés atkarimo buvo jteisinta vadovélio samprata ir
turinio reikalavimai. Ta¢iau nuo 2009 m. nuspresta vadovéliy autoriams ir leide-
jams patiketi didesne atsakomybe uz vadovéliy kokybe ir turinio vertinimga libe-
ralizuoti. Atsisakyta eksperty komisijy, patvirtinimo zymy teikimo ir vadovélio
turinio aprobavimo.

Tesiant vadovéliy vertinimo sistemos pertvarka, nuo 2011 m. nustatyta, kad
vadovéliai turi buti recenzuojami. Apie jvertintus vadovélius, kurie atitinka pa-
grindinius vadovéliy turiniui keliamus reikalavimus, informacija teikiama Ben-
drojo ugdymo dalyky vadovéliy duomeny bazéje.

2008 m. atnaujinus pradinio ir pagrindinio ugdymo bendrasias programas,
koreguojama ir vadovélio bei kity mokymosi priemoniy samprata. Vadovélio pa-
skirtis ir turinio reikalavimai siejami su kompetencijy ugdymu.
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Aapuca Cyxodorvckas-Kyrewosa

3CTETU3ALIUA KAK KYABTYPHBIA KOHTEKCT
PA3BUTHUA COBPEMEHHBIX AMUAAKTHYECKHX
CHUCTEM

AnnoTauma. B ctaThe mpepcTaBAeHa 3CTeTH3AIM A KaK KyABTYPHBIM KOHTEKCT pa3-
BUTHS COBPEMEHHBIX AMAAKTUYECKUX CHCTEM, IIO3BOASIOMAs 00eCIeunTh
OpHeHTAIINI0 00pa3oBaHUs HAa $OPMHUPOBAHIIE KOMIIETeHIJUI HHHOBAIIHOH-
HOI AeSITeAPHOCTH, K KOTOPBHIM OTHOCSATCSA: AHAAUTHYECKOe M KPUTHYeCKoe
MBbIIIACHHE; CTPeMAEHHe K HOBOMY; CIOCOOHOCTb K IIOCTOSIHHOMY CaMo-
00y4YeHNI0; TOTOBHOCTD K Pa3yMHOMY PUCKY; KPEaTHBHOCTD; IIPEAIPUUM-
YUBOCTDb; TOTOBHOCTh K PaboTe B BHICOKOKOHKYPEHTHOM cpeae. B pamxax
9CTeTHUYECKOM KYABTYPbl PACKPBITH ee QYHKIMU M PaKTOPbl AMHAMUKH —
KYABTYpPHble KOHTEKCTbI, KOTOpbIe OIPEAEASIOT Pa3BUTHE COBPEMEHHBIX
AMAAKTHYECKUX CUCTEM.

Kniouesble cnosa: 9CTETU3AIU S, dCTETHUECKAs KYABTYpPa, dCTETHUECKOE COAEp-
JKaHHe 00pPa30BAHMUSI, KYABTYPHBINA KOHTEKCT, COBPEMEHHA s AMAAKTHKA.

BBeaenue

CoBpeMeHHOe 06pa3oBaHHe OTKPBITO MHHOBAIIUSIM, HOBBIM METOAAM, TeX-
HOAOTHSIM M IIOAX0AAM. B TO 5ke BpeMsi mpakTHdecKast 3HAUUMOCTb 0Opa3OBaHMUSI
C y4eTOM TOTO, 4TO 00pa30BaHKeE AOAXKHO TOTOBUTD AIOAEH, CIIOCOOHBIX AKTUBHO
Y4acTBOBATh B Pa3BUTHM HHHOBAIJMOHHON 3KOHOMUKH, 3HAUUTEABHO HHUXe, YeM
MOTAa ObI OBITH.

CoBpeMeHHbIe 00pasoBaTeAbHbIe IIPOrpaMMBb, B cooTBeTcTBuu co Crpa-
Terueidl MHHOBAIIMOHHOro pas3BuTus Poccuiickoin QPepepanuu Ha IepHOA AO
2020, AOAXXHBI OBITH OPUEHTHPOBAHBl Ha (pOPMHpPOBAHHME KOMIETEHLIUH HH-
HOBAIJHOHHOMN AESTEeABHOCTH, K KOTOPBIM OTHOCSTCS: aHAAUTHYECKOe U KpH-
THYeCKOe MBIIIACHNE, CTPeMA€HIe K HOBOMY, CIIOCOOHOCTh K IOCTOSHHOMY
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CaMOOOYUeHHI0, TOTOBHOCTb K Pa3yMHOMY PHCKY, KPEaTHBHOCTD, IPEATIPHIM-
4HBOCTB, FOTOBHOCTH K pab0Te B BHICOKOKOHKYPEHTHOI Cpeae.

Kax ormevaercs B KoHIIenImu AOATOCPOYHOTO COIMAABHO-9KOHOMHUYECKO-
ro passutus Poccurickoit Qeaeparnuu Ha mepuop Ao 2020 roaa, ypoBeHb KOH-
KYPEHTOCIIOCOOHOCTH COBpeMEeHHO HHHOBAIIMOHHOM 9KOHOMUKH B 3HAYUTEAD-
HOIt CTeMeHH OIpeAeAseTCs KadyeCTBOM IPo¢dpeCcCHOHAABHBIX KAAPOB, YPOBHEM
UX COLIMAAU3ALMU U KOOIepanuoHHOCTH. KpoMme aToro, B psAy confMaAbHBIX U
HHCTHUTYLIMOHAABHBIX IPOOAEM BbIAEACH HEAOCTATOUHBIN YPOBEHD PA3BUTHUSI Ha-
IIIOHAABHON MHHOBAIMOHHOM CHCTeMbI, KOOPAMHALIUK 00pa30BaHUs, HAYKH U
busHeca.

OreyecTBeHHas NeAaroruyeckas NPaKTHKA IIOKA3bIBAET, YTO MIEPEeXOA K UH-
HOBAIJMOHHOMY COIIMAABHO OPHEHTHPOBAHHOMY THUIIy 9KOHOMMYECKOrO pa3BH-
tust Poccuiickoit Qepepariuny HapsIMyIo CBsI3aH C 0becriedeHHeM BO3ZMOXKHOCTH
HOAyUYeHHS Ka4eCTBEHHOIO 0OpasoBaHUS, AOCTYIA K HAITHOHAABHBIM M MHPO-
BBIM KYABTYPHBIM IIeHHOCTSIM. C Apyro#i cropoHsl, B KoHIlenmuu A0ATocpod-
HOTO COIJMaABHO-9KOHOMHUYeCKOTo pa3BuTus Poccuiickoit Pepeparinu ykasaHo,
4TO GOpPMHUPOBaHME MHHOBAIMOHHON 3KOHOMUKH O3HAYaeT IpeBpalljeHHe HH-
TEAAEKTa, TBOPYECKOTrO TIOTeHIIHAAA YeAOBeKa B BeAyITUN GaKTOp dKOHOMMYE-
CKOT'O POCTA U HAI[MOHAABHOM KOHKYPEHTOCIOCOOHOCTH.

CoBpeMeHHBIE POCCHIICKHE yUeHble OTMEYAIOT, YTO BBICIIEH [IeHHOCTBIO 00-
Pa30BaHMUS, TAK XKe KAK U KYABTYPBI, U IOAUTHKI, B TOM YHCAEe U 0Opa3oBaTeAb-
HOI1, SIBASIETCSI 4€AOBEK, ero 6Aara, ero IIOAHOIleHHOE Pa3BHTHE, €r0 XHU3HEeHHbIH
ycIieX, a BaXXHeHITUM yCAOBHEM YCHelIHOCTH YeAOBEKOOPUEeHTHPOBAHHOM CTpa-
TerHH U MOAHUTHKH SIBASIETCS IIPOTPECCHBHOE PAa3BUTHE COLIMyMa, 00IjecTBeH-
HBIX OTHOIIEHHUH, 5KOHOMHKHU CTPAHBbI, YTO TaKXKe AOAXKHO HAHTH OTpa’keHHe B
IleASIX M Pe3yABTATax 00pa3oBaHUSL.

B cBs13u ¢ 9THM COBIapeHHUe LjeAeil U pe3yAbTaTOB (a peaAu3OBaHHAS LeAb
¥l €CTh OCHOBHOM MPOAYKT 00pa3OBaHHS), KOHEUHO, [IPH YCAOBUSX 06OCHOBAH-
HOT0, HalleAGHHOTO Ha IMPOrpecc U PeaAUCTHYHOTO 1]eACTIOAATAHU S, — OAMH U3
BeAyIUX IPU3HAKOB 3 PeKTUBHOCTH IIeAATOTHYeCKOro mporecca [3, c. 17-18].

AHaAM3 BeAYIINX IjeAell COBPeMEHHOIO POCCHHCKOro 0o0pasoBaHHUs, a
TaK)XXe COOTBETCTBYIOLIIMX UM Pe3yAbTATOB IIOKa3bIBAaeT, YTO HaumboAee CO-
OTBETCTBYeT COBPEMEHHOMY 9Tally PasBUTHUS LiEAH KYABTYPOCOepeXeHUs U
KYABTYPOCO3UAAHHA.

B 10 5xe BpeMsi TpebyeTCcsl aHAAU3 COBPEMEHHBIX AMAAKTUIECKUX CHCTEM C
y4eTOM MOHMMAHHU S CAMOM AUAAKTHIECKOM CHCTEMbI KaK BHIAGACHHOTO IO OIlpe-
A€AEHHBIM KPUTEPHUSIM [IeAOCTHOrO 06pa3oBaHILs, KOTOPOe BKAIOYAET EAHCTBO
IieAell, IPUHIUIIOB OPraHU3AI MY, COAEPXKAHUS, GOPM F METOAOB OOy IeHH L.

IIpepcTaBAGHME AMAAKTHYECKOHM CHCTEeMBbl KaK BHYTpeHHeH 1IeAOCTHOCTH
CTPYKTYP IO3BOASET AMAAKTHYeCKHe QeHOMEeHBl pacCMaTpPUBATh He M30AMPO-
BaHHO, 4 B OTHONIEHUH K AOMUHHUPYIOIUM Hap HUMH IIeAOCTHOCTSM.
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A.C. BoIroTCKHIT B AAHHOM OTHOIIEHHH OTMeYaA, 4TO «CAOBO BOHMpaer B
ce0sl, BIMTBIBAET U3 BCEr0 KOHTEKCTA, B KOTOPHIA OHO BIIA€TEHO, HHTEAAEKTY-
aApHbIe U adpPeKTUBHBIE COACPXKAHUS, M HAYMHAET 3HAYUTh OOAbIIE U MEHBbIIE,
4eM COASPIKUTCS B €TO 3HAUeHHH, KOTAA MBI €I0 PACCMATPHBaeM H30AUPOBAHHO U
BHE KOHTEKCTa: OOAbIIIe — IIOTOMY, YTO KPYT €ro 3HaueHH pacuIupsieTCs, IpH-
obpeTast ee IjeABIil PsiA 30H, HATOAHEHHBIX HOBBIM COAEPKaHMEM; MeHblle —
IOTOMY, YTO A6CTPAKTHOE 3HAUEHUE CAOBA OTPaHIYMBAETCS M CY)XKAETCSI TeM, 4TO
CAOBO O3HA4YaeT TOABKO B AAHHOM KOHTEKCTe... B 9TOM OTHOIIEHUH CMBICA CAOBA
SABAsIeTCs HeucuepraeMbiM... CAOBO IpHOOpeTaeT CBOM CMBICA TOABKO BO ppase,
cama ¢pasa mprobpeTaeT CMBICA TOABKO B KOHTEKCTe ab3aria, ab3a1] — B KOHTEK-
CTe KHHIH, KHUTA — B KOHTEKCTe BCEro TBOp4ecTBa aBTopa> (1, c. 370].

ObpaieHne K MOHITHIO KOHTEKCTa 0OPa30BAHMUsS, B COOTBETCTBUU C TeO-
pHeil KOHTEKCTa, UMeoleil CBOUM IIPEeAMEeTOM Pa3AMYHbIe TUIIBI IJeAOCTHOCTH
U B3aHMOCBSI3U HCCAEAYeMOTO (peHOMEeHA, AAeT BO3MOXHOCTD OIIPEAEASATD CaAMy
CHCTeMY, B KOTOPOI1 IPOUCXOAUT 0byueHHe.

OpHaKO pa3BUTHE COBPEMEHHOM AUAAKTHYECKOM CUCTeMBI TPOUCXOAUT He-
3HAYUTEABHBIMHM TeMIIaMH. AKTYaAbHON SIBASETCS T'yMaHM3aIius yueOHO-BOC-
nuTaTeAbHOro mporecca. CHCTeMHO-AeSITEABPHOCTHBIN CIIOCOO paccMOTpeHHU s
IpobAeM PasBUTHS AUAAKTHIECKUX CHCTEM [IOKA3BIBAET, YTO «IIPOHH3AHHOCTb
06pa3OBaHUS CTETUYECKMMU OTHOWEHHAMH (9CTETHKA 3A€Ch — OYyKBaAbBHO
BO BCEM, OT APXUTEKTYPHOM! CPEABI IIKOADI, YPOKA, SCTETUKU TTIOBEACHHS — AO
9CTeTUYECKH OCMBICASEMOTO COAEPKAaHHSA KYABTYpPbl, OTHOIIEHHH, JeAOoBede-
ckoro 06pasa 1 T.A.) OCMBICAMBAETCS 9aCTO € IIOMOIIbI0 XYAOXKECTBEHHOTO BOC-
HOPUATHSA U UCTOPUYECKUX TPAAUIIMI, IIOBEACHUYECKUX CTEPEOTUIIOB, CGOPMHU-
POBAaHHBIX HA OCHOBE 9CTeTHYeCKON KYABTYPbl AMYHOCTH, BBIXOASIIEH 32 pAMKH
$OpPMaABHOTO M OPraHU30BaHHOTrO 06pazoBanus> 10, c. 252].

Takoe MOHMMaHMe CTETH3AIMU MO3BOASIET HAXOAUTD pellieHue npobiem,
CBSI3aHHBIX C Pa3BUTHEM AMAAKTHYECKHX CHCTEM, BKAIOYAIOIIUX PpparMeHTap-
HBIA XapaKTep AMAAKTHYECKHX 3HAHUMH, OTCYTCTBUE IIEAOCTHOTO IIpeACTaBAe-
HIHSI O COAePIKAaHUH 00Pa30BAHUS U CIIOCO0AX er0 KOHCTPYUPOBAHUS U AP.

IJeAb — pacKpBITh 9CTETH3AIMIO KAK KYABTYPHBIA KOHTEKCT Pa3BUTHS CO-
BPEeMEHHBIX AUAAKTHYECKUX CHCTEM.

3apauu — BBISIBUTD OCOOEHHOCTH M OCHOBHBIE IIYTH 3CTETH3AIUHU MEeAAro-
IHYeCKOTO IIPOIIeCCa, BHIACAUTD COCTABASIONINE CTeTU3AIIUH KaK KYABTYPHOTO
KOHTEKCTA Pa3BUTUS COBPEMEHHBIX AUAAKTUYIECKUX CHCTEM.

OcHoBoit muccaepoBanust mocayxuan teopun A.C. Brrorckoro [1],
FO.M. Aormana [6], B.O. ITankparbesa [9], a Takxe BbIABA€HHbIE yYeHBIMU BO3-
MOXXHOCTH TIPOSIBACHUS KyAbTYpbl B obmectBe (Moasb, 2005; Casuna, 2005; u

AP-)-
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KonTekcT Kak cpeaa mponecca o0y4yeHus.

IToaXOA K 3HAUEHHIO KOHTEKCTA B 60A€e IIMPOKOM 3HAYEHHUH KaK CPEAE, B KO-
TOPOM OPTraHMU3YeTCs IPoLecc OOyIeHU s, PACKPHIBAET OCOOEHHOCTH dCTETH3A-
LMY C TOYKU 3PeHUs lleAel 00y IeHN s, MOTUBOB [I03HABATEABHOM AeSITEABHOCTH,
OIlpeAeAeHHUSI COAEPIKAHUSI 00y 4eHHS i B KOHEYHOM HUTOre IIPOAYKTOB IpOLjec-
ca obydeHHs. DTO OOYCAOBACHO HHTEIPUPYIOMUMU (PYHKIIHUSIMHU «dCTeTHYe-
CKOTO>» U KYABTYPHO OOYCAOBAEHHBIM COAEPKaHHEM 00Pa30BaTEABHOM CPEADL.
OCco6eHHOCTBI0 COBpEMEHHOM AMAAKTHYECKON CUCTEMDbI SIBASIETCSI OPHEHTALIHS
QYHKIMI yYUTeAs Ha yIPaBA€HHe IIPOLjecCaMy 00y dYeHNs, BOCIIUTAHUSI, Pa3BU-
THHA, POPMUPOBAHUS — NPOIIECCAMH, CBA3AHHBIMH CO CTAHOBAGHHEM YeAOBeKa.
B 37001 cBsi3u TpeOyeTcs acTeTH3AL U BCeX cdep KUBHEAESTEAPHOCTH YUUTEAS
M CaMOTrO MPOIjecca ero MoAroToBKU. AAaHHYI0 QpYyHKITHIO BHIITOAHSET dCTeTHYe-
CKasl KYAbTYypa YYUTeAs], KOTOpasi IPeACTaBASeTCS Kak AMHaMH4YecKas CUCTeMa
3HAHUM, LIEHHOCTEeH, HOPM U MOAEAEH dCTeTHYeCKOro OTHOIIEHHUS K AeHCTBH-
TEABHOCTH, 00€CIIeYHBAIONINX dCTETU3ALIUIO AESTEABHOCTH, IOBEACHUSI, CPEADL
OOUTAHMSI YeAOBEKA M PACKPBIBAIOIIUXCS B IPOLECCE IPOAYKTHBHOIO OCBOEHH S
U TPAHCASIIUU 3CTETUYECKOTO OIBITA B IPOdeCCHOHAABHO-TIEAArOTHIeCKOI Ae-
SITEeABHOCTHU yuUTeAd. B mporjecce pa3BUTHSA 9CTeTUYECKOH KYABTYPBI YUUTEAS
IPOUCXOAUT UHTErpanust ob1edeA0BeYeCKUX, HALJHOHAABHBIX KYABTYPHO-3CTe-
THYECKUX IJeHHOCTEM, ero ANYHOCTHOE 1[eHHOCTHO-9CTeTHYeCKOe CaMOOIIpeAe-
A€HHE, YTO BBICTYIAeT YCTOMYUBBIM PaKTOPOM COXPAHEHUS PABHOBECHU S MEXAY
TPAAMLUSIMU ¥ MHHOBALMSIMU 6AQroAapsi IpeeMCTBeHHOCTH 06pa3oBaHus U IIe-
peAade KyAbTYPHBIX IJeHHOCTeH OT IIOKOAEHU S K IOKOACHHIO, C OAHOM CTOPOHBI,
Y HAKOIIAGHHIO0 AUYHOCTHOIO MHHOBAIIMOHHOTO [TOTE€HIIMaAd — C APYTOM.

B paMkax acTeTndeckoi KyAbTYPHI €€ pYyHKYUU ¥ aKmopbl pa3BUTUA — CYTb
Te KyAbTYypPHbIE KOHTEKCTbI, KOTOpble OIPEAEASIOT Pa3BUTHE COBPEMEHHBIX AU-
AAKTHYECKUX CUCTEM.

Qyukyuu scmemueckoli KyAbMypbL.

QyHKIMM 9CTeTUYECKON KYABTYPHI IIPEACTABASIIOT COOOM COBOKYIHOCTD
poAeli, KOTOpble OHA BBHIITOAHSET II0 OTHOIIEHUIO K YUUTEeAIO.

B onpepesennn KOMMYHHKAaTUBHOMN QYHKIJUH 3CTETUIECKOMN KYABTYPbI MBI
ucxopuau us nozunuu IO0.M. AormaHa 0 KOMMyHuKanuu B cucteMe <5 — OH>»
¥ KOMMYHHKaLuu B cucteMe <5 — SI» (r.e. aBTokommyHukanun). FO.M. Aotman
YTBEP>KAAET, UTO «C TOYKH 3pEHUS KYABTYPbI, PACCMAaTPHBaeMOil B KayeCTBe Ije-
AOTO, ABTOKOMMYHHUKAL[UsI PEUINTEABHO IpeobAapaeT Hap KOMMYHHUKALHeH C
APYTHM>, TaK KaK SBASETCS «CPeACTBOM IOCTOSHHOTO IIOAAEPIKAHUS CaMOH-
AeHTHYHOCTH>[6, c. 17-19)].

Pe3yApTaTUBHOCTD KOMMYHHMKATUBHON QYHKIMH 3CTETUYECKOM KYABTYPHI
Y4YHUTeAS B 3HAYUTEABHOMN Mepe OIPeAeAsIeTCs ero aKTUBHOCTDIO B 3CTEeTUIECKOM
amnanore. Ito 06ycaoBaeHo, mo 0.M. AoTMaHy, CEMHOTHYECKUMHU OCOOEHHO-
CTAMH KYABTYPBI, IPEANOAATAIONIMMH AaKTUBHOCTD B IleIIM: MHAMBUAYaAbHOE
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CO3HAHMe YeAOBeKa — KYAbTYPa, HaKOIIA€HHas yeAoBedecTBOM. CAeAOBaTEABHO,
YUHTEAb AOAXKEH OBITb OPUEHTHPOBAH HA PeaAbHOE IIOBEAEHHE yYeHHIeCKOro
KOAAEKTHBA C OIPEAECACHHBIM yPOBHEM 3CTETUYECKOM KYABTY PBI.

OcHOBHBIMH QYHKITUSIMH KYABTYPHI, 10 JO.M. AoTMaHY, SBASIOTCS: MHEMO-
Hudeckas (KyAbTypa — 9TO KOAAEKTUBHAS TAMSTD, TEKCT, COCTOSINHI U3 MHOXe-
CTBa TEKCTOB), KOMMYHHUKATUBHas (lepeAada TEKCTOB 110 Pa3AMYHBIM KAHAAAM
CBS3M) U KpeaTuBHas (CO3AaHMe HOBBIX TeKCTOB). «OAHAKO HOBOE SBASIETCS HO-
BBIM AHIID Ha pOHE CTApPOro, HOBBIHM TEKCT BCEIAd CBSI3aH AMAAOTHYECKUMH OTHO-
IIEHHSIMH CO CTApbIM, XPAHHT B cebe MaMATb 0 HuX> (TaMm xe). MHeMOHHYecKas
$YHKIIMSA 9CTETHYECKON KYABTYPHI CBSI3aHA C OCBOEHHEM YUYUTEAEeM CYIeCTBY-
IONIero 3CTeTHYECKOrO OIIBITA. JCTeTUYECKUH ONBIT KaK MCTOYHUK PA3BUTHUS
KYABTYPbI CTaA AOCTOSHHEM IIPOIIAOTO, OAHAKO ero AMYHOCTHAas aKTyaAHU3a-
nust TpebyeT CaMOAESTeABHOCTH HHAUBHAA. Ilo crpaBepAAMBOMY 3aMedaHHIO
B.I1. VIBaHOBa, «CTAaTh HACAEAHHKOM LEHHOCTHOIO 6OraTCTBA HHAUBHA MOXET
AMIIb IIPU YCAOBUH IIPUOOIIEHUS K eT0 MOTHBHPYyIoIeMy (a He AOKa3aTeAbHOMY)
obocHoBaHuUI0. [TepeHsTb 5Ke MOTHBbBI OPUEHTALIUI MOXKHO AUIIb IIyTEM CYOBeK-
THBHON UAEHTUQHUKALIMH B IIOAE AESTEABHOCTH ADYTUX Cy6beKTOB>» [4, c. 178].

ITosHaBaTeAbHO-IPOrHOCTHYECKAS (YHKI[US ICTETUYECKOH KYABTYPHI
OyAyLIero y4HTeAs IIPOSIBASIETCS B €0 HAIIPABAGHHOCTH Ha (OPMHpOBaHHE
9CTeTUYEeCKUX 3HAHMI, Ha OCHOBE KOTOPBIX BO3HUKAIOT IJeAM M MOTHUBBI IPO-
$eCcCHOHAABHO-ICTETHYECKON AEATEABHOCTH; Ha PACKPBITHE OCOOEHHOCTEN
IPOILeCcCOB OYAYIero pa3BUTHsI ANMHOCTH BOCIIMTAHHHKA; HA IIOMCK ITyTe, Me-
TOAOB U CPEACTB CTUMYAHPOBAHHUS M MOTHBAIIMH y4eHHU s, IpodeCcCHOHAAbHON
KOMIIETEHTHOCTH YUMTeAs; Ha HCCAEAOBAHME ITyTel MOBBLINIEHUS TBOPYECKOM
9} $eKTUBHOCTHU IeAarorudeckoro mpouecca. Takxum o6pa3oM, scTeTHuecKast
KYAbTYpPa OIIpeAeAsieT HANpPaBAEHHOCTb HPOQecCHOHAAbHO-TIeAArOTUdecKoi
A€STEABHOCTH OYAYIIIErO YUUTEAS, €0 LEHHOCTH U HACAABL.

IleHHOCTHO-OpHEHTALMOHHASA QYHKIIMSA ICTETHYECKON KYABTYPbl yuHTe-
ASI 3aKAIOYAETCS B Pa3BUTUH 9CTeTHYECKUX CIIOCOOHOCTEN U yMEHUI CO3AABaTh
CHCTeMY LIeHHOCTel, IIOAYHHSTH II0BEAEHIe 9TON CHCTeMe, BBIOMpPATh HAIPaB-
AeHHe NPOPeCCHOHAABPHON AESATEABHOCTH B COOTBETCTBUU C 3TOH CHCTEMOM.
ITocpeacTBOM peaAu3anuu L[EHHOCTHO-OPUEHTAIMOHHON QpYHKIIUU Y YIUTEAS
$opMUPYIOTCS CTAHAAPTHI 3CTETUUIECKUX OIL[€HOK; B eAMHOe CMBICAOBOE IleAOe
00De AMHSIOTCS 9CTeTHYEeCKHe TOTPEOHOCTH, HHTEPECHI, HACAADL.

KpeatusHas QyHKIIMS 3CTeTHYECKOH KYABTYPbl YUYHTEAS peaAu3yercs
B OOIIeHHM, MBIIIA€HHUHU, YYBCTBAX, B MPOPeCCHOHAABHO-IIEAATOTUIECKOM Ae-
SATEABHOCTHU, IPOSBASETCS B BUAE BOCIPUUMYUBOCTU K HOBBIM HAESM, B IIOAO-
JKUTEADPHOM OTHOIIEHUHU K HOBOMY C IO3UIIMI UMEIOIIerocs ONbITa U HATIOAHSET
TEeHAEHIIUU KYABTYPHOTO Pa3BUTHS HOBBIM copepkaHueM. IIpakTuka mokasb-
BAET, UTO ICTETHYECKH PA3BHTbIE YUMTEAs O0AAAAIOT TAKUMH KpeaTUBHBIMHU
KayecTBaMM, Kak FApMOHMYHOCTb (€AMHCTBO YyBCTBEHHOTO U PAllMOHAABHOTO),
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OTKPBITOCTh HOBOMY OIIBITY, IeAQTOTUYeCcKas He3aBUCHMOCTD H yCTOHYHBOCTD,
YyBCTBUTEABHOCTD K yYeHHYeCKUM IIPO6AEMAM.

Qaxmopol pazeumus 3CMemu1ecKoti KyAbmypel.

B ompepeaennn $paxkTopoB (ABMIKyIIeHl CHABL) PasBUTHS 3CTETHYECKOM
KYABTYPBl Mbl HCXOAMAM U3 BHYTPEHHell U BHeIIHell cTOpoH. IlepBas BKAo-
qaeT cdepy pasyMa, LIeHHOCTH U CMbICAQ, BTOpasl IPEACTABACHA AHYHOCTHOI
AeSITeABHOCTBIO.

OAHHM U3 BeAymux $paKTOpPOB KaK KYAbTYPHBIM KOHTEKCTOM PasBUTHS AU-
AAQKTHYECKUX CUCTEM, HAPSIAY € ADYTHUMH, SBASETCS 9CTeTUIECKOE COAEpPKAHHe
BBICIIETO [IEAATOTHYECKOTr0 06Pa3oBaHHUSL.

DcTeTHYECKOE COAEPIKAHHe 06pa3OBaHUsA IPU NPOPecCHOHAABHO-TIEAATO-
I'MYeCKOii IOATOTOBKE yIUTEAS ONPeAeASeTCS MHOTOACIIeKTHOCTBIO B3AUMOA -
CTBUS KyABTYPBI H 06Pa3oBaHHUL.

BbipeAsiss ocTeTHdeCKUil KOMIIOHEHT COAEPXKaHHs BBICIIETO IMeAarorude-
CKOro 06pasoBaHUs, HEOOXOAMMO IIPUHUMATb BO BHUMAHUE TOT $aKT, 4TO IIe-
Pe‘{eHb KyAbTypOAOFH'{eCKHX AUCLHUIIAUH OI‘paHI/I'{eH, a I/IHTeI‘paTI/IBHHe KYPCI)I
IIPEAAATAIOTCS PEAKO.

Hanpumep, B 3apy6eskHOll IPaKTHKe COOTBETCTBYIONIUe MHTeIPATHBHbIE
KYPCBI BBOASITCSL yKe C IepBBIX AHeil mpe6biBanust B Byse. Tak, I1. D66¢ paspa-
6oraa xypc «McKkyccTBo cospaHust aBTO6HOrpaduii», KOTOPBL, 10 MHEHHIO
M.IL. Aemenxo [S], pacKpbiBaeT METOAUKY AMATHOCTHPOBaHUS AMIHOCTH OyAy-
L[ero y4uTeAs, KyAd BKAIOYAIOTCS KaK TeOpPeTHYecKas,, TaK U IIPAKTHIeCKas Ya-
cTu. KaXKABIiL CTYAEHT BBIIIOAHSET aBTO6HOrpaduueckoe COYMHEHNE B IPEATIO-
gnTaeMoM xaHpe (103315, oTorpadus, pACYHOK H T.IL.).

IIpuMedaTeAbHO TO, YTO AHAAOTMYHBIE CIELKYPChI NPEAAATAIOTCSA TaK-
)K€ CTYA€HTaM MEAHIIMHCKHX, ICHXOAOTHYECKHUX, I/IH)KGHeprIX U BOCHHBIX
CrenuaAbHOCTel. B AaHHOM OTHOmeHHM ompaBpaA 6bI ce6st IPHMEHUTEABHO
K BY30BCKOIl IOATOTOBKe KypC «BBeAeHUe B CIEIMAaABHOCTb» C BKAIOYEHUEM
MHOXeCTBa Pa3HOO6PasHbBIX TeXHOAOTHIL 9CTeTH3ALUHU y4e6HOTO porecca, co-
AepKaIUX CTPYKTYPHBLI 9AeMeHT FAABHOTO HHTerpupyomero 6aoka «kccae-
AOBaHHUe>. DcTeTH3anus y4e6GHOro IpoLecca B 3HAYUTEABHOI Mepe 3aBUCUT OT
IeAarOrMYecKOro MacTepcTBa IpenopaBaTeAs. Crenuduka MeAarormyecko-
IO MacTepCTBa COCTOMT B CO3AQHHHI MO3AHKH IIOUCKOBOM AESTeABHOCTH IyTeM
KOMOUHAL MU PasHOO6pasHbIX 6A0KOB. Takoil 0AXOA co3AaeT 9 PeKT HOBHBHBI,
pacIIHpsieT BO3MOKHOCTH [I03HABATEABHOM AEATEABHOCTH CTYAEHTOB.

DcreTndecKas CymHOCTh COAEPXKAHHS 06Pa3oBaHMs BKAIOYAET KAK COCTO-
sHUe 06beKTa (ero KOAUYECTBEHHYIO U Ka4eCTBEHHYIO Mepy), TaK U COCTOSHUE
Cy6beKTa, T.e. 4yBCTBO 9CTeTUYECKOTO NepeKNBAHMS 1 B3AUMOAEHCTBIE 00bek-
Ta ¢ Cy6beKTOM (9CTETHYECKYIO OLIeHKY).

DcTeTHYeCKOe COAepXAHUe OOpa3sOBaHHS MpPEeACTaBAseT CO6OHl COBO-
KYIHOCTb 06pa3sHO-9MOLMOHAABHBIX OAEMEHTOB, B KOTOPBIX OTpa’kaeTcs
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3CTeTHYeCKOe OTHOIIEHHEe K OKPYXKaoleil AeHCTBUTEABHOCTH, K IIO3HAHUIO, K
TBOPYECTBY. DCTETUYECKUI KOMIIOHEHT COAEPIKUTCS KaK B 00s13aTeABHBIX AUC-
LUIIAMHAX Y4eOHOTO IIAAHA, TAK U B IpeAMeTax 1o Boibopy. Crenuduka acreTn-
4eCKOTO COAEPIKAHIS BBICIIErO MEeAATOTUIeCKOT0 00pa3OBAHUS OMPEACASIETCS
MHOTOACIEKTHOCTBIO B3aUMOAEHCTBHUSL KYABTYPHl B OOpa3oBaHUs: B yueOHbIe
AMCITUIIAMHBI BKAIOUAETCSI HICTOPUYECKHU I KOHTEKCT; BOIIPOCHI, CBSI3aHHBIE C Ha-
YYHBIME OTKPBITHSIMH, C 00pbOOF MHEHU I B IOUCKAX HCTHHBDL; IPUMEPHI U3 XYAO-
JKeCTBEHHBIX IPOU3BEAEHU U AYXOBHBIX HCTOYHUKOB.
OpHako aHaAM3 IpOrpaMM ¢yHAAMEHTAABHBIX M IPUKAAAHBIX AUCITUIIAMH
ITOKA3BIBAET, UTO B HUX Yallle OTCYTCTBYeT CHCTEMaTHIeCKOe IIOCAEAOBATEABHOE
[OCTPOEHHE U H3AOXKEHHe MaTepHaAa Ha OCHOBe NPHHIINIIA KYABTYPOCOObOpas-
HOCTH. TOABKO IPOrpaMMBbl KYABTYPOAOTUUECKHUX AUCIUIIAUH PYKOBOACTBYIOT-
Cs1 9TUM IIPUHIUIIOM, KOTOPBIA CTAHOBUTCS CBSI3YIOUIMM 3BEHOM MEXAY TeXHHU-
YeCKHMH U I'yMaHUTaPHBIMU AUCOUIIAMHAMU. A. MOAB 9Ty CBSI3b IOAYEPKHBAA
caepyromuM o0pasoM: «['AaBHASI pOAD B pa3BUTHH O0IeCTBA IPUHAAAEKUT yKe
He QU3MKO-XMMHYECKMM HayKaM, Ha KOTOPBIX OCHOBAaHA TeXHUYECKas ITUBHAU-
3anus. HeiHe aTa poAb mepemaa K ryMaHHTapHBIM, HAHM OOLIeCTBEHHBIM, Hay-
KaM, KOTOpble B HAIlllU AHU IIPUOOPETAIOT CBOMCTBA TeXHUYECKUX AUCLIUIIAMH>
(8, c. 349]. CaeacTBuEM paHHOTO mporiecca, o A. MOAIO, U ero Pe3yAbTaTOM KaK
rAQBHBIM UCTOYHHKOM HOBOI'O MOXKET ObITh pa3paboTKa KA HAYK O YEAOBEKE.
CBs13b 9THX HayK C eCTeCTBEHHBIMU HAYKAMU IIPOSIBASIETCSI TAK)Ke B KHOEPHETH-
Ke U TeOpUH HHPOPMAIUH.
Ha coBpeMeHHOM 3Talle MOATOTOBKH YYHMTEAS] CTETH3AIUS COAEPIKAHUS
006pa30BaHMS MOXET CTaTh TEM [EAATOTHYECKUM CPEACTBOM, KOTOpOe obecrie-
9UT HeOOXOAUMOE COYeTaHHE TEXHUIECKUX U 'YMAHHUTAPHBIX AUCIIUIIAUH B KOH-
TeKCTe 'YMAaHU3ALMH U AeMOKPATH3ALNU 06pa30oBaTeAbHbIX IIPOLIECCOB B By3e.
CyIHOCTD AQHHOTO IIpoIlecca CBsi3aHa ¢ moTpebHOCTsAME. I10 yTBepXKAeHUIO
A. Moas (tam 5xe) ymeHuem nmpo6y>AaTh ¥ pa3BUBaTh MOTPEGHOCTH 06AAAIOT
IICUXOAOTHU U XYAO’KHHUKH B CAMOM IIHPOKOM CMBICAE CAOBA, B 9TOM U 3aKAIOYAET-
CS1 MIX [IOAAMHHAS BAACTD HaA Pa3BUTHEM 00mecTBa.
B coBpemenubix 3apy6esxnbix uccaeposanusx (Beamxobpuranus, Kama-
pa u CIITA) BbiA€A€HBI 4eThIPe OCHOBHBIX ITYTH 3CTETU3AL[MHU IIEAATOTUYECKOTO
mporjecca:
" pa3paboTKa HHTErPaljHOHHBIX KYPCOB, Ha IIPeOAABaHHe KOTOPHIX OTBO-
AMTCSI IeCTasl YaCTh eXXe AHEBHOW HATPY3KH, A TAABHA S IIeAb X — PeaAn3a-
LUl IeAQTOTUYeCKOM TEXHOAOTHU TPYIIIIOBOTO IPEIIOAABAHIS;

" AOIIOAHEHHE KaXXAOTO y4eOHOro IpeAMeTa 9CTETHIECKUM KOMIIOHEHTOM,
HaIIpuMep, IPEeAAAraeTCs MPeroAABAHNEe <ICTETUKH A3BIKA>, <ICTETUKH
MaTeMaTHKU>, <9CTeTUKHU IIPUPOAOBEACHHUS» U ADYTHE;
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" [epPUOAMYECKOE NPOBEACHHE TEeMATHYECKUX 3aHSTHI-OAOKOB B KOHTEK-
CTe MHTErPaLiMU UCKYCCTBOBEAYECKUX M 06IIe06pa3oBaTeAbHBIX AUCLIH-
ITAMH Ha OCHOBE OOITUX AAS HUX TOHATHI;

" pacCMOTpeHMe HUCKYCCTBa KakK 0a30BOM OCHOBBI 00I[e00pa3soBaTeAbHBIX
IpOrpaMMm.

B OCHOBe 9CTETHYECKOTO COAEPXKAHHS BCEX U3Y4AeMBIX AHCIIMIIAUH Ae-
KT, C OAHOM CTOPOHBI, IIPHHIIKII 4y BCTBEHHO-9MOLJHOHAABHOI'O BOCIIPHSITHUS, A
C ApPYTOlil — yHHBepCaAbHasi $OPMYyAa IIEAATOrUYECKOrO MPOLIECCa, T.e. HOTpeh-
HOCTb — IepeXuBaHue — AerficTBre. VI3BeCTHO, 4TO B BOCIIUTATEABHON IIPAKTH-
ke B.H. Copoxu-PociHCKOro XypA0XeCTBEHHO-UTPOBbIe GOPMBI ACATEAPHOCTH
IIPAKTUKOBAAKCH BO BCeX y4eOHBIX IPEAMETax, YTO CTUMYAHPOBAAO IIOAOXKH-
TeAbHOE OMOLIOHAABHOE OTHOIIEHHE AeTeH K YYeHHIO.

IcTeTHYeCKHIT KOMIIOHEHT COAEP>KaHUs 00pa3oBaHHs.

JCTeTHKA CIIeIJHAAPHBIX AUCIIUITAMH OCHOBAHA Ha IPUHIJUNIAX IIeAOCTHOCTH,
MOpsIAKA, CHMMETPHH, IIPOIOPIIHOHAABHOCTH, CTPOHHOCTH, rapMoHuu. OpHAKO
Ka>KABIN M3 HUX He HeCeT 9CTeTUYeCKOH BblpasuTeAbHOCTH. Eme A. DiiHmTeH
OTMeYaA, YTO PAAOCTHOE M BAOXHOBASIONIee YYBCTBO HCIBITBHIBAEIIb, BHAS
npobAaeMy U3A0XKEHHON KPAaTKO U KUBO BO BCEM ee PasHOOOPa3UU U BO BCeX ee
ceszax. Cucrema xe (mepuopuyeckas cuctema A.M. Menaeaeesa, redeTnueckas
cucTeMa, GHOAOTHYECKas CHCTeMa BHAOB M T.II.) NPEACTABASIET 3CTETHKY B
BHAE CTPOMHON KapTHHBI MHPA, MHOXXeCTBAa BHYTpPeHHE COTAACOBAHHBIX H
FAPMOHUYHBIX IIOAOXKEHHI, O0beAUHEHHDBIX B EAHHOE IjeAOe BeAyINeil HAeell.
Hanpumep, «3panue Hayky, — nucaa A.J. MeHpeaeeB, — TpeOyeT He TOABKO
MarepuaAa, HO IIAAHa, FAPMOHUH, BO3ABUIAETCSI TPYAOM, HEOOXOAMMBIM KaK AASL
3arOTOBKM MaTePUAAd, TaK U AASL KAAAKH €r0, AASI BBIPAOOTKM CaMOTO IAQHA,
AASI TAPMOHMYECKOTO COYETAHUS JACTEM, AASL YKA3AHUS ITYTel, TAe MOXKeT ObITh
AOOBIT HAWIIOAe3HENIINI MaTepHaA. Y3HATb, IIOHATb M OXBATHTh IapPMOHUIO
HAy4YHOTO 3AAQHHSA C €r0 HeAOCTPOSHHBIMH YaCTSAMHU — 3HAUHUT IOAYYUTD TaKOe
HaCAQXAEHHeE, KAKOe AAIOT TOABKO BBICIIAsl KPACOTa M IPaBAa> [7, c. 9].

ITopauepkuBasi aCTeTHYECKOE COAEP)KAHHE MaTeMaTHYeCKUX AUCIIUIIAUH,
akapemuk bB.B. T'Hepenko mmcaa: «MaTemaTuyeckue TeOPHH, OKa3bIBasCh
IIeHHBIMU OPYAMSIMU HCCAAOBAHHS IIPUPOABL, OAHOBPEMEHHO OOAAAAIOT
BHYTpeHHeH KpacoTOM, M O3HAKOMAEGHHE C HX Ppe3yAbTaTaMH AOCTaBASET
cBOeoOpa3HOe IcTeTHYeCKOe YAOBOAbCTBHe. Boaee TOro, MaremMarudeckas
TEOpHs, AOBEAGHHAsl AO OIIPEAGACHHOH CTeIleHH BHYTPEHHeH KpacoThl,
3aKOHYEHHOCTH, H3SINeCTBA, OKAa3bIBAeTCS OAHOBPEMEHHO U H3YMUTEABHO
ru6KO AAS IPAKTUYECKOTO IPUMEHeHUs>» (2, ¢. 46].

BocmpusiTie acTeTHYECKOTO COAEPIKAHUS HAYKH TPebyeT OCHOBATEABHOIO
ocmbicAeHns 3HaHui yunreseM. K. A. Yiuuckuit oT™Medaa, 4T0 ecAu 6bl HayKa
MOTAQ ACHCTBOBATh TaK K€ OTKPBITO M A€IKO, KaK IPOU3BEACHHUS XYAOXKeCTBa,
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TO OHa 6b1Aa ObI XyAOKecTBOM. HO AASI «HACAQKAEHUS» 9THMHU XYAOKECTBAMHU
HY>KHO MHOT'O [IPUTOTOBAEHHU, TOCPEACTBYIOLIMX MBICAEH, 1 1YBCTBO yOHUBAeTCS.

OCTeTHKA COAEPXKAHMS IICHXOAOTO-TIEAATOTHYECKHX AMCIHIIAHH OIpepe-
ASIeTCS, C OAHOM CTOPOHBI, I'YMaHUCTUYIECKON HAIPaBAEHHOCTHIO IpodeccHo-
HAaABHON AEATEABHOCTH yUMTeAs, NMpu3HaHueM YeAaoBeka HaMBBHICHIEH II€HHO-
CTDBIO0 )KH3HU Ha 3eMAe. C APYTOi CTOPOHBDI, YYIUTEAD — CYOBEKT IIEAATOTHIECKOTO
[porecca — BBICTYIIAeT TAABHBIM AEHMCTBYIOLIMM AMLOM IIPe0Opa3oOBaHUM B CH-
creMe o6pasoBaHust. CAOKHOCTb AYXOBHOM CTPYKTYPbl AMYHOCTH YYEHUKA BbI-
ABHUTAeT Ha IIepBbIM IAAH B IJUKAE IICHXOAOrO-TIeAATOTUYECKUX AUCIIUIIAMH IIPO-
0AeMBbI KyABTYPBI U HPaBCTBEHHOCTHU. [109TOMY cHCTeMa [eHHOCTEM OIpeAeAsieT
€ro AMYHOCTHO-NIPOdeCcCHOHaAbHYIO0 mo3unuio. [IpnobpeTeHne KadecTB acTe-
THYeCKOro CyObeKTa OYAYIIUM yuUTeAeM TpeOyeT 0COOEHHO BBIACACHHS B KyP-
ce IICUXOAOTHUHM M3 BCeX IICUXOAOTMYeCKHX MeXaHM3MOB MHCTUHKTA, IPUBBIYKH,
NICUXOPHU3NYECKOTO COOTBETCTBU S U MBIITACHU .

ITo muenuro B.®. ITankparbeBa [9] 9TH MEXaHHU3MBI CIleluPUIHBI IPH OIleH-
Ke 3CTeTUYeCKUX 00BEKTOB, OHH CAYXKAT II0Ka3aTeAeM KaK KadyeCTBEHHOI CTOPO-
HBI IICUXOAOTHYECKHUX MEeXaHU3MOB dCTETUYECKOM OI[eHKU (:—)CTeTI/meCKI/IfI WH-
CTHHKT U npuquKa), TaK M KOAUYECTBEHHOM (sCTeTquCKHﬁ BKyc). Boroii cBasu
TEXHOAOTHS PEaAU3ALMU 9CTETUYECKOIO0 COAEPKAHHUS IICUXOAOTO-TIeAaToruyde-
CKUX AUCIIMIIAMH AOA’KHA OBITh HaIIpaBA€HA HA Pa3BUTHE TBOPYECTBA ANYHOCTH
OYAYLIEro YYUTEAS U OTBEYATb TAABHBIM TPeOOBAHMUAM: KaK U I0YeMY HHAMBHUA
He TOABKO Pa3BHBAeTCS HA OCHOBe O00BeKTHBHPOBAHHON CYIJHOCTH YeAOBEKa
(KyAbTypr), HO U BHOCHUT B Hee He4TO IIPUHIMIINAABHO HOBOE, TO €CTh CTAHOBHT-
Cs1 CyO'beKTOM UCTOPUYECKOTO TBOPYECTBA.

OcTeTHKa COAepXKAHUS OOLIECTBEHHBIX AUCLUIIAMH OILPEAEASIETCS] YPOB-
HeM 00beKTHUBHOII OljeHKU (06Lue171 Hu 3CTeaneCKOﬁ) CUTYalJMH, CAMOCTOSATEAD-
HOCTBIO OCMBICAEHHOTO BBIOOpa OYAYIEro y4uTeAs, B TOM YHCA€ KYABTYpPHO-3-
CTeTUYeCKOro. B 3TOM OTHOIIEHNH BaXKHO OCO3HATD KYABTYPHYIO CAMOOBITHOCTD
CBOero Hapopa, $OpMHUPOBATH yMeHHe HCIIOAb30BaTb OOIeCTBEHHBIE AMCIIH-
IAMHBI AASI Pa3BUTHS CIIOCOOHOCTH 9CTETHYECKH MBICAUTH C LI€ABIO IIEPEAAIH
9TOrO Ka4eCTBA CBOUM y4eHUKaM. VI3yueHre 0O1meCTBEHHBIX HAYK B 3HAYMTEAD-
HOII Mepe CIIocoOCTByeT GOPMUPOBAHUIO AUTHOCTHON 9CTETHYECKOM ITO3HIIUU
OyAywero yuureAs. OTO OOYCAOBACHO TeM, UTO 3HAHMe KYAbTYPHbIX, STHHYe-
CKHUX, AUHTBUCTHUYE€CKHMX U PEAUTHO3HbIX TPAAUIIUH IIOMOraeT CTYACHTY OCO3Ha-
BaTb Ce6sI He TOABKO [IPEACTABUTEAEM KYABTYPhI OIPEAEACHHOM CTPAHBI X HALJUH,
HO U TPAXKAQHIHHOM MHPOBOI'O COO0ImecTBa. YYUTHIBAS IPOTHBOPEYMBbII XapaK-
TEep COAEPKAHMS 0OLeCTBEHHBIX AUCIIMITAMH, Ba3KHO Y4eCTh MHOTOKYABTYPHbLI
U MHOTOIIEPCIIeKTHUBHBIN IMOAXOADBL, KOTOpbIe IO3BOASIOT PACKPHITh IIEHHOCTH
Ka’>XAOTO YeAOBEKa, €r0 YHUKAAbHOCTD, HEIIOBTOPUMOCTD M HHAUBHAYAABHOCTbD.

OcTeTHKa KYABTYPOAOTHYECKUX AUCIMIIAMH OOyCAOBA€HA CaMOM CIIell-
UPHUKON KYABTYPOAOTHU — HayKU O MHOXXECTBEHHOCTH KyAbTyp. CymecTByer
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MHeHMe O KYABTYPOAOTHH KaK pa3peAe 3CTeTHKH, KOTOPasl B CUCTeMe I'yMaHU-
TApHOTO 3HAHHS 3aHMMaeT camocTosiTeabHoe Mecto (M.M. Baxtun). Paccmo-
TpeHHe KYABTYPHI B IIEAOM H ee TOACHCTEM B YACTHOCTH, €€ COIpsDKeHHUe C I'y-
MaHUTApPHBIMH AUCHUIAMHAMHA (Puaocodueil, COLHMOAOrHEN, MCHXOAOTHEH,
aTHOrpadueil, 3CTETHKOI, AUTEPATYPOBEACHUEM, UCKYCCTBO3HAHHMEM) OTKPBI-
BAIOT BO3MOXXHOCTHU AASI HOBO! HHTEPIIPETAIJUU ICTEeTHIECKUX CUTYAINH 1 pak-
TOB, 9CTETHYECKOr0 TBOpYECTBA OyAyIero yuureAs. ['yMaHuTapHas KyABTYpO-
AOTHS KaK BAPUAHT KYABTYPOAOTHH OIIEPUPYET IOHSITHEM «XYAOXKECTBEHHOCTD>»
(BrATOUeHUE CTIeTTH(HYECKIX MEXaHU3MOB XYAOXKECTBEHHOTO CO3HaHu ). Takum
06pa3oM, KyAbTYPOAOTHS SIBASETCS HE IPOCTO MPEeAMeTOM 3HaHus (M3ydeHus,
OCMBICAEHH 1), 2 CTAHOBUTCS TPEAMETOM 3CTETUYeCKOro nepesxxusanus. Opuen-
Tarus Ha obLjedyeAOBeYeCKIe [[EHHOCTH, OCO3HAHME UX [IPUOPUTETHOIO 3Hade-
HUsl, OpMUPYeEMbIe KYABTYPOAOIHYECKUMHU AUCIIUIIAMHAMH, — BCE 9TO CIIOCO6-
CTByeT ANYHOCTHOMY CAMOIIO3HAHUIO U CAMOPA3BUTHUIO YIHTEAS.

AHaAN3 9CTETHYECKOr0 KOMIIOHEHTA COAEPXKAHMS 0Opa3OBaHUS OCYIeCT-
BASIACS HAMU B KOHTEKCTe MHHOBALIMOHHOrO Tuna oby4yenus. H.B. Bopaosckas
u A.A. PeaH cYMTaIOT, YTO AQHHOMY THITY O0y4eHHS IIPUCYIIN OPUeHTALUsI Ha
OyAylllee C HCIIOAB30BAaHHEM METOAOB IIPOIHO3HPOBAHHS, MOAEAHPOBAHUS U
[POEKTUPOBAHIS, YTO TpebyeT pasBuTusi BOOOpakeHus. VIMeHHO OHO mpeATo-
AaraeT caMOCTOSTEAbHOE CO3AaHHe 00Pa30B OYAYIIUM YUHTEAEM, KOTOPOE SIB-
ASIeTCSI OCHOBOM 3CTeTUYECKOro TBOpYecTBa. Ham onbIT moATBep kAaeT BHIBOABI
A. Moas [8, c. 108] o Tom, uTO TBOPYECTBO CBOMCTBEHHO OOABLUIMHCTBY AIOAEH,
00 TBOpYECKas CIIOCOOHOCTD ONpeAeAsIeTCSl YMeHHeM [epecTpanBaTh CO3Ha-
HUe B [jeAsIX 0becriedeHr sl BO3MOXXHOCTH BBIITIOAHEHUS OIIEPALINIL B [TOAE SIBAE-
HUI. DTO CBSI3aHO C CYLIECTBOBAHUEM «ABYX IIOAEH — IIOASI CO3HAHUSI, 0Opasye-
MOTO COBOKYIHOCTBIO ATOMOB KYABTY PbI U BOCITPHSATHH, U IIOAS SBACHHH, TO €CTD
TOro $pU3NIECKOTO OKPYKEHMU S, U3 KOTOPOT'O YeAOBEK U IIOAYYAeT COOOLEHU >,
A. MoAb yTOUHSIET: «TBOPYECTBO — 9TO IIOBCEAHEBHOE siBAeHHe. MBI pUcyT-
CTByeM IPH OYTHU HeTPEPHIBHOM TBOPEHUH 3AeMEHTOB KYABTYPbI» (TaM xe).

AAsL paccMOTpeHHUsI 3HAUUMOCTH CIIEI[UAABHBIX, IICUXOAOTO-IIeAATOTHYe-
CKHUX, KYABTYPOAOTHYECKHX U OOLIeCTBEHHBIX AMCLUIIAUH B Pa3BUTHH IIpoec-
CHOHAABHO 3HAYMMBIX ICTETHYECKMX KAa4eCTB OYAYIIETO YUUTEAS] Mbl H3YIHAM
MHEHHE CTyAeHTOB I-V KypcoB neparorudeckux By30B YKkpaunbl u Poccun. Hc-
cAepOBaHHEM Ob1A0 OXBadeHO 60aee 1200 CTyA€HTOB rocIeAyHUBEPCUTETOB.

CTypeHTaM IIPeAAATaAcsl TeCT-BOIPOCHHK, KOTOPHII TpeboBaA BapHaHTa
BBIOOpa COOTBETCTBYOIUX AUCHUIANH. KpoMe TOro, HCIIOAB30BAAKCH 9KCIIEPT-
HBIE OLIEHKH, OeceAbl, HAaOAIOAEHH I, CAMOOLIEHOUHBIE METOAUKH U AD.

AHaAM3 Pe3yAbTaTOB HCCACAOBAHMUS MOKA3bIBAET, YTO 3HAUUMOCTD KYABTY-
POAOTHYECKUX AMCLIUIIAUH B Pa3BUTHHU CTETHYECKH 3HAYMMBIX KadecTB OyAy-
IEro yYUTeAs] BO3PACTAET OT MEPBOro K MMOCAEAHHM KypcaM. JTO o0ycaoBae-
HO OIIpeAEACHHBIMU dTAllaMH B PA3BUTHH 9CTETHYECKOIN KYABTYPHI OyAyIIero
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yuuTeAs. AAS CTYAGHTOB MAAAIINX KYPCOB XapaKTePHO YCBOEHHE XYAOXKeCTBeH-
HO-3CTeTHYECKUX 3HAHUMH, IIPEATIOUYTEeHHE OIBbITA 3MOIIMOHAABHO-IIEeHHOCTHOM
chepsl. Beaymas poab 3aeCh OTBOAUTCS yu4eOHOMY KypCy «BBeaeHue B crienu-
aapHOCTB>». CryaeHTHl 1I-1II XypCcoB MpeANOYHTAIOT HAKOMAEHHE M CHCTeMa-
TU3ALUIO 9CTeTHYeCKUX 3HaHMI (MHPOpMALMM) B IpoLecce NpenoAABaHUS
CIIeljHaAbHbIX, ICHXOAOTO-ITeAATOTHYECKHX U KYABTYPOAOTUYeCKUX AUCIIMIIALH,
[OAarasi, YTO C 3TOM LjeABIO Y4eOHbIe KYpChl «MupoBast XyAOXKeCTBEHHASI KYAb-
Typa>», «McTOpUs HCKYCCTB>», «DCTeTUKA» AOAXHBI OBITh IPOPHUAHPOBAHEL B
COOTBETCTBHH CO ClleljuaAu3aruet oyaymero yuureast. Oco6oe MeCTO B OCMBbIC-
ACHHH 9TUX KyPCOB OTBOAUTCS TBOPYECKIM 3aAAHUSIM, TEMbI KOTOPBIX BbIOUpa-
IOT CAaMU CTYAGHTbI Ha OCHOBAaHHMH HMHAMBHAYAAbHBIX 3CTeTHYECKHUX IIPEATIOUTe-
HUI U IpOdeCcCHOHAABHBIX HHTepecoB. OTPaAHO, UTO B 9TOM yueOHOM CUTyaljUu
OHM OCO3HAIOT, YTO dCTeTHYeCKass HHPOPMAIUs CTUMYAHPYET, AOTIOAHSIET, YTAY-
6AsieT crielMaAbHbIE 3HAHU .

Cryaenram IV u V xypcos mpeasaraauch crnenkypcsl «Ileparornyeckas
acTeTHKa» M «Ileparormueckast aTHKa>», KOTOpbIe HalleA€HBI Ha MPAKTUIECKYIO
3CTeTHKO-BOCIHUTATEABHYIO pAOOTY CO ITKOABHUKAMH.

Taxum 06pasoM, BBIOOP CTyAeHTaMH KOHKPETHBIX AHUCLUIIAMH ObIA 00Y-
CAOBAEH YCAOBHBIMH 3TallaMH B Pa3BUTHH dCTeTHUECKOH KyAbTyphl. Kpome aTo-
ro, yCTAHOBAEHO, YTO CYI[€CTBYeT ¥ 3aKOHOMEPHOCTb, CBA3aHHAS C PerUOHAAD-
HOI crienuukoil. Tak, GOABIIMHCTBO CTYACHTOB CTOAMYHBIX ITEAATOIMYECKUX
yuusepcureros (Mockssr, KneBa) 0TA2AY IPeATIOYTEHHE KYABTYPOAOTHYECKUM
AMCLJMIIAUHAM, TOTAQ KaK CTYAEHTbI PerHOHAABHBIX BYy30B OTMEYAIOT AOMUHUPY-
IOITYI0 POAb CIEIJMAABHBIX U IICHXOAOTO-TIEAATOTHYEeCKUX AMCIIUIAMH. Besyc-
AOBHO, 9TH AAHHBIE TPeOYIOT CBOEr0 OCMBICACHHS H MOTYT ObIT HHTEPIIPETUPO-
BaHBbI II0-PA3HOMY.

BriBoabI

1. B ocHOBe acTeTHYEeCKOro COAep)KaHI/Iﬂ BCeX I/I3y‘laeMI)IX AUCIUIIAUH A€-
Kat HPI/IHHHH ‘IyBCTBeHHO—3MOI_[I/IOHaAI)HOI‘O BOCHPI/ISITI/I}I nu YHI/IBep—
CaAbHasd cl)opMyAa II€eAaroru4yeCckoro npouecca, T.E. HOTPe6HOCTb — Iie-
pe)KI/IBaHI/Ie - AEfICTBPIe. STI/IM OHPGABA}IIOTCH OC06eHHOCTI/I U OCHOBHbIE
I'IyTI/I 3CTEeTHU3ALMH II€AATOTHUYEeCKOro npouecca KakK KYAbTYpHOI‘O KOH-
TEeKCTa pa3BI/ITI/Iﬂ COBpeMeHHbIX ANAAKTHYECKHUX CUCTEM.

2. BbIAeAeHHbIe COCTaBAAKOIINE 3CTETU3allNH KaK KYAI)TYPHOI‘O KOHTEKCTa
PaSBI/ITI/IH COBPeMeHHLIX AHUAAKTHYECKHX CHCTEM IIO3BOASAIOT aKTyaAI/ISI/I—
pOBaTb pemeHHe CAEAYIOH.II/IX 3aAay:

a) CTpaTeI‘I/I‘IECKI/IX — U3MEHEeHUe l'[pI/IHI_II/Il'[OB OpFaHHSaHI/IH AHUAAKTHYE-
CKUX CUCTEM;

6) TaKTI/I‘leCKI/IX—BHeAPeHI/IeHOBI)IXMeXaHI/IBMOBI/ITeXHOAOI'I/If;IpaSBI/ITI/Iﬂ
AUAAKTHYECKHUX CUCTEM Ha OCHOBE eraTI/IBHOCTI/I O6pa30BaTEAbHOI‘O
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OPOCTPAHCTBA, 3CTETUYECKOTO AMAAOTA, PACKPHIBAIOIIErO COOTHe-
CEHHOCTD 3CTETHYECKOrO OIBITA YUUTEAS M CyMeCTBYIONHMX TPaAHU-
1, 0OPa3HO-CUMBOAMYECKON HMHTEPIPETALUH COLMOKYABTYPHBIX
SABACHUH, 3CTETUYECKON KYABTYPHI KaK 3HAKOBOM CHUCTEMBI, BBIPA’Ka-
I0Iel KYABTYPHO-3CTETHYECKHe CMBICABI 00y YeHH;

B) OIlepAaTHBHbIX — U3MEHEHHe OTACADHBIX 9AeMEHTOB CUCTEMb, BKAIOUA s
9CTETH3AIUIO y4eOHOro mpolecca U Bcex chep KH3HeALATeAbHOCTH
Y4YaCTHHKOB IEAATOrHYeCKOTO MPOIecca.
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L. (0). V. Suchodolskaja-Kulesova

AESTHETICIZATION AS A CULTURAL SCOPE OF MODERN
DIDACTIC SYSTEMS DEVELOPMENT

In the article there represented the aestheticization as a cultural scope of mod-
ern didactic systems development, which permits providing educational orienta-
tion to organize the competencies of innovative activity. These include: analytical
and critical thinking; the intention to the new; the ability for constant self-edu-
cation; the readiness for a reasonable risk; creativity; enterprise, the readiness to
work in highly competitive conditions.

There defined the approach to the idea of the scope in a broader meaning as
the setting in which the educational process is realized. This process discovers the
peculiarities of aestheticization from the point of view of educational aims, mo-
tives of cognitive activity, definition of educational content and the products of
educational process.

It’s represented the aesthetical teacher’s culture as a dynamic system of knowl-
edge, values, standards and models of aesthetical attitude to the reality, which pro-
vide aestheticization of the activity, behavior, the human’s habitat and which are
discovered in the process of effective mastering and translation of the aesthetical
experience in professional and educational teacher’s work.

Within aesthetical culture there’ve been discovered its functions and factors
of dynamics — the cultural scopes which determine the development of modern
didactic systems. One of the main factor is found to be the aesthetical content
of higher Education, providing the solution of strategic objectives (the change of
principles in organization of didactic systems); tactic ones — the application of new
facilities and technologies of the development of didactic systems and strategic ob-
jectives, including the change of particular elements of the system.

Key words: aestheticization, aesthetical culture, aesthetical content of education,
cultural scope, modern didactic.
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Cyxoaoabckas-Kyaemosa A. (0.) B., AoOKTOp neparornyeckux Hayk, Ipo-
deccop, raasusbii crenuasncT OTpereHus $rAOCOPUU OOPA3OBAHUS U TEOpe-
THYeCKOIl Ieparoruku Poccurickoit akapeMun obpasoBanus, koopaurarop Ha-
IIOHAABHOM 00pa3oBaTeAbHON HMpOrpaMMbl «lIHTeAAEKTYaAbHO-TBOPUECKHI
norennuaa Poccun». Aaypear npemun Ilpasureasctsa PO B o6aactu obpaso-
BaHMsI, YAeH AMEPHKAHCKOr0 00IecTBa $rA0coPpoB 0Opa3oBaHUSL.
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Hamaavsa Boaxosuy

KYABPTYPOAOT'HYECKOE 3BHAHHUE KAK ®PAKTOP
TYMAHHUTAPU3AIINHU OBPA3SOBAHUA

Aunotayma. [TocaepHHe AECSTHAETUS ABAALIATOTO CTOAETHS OBIAM O3HAMEHO-
BAaHBI PSIAOM IPUHIMIIMAABHO BAKHBIX HOBALIMI B 00pa3oBaTeABHON cde-
pe. CoBpeMeHHas «<IIKOAa>» yKe He MOXKET AOBOAbCTBOBAThCS ITACCHBHBIM
3anoMuHaHMeM HMHPOpManuu. ITOOBI yCIIENHO OCYIIeCTBASTh 00yUeHNUe,
BOCIHUTaHHe U pasBurue yueHuka B XXI Beke, He0OXOAUMO CTUMYAHPOBATD
ero TBOPYECKYIO aKTHBHOCTb, pOPMUPOBATH MBICASIIYIO U AEATEABHYIO
AUYHOCTb.

Kniouesble cnosa: 0OpasoBaHUe, ['YMaHUTAPU3ALUs, KYABTYPa, KYABTYPOAOTHYe-
CKOe 3HaHHe, aKTUBHOCTb AMYHOCTH, MUP AYXOBHbBIX IIleHHOCTeH, TBopue-
CKHUe AeHCTBH S, CAMOpa3BUTHeE.

ITocAepHHE AECSTHAETHS ABAALIATOTO CTOAETHSI OBIAM O3HAMEHOBAHBI Ps-
AOM IIPHUHITUIIMAABHO BaXKHBIX HOBAL[UI B 00pa3oBaTeAbHOM cdepe, CBSIBAHHBIX C
HOBBIM BHAEHHEM MeCTa F pOAHU BBICIIEN LIKOABL B 6€AOPYCCKOM conuyMe. Boiau
OIpeAeAeHDI 3aAa4U PepOPMUPOBAHHSI CHCTEMbI 0Opa3OBaHus, KOTOpble HEOO-
XOAMMO pelIaTh IeAaroraM BbICIIe N ¥ CpeAHeH IIKOABI YoKe CeTOAHS. DTHU 3aAa4H
CBSI3AHBI KaK C COAEPKaHMeM 06pa3oBaTeAbHOrO IIPOIeCca, TAK U CO CIIocobamu
€ro OpraHM3ALMH U Iy TSMH peaAn3anui. I Ipu aToM cTaHOBHUTCA SCHO, UTO COBpe-
MeHHas «IIKOAa> y>Ke He MOXKeT AOBOAbCTBOBATHCS TACCUBHBIM 3aIIOMUHAHNEM
uHOpManuy, 06beM KOTOPOI HACTOABKO BEAVK U Pa3HOOOpa3eH, YTO HEaKTHB-
HOe, He3aMHTePeCOBaHHOE CO3HAHMEe He CMOXXEeT ee YCBOMTDb U MCIIOAb30BaTh B
AaAbHefnIel mpakTHKe. YTOOBI yCIEMHO OCYIIeCTBASIT 00y YeHIe, BOCIUTAHUE
u pasBuTHe yieHnka B XXI Beke, He0OOXOAMMO CTHMYAHPOBATH €r0 TBOPYECKYIO
AKTHBHOCTb, pOPMHPOBATH MBICASIIIYIO U AESITEABHYI0 AUYHOCTS [2].

B peaamsanum ykxasaHHBIX IOKasaTeAell Ype3BbIYAMHO BaXKHOE MeCTO
OPUHAAASKHUT TyMaHUTapU3allMu 0OpasoBaHMS KaK IPOIECCY, CBI3AHHO-
My C IepeoCMbICAGHHEM POAHM M MeCTa YeAOBeKa B COIIMyMe, C HallOAHEeHHeM
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I'yMaHUTApHBIM COAEpIKaHHeM BCell COBOKYMHOCTHU 3HAaHUM O MHpe U 4eAoBe-
ke. 'yMaHHTapu3anus npus3BaHa, B KOHEYHOM HTOTe, U3MEHHTb OTHOIIEHUE K
4eAOBEKY, IepPeBEeCTH 3TO OTHOIIEHHE U3 IAOCKOCTU «CPEACTBa>» B MIAOCKOCTb
«IjeAM> TAKHM 00pa3oM, YTOOBI AMYHOCTD He AeKAAPATHBHO, HO PEAABHO CTaAd
LIeABIO PA3BUTHS M CAMOPa3BUTHS. TakuM 06pa3oM, AOAXKEH OBITh AKTUBH3UPO-
BaH AMYHOCTHBIN (paKTOP KaK BHICHIAS [[eAb 00Pa30BaTeABHOrO IIpoIlecca (1, 6].

BaaroaaTHOM OYBOM AASL BBIIOAHEHUSI AAHHOM 33aAa4YU SIBASIOTCS IIpepMe-
TBHI F'yMaHUTapHOro nukAa. OHU NpeAHa3HAYEHBl HE CTOABKO AASI TOTO, YTOGBI
AATh KOHKPeTHbIE 3HAHU S 110 TEOPUHU U UCTOPUH KaXKAON AMCLIUIIAMHBI B OTACAD-
HOCTH, CKOABKO AASL TOTO, 4TO0OBI CYOPMHUPOBATH OIMpeAeAeHHbIE B3AUMOOTHO-
IeHN HHAUBHAA C MUPOM 9CTeTUYECKUX M 3TUYECKUX IIeHHOCTEMH, OIIPEeASAUTD
MeCTO YeAOBEKa B IPAaKTUYECKOMN AeSITEABPHOCTH O0IecTBa.

Ilpu aTOM, Ha HAII B3rASIA, BAXHEHNIIMMU B CUCTEMe SIBASIOTCS IIPEeAMETHI
KYABTYPOAOIUYEeCKOTO IIMKAA.

BaxHOCTD KyABTYpPOAOTrMYECKOTO BOCIIMTAHU S BHITEKAeT U3 CAMOM CYI[HO-
CTHU KyAbTypr nu HEO6XOAI/IMOCTI/I <<HPI/ICBOEHI/ISI>> ee HQHHOCTef;I nu HOPM r[peA-
CTaBUTEASMH MOAOAOTO IIOKOAEHM S B AFOOOM 0b1ecTBe.

Taxum 00pasoM, KyAPTYPOAOTHYECKOe BOCIUTAHUE IIPEACTABASET COOOM
CAOXKHBI U AMAAEKTHYECKHUI IIPOLiecC, 06beKTOM (u — B mpeane — Cy6'beKTOM)
KOTOPOIO OKa3bIBAETCS MOAOAOM YEAOBEK B €AMHCTBE CBOEH 610CcoIMaAbHON
OPTaHHU3AIUH.

Ileap — nccaep0BaTh, KaK KYABTYPOAOrMYeCKOE 3HAaHUE BAMSAET HAa TYMaHU-
TapU3aluio 00pa3oBaHMUsL.

KyapTypoaormdeckoe BOCIHTAHHE HMeeT CBOU ClleljuPUIeCKUe 3aAAUML.

AcCneKThI HCCAGAOBAHH A :

1. B HanboAee MUPOKOM 3HAUEHUH 3TOTO MIOHSTUS KYABTYPa IIPEACTABASIET
co060I1 CBOEro poAa «Mepy 4eAOBe4eCKOro B yeaoBeke>. Kyaprypa cymecrByer
TaM, A€ XHUBET YeAOBeK, SIBASIETCSI HEOOXOAUMOI CPeAO ero OBITHS U IPeAO-
IpeAeAsieT ero YeAoBedeckuil 06AuK. OTCI0AQ, OAHAKO, HE CAEAYET, YTO «KYAb-
TYPHBIM>» YeAOBEK CTAaHOBUTCS aBTOMarudyecku. QPopmMupoBaHHEe <«dYeAOBeKa
KYABTYPHOI 0> TpeOyeT CBOEro poAa «HACHAMSI» HAA ero MPUPOAOH, [TOAABAE-
HU HerI/IeMAeMbIX nu pa3BI/ITI/I$I, yTBep)KAeHI/IH JKeAaeMbIX LIGHHOCTeﬁ nu HOPM
TIOBEAEHUS.

2. He06X0AUMOCTD KYABTYPOAOTUYECKOTO BOCIIHTAHUS ONMPEAEASETCS Ta-
KHM Ba>KHBIM aCIIEKTOM CAMOTO COAEPIKAHUSI KYABTYPBI, KOTOPO€e OOBIYHO Xapak-
TEPU3YeTCS KaK «BHEOHOAOIMYECKOe HACAEAOBaHMEe>. \eHCTBUTEABHO, KYABTY-
pa, paccMaTpuBaeMasi BKOOPAUHATAX XPOHOCA, 06eCclIeYnBaeT IPeeMCTBEHHOCTD
HOKOACHHfI. I/I Ba’XHO, '-IT06I>I CTyAeHTbI OCO3HAaBaAH, YTO OHHU ABASIOTCA HACACA-
HMKaMU ThICST9eAeTHEN KYABTY PHOM TPAAUIIHH.

3. B coBpeMeHHOM Mupe Ha MepPBBII IIAAH BCe 60Aee BHIABHUIAETCSI KOMMY-
HUKATHBHO-CEMUOTHYECKHI aCIEKT KYABTYPBl. DTOMY CIIOCOOCTBYET IIPOIlecC
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rA0GaAM3AIIUH, «CTSATHBAIOMUI>» PA3AUYHBIE YACTU MUPA, PA3AHYHBIE PETHOHBI,
CTPAHbI M HAPOABI B eAUHOe IleAoe. B pesyabTaTe Kak HUKOTAQ IIPEXAe HHTEHCH-
QUIEPYyeTCs MEXKYABTYpPHOE O0IeHUe, CBSI3AHHOE U C IIOAyYeHHeM 06pa3oBa-
HHSI 32 py6eskoM, i ¢ pabOTOM B ADYTUX CTPAHAX, U C TYPHU3MOM, AQ U IIPOCTO C
APY’K€CKMMHU KOHTaKTaMH MEXXAY HOCUTEASMH Pa3AUIHBIX KyABTYP.

TeoperHueckHne NpeANOChIAKH HCCAeAOBaHHA. CoBpeMeHHbIe CPEACTBA
KOMMYHHUKAIINH AEAQIOT 3TH KOHTAKThl YHHBEPCAABHO AOCTYMHBIMH. OpHaKO
MpOIecC MEXKYAbTYPHOTO B3aUMOAEHCTBUS HEPEAKO OKa3bIBAeTCS He TOAb-
KO HEIIPOCTBIM, HO U O4eHb O0Ae3HeHHBIM. MHOIHe 3aAQI0TCSI BOIPOCOM O TOM,
BO3MOXXHO AU BOOOIIe COCYIeCTBOBAHME KYABTYP, OCHOBAHHbIX HAa Pa3AMYHBIX
IIEHHOCTAX, TPAAUIMAX 1 HOpMaX. COBepIIeHHO OYeBHAHO, YTO HEAOCTATOYHO
3HATD A3BIK APYTOr0o HapoAa (XOTS 3TO HeO6XOAMMOE YCAOBUE MEXKKYABTYPHBIX
KOMMYHHKAI1il), HAAO HAYYUTHCS IOHMMATh MEHTaAbHBL cKAaA (MHade roBops,
«AyX>) €ro IpeACTaBUTeA .

Haxkomnen, KyAbTypoAOTHYECKHE AMCLIUIIAMHBI IBASIOTCS Ba>KHEHIIHUM KOM-
IIOHEHTOM B pOPMHPOBAHUHU TBOPYECKOH AKTUBHOCTH AUYHOCTH, €3 KOTOpPOi
HEBO3MOJXXHO Pa3BUTHE Y€AOBEYECTBA B IPUHIIUIIE.

CaepyeT 3aMeTUTB, YTO IPHMEHEHNE TPAAUIIMOHHBIX METOAOB OOy YeHHS —
AQXKe B UX yCOBEepIIEHCTBOBAHHOM $popMe — B 00AACTU KYABTYPOAOTHIECKOTO
3HAHUS He peluT IpobAeMbl IyMaHHTapusanuu obpazoBanus. IIpuunHa 3a-
KAIOYEHa B TOM, YTO MUP AyXOBHBIX [IeHHOCTe He MOXeT OBITb HaBsI3aH. JTO HC-
KAIOYMTEABHO CAMOCTOSITEABHBIN mAaT. 3HAHHUS B 00AACTH KYABTYPBI, He IOAKpe-
IIA€HHbIE ANTHOCTHBIM OTHOIIEHHEM, TEPAIOT CMBICA, IPEBPAIAIOTCS B MEPTBYIO
$opmyay. [ToaTOoMy 3aHATHS ITO IpeAMeTaM AOAKHBI OITUPATHCA Ha IPUHITUIL AK-
THBHON AMYHOCTHON BOBA€YEHHOCTH CTYAEHTA B Y4€OHBIN IPOLIECC, ITIO3BOASIO-
IMI CO3AATh TAKHE YCAOBH S, B KOTOPBIX MOAOAOM Y€ AOBEK HE MOXKET HE YIMThCs,
HE MOXeT yYMTbCS HUXKE CBOUX BOBMOXKHOCTEM, HE MOXXET OCTaThCS PABHOAYII-
HBIM, CTOPOHHHM HabAIOAATeAEM.

OTO0 06CTOSATEABCTBO TpebyeT OT mpemopaBaTeAell KyABTYPOAOTHUECKHX
AUCIUIIAWH MOCTOSIHHBIX TBOPYECKHUX AEHCTBHI, YMEHHUS BUAETb 3aAauH pas-
AWYHOHN CTEIEHU YAAACHHOCTH M COIOCTaBAATb UX C PEAABHOM KOHKPETHOM
06CTaHOBKOM. A IIOTOMY — BAAAETHh TBOPYECKUMH HABBIKAMU M UCKYCCTBOM HM-
IpPOBH3ALUH. AASL 9TOrO IPEIOAABATEAI0 HEOOXOAMMO OBITH OCOOEHHO IPYAH-
POBaHHBIM U OAHOBPEMEHHO TIIAaTEAPHO TOTOBUTH Ka)XKAO€ CBOE 3aHATHE, <ITPO-
UI'PBIBASi» BCE BOBMOXKHBIE BAPMAHTHI XOAA 3aHATH L.

Oco6enHOCTH IIPOLjECCA YCBOEHH S KYABTYPOAOIrHIeCKHX 3HaHHeM. Ao-
CTaTOYHO CHeNUPHUYHBI U CPEACTBA, UCIIOAb3yeMble MPernoAABATeAIMU-KYAbTY-
POAOTaMU AASI AOCTHIKEHUs CBOell neau. Ecan mpemopaBareAs AX0605 APyTroit
AUCIIUIIAMHBI MMeeT IPAaBO BBIABUHYTH IlepeA CTyAeHTOM TpeboBamme: «Tbr
AOAKEH 3HATh, YMETb, AEAATh>, a 3HAUHUT, OCHOBHbBIE CPEACTBA UX AESATEABHOCTH —
H3AOXKeHIe KOHKPeTHOIO MaTepHaAa U BBIPA0OTKA OIPeAEACHHBIX HABBIKOB, TO
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TpeOOBaHME IIPEMOAABATEAS-KYABTYPOAOTa K CBOMM CTYAEHTAM CAEAyIOIlee:
« Tl AOAYKEH [IOHSATB, XKEAATh, TBOPUTH>. Be3ycA0BHO, Takast IOCTAHOBKA BOIIPO-
ca BBIHY>KAQeT [IPEIOAABATEAS] He IPOCTO AABATh MATEPHAA, & <IIPOTSITUBATD>»
ero yepe3 AUYHOCTD CTYAEHTA, OOPAIaThCS K €O MUPOBOCIIPHUATHIO, BBI3BIBAS
HACTOSITEABHYIO MOTPEOHOCTD B CAMOCTOSITEABHOM AEFCTBUH, BKAIOYATH CTYAEH-
TOB B OPMUPOBAHIE CAMOTO IIPOLECCA OCBOEHHS IPEAMETA.

OTcropa  BBITEKAIOT U OCHOBHBIE  TpPeOOBaHUS K  AHYHOCTH
IPEIOAABATEAS-KYABTYPOAOTa:

® KOMMYHHKATUBHOCTD, BKAIOYAIOMAsl B Ce0sl 0e3yCAOBHYIO PaCIOAOXKEH-
HOCTb K CTYA€HTaM, AOOPOXKEeAATEABHOCTD F FAYOOKOEe yBaXKeHIe;

" [epIieNTHBHbIE CIIOCOOHOCTH — NMPOPeCcCHOHAABHAS 30PKOCTb, YMeHHUe
IPOHHUKATH B CO3HAHHUE CTYACHTA U GepesKHO OTHOCUTHCS K €r0 YyBCTBAM
U [IepeXXUBAHUSAM;

" AMHAMH3M AHYHOCTH — CIHOCOOHOCTh K BOAEBOMY BOBAEHCTBHUIO M AO-
THIECKOMY Y6e)KAeHI/IIO, yMeHI/Ie BAAAETH aYAHTOPHefI, 9yBCTBOBATb €€
<ABIXAaHHE>;

" 5MOIJMOHAAbHAS yCTONYMUBOCTD — CIIOCOOHOCTD BAAAETD COOO;

" KPeaTUBHOCTb — COCOOHOCTD K TBOPYECTBY;

" APTUCTU3M — CIIOCOOHOCTD IPe0bpasKaThCs B 3aBUCUMOCTH OT CUTYAL|UH,
XOpolllee BAAACHUE PeUblo I HHTOHAIHE;

® CIOCOGHOCTD AEAATH MATEPHAA AOCTYIIHBIM IOHUMAHUIO;

" TBOpYECKOe IPUMeHEHIEe METOAOB IIPENOAABAHS;

" [eparoruyeckas Tpe6oBaTeAbHOCTD;

® C0COGHOCTD K BHEAYAUTOPHOM paboTe [S].

3aKOHOMEPHO, YTO yKa3aHHbIe AMYHOCTHBIE KA4eCTBA AOASKHbI IPUCYTCTBO-
BaTh B KoMIIAeKce. TOABKO B 9TOM CAy4ae 3aHSITUS KYABTYPOAOTUIECKOTO [IHKA
MOT'YT CTaTbh $pOPMOI IIOAAMHHOTO IIO3HAHUS MUPA U CeOs.

OBAapeTb 9THMHU IMPOCTHIMU IPHEMAMH AOCTATOYHO CAOXHO. Heapss mo-
BTOPSITbCSI, HEOOXOAUMO HAXOAMTH HOBblE OTTEHKH, OPUTMHAABHBIE CIIOCOOBI
OCBOEHHS MaTepraAa. be3 aToro TpyAHO pUBAEYDb CTYAEHTOB, IOKOPUTD X 4y B-
cTBa 1 MbICAH. Heo0X0AMMO BAaAeHNUE ITeAATOr Y€ CKOM TEXHUKOM: TAHTOMIMU-
KO, MUMHUKO¥, TEXHUKOM pPedH, IpHeMaMU PabOTHI C ayAUTOPHeEHL.

IIpemopaBaTeAb IPOCTO OOSI3aH MCIOAB30BATh PasAMYHble GOPMBI IIPOBe-
A€HUSI 3AHSITUI [0 AUCIIUIIANHAM KYABTYPOAOTHYECKOTrO KA. Takue Kak acce,
AeKIHsI-0ecepd, < ABHDKEHIHE OT a0CTPaKTHOTO K KOHKPeTHOMY >, MUHH-AEKITHH C
06CyKAEHHEM, TOAKOBAHHE TEKCTA, AeOATHI U AUCKYCCUH, MOACAUPOBAHHE, ACK-
OUHU-UMIIPOBU3ALNH, IPUHITHUII ADAMATYPIHI€CKOI'O pa3BUTH .

Ka)KAaﬂ 3 yKaBaHHbIX (l)OpM HNMeeT CBOU CHUADHBIC U CAa6bIe CTOPOHI)I, u
IIPeIIOAABATEAD, B 3aBUCHMOCTH OT 3aAad, CTOSIIUX HAa KOHKPETHOM 3aHSTHH,
AOAXEH I'PAaMOTHO HCIIOAb30BaTb MX MOTEHIIMaA. BMmecTe ¢ TeM, cpean mpea-
CTaBACHHOTO CIIUCKA €CThb M AOCTATOYHO YHHKAAbHAs GOpMa, IIO3BOASIOIIASI



148 | CONTEMPORARY EDUCATION CONTEXTS ® KOHTEKCTbl COBPEMEHHOIO OBPA3OBAHVIA

IPEACTABUTD U IPOAHAAUZUPOBATH NPAKTUYECKH AI0OOI MarepuaA. JTO AeK-
0¥, IOCTPOEHHAS 110 NPUHLIHUIY APAMATYPrUYecKOro PasBUTHUs, KOTOPAs CO-
CTOWT W3 4eThIPEeX UacTeil: «3aBs3Ku> (MAHM IKCIO3UIIUM), «PA3BUTUSA> (MAH
paspaboTKM), «KyAbBMHUHALIMU>» U «3aKAloueHHs» (MAn pernpussl). Kpome Toro,
CA€AyET yYHTBIBATh U MOMEHT <IIOCAEAEICTBUS>», T.€. CAMOCTOSTEABHON pado-
THI MATEPHAAA B OMOLIMOHAABHO «3aPsXKEHHOM> CO3HAHUU CTYACHTA IIOCAE €r0
yXopa c 3aHsaTus [7].
1 wactp (9KCTO3HIMS) SBASIETCS <«IOCTAHOBKOI» yue6HO# mpobaemsr,
BKAIOYaeT Ha3BaHME TeMbI U IIePeYHCACHIE OCHOBHBIX 3aAa4; KPOME TOTO, B AQH-
HOM Pa3A€A€e CAEAYET IIPOCAEAUTH CBA3b IIPEACTABACHHOM TEMbI C IIPEABIAY UM
MaTepraAOM IIpeAMeTa M MATePUAAOM, U3y YaeMbIM B PAMKAX ADYTHX AUCIIUIIAUH
y4e6HO! IPOrpaMMBI.
2 yacrb (pa3paboTka) CAYXKUT AASL H3AOKEHM S OCHOBHOTO MAaTe€pHaAA TeMbl
3aHATHS, IPUIEM €r0 PACIPEACACHHE AOAXKHO OTBEYaTh CACAYIOIUM TpeboBa-
HUSIM, Ha OCHOBE IIPEABAPUTEABHOIO PAHXKHPOBAHUS:
" AOTHKE U3A0KEHHS (KaXKADBIN OCACAYIOIIHIT Pa3AeA/PaHT AOAXKEH AOTH-
YeCKHM BHITEKATh U3 IIPEABIAYIIETO);

" yAeHUMOCTH (Ka>KABIH M3 Pa3AAOB/PAHTOB YPOKA AOAXKEH UMETh CBOIO
COAEpKaTeAbHYIO CTOPOHY);

" OMOLMOHAABHON AMHaMHKe (PasAeAbl/PaHTH pasMeIAITCA 10 NPHHIH-
Iy NICHXOAOTUYECKON HACBHIUIEHHOCTH, OT MHHMMAAbHOM K MaKCHMaAb-
Hoit) [3].

Takoe pasMeljeHre MaTePHUAAA IO3BOASIET [IPEIIOAABATEA0 TAPMOHUYHO IIe-
pefTH K 3-1 4aCTH — «KYyABMUHALIUM> 3aHATHs. VIMEHHO 3A€Ch KOHLEHTPHUPY-
eTCsl OCHOBHAS 9MOLJMOHAABHAS TOYKA 32AHATHUS, IIO9TOMY MATEPUAA HE AOAXKEH
OBITD CAOXKEH AASI Bocmpusitusi. OH 00s13aH OBITh AOCTYIIEH KQXAOMY CTYAEHTY,
[ICUXOAOTMYECKH ONIPABAAH M OYeHb HHTEPECeH.

ITocAe IpKO# ¥ BBIPa3UTEABHON KyABMUHAIIUY €CTECTBEHHO BbICTPANBACTCS

4 qacTp — (pempusa), B KOTOPYIO AETKO AOXKATCS BBIBOADI, CTABSTCA 3aAQUH
AASL CAMOCTOSTEABHON paboTsl, 0603HAYAETCS TeMa CAeAylomeil aekuuu. [Ipu-
4eM BBILIEYKA3aHHYIO PA6OTY CTYAEHTHI IIPOBOAST B GOABLIEN CTEIIEHH CAMOCTO-
SIT€ABHO, TIOCKOABKY IOAOIIAY K AAHHOMY 9TAIly AOTHY€ECKH, IIOCAEAOBATEABHO H
B COCTOSIHUH FAY 6OKOT'0 AyXOBHOT'O COIIEPEXXHUBAHMUS, & 3HAYUT, 6€3 yCTAAOCTU U C
JKeAaHHMeM AaAblile paboTaTh Hap TEMOIL. DTO [TO03BOASIET AOCTHYb [IOCTABAEHHBIX
neAerl 3aHATHUSA U BBIHECTH er0 BO3AEHCTBHE 32 PAMKH OTBEAEHHOI'O BpEMeHH, a
TaKXXe CKOPPEKTHPOBATb NPH [IOMOLIM PAa3yMHOIO M TBOPYECKOIO CAMOCTOS-
TEABHOTO 3AAAHHU S IPOLECC <IIOCAEACHCTBUS ».

ITpakTHKa [OKa3aAa, YTO BbIIIEYKA3aHHbBIM MPUHIUI IIOCTPOEHUS AeK-
IJM IIOAHOCTBIO ONIPABABIBAeT CeOs M AdeT AOCTATOYHO BBICOKHE Pe3YABTATHL.
BMecTe ¢ TeM, HM OAHA AEKIIMS HE CMOXXET AATh MAKCUMAABHON OTAQYH, €CAH
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[IPernoAaBaTeAb He OYAET HCIIOAB30BATh IIPUEMbI AKTHBHU3ALMK ¥ CTUMYAHPOBa-
HUS y4eOHOM AeSITEABHOCTH, a 9TO:

® yeTKas IOCTAHOBKA y4eOHOM 3aAa4H, KOTOPAS AOAYKHA OTPaXKAaThCs B Ha-
3BAaHHHM TeMBI 3aHATHS U eTo0 anurpade;

® popMUpOBaHHUE HHTEpeCca K IIPeACTOsLell paboTe IMyTeM PacKpbITUS 3Ha-
JeHMU s TEMBI, ee MeCTa B Kypce, I0Ka3a TOro, YTO U3ydaeMas TeMa YAOBAET-
BOPHT [T0O3HaBaTeAbHbIE U IPAKTHYECKIE IOTPEOHOCTH CTYAEHTR;

= CO3pAaHME NPOOAEMHO CUTYALIUH 10 LIEHTPAABHOMY BOIIPOCY T€MbI U CO-
BMECTHOT'O CO CTYA€HTaMH IIOMCKa CIIOCOOOB ee pa3peleHuss;

" He AeKAApHPOBaHMUe, He HHPOPMHUPOBAHHE, A PACCY)KAEHHUE, Pa3MBIIIAe-
HUe BCAYX;

® JTOCTaHOBKA BOIIPOCOB U BOBA€UEHHE CTYACHTOB B Pa3MbIIIA€HUE, B IPO-
I}eCC IOMCKA HOBBIX 3HAHUI, YCTAHOBAEHUSI CXOACTBA MEXAY PA3AUYHBIMH
SIBAEHHSIMU UAU CKPBITBIX PAa3AHMYHI MEXAY CXOAHBIMU;

" UCIIOAB30BAaHUE MAAIOCTPATUBHOIO MaTepHaAa (no aanusiMm JOHECKO,
CAyIIas, yeAOBek 3anomMuHaeT 15% unpopmanuu, rasgps — 25%, a caymas
HTASIAS — 65%);

® 3aIKCh KOHCIIEKTA, TE3UCOB ANOO IIAQHA 10 XOAY 3aHSTHUS;

® HaAW4YME OIPeAeACHHDBIX SMOLMOHAADHBIX IIEPEXUBAHUIN U COIIEpeXUBa-
HUM B IIpOIjecce BOCIIPUATHS MaTePHUAAQ;

" AYXOBHBII1 KOHTaKT CO CTyA€HTaMH Ha 3aHATUH [4].

KoMmnaekcHOe HCITOAB30BaHHE BhINIEYKA3aHHBIX IIPHEMOB B €AMHCTBE C I'pa-
MOTHBIM IIOCTPOEHHEM AeKIJUH ITO3BOAST IIPOBECTH 3aHSITHe, OTBeYalolee Me-
TOAMYECKHM TPeOOBaHUSM BBICIIE IIKOABL, @ BECh KOMIIAEKC BbIIIEYKa3aHHBIX
KOMIIOHEHTOB METOAOAOTHH IIOCTPOEHMUS U IPOBEAEHMU S 3AHSTUMN 10 AUCITHIIAU-
HaM KYABTYPOAOTHYECKOTO IJUKAA HAIIPABACH Ha pellleHHe OCHOBHOM IIeAH — BBe-
CTH AUYHOCTD CTYAEHTA B KyABTYPY, CGOPMHUPOBATH B HEM FOTOBHOCTD U CIIOCO0-
HOCTb K CAMOCTOSITEeAbBHOMY AYXOBHOMY OCBOEHHUIO IIOAAMHHBIX YeAOBEUeCKUX
LIleHHOCTeH, CII0COOCTBOBATD €r0 BCECTOPOHHEMY Pa3BUTHUIO.

BriBoAbI

Taxum 06pa3oM, Ha COBPEMEHHOM dTalle Pa3BUTHUs O0IIeCTBA BaXKHEN UM
$aKkTOpOM MHTeHCHPHKALUU CTAHOBHUTCS IYMAHHUTAPU3ALUS CHCTEMBI 06pa3o-
BaHMHI, KOTOPYIO o6ecne'mBa}0T AHUCITUIIANHBI I‘yMaHI/ITaPHOFO IOUKAQ B II€AOM 1
KYAbTypOAOI‘I/I‘IGCKOI‘O B YaCTHOCTH. HOCKOAbe HNMEHHO KYAI)TYPOAOI'I/I‘ICCKOC
3HaHHe HPI/IBBaHO He TOABKO (POPMHPOB&TI) MI)ICAHH.IYIO nu AeHTeAbHYIO AHUYHOCTD,
HO U CTI/IMYAI/IPOBS.TI) ee TBOP‘-IeCKYIO AKTHUBHOCTbD.

BMmecre ¢ TeM, yKa3aHHbIE AMCLIMIIAUHBI TPEOYIOT HE TOABKO OCOOBIX IPO-
q)eCCI/IOHaAbeIX U AUYHOCTHBIX Ka4ueCTB Hpel’[OAaBaTeAﬂ, HO U NCIIOAB3OBaHUA
II€eAOro KOMITAEGKCa (I)OPM, METOAOB 1 CpeACTB HPeACTaBAeHI/Iﬂ MaTepHaAa.
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KomMmmaekcHoe MCIIOAB30BaHUE BpIII€YKa3aHHBIX IIPHMEMOB B €AHMHCTBE C

T'PaMOTHBIM IIOCTPOEHHEM ACKIIMH IIO3BOAAT IIPOBECTH 3aHATHE, OTBEYalOIlee

METOANYCCKHUM Tpe60BaHI/I5IM BBICIIEH IIKOADIL, A BEChb KOMITAE€KC BhIIIEYKAa3aHHBIX

KOMIIOHEHTOB METOAOAOIMM IIOCTPOEHUS M IIPOBEACHUA 3aHSITUN TIO

AUCITMIIAMHAM KYABTYPOAOIMYE€CKOTO UKAQ HAIIPABACH Ha pEeIIeHHue OCHOBHOM

AU —

BBECTH AUYHOCTD CTYAEHTA B KYABTYPY, CDOPMUPOBAThH B HEM F'OTOBHOCTD

U CIIOCOOHOCTDh K CaMOCTOATEABHOMY AYXOBHOMY OCBOE€HHIO IIOAAMHHBIX

YEAOBCUYCCKHUX HeHHOCTeﬁ, croco6CcTBOBATH €ro BCECTOPOHHEMY Pa3BUTHIO. I/I, B

KOHEYHOM UTOT€, T'YMAaHUTApU3NPOBATb CUCTEMY 06pa30BaHH5[.
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N.A. Volkovich

CULTUROLOGICAL KNOWLEDGE AS THE FACTOR OF
THE EDUCATION HUMANIZATION

The last decades of the 20" century were marked by a principally important series
of innovations in educational sphere. Contemporary school cannot be satisfied
with passive storing of information. To perform successful training, education and
development of alearner in the 21% century, it is necessary to stimulate his creative
activity in order to form a thinking and active personality.

Key words: education, humanization, culture, culturalogical knowledge, personal
activity, world of spiritual values, creative activities, self-development.
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Daiva Jakavonyté-Staskuviené, Jurgita Stripeikaité

DEVELOPMENT OF THIRD FORM PUPILS®
NARRATIVE WRITING ABILITIES

Annotation. This article aims to reveal the conception of primary school children’s
narrative writing development; to discuss the methods of teaching to write
that are recommended in modern educational practice; and to describe the
results of the empirical study, which demonstrate how the third-formers are
able to write a narrative with the help of these methods. It must be noted that
third-formers achieve better writing results when they have the possibility to
choose one work to write about out of several recommended.

Key words: primary school children, development of narrative writing abilities.

Introduction

From the first days at school primary school children are being taught to per-
ceive a word, to understand a text, and to express their thoughts correctly, both
orally and in writing. According to E. Marcelioniené and V. Plentaité (2007), writ-
ing is a personally significant linguistic activity, which is an indicator of culture.
One of the most important objectives of the development of the language of writ-
ing is learning to express one’s thoughts and feelings in writing with the help of
correct language and to communicate them to others, that is, to write. The ten-
dency of primary school children’s writing achievements falling lower (according
to the data of 2003, 2005 and 2007 year national researches on fourth-formers’
Lithuanian language achievements) points to the topicality of the problem dis-
cussed in the article. TV shows, films and computer games are the most common
hobbies that make the biggest impact on the development of the third-formers’
narrative writing abilities. Today’s reality shows that children are often unable to
express their thoughts in writing, they are no longer able to create, they base their
stories on the events they have seen on TV, and bad-natured heroes of computer
games are the main characters of their stories. Even in the first form pupils try
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to write sentences according to a series of pictures and in the second form they
are introduced to the narrative structure. Third-formers start learning to plan,
express their thoughts consistently, and to create longer stories. D. Bertrand and
E. Ploquin(1994), Z. Nauckanaité (2002),E. Marcelioniené, V. Plentaité (2007),
Z. Alauniené (2009) and others have approached the issue of pupils’ ability to de-
velop their writing ability.

The object of the research — third-formers’ narrative writing abilities.

The goal of the research- to research how the third-formers’ narrative writ-
ing abilities are being developed.

Mentioned below are the tasks that have been formulated in order to achieve
the goal of the research:

1. To reveal the conception of the third-formers’ narrative writing abilities’

development.

2. To study the level of third-formers’ narrative writing abilities on the basis

of narrative evaluation criteria.

3. To compare the results of the research in this area with the results from the

first half of 2012 presented by the pedagogues.

The place of the research: the research was carried out in March-April of
2012 in Vilnius Fabijoni$kés secondary school, Tel$iai Germantas Basic School,
and Telgiai Krantas Basic School.

The participants of the research: 108 third-formers and S of their peda-
gogues.

The methods of the research:

= The conception of the development of third-formers’ narrative writing abil-

ities has been revealed by means of scientific analysis of methodological lit-
erature of the subject on the development of primary school pupils’ narra-
tive writing abilities.

= Preparation and presentation to pupils the tasks and questionnaires of in-

dividual narrative writing for the purpose of establishing the state and the
methods of development of third-formers’ narrative writing abilities.

= Structured interviews for the purpose of identifying the methods of the

third-formers’ narrative writing abilities development applied by teachers.

® The level of third-formers’ narrative writing abilities has been established and

compared with the assessments made by teachers with the help of qualitative
and quantitative analysis and generalization of empirical research data.

The conception of primary school pupils’ narrative writing

development

Traditionally narration is considered as a text where it is explained what has
happened and where events and actions are presented, and motion, the passage of
time, and dynamics dominate. D. Bertrand and F. Ploquin (1994) find sameness
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between the narrative and myths and fairy tales created by people that are inspired
by their need and the pleasure of telling different stories. Z. Alauniené (2009)
states that there is a story, event, and incident in the core of the narrative. The
unfolding narrative divides the event into smaller parts, such as sub-events and
actions. In terms of volume narratives can be different. A narrative can be longand
developed; that s, it can be the basis of the text, or it can be short and illustrative in
order to substantiate one or another allegation. In both cases the narrative should
not consist solely of action. The situation of the event (place, time, reasons, and
characters) should not be omitted. Z. Nauckiinaité (2002) also suggests finding
the narrative details by writing down the answers to six questions: What has hap-
pened? When? How? Where? Why? Who has performed the action? Each narrative
should give not only different answers to above mentioned questions, but should
also line them up and emphasize them in a different way. When a person is getting
ready to narrate, he/she must decide which details will be the most important and
which will be less important.

In the Basic Program for Primary Education (2008) it is stated that third
form pupils should be able to explain how they are going to create a text, should
be aware of the essay types (narrative, fairy tale, letter, message, advertisement
and so on), and should know the structure of the narrative. Third-formers should
be able to express their thoughts, feelings and personal experience in written lan-
guage; to convey information understandable for the children of this age group;
to create a text that is based on personal experience or fictional events when the
beginning and/or the end of the story is provided for them after the guidelines
for the story have been collectively discussed and/or according to a personally
created plan. Third-formers should be able to describe an animal or certain item
purposefully, to insert a description into the narrative. With the help of teachers
third-formers should be able to properly use synonyms, antonyms, idioms (with-
out using this term), figurative words, different types of sentences (interrogative,
exclamatory and incentive), and insertions of dialogues in their essays. With the
help of teachers third-formers should be able to correct and improve the story — to
make it more coherent, interesting, and imaginative. Third-formers should be able
to spell learned words correctlyand to include necessary punctuation in the mid-
dle of and at the end of a sentence. With the help of teachers third-formers should
be able to assess their spelling skills and to envisage what and how they are going
to improve. While reading and analyzing fiction and other types of texts pupils
learn about the story, its structure, and language features, as well aslearn to create
such texts themselves. Expanding pupils’ vocabulary and increasing opportunities
for expression are several reasons why an increasing number of different texts are
being created. In the 3-4™ form pupils learn about the concepts of theme and the
main idea through discussions about different linguistic texts. They also learn to
discuss the story’s events, place, and time, and to describe the characters. One of
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the aims is to teach pupils to discuss personal and friends’ creative works and to
elaborate their works to gain rudimentary text editing skills. Spelling and punc-
tuation mistakes in pupils’ creative works are being corrected tactically so that
pupils do not lose their desire to create.

Teaching to write narratives cannot be episodic and, more importantly,-
self-propelled work. The system of knowledge and skills’ consistent formation
must be followed. The first phase of the narrative writing could be preparation and
motivation. The teacher should engage the pupil and should explain why it is nec-
essary to write. Planning is also closely related to the narrative. Teaching to write
the narrative is based on it. That is why the planning of the narrative is the second
phase. A. Siauriené (1995) suggests teaching to understand the structure of the
narrative, to make the plan of the narrative, and to express the main idea. Learn-
ing to plan goes through making the plan of the narrative collectively by writing
it down on the board. Some vivid words, which could be used when writing the
narrative, can also be chosen. Planning teaches pupils to express their thoughts
consistently, not to stray from the subject, and to maintain the correct structure
of the text. The beginning (How did it start?)- the process (What happened?)~ the
end (How did it finish?) is the elementary narrative structure, which is understand-
able to pupils of primary classes. These are the issues lessons about planning the
narrative are based on. When teaching pupils to create the written narrative text, it
is important to develop their ability to understand the logic of the sequence of the
events described in the narrative text: event (What happened?), place (Where?),
time (When?) and characters (To whom?). It is easier to write the narrative when
the scheme presented below is used:

Character + action (event) | Creating according to the example

I- Story-telling according to the
Character + action (event) situation + elementary narrative structure:
the place, time, cause of the circumstances 1. How did it start?
of actions (event) 2.What happened?

3. How did the event finish?

A chain of events (naming several verbs)
giving answers to the questions: how did
everything start? what happened? how did
everything finish?

Character + action (event) situation +
a chain of action events

The beginning of the narrative — the
beginning of the event — culmination - the
end of the event - the end of the narrative

Character + action (event) situation +
development of the event (events)

==

Fig. 1. Recommended narrative writing schemes
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The place and time of the event can be relatively stable and then described in
the beginning of the text. Further only the event is described. However, time and
place can be changed parallel to the development of the event and the change of
situation is also described. It is difficult for the pupils of primary classes to iden-
tify time and place, so they must be taught that. Children usually restrict them-
selves to abstract and insufficiently clear words: “there and then”. That is why it
is important to teach pupils to use meaningful and concrete words that help the
reader to see clearly what is being narrated. Characters (to whom everything hap-
pened) are the indispensable component of the event. The problem of identifying
the characters occurs when defining them. Sometimes children do not identify
the characters at all and sometimes they repeat the same ideas, so it is necessary to
enrich their vocabulary with synonyms. Contextual and pure synonyms should be
used. Difficulties occur when new characters appear in thecourse of events of the
narrative. A child describes the actions of this character without indicating where
this character appeared from. Thus children face difficulties when telling a story
according to a series of pictures. It happens that the same character is depicted in
the series of pictures. Pupils start writing the narrative after they have created a
plan and after they have reflected on what and how they are going to write. This
is the phase of narrative writing. In this phase it is necessary to give more time for
pupils to write in the classroom, so that they can express their thoughts at ease,
consistently following the plan they have made. Surely new things are discovered
and thoughts are sorted different ways while writing. That is why the plan should
be looked through and corrected after the first draft has been written. Then not
only the changes will be reflected, but it will also be visible if the written text is laid
out logically and if there are deviations from the plan. The editing of the essay is
another phase of narrative writing. Pupils of primary classes are being trained and
taught to consistently check and elaborate the narratives they have written. It is
necessary to teach pupils to read the narrative and to check if there are no mistakes
and to correct them if there are.

Narrative writing educational methods

According to Z. Nauckiinaité (2002), V. Lukosevi¢iené and M. Kondrotiené
(2002), while developing writing skills it is suggested to create such conditions
for pupils in which as manyways as possible are provided to encourage them to
express their thoughts, enrich their vocabulary, and boost their creativity. It is
recommended to write the narratives on unusual forms of paper and to create
mini-projects, which would raise pupils’ motivation to express their thoughts in
writing. When developing primary school pupils’ narrative writing abilities it is
suggested to apply various children’s critical thinking improvement methods; that
is, each time it should be encouraged to create by acting in a different way. Learn-
ing this way makes pupils interested in writing. It makes the most sense when chil-
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dren can choose one theme and/or situation out of several alternatives. Thus pu-
pils have the chance to choose such a theme and/or situation in which they feel
themselves the most experienced and have the most to say. Below there are several
of the most targeted proactive methods that promote the development of narrative
writing abilities:

Table 1. The methods that promote the development of primary school pupils’
narrative writing abilities

Method Method description
This is the activity that inspires creativity when free float of ideas related to the topic is allowed.
We write down everything that comes to mind in a column or just on a sheet of paper as fast
as we can. Spelling, punctuation and correctness of ideas are neglected. This kind of individual
or pair activity lasts for 5-10 minutes. This method can be used when choosing a theme,
Brainstorming | considering what to write on the selected topic, searching for a suitable form of writing to
develop the theme, to make a plan, and so on. When thoughts are put down, they should
be considered for possible links sothe most important things can be outlined with certain
symbols. The indicated words and/or propositions should be elaborated when writing the
narrative.
This is a method for figuring out in what order to develop the selected idea and/or theme.
The theme and/or idea is written down at the bottom, on the top, or in the middle of the
sheet of paper and is “grown”by drawing lines and recording revealed ideas that can also
be developed further.The related ideas are also connected by using a certain symbol. This
method reveals connections between individual thoughts and helps to understand the
structure of an essay.
This is an effective method when a person does not know what and how to write. This
method provides an opportunity for children to reflect on the questions they must answer
and the given theme. The essence of the method is that pupils receive one or several words
and write down everything that is related to this word or these words for five minutes. Such
automatic writing “without thinking”and without stopping for 10-15 min. provides an
imperceptible opportunity to discover what to say and how to say it. After such writing it is
necessary to pause, to look over everything and to decide whether there are thoughts that
should be developed. The advantage of this method is that each child himself/herself looks for
a certain topic related to supporting words, which help them to make a plan. The fluency of
language and the originality of expression are developed in this way.
This is the method when pupils are given a certain direction or several alternatives and
children themselves search for the answers and solutions, gather information, and are
Discovery involved with the topic or situation they have chosen. Simple questions (Who?, What?,
method Where?, Why?, How?) help to fulfill the discovery method in an unexpected and interesting
way. They can be formulated in a more complicated form, for instance, What is who doing and
how? What is who doing and why? The answers to the questions may take 10-15 minutes.

Mind map

Free writing

All methods presented in Table 1 awaken the mind; that is, they afford the possi-
bility to remember and to think about the same things differently. While pupils are
not familiar with the activities of a certain method, the teacher should set an exam-
ple by highlighting the most significant aspects of the application of the method. It
is important to allow the child to express his/her feelings and value attitudes when
developing his/her linguistic self-expression.
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The course of the empirical research

Taking into account the reccommendations of Z. Nauckiinaité (2002) and na-
tional research on pupils’ achievements (2007) we have been afforded the possi-
bility to choose one task to accomplish out of the three when developing the third-
formers’ narrative writing abilities. Pupils were asked to answer the questions on
the questionnaire after the accomplishment of the task. Below we will comment
on all the tasks.

The first task included the beginning of the story about a ladybird that decided
not to sleep in the winter but, without her mother’s permission, to fly away to see
the world. Pupils were asked to imagine a happy or sad ending to the story accord-
ing to certain requirements: to relate the continuation of the story to the given
beginning, not to repeat the same words, to write clearly and legibly, to formulate
the name of the story, and to answer why the story ended that way.

The second task included the beginning of the story “Minus Twenty Degrees”,
which described asituation when the weather temperature dropped to minus
twenty degrees and a mother told her child that he would not have to go to school.
Pupils were asked to write about what they did that day, where they were, if they
liked not going to school, and how their day ended.

The pupil’s third task was about the sun, a picture of which pupils found on a
sheet of paper and which they were asked to colour the colour they liked. Pupils
were asked to write a narrative starting like this: “Today my sun is (pupils insert
the colour they coloured the sun), because...”. They had to describe why the sun
is their chosen colour, what happened, and how the sequence of events finished.
Pupils were also asked to formulate aname for their story.

In the questionnaire the third-formers were asked to ground the choice they
made and to answer whether they liked accomplishing the chosen task and why.
The questionnaire consisted of questions aimed at finding out whether children
like Lithuanian language lessons and what they like in these lessons best.

Pupils’ narrative evaluation criteria were designed according to the groups of
abilities that concerned the content of the text, the structure of the text, and their
linguistic expression and literacy. Pupils’ narrative writing abilities were divided
into satisfactory, basic, and higher levels according to the collected points.

Empirical research data analysis

During the study pupils were able to make themselves familiar with all the
tasks, and, after studying them, they were asked to choose one of them and to write
the narrative according to it. We examined the distribution of choices made by the
third-formers:
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Fig. 2. Distribution of tasks chosen by pupils (%)

Picture 2 shows that pupils chose the second task most frequently (45 percent
of the subjects chose it), whereas the first task was chosen by 31 percent of subjects
,and the third task was chosen by 24 percent of the subjects. This picture illustrates
that affording an opportunity to choose is a favourable condition, as there were no
tasks that had not been chosen. The fact that most of the pupils chose the second
task is not surprising because the third-formers could write about their real experi-
ences and real events and that is the easiest and the most interesting topic to write
about for the pupils of primary classes.

In the questionnaire the third-formers were asked to ground the choice they
made. They could note that they chose a certain task because it was the easiest or
the most interesting one. In Picture 3 we can see how pupils evaluated their choice:
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The first task The second task The third task

Fig. 3. Reasoning of choices made by pupils
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We can see that positive attitude is the most important thing for the third-
formers when choosing a task because interest in the task determines creative mo-
tivation. Pupils usually do not think whether the task is easy or difficult. Eighty
percent of the subjects considered the chosen task as the most interesting. This is
a very sound result of the research, which shows that the third-formers are inter-
ested in different things. One-fifth of pupils founded their choice on the easiness
of the task. To sum up the results of the diagram, it can be stated that the biggest
percentage of pupils chose one of the three tasks because this task appeared to be
the most interesting to them.

Pupils were asked not only to choose one or another task from the question-
naire because it was the most interesting or the easiest one, butalso to give areason
for the choice. Below are the most frequent pupils’ answers that give the reason for
the choice of a certain task.

Reasons for choosing the first task. One-third of pupils who chose the first task
stated that this task appeared to be the most interesting and fun to them and they
liked the beginning. One-fifth of pupils generalized their choice by telling that
they like stories about animals (a ladybird in particular) and one pupil stated that
he did not understand why the ladybird flew in the winter, so he wanted to develop
the story. One-third of pupils indicated that they like narrating, so the beginning
of this story seemed to be the most inspiring. Two children did not reason their
choice. Pupils who considered the ease of the task mentioned that the easiest thing
for them was to create the end of the story. Pupils were asked whether they liked
accomplishing the first task. We received such results: 31 pupils (out of 34) an-
swered that he/she liked the task, and three pupils did not like the task because
one of them found it difficult to write, another lacked enough time and the third
one disclosed a dislikefor creating narratives at all. Twenty-three pupils of all the
researched who were positively disposed towards the first task, stated that they
like creative work because they can relax, they are interested in creating the narra-
tives of their own and they can express their thoughts. Two children said that they
like all tiny bugs and they had sheltered a lot of animals (bugs) in boxes at home.
Two children found this task very special, so they chose it.

Pupils had to create a happy or sad ending to the story. Thirty-two pupils who
chose this task created a happy ending and 2 pupils created asad ending. The ma-
jority of pupils stated that all fairy tales have ahappy ending and they like it. That
means that the subjects are positively disposed towards writing the narrative and
interesting tasks can strengthen such an attitude. There are the most interesting
narrative ends of the first task and their reasoning: “Because I think that Tirlyte
already had to go home, otherwise her mother would start to worry”. “Tirliuké met
Boruzius and they lived there for a long time in the nice granny’s garden until they
died. For ladybirds do not live forever”. “A spider caught Tirliuké, but, as soon as
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he noticed that she is tiny, decided to release her if she would listen to her mother.
Happy Tirliuké promised to listen to her mother and rushed towards home”.

One girl finished her story in such a way that Tirliuké returned home and
asked her mother to take her to the city, but her mother did not agree, as she had a
lot of work.Tirliuké became very sad. The girl treated her story as having a sad end-
ing because “Tirliuké heard from her mother that she did not have enough time to
go with her child to the city.” The end of this story shows that children of employed
parents lack their attention. Another child finished his story like this: “Tirliukeé
met the Cat, but he did not want to be friends with her. He wanted to entice and
eatit, but Tirliuké escaped from him. She flew and flew until she saw her home and
she found her home only by mistake. Her mother told her oft”. The story finished
like this: “because she did not listen to her mother”.

Reason for choosing the second task.This task was chosen by the majority of pu-
pils, [need percent here] percent of the subjects. Pupils found this task the most
interesting and the easiest one because they could write about themselves andre-
cently experienced and enjoyed events (in February pupils did not have to go to
school due to low temperatures). All pupils who chose this task stated that they
liked creating the narrative because they could write about their day, what they
did, where they were, and if they liked not going to school. Some pupils said they
realized that going to school is more fun than being at home. Pupils mentioned
that they faced such a task for the first time; therefore they liked it very much. The
given plan simplified the task (although the narrative scheme and guiding ques-
tions were given in all the tasks). The rest of the subjects admitted they liked writ-
ing about the winter.

Reason for choosing the third task.The least number of pupils (24 percent of
the subjects) chose it. However, all of them were well disposed towards it. Most of
all pupils liked colouring the sun the colour they liked best. This task was to find
out if children are afraid of unconventional solutions, for instance, a blue sun. The
results of the research showed that children are creative, not constrained by rules,
because they chose different colours (violet, blue, red, etc.) to colour the sun. The
story itself was associated with the colour of the sun. Noticeably, the choice of co-
lour depended on the children’s mood. If a child was sad that day, he chose darker
colours. Pupils in a good mood chose light colours. Below are the most interesting
thoughts pupils’ wrote while accomplishing the third task: “Today my sun is pink
because it has something pink to hide behind. Maybe it hides behind a flower, or
maybe there is a pink ball?”. “Today my sun is green because green colour means
happiness and joy to me. I did very well at school”. “A sun of different colours gives
me joy, happiness and kindness while waiting for my birthday and it will light my
way to the future life, work, travels and joyous moments”. “... I saw a sad sun in my
mind and decided to help her. I called my friends to help me to melt the snow and
to move the clouds. We worked for one hour and at last we saw the blue sky with
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the bright sun and the land without snow. In my mind I saw all Lithuanian animals
laughing, playing games, larking around and thanking us. And that was possible
with the help of just thoughts!!"". “I looked at the sun and it seemed to me that it
mourned with me, so she was black. That was the blackest day in my life. But today
I am healthy and all of this is almost forgotten, so the sun is yellow again”.

The level of the researched third-formers’ narrative writing abilities has been
established on the basis of the criteria of the content and structure of the text, lin-
guistic expression and literacy. Below we will discuss the third-formers’ narrative
writing abilities as per each criteria.

The content of the text
® Satisfactory achievement level (1-2 points) means that the content of the text
being created corresponds to the topic, but there are deviations from it. Pu-
pils create the text (text fragment/fragments) taking into account at least
one requirement of the task. The created text is short and the theme is not
developed. Writing is generalized, without giving details (e.g., Lots of ad-
ventures happened.). The text lacks consistency and integrity (there are
leaps of thoughts, unmotivated transitions from one structural part of the
text to another, and so on). The text is incoherent. If there is a dialogue in
the text, it has been selected unintentionally or is not associated with the
idea being developed. Zero points are awarded if the text is too short to
draw conclusions. Writing is not related to the topic.
Basic achievement level (3-4 points) means that pupils create the topic-based
text. There can be gaps in text consistency and integrity. Sentences and par-
agraphs are related to one another and thoughts are developed rather co-
herently. The main idea is enunciated. If there is a dialogue, it is associated
with the enunciated idea, but it might not be extended (it can finish without
any motivation).
® Higher achievement level (5-6 points) means that the topic is clearly revealed
in the text. Pupils fulfill all the requirements of the task while creating the
text. They write a comprehensive text with the elements of reasoning (ex-
press their thoughts while making assessments). The text is consistent and
continuous because the paragraphs and sentences are related to one anoth-
er; thoughts are developed clearly, coherently, and smoothly; and the text
engages the reader. The text is coherent. If there is a dialogue, it has been
selected intentionally and is clearly and consistently described.

Picture 4 presents the distribution of the third-formers’ narrative writing abil-
ities according to the content of the text:
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Content of the text
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Fig. 4. Assessment ofthe third-formers’ text content abilities according to the achievements’ levels

The analysis of the narratives written by pupils and the assessment of pupils’
ability to create the content of the text showed that essays of even one half of the
pupils matched the description of the basic level of the text content criterion. Writ-
ten compositions of one-fourth of the subjects corresponded to the description of
the higher level of the text content criterion and another one-fourth correspond-
ed to the description of the satisfactory level of the text content criterion. Pupils
whose work was attributed to the lowest level still face difficulty in developing
the content of the text; they often attempted to pass on a commom history or a
fairy tale. The most developed themes were about the pupils’ day (the second task).
It was noticed that when children retell their feelings and experiences, they put
thoughts more consistently. Pupils were likely to fantasize most while accomplish-
ing the third task. They often tried to insert a dialogue in their narrative, but a
big part of them (about one half of the pupils) were not able to write it and to use
punctuation correctly.

The structure of the text

= Satisfactory achievement level (1point) means that pupils formulate the name
of the text (it corresponds to the topic of the text). There are no structural
parts or they are not clear (they can be graphically separated or not). Zero
points are awarded if the text is too small to draw conclusions.

® Basic achievement level (2 points) means that pupils formulate the title of the
text (it corresponds to the topic of the text or the main idea). There are at
least two or three structural parts of the narrative: the beginning and/or
the body and/or the end, and they can be graphically separated or not.
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® Higher achievement level (3 points) means that the title of the text can be
expressed with the help of a vivid phrase, a proverb and etc. All structural
parts of the narrative are graphically separated and this separation is logical.
Picture S presents the distribution of the third-formers’ narrative writing abil-

ities according to the text structure criterion:

Structure of the text 60%
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Fig. 5. Assessment of the third-formers’ text structure abilities according to the achievements’ levels

Results presented in Picture S show that text structuring abilities of more
than a half of the subjects matched the basic achievement level, whereas almost
one-fifth of the subject’s fell into the the higher level, and more than one-fifth of
the subjects fell into the satisfactory level. In the pupils’ essays that matched the
satisfactory achievements level, structural parts were missing from the text: if pu-
pils developed the beginning of the story well, they ended it with one sentence,
prolonged the development of the story without finishing it, or finished it with the
words “The end”. This example shows that the third-formers have not mastered
the text structure requirements yet. Pedagogues of the subjects also pointed out
that pupils usually needed help in making sentences and creating the plan while
writing narratives. Most of the pedagogues affirmed that they practiced writing
the plan on the board before letting pupils write the narrative. Most pupils’ essays
lacked a clear, logical and developed idea as well as a clear beginning and the end.

Linguistic expression

= Satisfactory achievement level (Ipoint) means that pupils use elementa-
ry words and phrases (there are no vivid words) as well as direct sentenc-
es. There is a significant imperfection of style (vocabulary) and there are
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unreasoned repetitions. Zero points are awarded if the text is too short to
draw conclusions.

® Basic achievement level (2 points) means that language is clear. There are im-
perfections of style (vocabulary), and unreasoned repetitions occur. Dif-
ferent kinds of sentences are used (direct, interrogative and exclamatory).

® Higher achievement level (3 points) means that language is clear and fluent,
logical and vivid. Different kinds of sentences are used (direct, interroga-
tive and exclamatory).

= Picture 6 presents the distribution of the third-formers’ narrative writing
abilities according to the linguistic expression criterion:

Linguistic expression

32%

Higher level Basic level  Satisfactory level

Fig. 6. Assessment of the third-formers’ linguistic expression abilities according to the achievement
levels

Having analyzed pupils’ linguistic expression abilities when creating the nar-
rative we received the results shown in Picture 6. It is obvious that linguistic ex-
pression of the biggest part of pupils matched the basic abilities level. One-fifth of
pupils’ works could be attributed to the higher level of linguistic expression and
one-third could be attributed to the satisfactory level of linguistic expression. This
result means that the third-formers should develop their abilities in linguistic ex-
pression because most of the subjects have poor vocabulary and their language
lacks clarity and fluency.

Literacy

= Satisfactory achievement level (Ipoint) means that pupils make a lot of sys-
tematic and random spelling and punctuation mistakes. The text is difficult
to understand. There is no sentence framework. If a dialogue is inserted,
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the correct punctuation is ignored. There can be 8 or more mistakes. If the
essay contains 10 or more mistakes from the learned cases, it is considered
that literacy criterion matches the unsatisfactory achievement level and
0 points are awarded. No points are awarded if the text is too short to draw
conclusions and the text is incomprehensible due to the mistakes.

Basic achievement level (2-3 points) means that there are systematic and ran-
dom mistakes and style imperfections. Pupils should correctly write words
whose spelling does not differ from the correct pronunciation; the accusa-
tive singular of nouns and adjectives, the genitive plural of nouns and adjec-
tives, the locative of nouns, personal names and place names, present and
past tense verbs, simple cases of consonant assimilation, and words of no-
table spelling. They should also correctly use hyphenation and punctuation
at the end of the sentence (points, question and exclamation marks). They
should be able to distinguish the unexpanded homogeneous parts of the
sentence, to put commas before the words but and that, and to punctuate
invocatives. Three to seven mistakes are possible. If a dialogue is inserted, it
is written with mistakes.

Higher achievement level (4 points) means that language is clear,fluent, log-
ical, and vivid. There are no spelling and punctuation mistakes that are
given in the program (there can be one or two random mistakes). Pupils
should correctly write the words of notable spelling, compound words, and
other cases of consonant assimilation; write and punctuate the dialogue;
and write and punctuate all mandatory requisites of the letter, message, ad-
vertisement, invitation or other informative text. If a dialogue is inserted, it
is punctuated correctly.

Picture 7 presents the distribution of the third-formers’ narrative writing abil-

ities according to the literacy criterion:
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Fig. 7. Assessment of the third-formers’ literacy abilities according to the achievements’ levels



2.The context process of education /KOHTEKCT B Npouecce 06pa3osaHma ‘ 167

Picture 7 presents pupils’ literacy achievements, which are much better than
the results of linguistic expression, text structure and text content. Forty-two
percent of pupils could write the narratives without mistakes and their literacy
matched the higher achievement level. The anrrative literacy criterion of one-fifth
of the pupils matched the satisfactory level and the same criterion of the rest of the
pupils matched the basic level. It is likelythat when teaching to write narratives
the pedagogues of the subjects emphasized the literacy criterion the most whereas
other criteria were probably left aside.
Having assessed pupils’ narrative writing abilities, the overall average of the
narrative achievement levels was calculated. It was calculated by the following
method:
= A pupil is considered to have achieved the higher level if all the criteria (the
content of the text, the structure of the text, linguistic expression and liter-
acy) of his/her narrative writing abilities were assessed at the higher level, if
3 abilities were assessed at the higherlevel and 1 ability at the basiclevel and
if 2 abilities were assessed at the higher level and 2 abilities at the basic level.

= A pupil is considered to have achieved the basic level if all four criteria of
his/her narrative writing abilities were assessed at the basic level, if 3 abili-
ties were assessed at the basic level and 1 ability at the higher level, if 3 abili-
ties were assessed at the basic level and 1 ability at the satisfactory level and
if 2 abilities were assessed at the basic level and 2 abilities at the satisfactory
level.

= A pupil is considered to have achieved the satisfactory level if all four cri-

teria of his/her narrative writing abilities were assessed at the satisfactory
level andif 3 abilities were assessed at the satisfactory level and 1 ability at
the basic level.

In Picture 8 the received average is compared to the 2012 first half pupils’ nar-
rative writing abilities’ results reported by the third-formers’ pedagogues:
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Fig. 8. Third-form pupils’ narrative writing abilities’ assessment (accomplished by the pedagogues and
received during the research) comparison chart
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The results presented in Picture 8 show that, according to the assessments
made during the research, 23 percent of pupils achieved the higher level, whereas
only 15 percent achieved the abovementioned level according to the assessments
made by the pedagogues. During the research 62 percent of pupils’ works were
assessed at the basic level, while, according to the pedagogues, 48 percent of pu-
pils achieved the basic level. According to the results of the research, 15 percent
of pupils’ work was assessed at the satisfactory level, when the pedagogues stat-
ed that 35 percent of pupils achieved the satisfactory level. After the assessment
of the tasks accomplished during the research there were no pupils and abilities
that would be assessed at the unsatisfactory level. The results of the teacher survey
showed that 2 percent of pupils’ narrative writing achievements were assessed at
the unsatisfactory level at the end of the first half of 2012.

The interview method was chosen in order to find out about the teachers’ spe-
cific work and contribution to the development of pupils’ narrative writing abil-
ities. During the structured interview it was asked if teachers taught their pupils
to write narratives and when they started doing that. It became clear that the five
pedagogues who participated in the research start teaching their pupils to write
the narratives in the second form. They choose different forms: they help pupils to
learn to write simple stories consisting of several sentences, according to aseries
of pictures and according to the questions: Who?, what is he/she doing?, how did
it go?, why (did he/she succeed or not succeed in doing something)?, and accord-
ing to the narrative cut into the puzzle. When answering the question:"Why do
you think pupils need to be taught to write a story?” the pedagogues mentioned the
following motives for teaching to write narratives: pupils’ language, imagination,
creativity, and logical and artistic thinking are being developed; their vocabulary
is broadened; and they learn to express their thoughts in writing using correct sen-
tences. When answering the question about what help pupils need when writing a
narrative, the pedagogues stated that they need to speak about the purpose of writ-
ing a narrative and to discuss it many times; they also need to explain why and
how to write it and they need to increase pupils’ motivation to narrate. Pupils usu-
ally need individual help in creating and writing down sentences, they forget dia-
logue punctuation, their vocabulary is poor, and they do not know vivid words and
expressions. The pedagogues had one opinion when responding to the question
about the assessment criteria used to evaluate pupils’ written narratives and whether
pupils know the criteria before starting to create the narrative, and they affirmed that
pupils know the assessment criteria before writing the narrative. However, accord-
ing to the pedagogues, only one criterion (maintenance of the structure, content,
revelation of the topic, or literacy) is being chosen. This selected criterion is being
written on the board in advance, so that pupils learned to comply with the criteria
and know what is expected of them. Such practice should be improved because
pupils must pay attention to all the criteria of narrative writing when creating the
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narrative; otherwise they will not learn to create the high-quality narratives. The
pedagogues noted that lack of knowledge of dialogue punctuation, word repeti-
tion, spelling mistakes, leaps of thought, and lack of creativity and imagery are the
most common written narrative creation errors. So, the summary of the interview
with the five pedagogues of the third-form shows that teaching to write the narra-
tive is a complicated task that requires a lot of preparation. Teachers put significant
effort into motivating pupils, finding necessary and effective methods, and provid-
ing targeted assistance.

Conclusions

1. To sum up, it can be stated that the narrative is the text that tells about what
happened, the events are being presented in a certain sequence, movement occurs, the
passage of time is tracked, and certain dynamics prevail and make an impact on the
consistency of the narrative. Narrative creation is a complex process due to the
maintenance of consistency and integrity, but narrative writing techniques, struc-
ture, and certain phases are introduced in the second form. Pupils deepen, expand
and develop their narrative writing abilities in the third form. When developing
narrative writing abilities it is advisable to allow pupils to choose one theme or sit-
uation out of several others and to develop it. In this way, pupils are more interest-
ed in creating; each of them has more opportunities to materialize their individual
needs and to express personal experience.

2. The interview method showed that pedagogues do not forget to raise pupils’
motivation and encourage pupils’ intention to make themselves better at narrative
writing with the help of appropriate means and methods. As for the assessment
criteria, it can be stated that teachers usually apply only one of them. This selected
criterion is written on the board in advance, so that pupils know what is expect-
ed of them. This is an effective way to develop narrative writing abilities, but it is
not sufficient, because pupils must know all the criteria that make it possible to
achieve the highest quality written work.

3. Based on the research data it can be said that third-form pupils’ literacy
is higher than their abilities of linguistic expression, content, and structure of
the text. Nowadays it is important to draw attention to a set of criteria in order to
achieve a higher quality of written work, because so far the most common Lithua-
nian primary education practice in writing creative works has been the correction
of mistakes. According to the results of the research it is likely that third-form ped-
agogues mostly emphasize literacy without paying certain attention to linguistic
expression, and the structure and the content of the text.

4. Having compared the level of third-form pupils’ narrative writing abilities
established during the study with pupils’ narrative writing abilities as reported by
the pedagogues from the first half of 2012, it can be stated that pupils made higher
achievements during the research.
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D. Jakavonyteé-Staskuviené, J. Stripeikaité

TRECIOS KLASES MOKINIU PASAKOJIMO RASYMO
GEBEJIMU UGDYMAS

Straipsnyje atskleista pradiniy klasiy mokiniy pasakojimo raymo gebéjimy
ugdymo samprata, aptarti $iandieninéje ugdymo praktikoje rekomenduojami
ra§ymo mokymo metodai, pateikti empirinio tyrimo rezultatai, parodantys, kaip
trecios klasés mokiniai geba rasyti pasakojimg. Atkreipiamas démesys j tai, kad
geresniy ra§ymo rezultaty trec¢iokai pasiekia tada, kai turi galimybe pasirinkti vi-
eng rasto darbg i$ keliy.

Apibendrinant tyrimo rezultatus galima teigti, kad pasakojimas — tai tekstas,
kuriame pasakoma, kas atsitiko, tam tikra seka pateikiami jvykiai, kuriuose do-
minuoja judesys ir laiko tékmé, nuo kurios ir priklauso pasakojimo nuoseklumas.
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Dél teksto rislumo ir vientisumo i$laikymo pasakojimo karimas yra sudétingas
procesas, ta¢iau su pasakojimo ra§ymo metodika, jo struktara supazindinama dar
antroje klaséje, o trecioje klaséje mokiniai jtvirtina ir tobulina pasakojimo rastu
gebéjimus. Ugdant pasakojimo ra§ymo gebéjimus, tikslinga vaikams leisti i§ keliy
temy ar situacijy pasirinkti vieng. Taip ugdytiniams bus jdomiau kurti, kiekvienas
galés realizuoti individualius poreikius, perteikti savo patirtj.

Interviu metodu i$siaiskinta, kad pedagogai, pasirinke tinkamas priemones
bei metodus, skatina mokinius tobuléti pasakojimo rasymo srityje. Mokytojai
dazniausiai pasirenka kurj nors viena vertinimo kriterijy. Jis yra i$ anksto uzra-
$omas lentoje, kad vaikai Zinoty, ko i$ jy tikimasi. Tai veiksmingas badas ugdant
pasakojimo ra§ymo gebéjimus, taciau jo vieno nepakanka, nes mokiniai privalo
zinoti visus kriterijus, pagal kuriuos parasius bus pasiekta auks¢iausia ragto darbo
kokybe.

Remiantis atlikto tyrimo duomenimis, galima teigti, kad trecios klasés moki-
niy rastingumas yra aukstesnio lygio nei kalbinés raigkos, turinio ir teksto struk-
taros karimo gebéjimai. Norint pasiekti auks$tesnés rasto darby kokybés, batina
atkreipti démesj j kriterijy visuma, nes dazniausia Lietuvos pradinio ugdymo pa-
tirtis raant karybinius darbus buvo ir yra tik klaidy taisymas. Analizuojant tyri-
mo rezultatus matyti, kad Siose klasése pedagogai labiausiai pabrézia rastinguma,
taciau stokojama démesio kalbinei raigkai, teksto struktarai ir turiniui. Palyginus
per tyrima jvertinty trecios klasés mokiniy pasakojimo ra§ymo gebéjimy lygj ir
pedagogy pateiktus 2012 mokslo mety I pusmecio pasakojimo ragymo gebéjimy
rezultatus, galima teigti, kad per tyrimg nustatyti aukstesni mokiniy mokymosi
pasiekimai.

Esminiai zodziai: pradiniy klasiy mokiniai, pasakojimo ra§ymo gebéjimy ugdymas.
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Elena Marcelioniené

INTERNAL INTEGRATION, DIFFERENTATION AND
INDIVIDUALIZATION AS ESSENTIAL FEATURES OF
CONTEMPORARY FIRST LANGUAGE TEACHING IN
PRIMARY EDUCATION

Annotation. This article deals with the trends of teaching Lithuanian as a first lan-
guage in primary education. The trends are internal integration, differenti-
ation, and individualization. In addition, the article addresses the practical
method of language teaching based on the child’s linguistic activities. Fur-
thermore, the article discusses philosophical, psychological, and pedagogical
assumptions regarding subject integration and advocates for an integrated
teaching of a first language in today’s educational processes. The article high-
lights the components of internal integration, i.e. linguistic activities, linguis-
tic units, and literary and linguistic development. Several examples from the
first integrated textbooks of Lithuanian as a first language Saltinélis (grade 1)
and Saltinis (grades 2-4) are provided. Differentiation and individualization
are defined and the most important features of differentiation and individu-
alisation in first language teaching in primary education are highlighted. The
psychology typical of the junior school age group determines the turn from
an academic and grammar-based language teaching towards a more practical
method of linguistic development designed in accordance with the child’s lin-
guistic activities.

Key words: internal integration, differentiation and individualization, linguistic ac-
tivities, linguistic units (levels), literary and linguistic development, academ-
ic grammar-based method, practical method.

Introduction
The main goal of the curriculum of Lithuanian as a first language within pri-
mary and secondary education is to ‘help [learners] acquire the basics of the com-
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municative and cultural competence that are essential for further development
within the educational system’[my emphasis, 26, p. 95]. Therefore, the child’s
linguistic development is twofold. First, it is necessary to help the child acquire
communicative competence, i.e. develop the ability to communicate both orally
as well as in writing. This requires certain spoken and written language skills. Sec-
ondly, the goal of the curriculum also includes helping children learn more about
the national culture and enabling them to participate in developing and nurtur-
ing it. Cultural experience can be gained in a wide range of activities, but the role
of literature cannot be emphasized enough. The Lithuanian language as a school
subject in primary education involves two broad areas, i.e., the child’s linguistic
and literary development. Each area has several components in multi-dimensional
linguistic development as children need to learn to read, write, and improve their
spoken language in order to express thoughts and feelings in writing as well as gain
at least some basic knowledge about the structure of the Lithuanian language. Lit-
erary development includes not only fiction, but also non-fiction and an introduc-
tion to the national culture, theater, television, the radio and the Internet.

Traditionally, the curriculum of Lithuanian as a first language in primary ed-
ucation has been divided into the teaching of grammar and reading; at the end of
the twentieth century one more component, i.e., coherent language, or teaching of
texts, emerged. This division in the curricula of the Lithuanian language and edu-
cational plans has been implemented in textbooks; therefore, the teaching process
has been divided accordingly. Before the reorganization of Lithuanian schools,
differentiation and individualisation of education had not been implemented in
terms of curricula or learning materials; therefore, only teachers could take indi-
vidual learners® differences into account. Learning Lithuanian as a first language
in primary school involved memorizing different grammatical items as finished
products, a number of abstract concepts, definitions and rules which were often
illustrated with examples without a broader context.

While reorganizing Lithuanian schools, education policy makers emphasized
the integration of curriculum, the differentiation and individualization of educa-
tion, and the practical method of teaching. Curriculum integration is supported by
various arguments such as the theory of a holistic personality development, cogni-
tion starting from the whole and only then moving to its individual parts, and inte-
gration as a method reducing the learningload as it helps to prevent repetition. The
most important argument lies in the idea that ‘integrated teaching can contribute
significantly towards developing a fully educated, integrated and balanced person-
ality’ [S, p. 11]. Educational philosophy focuses on the person’s individuality: ‘in-
dividuality is based on the premise that people are heterogeneous in terms of their
nature (individual physiological peculiarities) and social development (individu-
al interests, attitudes, significant values and lifestyle). (...) Human individuality
requires that society is constituted of very different members. Social psychology
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concludes that the only stable communities are those that bring together different
individuals. In such communities the social distribution of roles happens natural-
ly, their members complement each other, need each other and the results of each
other’s activities. [1, p. 89, 91]. The philosopher Zibartas Jackiinas, one of the strat-
egists of the reform of education, notes that ‘the documents of the Lithuanian ed-
ucation reform comply with the European tradition and highlight the fostering of
inherent powers as the fundamental principle of humanistic education and educa-
tional goal’ [6, p. 169]. One of the aspects of the renewed curricula is based on the
theory of the child’s individuality: ‘there is a need for a more personalized educa-
tion, taking into account different needs of students’ [26, p. 5]. Language teaching
had to be restructured taking into account the trends of differentiation and indi-
vidualization as well. Considering the assumptions of psychology of different age
groups, educational strategists stressed that in primary education pupils should be
taught ‘through experience, activities and direct experiences; verbalisation should
be avoided’[12, 337]. While preparing the curriculum of the Lithuanian language
for grades 1-4, the division of literary and linguistic development was dropped and
the areas of the child’s linguistic activities, i.e., the integration of speaking and
listening, reading and writing into the educational process and learning materials,
were adopted as structural dimensions [26]. The academic teaching of grammar
was replaced by a more practical way of learning: the structure of language reveals
itself to learners as they read and analyze appropriately selected literary texts. This
article will discuss the most important features of contemporary teaching of Lith-
uanian in primary school, i.e. internal integration, differentiation and individual-
ization.

Internal integration of language teaching and the practical

method

Internal integration. It is very important to explain how we understand
the term ‘internal integration” so that the replacement of the academic gram-
mar-based language teaching and individual lessons of reading by the new system
of linguistic development would not appear a simplistic and random patchwork
of linguistic and literary knowledge and the fostering of creativity would not be-
come a meaningless game. Jonas Lauzikas, one of the most prominent scholars
of our pedagogy of the last century, noted that ‘the principle of creative lifelike-
ness not only denies all a priori rules (...) rejects any pre-established restrictions
of educational elasticity, but also poses the threats of ungrounded looseness, un-
defined diversity and fragmentation. The slogans of freedom and lifelikeness make
it difficult for different pilot schools to find an educational stepping stone as life
is a dynamic process whose plethora of contradictions sometimes overshadows
the deeper foundations of unity’ [11, p. 374]. This theoretical stance is still very
relevant today while reflecting on education in general and the child’s language
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development in particular. While creating an integrated system of linguistic devel-
opment it is necessary to provide certain links unifying the language curriculum
into a cohesive whole. Of course, the internal integration of linguistic develop-
ment is a secondary feature incorporated into the child’s personality development,
and is based on the general principle of integrity, which, as LauzZikas notes, ‘allows
to discern the essential principles of human nature, child development and cul-
tural attitudes according to which it would be possible to implement educational
plans’ [11, p. 374]. While creating the theoretical principles of independent Lithu-
ania, dr. Meilé Luksiené stressed the integration of education: ‘integral thinking
which relies on a solid foundation of reality is one of the ways for a person to stay
integrated and avoid getting lost. This is the goal of the integration of teaching and
content at various levels’ [13, p. 41]. Integration-related issues were also analyzed
by the philosopher Zibartas Jackiinas. He formulated the essential requirements
for modern integration, described the possible levels of integration and thoroughly
analyzed interdisciplinary integration [4, p. 86-101]. He also mentioned internal
subject integration: ‘subject content must be internally integrated. This integra-
tion is predetermined by interdisciplinary links (...) and (or) internal integration
links, expressing the systematic links of certain knowledge’ [4, p. 94]. A number
of scholars have dealt with integration of education within pedagogical literature
over the past two decades [6, 8]. This article will not look into cross-curricular
integration, but will focus on an internal subject, i.e. the curriculum of the Lithua-
nian language as a first language and its integration.

The internal integration of the Lithuanian language curricula at a later edu-
cational stage is discussed by Vida Plentaité [21]. The need to integrate different
language learning activities is highlighted by Vilija Saliené and Antanas Smetona,
the authors of the Lithuanian language textbook for grades 11 and 12: ‘linguistic
items are (...) very interrelated. Namely, it is impossible to teach spoken and writ-
ten language without discussing the main aspects of rhetoric and stylistics; text
understanding and text development are related to the writing and reading pro-
cesses. Therefore, everything, i.e., writing, reading, and speaking, has to be taught
constantly and simultaneously’ [27, p. 11]. The internal integration of linguistic
development for grades 1-4 has been thoroughly discussed by the authors of the
integrated textbooks of Lithuanian Saltinélis and Saltinis [14, 22, 23]. Given that
Lithuanian and German share similar spelling principles it is interesting to look at
the work of German scholars. While mainly separate language and literature text-
books are used in Germany, methodological literature often deals with the integra-
tion of reading and writing as well as the use of language and grammar teaching
[2,p. 761771, 3, 18].

The implementation of internal integration in teaching of Lithuanian. As
already mentioned, the curriculum of the Lithuanian language for grades 1-4 con-
sists of sections designed according to linguistic activities: Listening and speaking
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(spoken comprehension and creation of spoken texts), Reading (reading techniques, text
comprehension, and the basics of literature and culture), Writing (writing techniques,
text development) [26, 95]. This division can be found only at the level of the curric-
ulum in order to maintain and display the entire system of linguistic development
in primary school. In addition, the curriculum provides the content of the two
textbook sets (grades 1-2 and grades 3-4) which lists the most important topics of
every linguistic activity. The chapter dealing with Introduction to the sound struc-
ture of language is additionally highlighted [26, 104 - 105, 118-119]. This is done
in order to attract the attention of the teacher, authors of textbooks, and parents
of learners to the system of language (phonetics and grammar) teaching. All the
topics included in the said chapter are integrated within speaking and listening,
reading and writing in terms of the development of knowledge, skills, and values
as well as the evaluation of progress. The content of the education provided in the
curriculum is implemented in the above-mentioned integrated textbooks as well
as the process of education.

The way we see it, the internal integration of linguistic development can
have multiple dimensions. The first dimension deals with the integration of oral
(speaking and listening) and written (reading, writing) language. The relation-
ship between speech and written language in the child’s language development is
a straightforward one because, according to psychologists, the child’s written lan-
guage is formed on the foundation of spoken language. Vygotsky widely analyzed
and revealed the stages of the child’s written language development stages (play-
ing, drawing, writing), proving that ‘drawing is a graphical language, emerging on
the basis of spoken language” and that ‘at the beginning the child arrives at an un-
derstanding of written language through spoken language’ [29, p. 649, 653]. Only
later, when the learner has acquired sufficient reading and writing skills, spoken
language ceases to act as a link between the two forms of language and the child’s
written language as a system is formed [29, p.642]. It is obvious that at that stage
written language starts influencing the child’s spoken language. This natural link
between spoken and written language is constantly encouraged in the language
learning process. The analysis of teaching materials and methodological tools de-
signed in accordance with updated programs reveals the evolution and meaning of
spoken and written language use in primary education: initially, oral tasks domi-
nate; however, as soon as children learn to read and write, written exercises appear;
the more reading and writing skills improve, the more pupils write and develop
their own texts. The integration of spoken and written language works in two di-
rections: the child’s spoken language experience is used to read, understandm and
develop texts (for example, first narrate texts, then write them). Written language,
particularly texts that learners read, provides material for conversations, stories,
other creative assignments, and the acquisition of vocabulary and linguistic forms.
The link between spoken and written language is not new; it can actually be con-
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sidered the tradition of the Lithuanian school. Therefore, only recent tendencies
will be mentioned in the article. Spoken language is given considerable attention
in integrated textbooks; the importance of listening to the conversation partner
is emphasized. Therefore, the textbooks Saltinélis, Naujasis $altinis written in ac-
cordance with the new integrated curricula include sections such as “‘We hear and
understand them’, ‘We are sharing our holiday experiences, etc. (grade 1), ‘We are
learning to listen” (grade 2), “We are talking. How?’ (grade 3), ‘In my world there
are so many events and stories’ (grade 4). Learners are familiarized with conversa-
tion rules and create new ones, learn to ask and answer questions, and initiate and
continue the conversation. In grade 4 pupils summarize what it means to be able
to listen attentively and talk and narrate interestingly [15, 16, 24, 25].

The relationship between spoken and written language leads to another di-
mension of the integration of language development, i.e., integration of literature
and language. In modern primary education it is the most prominent feature of
internal integration. In 1988, Pranas Kniaksta, a distinguished Lithuanian lin-
guist, discussed the state of the Lithuanian language and its links with the school
as an institution and noted that ‘the first essential thing in language teaching is to
integrate it with the use of literature as much as possible. Literature and folklore
have to act as the source of language for those who do not have access to the living
language any more. Only quality literature can provide the spirit of the living lan-
guage, its inexhaustible treasures and language diversity that extends beyond any
theories and rules. Therefore, literature and folklore have to be the foundation of
language teaching and development at school’ [9, p. 174]. Sometime later the inte-
gration of literary and linguistic development was established by the poet Marceli-
jus Martinaitis in ‘Vieningojoje kalbos ugdymo programoje’ (‘A unified curricu-
lum of linguistic development’) [17, p. 20-25]. He formulated the key guidelines
of this type of integration; one of them which is particularly important to us is as
follows: ‘Understanding literature develops a certain concept of written and spo-
ken language and becomes one of its most important sources’ [17, p. 22]. The au-
thor of the curriculum also noted the reason for integrating literary and linguistic
development: ‘Considering the state of the Lithuanian language in recent decades,
its social and historical conditions as well as the challenges of the national school,
we can say that currently literature is the teacher and mother of the Lithuanian
language’ [17, p. 21]. This idea has been implemented in the first and later editions
of the textbooks Saltinélis and Saltinis published after Lithuania regained indepen-
dence in 1990 [15, 16, 24, 25]. Nowadays authors of alternative textbooks are try-
ing to implement the same idea (the analysis of other textbooks is out of the scope
of the present article).

While integrating literary and linguistic development it was necessary to cre-
ate a logical and well-delineated system consisting of two parallel planes within
the teaching materials. First, it was necessary to provide a framework of literary
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development that covers all the reading skills, basic knowledge of literature, and
culture designed in the curriculum; secondly, it was necessary to define guide-
lines of linguistic development based on the psychology of the child’s age group,
linguistic patterns, knowledge and skills. The two planes are linked to each other
by dozens of contact points. At first glance it may seem that literary development
is the essential structural feature, whereas linguistic development is a secondary
one incorporated into the first one. However, the choice of literary topics is deter-
mined not only by the relevance of the issues and interests of the child’s life, but
also by the language learning goals. For example, when planning an introduction
to the narrative as a text type and the verb and learning to use it, we selected a lit-
erary development problem, i.e., understanding and developing a fictional and the-
matic narrative. Similarly, introducing descriptive texts along with the noun and
adjective is closely associated with the understanding and development of fiction-
al and thematic descriptive texts. In order to introduce speech sounds we specifi-
cally chose works that are characteristic of sound interface, e.g., poetry texts which
include learning to listen carefully. In the present article we provide a scheme illus-
trative of the most important integration links.

Linguistic ; Discussion of Practical
development Specification of | | Choice of an Reading the linquistic ractical
topics, and iat, text. Literary inguisti application
\educaltional ?ppropna € 1> analysis of > phenom_ena > of acquired
I iterary text the text presentin knowledge
goals the text;
Literary introduction
development to
grammatical
categories
Revision of the process of
literary and linguistic

development

\ v v \ 4
(Self-)Evaluation of acquired knowledge and skills

Fig. 1. Integration of Literature and Language Education

The third dimension of integration consists of linguistic elements or units; in
the methodology they are often referred to as levels, i.e., integration of introducing
the text, sentence, word, and sound. Linguists emphasize that ‘speech sub-units or
elements are included in the composition of larger units and all of them are closely
interrelated and interdependent’ [19, p. 15]. The text plays a key role in linguis-
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tic development based on internal integration. According to the Russian linguist
Nina Bolotnova, the system and use of language is combined within the text and
therefore texts are worth analyzing not only from a literary, but also from a linguis-
tic point of view [30, p. 109]. In the provided scheme of components of philology
and their relationships (30, p. 24], the author places the text as the central unit
and relates it to literary science and all branches of linguistics: stylistics, culture
of language, syntax, lexicology, morphology, phonetics, punctuation and spelling.
Consequently, the text acts as a link between literature and grammar (the second
of our above-mentioned integration dimensions): a text is an example of naturally
produced language where all linguistic units are used in a variety of forms and the
full meaning and importance of a sentence, word and sound is most fully revealed.
While analyzing a text the child learns about the structure of his or her mother
tongue as well as discovers and develops his or her language: learns to express
ideas coherently, create sentences, choose appropriate words, combine and write
them, etc. While reading or listening to a text, especially a fictional one, the child
is confronted with the meaningful and relevant content of the text which makes
him or her think and feel. An interesting text motivates the child to look into sen-
tences and words, hear their sounds; in other words, language learning becomes
exciting and meaningful. According to Bolotnova, reading fictional texts, in addi-
tion to its most important aesthetic function, also performs another function, i.e.,
that of generating motivation for language learning in general and an interest in
the mother tongue in particular [30, p. 127].

It is postulated in the program of primary education that a basic introduction
to all linguistic levels, i.e., the text, sentence, word, and sound, needs to be provid-
ed. All these linguistic units are delivered in integrated textbooks, but the levels of
teaching them differ depending on the grades of primary education. For example,
in grade 1, the introduction to the sounds of language is of a purely practical nature,
whereas in grade 2 a basic theory of phonology is provided. However, in both cases
the material for an analysis of sounds is taken from texts: children’s folklore is used
(tongue twisters, sound imitations, children’s songs, etc.), poems are read and re-
cited, particularly ones with linguistic games, and prose texts with special sound
patternsare read [15, 16]. In order to familiarize learners with a basic theory of the
sentence, i.e., the subject and predicate, a parallel is drawn between the actor and
the action in the text (a fairy tale or a short story). The questions who is the doer in
the sentence? and what does the doer do? are raised and the differences between
the doer in the sentence and text are evaluated. In various literary texts learners
find short and long (simple and extended) sentences and understand why short
and long sentences are used (for example, characters use short sentences in dia-
logues, whereas the author’s narrative sentences are longer, etc.) [24, 25]. The text
is of crucial importance in familiarizing learners with the word level: verbs, nouns,
adjectives, and other parts of speech. This is because parts of speech are defined
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by a number of attributes such as the value, composition and inflection, and sen-
tence function [20, p. 57]. The understanding of the meaning of the word under-
lies the understanding of the part of speech. For example, let us discuss what kind
of understanding of the verb learners in primary education should acquire. The
Lithuanian linguist Aldona Paulauskiené claims that ‘the verb in the most general
sense refers to a process, and the process in everyday life is perceived as an action
its doer executes or a state experienced by the doer. Therefore, at school the verb is
defined as a part of speech which refers to an action or a state and provides an an-
swer to questions such as What does a thing do? or What is going on/ happening? [20,
262]. In primary education an understanding of the verb, its recognition, and the
act of raising the appropriate questions are inseparable. By raising adequate ques-
tions second graders learn to identify verbs in the text. Integrating the teaching of
words and texts provides the possibility to phrase meaningful, specific and text- or
thematic picture-related questions. Specific questions are easily understandable
to children; it is easier to find the word-answer: e.g., Look at the picture and say
what the children are doing; after having read the text the question is what is or was
the character doing? After a general understanding of words that signify actions of
the child, his/her friends or text characters is gained, more abstract grammatical
questions typical of all verbs are phrased, e.g. what is (the doer) doing? What did
the doer do? What will the doer do? Narrative type of texts are used in order to fa-
miliarize learners in primary school with the verb and therefore it can be said that
the events, actions, and states reflected in such texts help the child understand
the meaning of the verb. Importantly, the child’s understanding of the verb facil-
itates learning to narrate: it helps the child to understand the text better and keep
track of the sequence of events. Vivid verbs help children define the idea of the text
better and experience the text more fully. While developing a story verbs become
guiding words and can substitute for the outline of the story. When learners in pri-
mary school understand the meaning of verbs, they can try and choose the most
accurate verbs to describe a particular action. Therefore, it is very important to
expand the child’s vocabulary. The role of texts, especially fictional ones, is central
in achieving this goal. Integrated textbooks use the same method to familiarize
learners with the noun, adjective, adverb [16, 24, 25]. Graphically the process can
be depicted as follows:

The practical method of linguistic development. The integration of differ-
ent linguistic levels enables the child to explore language: as discussed earlier, by
reading and developing texts learners familiarize themselves with linguistic and
literary phenomena, discover linguistic rules, and learn to spell and punctuate.
This type of language learning corresponds to the psychological characteristics
of the age group. According to psychologists, during the period between the sev-
enth and eleventh year of life (middle childhood), the child is in the operational
thinking stage, i.e. ‘the child’s logical thinking is not as abstract or as complicat-
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ed as in adolescence when it reaches the highest level. Children find it too diffi-
cult to deal with hypothetical and abstract problems’ [28, p. 223-224]. Terms of
grammar and literary science are abstract scientific concepts which are, as proved
by Vygotsky, impossible to teach directly through memorization. Understanding
them requires a higher level of thinking and the ability to compare, generalize and

abstract: ‘the child cannot learn and memorize scientific concepts, but comes to

understand them through intense and active thinking. Also, an understanding of
scientific concepts can change and be supplemented’ [29, p. 389-396]. Thus, the

child’s active process of thinking needs to be stimulated by activities; in our case,
by active linguistic activities. It is only possible when learning to talk is imple-
mented through talking, e.g., developing interesting situations in the classroom,
discussing, sharing experiences, etc.; reading through reading interesting and un-
derstandable texts suitable for the given age group; writing through writing, devel-
oping meaningful stories, descriptions, etc.

Text (when read The meaning Parts of speech: Inflection: Texts
or listened to): of words: developed by
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® objects, > Words signifying p~| adverb), > numbers >
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Revision of teaching (supplementation, (Self-)Evaluation of the acquired understanding of
repetition) < a part of speech

Fig. 2. Language units (levels) Teaching Integration

Differentiation and individualization of linguistic development

Differentiation and individualization. In the interwar period (1918-1940),
Jonas Lauzikas, Juozas Budzinskis, Antanas Busilas and other Lithuanian educa-
tors wrote about the self-expression, individuality, and self-development of learn-
ers and the possibility to differentiate learners. Jonas Lauzikas clearly identified
concepts such as differentiation and individualization: ‘individualisation of teach-
ing can be more accurately defined as cases where students are given individu-
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al tasks. Allocating students into groups and organizing the teaching process per
groups is actually differentiation of teaching’ [10, p. 470]. In modern pedagogy
differentiation of teaching is extended: ‘the differentiation of curriculum is the
process of modification or adaptation according to the different abilities of learn-
ers. Teachers can adapt or differentiate the curriculum content by changing the
content and methods of teaching and learning (sometimes referred to as the pro-
cess) and evaluation (sometimes referred to as the product). This could mean, for
instance, dividing the learners into four groups according to equal abilities or
mixed abilities where more advanced learners help less advanced learners’ [7, p.
16]. Individualization of teaching is based on the psychological knowledge of the
learner and the assumption that each learner is unique. Vygotsky emphasized that
in psychology ‘man in general’ exists only as an abstraction. In reality, there is only
a particular person, a physical structure and psychology of a particular person. Vy-
gotsky underscores that ‘focusing on these human-specific features, of course, has
to be central in the work of the teacher and psychologist’ [29, p. 346]. Therefore,
educational differentiation and individualization are based on the knowledge of
learners. The teacher gathers information about what learners know and do not
know, what they are and are not capable of, and what kind of experience they have.
The teacher also decides what learning methods are the most suitable for his or her
learners [7, p. 20]. Without realizing each learner’s linguistic abilities it is impossi-
ble to differentiate and individualize lessons of the Lithuanian language.

Opportunities to apply differentiation and individualization in educa-
tion. The latest edition of the programs of the reorganized school (2008) estab-
lishes differentiation of education in achievement levels. Namely, features of three
achievement levels, i.e., basic, satisfactory, and advanced, are defined. They will
help teachers assess each learner’s achievement, i.e., the formation of his or her
moral values, individual efforts, the level of achievement, and progress [26, p. 105].
It should be noted that this differentiation of achievement posed the threat of pi-
geonholing learners according to their learning potential. However, the general
guidelines of the program emphasized that ‘attention and respect for each child
are shown, the errors are treated as a natural phenomenon, and relationships be-
tween learners are built on mutual trust, responsibility, and respect for other views
and interests’ [26, p. 13] The teachers following these guidelines will help children
to avoid being pigeonholed. Nevertheless, using no grades to assess learners in pri-
mary school remains problematic.

Differentiation of the curriculum content is implemented in the textbooks
of Lithuanian as a first language Saltinélis and Naujasis $altinis and additional ed-
ucational media. Sets of textbooks allow for the individualization of the teaching
process. The materials provided in textbooks and exercise books are differentiated
in two ways. The core of each topic is centered around a text suitable for all lev-
els, but an additional text for a more advanced level is provided as well. However,
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learners who can achieve the satisfactory level can also read some of the text for
more advanced learners and perform some of the tasks associated with that text.
Importantly, in the above-mentioned textbooks no simplistic texts are provided;
easier tasks are not highlighted so that less advanced learners are not excluded and
do not get used to doing the easiest tasks, but aim to achieve more.

Conclusion

One of the principles of contemporary education is a holistic and integrat-
ed development of the child. This principle determines the need for integration
within subjects, i.e., internal integration. Successful first language development
as a multifold subject depends on the links of internal integration. The following
dimensions of the development of the Lithuanian language in primary education
are distinguished: (a) spoken (speaking and listening) and written (reading and
writing) language, (b) literary and linguistic development, (c) teaching of linguis-
tic units (texts, sentences, words, and sounds). The integration of linguistic levels
allows to replace a grammar-based way of teaching by a more practical linguistic
development. Two other features of modern education, i.e., differentiation and in-
dividualization of education, enable children to learn according to their own abil-
ities, allow teachers to evaluate the progress of their learners in an objective way,
and help each child to feel like an equal member of the community.
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E. Marcelioniené

VIDINE INTEGRACIJA IR DIFERENCIJAVIMAS BEI
INDIVIDUALIZAVIMAS - ESMINIAI SIUOLAIKINIO
GIMTOSIOS KALBOS UGDYMO PRADINESE KLASESE
BRUOZAI

Straipsnyje nagrinéjamos gimtosios, lietuviy, kalbos ugdymo pradinése kla-
sése tendencijos: vidiné integracija, t. y. integraciniai rysiai dalyko viduje, ugdymo
proceso diferencijavimas ir individualizavimas, be to, aptariant integracija, raso-
ma ir apie kalbine vaiko veikla pagrjsta praktine kalbos mokymo krypti.

Gimtoji kalba, kaip mokomasis dalykas, pradinése klasése apima dvi placias
sritis: vaiko kalbos ugdyma ir literatarinj lavinima. Abi sritys turi ne po viena su-
dedamaja dalj, ypa¢ daugiaplanis kalbos ugdymas, nes vaikui reikia i$mokti skai-
tyti, radyti, tobulinti savo sakytine kalba, reiksti mintis ir jausmus ragytine kalba,
nors ir elementariai pazinti kalbos sandarg ir kt. Literatarinis lavinimas apima ne
tik groZinés, bet ir negrozinés literataros skaityma, tautos kultaros pradmenis, su-
pazindinima su teatru, televizijos, radijo laidomis, internetu.

Lietuviy kalbos, kaip gimtosios, ugdymo turinys I-IV klasése beveik visag XX
a. tradicigkai skirstytas j gramatikos, skaitymo mokymga, amziaus pabaigoje dar
i$skirta riglioji kalba, t. y. teksto karimo mokymas. Toks skaidymas vyravo lietu-
viy kalbos programose, ugdymo planuose, jgyvendintas vadovéliuose, todél buvo
suskaidytas ir pats kalbos ugdymo procesas. Nei sudarant programas, nei rengiant
mokymo priemones, iki Lietuvos mokyklos reformos nebuvo atsizvelgta j indivi-
dualius ugdytiniy skirtumus, todél ugdymo diferencijavimu ir individualizavimu
rapinosi tik mokytojas. Mokydamiesi gimtosios kalbos pradiniy klasiy mokiniai
gramatikos dalykus gaudavo kaip gatava produkta, turéjo jsiminti nemazai abs-
trak¢iy savoky, pateikiamy apibrézimuose, taisyklése, dazniausiai iliustruojamo-
se pavyzdziais be konteksto.

Pertvarkant Lietuvos mokykla, $vietimo strategai ypac¢ akcentavo ugdymo tu-
rinio integracija, ugdymo diferencijavima ir individualizavimg bei praktine, veik-
los, kryptj. Ugdymo integracija jie pagrindé jvairiais argumentais, ypa¢ akcentavo
holistinés asmenybés ir jos raidos sampraty. Ugdymo filosofijoje atsigrezta j Zmo-
gaus individualuma. Vaiko individualumo nuostata pagrijsta ir viena i$ ugdymo tu-
rinio atnaujinimo kryp¢iy. Diferencijavimo ir individualizavimo kryptimi turéjo
bati pertvarkomas ir vaiko kalbos ugdymas. Remdamiesi vaiko amziaus tarpsniy
psichologijos nuostatomis §vietimo strategai akcentavo, kad pradinéje mokyklo-
je turi bati mokoma per vaiko veikla, patyrima. Sudarant reformuotos mokyklos
lietuviy kalbos programa I-IV klasei buvo atsisakyta kalbos ugdymo turinj skirs-



186 | CONTEMPORARY EDUCATION CONTEXTS ® KOHTEKCTbl COBPEMEHHOIO OBPA3OBAHVIA

tyti pagal kalbos ir literatiros moksly sritis, o pasirinktos vaiko kalbinés veiklos
sritys: kalbéjimas ir klausymas, skaitymas, ra$ymas, kurios ugdymo priemonése
ir procese yra integruotos. Atsisakius akademizuoto gramatikos mokymo, kitaip
supazindinama ir su kalbos sandara — ji atsiskleidzia vaikui skaitant ir analizuojant
tikslingai parinktus literataros tekstus, kitaip sakant, akademine kalbos mokymo
kryptj pradinése klasése keicia praktiné kalbos mokymo kryptis, pagrista vaiko
kalbine veikla.

Straipsnyje aptariamos filosofinés, psichologinés, pedagoginés mokymo da-
lyky integracijos prielaidos, i$ryskinami vidinés integracijos komponentai: kalbi-
nés veiklos ragys, kalbos vienetai, literatarinis ir kalbinis ugdymas. Placiai apta-
riamos trys vidinés integracijos adys: sakytinés (kalbéjimo, klausymo) ir ragytinés
kalbos (skaitymo, raymo) integravimas, literatiiros ir kalbos integracija, teksto,
sakinio, Zodzio, garso mokymo integracija. Pateikiama vidujai integruoto lietuviy
kalbos, kaip gimtosios, ugdymo pavyzdziy, paimty i§ pirmujy integruoty lietuviy
kalbos vadovéliy ,Saltinélis“ ir ,Saltinis“ atnaujinty leidimy: I klasés , Saltinélio ir
II-IV klasés ,Naujojo $altinio®.

Integruojant literataros ir kalbos ugdyma mokymo priemonése reikéjo su-
kurti logiska, aiskia sistema, sudaryta i§ dviejy lygiaver¢iy plotmiy: pirma, numa-
tyti savotiska literatarinio ugdymo karkasa, kuris apimty visy programoje numa-
tyty skaitymo gebéjimy ugdyma, literataros bei kultaros pradmeny pazinima, ir
antra, sukurti kalbos ugdymo gaires, kurios uztikrinty ne pabiras, o pagristas vai-
ko amziaus tarpsnio psichologija ir kalbos mokslo désniais Zinias bei gebéjimus.
Sios plotmés yra susietos viena su kita begale saly¢io tagky. Straipsnyje pateikiama
svarbiausiy integraciniy ry$iy schema.

Kalbos lygmeny integracija sudaro salygas pac¢iam vaikui tyrinéti kalba: skai-
tydamas tekstg, jj kurdamas mokinys praktiskai susipazjsta su kalbos, literataros
rei$kiniais, atranda taisykles, mokosi ragybos ir skyrybos. Toks kalbos mokymasis
atitinka $io amziaus tarpsnio vaiko psichinius ypatumus.

Straipsnyje aptariama diferencijavimo ir individualizavimo samprata, re-
miantis psichologijos mokslu pagrindziama buatinybé diferencijuoti ir individua-
lizuoti kalbos ugdyma, gvildenamos diferencijavimo ir individualizavimo proble-
mos, parodoma, kaip ugdymo turinio diferencijavimas jgyvendintas ir gimtosios
kalbos vadovéliuose ,Saltinélis“ ir ,Naujasis $altinis®, kiek vietos juose skirta mo-
kymo individualizavimui.

Apibendrinant i$ryskinami svarbiausi straipsnio teiginiai. Vienas i$ $iuolai-
kinio §vietimo principy — visuminis, integruotas vaiko asmenybés ugdymas. Sis
principas lemia ir integracijos butinybe atskiry dalyky viduje, t. y. vidine integra-
cija. Gimtosios kalbos, kaip daugiaplanio dalyko, sé¢kmingas ugdymas reikalauja
numatytiir sukurti vidinius integracinius rysius. Pradiniame ugdyme i§skiriamos
Sios lietuviy kalbos ugdymo integracijos adys: a) sakytinés (kalbéjimas, klausy-
mas) ir radytinés (skaitymas, rasymas) kalbos, b) literatarinio ir kalbinio ugdymo,
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c) kalbos vienety — teksto, sakinio, zodzio ir garso — mokymo. Kalbos lygmeny
integracija leidzia atsisakyti gramatizavimo ir sudaro salygas praktinei kalbos ug-
dymo kryp¢iai. Kitas $iuolaikinio §vietimo bruozas — ugdymo diferencijavimas ir
individualizavimas leidZia kiekvienam vaikui mokytis pagal savo i§gales, o moky-
tojui objektyviai jvertinti jo pazanga, padéti kiekvienam vaikui pasijausti lygiaver-
¢iu kolektyvo nariu.

Esminiai zodziai: vidiné integracija, diferencijavimas ir individualizavimas, kalbinés
veiklos sritys, kalbos sandaros vienetai (lygmenys), literatirinis ir kalbinis
ugdymas, akademiné gramatizuota kryptis, praktiné kryptis.
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Hpuna Kanasvizuna

KOHIIENIIINU S PA3BBUTHUS B3BAUMOOTHOIIEHUM
IIEAATOI'OB U POAUTEAEM B IIPOIL[ECCE
YKPEIIAEHHUA 3AOPOBbA YIAIIIUXCA

AunoTayna. HauaapHoe 06yyeHMe B IIKOAE BMECTE C CEMEMHDBIM M AOIIKOABHBIM
BOCIIUTaHHEM 00pasyioT ¢pyHAaMeHT obmero obpasosanus apereit. Ilpo-
IleCC Pa3BUTHUSI AUMHOCTHU TPeOyeT KOMIIAEKCHOTO IIOAXOAQ K OPraHHM3aI[HK
paboThI ¢ yYamuMucst. DTOT IPOLECC MOXKET OBITh PEAAU3OBAH HA OCHOBE
COTpYAHUYECTBA CyOBEKTOB 06pPa3OBATEABHOIO MPOILECCa C YYETOM BO3-
MO>KHOCTEM KaXXAOTO.

Kniouesble cnosa: 3A0pPOBbe, 00pa3 JKU3HH, 3AOPOBBLI 00pa3 XKU3HU, 3A0pOBbechHe-
peraromasi IIeAaroruka, MAAAIIMA IIKOABHHK, [IEAATOTHYECKHH MpoIecc,
IIeAATOrMYeCKUe YCAOBHSI, METOAHKA.

BBeaeHue

YrBepxAeHHE AMOKPAaTHIeCKUX U3MEHEHUN B 001eCTBe, KOTOPbIE YCHAH-
Al HHTepeC YeAOBeKa K I'yMaHUCTHYECKUM IeHHOCTSM, ITOBbIIIEHNEe HHTepeca
IPaXKAaH K HEMEAMLUHCKUM CIIOCO0aM COXpaHEHUS U YKPEIAeHHUsS 3A0POBbS,
BHEADEHHe HAel I'yMaHHCTUYECKON [eAATOTUKH B 00pa3oBaTeAbHbIH IIPOIlece
YBEAMYHBAIOT 3HAYUMOCTh 3A0POBbSI Kak obujeueroBeveckoit nennoctu. Ilko-
Ad — MeCTO AKTHBHOI )KU3HEAESTEABHOCTH PeOeHKa B TeUeHHe HAauOOAee HHTEH-
CHBHOTO IIEPHOAA €T0 pa3BUTHL. [10aTOMy 00yueHNe AeTell YMEHHIO COXPAHSTh
U IIPUYMHOXATD CBOE 3A0POBbE SIBASIETCSI COCTABHOM YaCThI0 HX 00pa3oBaHMUSL.

B mocaepHUe TOABI MHOTHE Y4YeHble U IMPAKTUKH OOPAIAAUCh B CBOUX ITy-
OAMKALUSIX K IPO6AEMe PasBUTHS IEAATOTUYECKON AESTEABHOCTH 110 GOpPMHU-
poBaHuio 3p0posoro o6pasa sxusau (30XK) mKoAbHUKOB B yue6HO-BOCHUTA-
TeABHBIX yupexAeHUsIX. COBpeMeHHBII OIBIT pellleHH s BOIIPOCOB Obecede s
3AOPOBbsI IIKOABHUKOB NPEACTaBACH KaK B3aHMOAEHCTBHE KAACCHOTO PYKOBO-
AMTeAsl CO MKoAbHUKaMHU U ceMbeil. [Teparoramu A.B. Baas, C.B. bapkaHoBbIM
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IpeAAOXKeHA CHCTeMa PaboThl, KOTOPasl BKAIOUAaeT HECKOABKO HAIIPABACHHIT Ae-
STEABHOCTU KAACCHOTO PYKOBOAUTEAS: B3aMMOAEHCTBUE C II€AATOTMYeCKHMHU
U MEAUIIMHCKUMHY PabOTHHKAMH, COLIMAABHO-IIEAATOTMYIECKOMN M IICHXOAOTHYe-
CKOTI CAY>XX0011 061[e06pa30OBaTeABHOTO YIPEKAEHHUSI B PEIIEHUH BOIIPOCOB 3A0-
POBbSI; COTPYAHHYECTBO ¢ ceMbeil B mpuobmennu k 300K; 0340poBUTEABHYIO pa-
60Ty B KaHUKYAsipHOe Bpems [13].

B AurepaType aBTOpaMHM BBIAGAEH TaKXKe PSIA OTAHYUTEABHBIX YEpPT IeAa-
rOrMYecKoil AesITeAbHOCTH, opueHTHpoBaHHO# Ha 30JK: a) B ee ocHOBe Aexar
IIPEACTABAEHHUSI O 3A0POBOM peOeHKe, KOTOPBII SIBASIETCS He TOABKO HAEAAOM,
3TaAOHOM, HO M IPAKTUYECKH AOCTHXXUMOI HOPMOI AeTCKOTO Pa3BUTHUS; 6) 340-
POBBIil pebeHOK paccCMATPUBAETCS B KaueCTBe I[eAOCTHOTO TeAECHO-AYXOBHOTO
OpraHM3Ma; B) 03A0POBAEHHE TPAKTYEeTCs He KaK COBOKYIIHOCTb Ae4eOHO-TIpo-
PUAAKTHYECKHX Mep, a KaKk $opMa Pa3BUTHS, paCIIMpPeHHS IICUXOPHU3UOAOTH-
YeCKUX BO3MOXHOCTEHN AeTell; I) KAIOUeBbIM CHCTeMOOOPa3yIOMHUM CPeACTBOM
03AOPOBUTEABHO-PA3BUBAOLIEl PA0OTBI C AETBMH SIBASIETCS HHAUBHAYAAb-
HO-AU(epeHIMPOBAHHBIN TOAXOA [4; 7; 13].

O6BexT HCCACAOBAHHS — TTeAATOTHYECKas ASITEABHOCTD 10 GOPMUPOBa-
HHIO 3A0POBOT'0 00pa3a SKU3HH yYaIUXCS.

ITeAp MCCA€AOBAHHUS — HCCAEAOBATH, KAKOE BAHSHUE HMeeT Ileparoruye-
CKasl AGATEABHOCTD IO PA3BUTHIO B3ANMOOTHOIIEHHH IIeAarOroB U pOAUTEAEH B
npouecce OPMUPOBAHHS 3AOPOBOTrO 00pa3a XU3HU YIALIHXCS.

MeTOoABI HCCACAOBAHHUS: KOHTEHT-aHAAM3 AUTEPATYPhl, AOKYMEHTOB, Ma-
TEPUAAOB, IOATOTOBACHHDIX B IPOEKTaX.

Boaburoit nHTEpec AASL AAHHOTO HMCCAEAOBAHHUS IPEACTABASET KOMIIAEKC-
Hasi IporpaMMa HellpepsIBHOro obpasosanus B o6aactu 3OXK B ycaoBusx «peT-
CKHMH Cap — HAYaAbHAs MKOAA>, TAABHOM IIEABI0O KOTOPOM SABASETCSA COXPaHEHHeE
U YKpeIIAeHHEe 3AOPOBbS AeTell AOIIKOABHOTO M MAAAIIEro MKOABHOTO BO3pac-
Ta, OPMHUpPOBAHKE Y [IEAATOTOB, AETEHl U X POAUTEAEH yOeXXAeHHIT B He0bX0-
AUMOCTH COXpaHeHUsS! CO6CTBEHHOrO 3A0poBbst [14]. OCHOBHbIE HalpaBAEHUS
IpOrpaMMbl: AMAarHOCTHYECKMH 9Tall; paHHee BBISBACHUE IIATOAOTMH H IIPO-
¢maakTuKa ee y pereit; opranusanus 3OJK; opueHTanus HHHOBAITMOHHOMU Aesl-
TEABHOCTH Ha YAy YIIeHHEe 3A0POBbS AOIIKOABHHKOB U IIKOABHHKOB; IIOBBIIIEHIE
KBaAUQPHUKAITUHU IIEAATOTHIeCKUX KAAPOB.

Ocoboro BHuMaHUsI 3acAyxuBaeT npoekT M.M. Bespykux, A.I. MakeeBoit
u T.A. Quaunmnosoit «Bce 1jBeTa, KpoMe 4epHOr0>, LleAb KOTOPOro — GOpMHUpO-
BaHMeE y AeTell HaBBIKOB 9 PpeKTHBHOMN aAAITAIIMH B 00IIeCTBe, IO3BOASIOIEl B
AQABHENIIeM IIPEAYIIPEAUTD BpeAHbIe IIPUBBIYKM: KypeHUe, yIoTpebAeHHe aA-
KOToAsl 1 HapKOTHKOB [1]. KoHIlenTyaAbHBIMH OCHOBaHHMSAMH IPOEKTA ABASIOT-
cs: opMHUpOBaHEE Y AeTel IPeACTaBACHHIH O [[eHHOCTH 3AOPOBbS, pacIIupeHHe
3HaHUI peTeit 0 mpaBusax 300K, BocuTaHMe rOTOBHOCTH COOAIOAATH OTH IIpa-
BHAQ; OPMHUPOBAHIE YMEHHI OIleHUBATD Ce0SI U APYTHX AIOA€TL, IPOTUBOCTOSTH
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HeraTUuBHOMY AABACHMIO CO CTOPOHBI OKpysKaromux. [Ipu aToM moppepixka po-
AUTeA€H, OCO3HAHIE MM BAXXHOCTU 1 HEOOXOAMMOCTHU IIPOBOAMMOIT ITEAATOra-
MU paboThI — HellpeMeHHOe YCAOBUe 9P PeKTUBHOCTH PeIIeHNUs II0CTaBAEHHBIX
3apad.

Cy1jecTBeHHBII BKAAA B BOCIIUTAHHE 3A0POBOrO peOeHKa BHOCUT IIPOrpaM-
Ma «OpueHTHDP>, BHEADEHHE KOTOPOH OCYIIECTBASETCA IOA PYKOBOACTBOM
M.II. Ocunosoit. OAHOM U3 CTPYKTYPHBIX YacTeH IPeAAOKEHHOH MOAGAM SIB-
ASIeTCSI IIPOEKT «3AOPOBBII 00pa3 XXU3HU>»>. B HEM OTpa’keH BaA€OAOTHYECKH
ITOAXOA K BOCIIUTAaHHIO, B OCHOBE KOTOPOTO — HAES IPHOPUTETHOCTHU 3A0POBBSI.
Vcxoast u3 HeOOXOAMMOCTH Pa3BUTHS y AeTeil IIPEACTABACHHUI O 3A0POBbe KaK
MHOTOACIIeKTHOM SIBAGHMH, 3aAaYaMH BAACOAOTMYECKOTO OOpa3OBaHUS SBAS-
eTCsl BOCIUTAHUE Y YYAIIUXCS OCO3HAHHOM moTpebHOCTH B 3p0poBbe 1 30K,
CTpeMAEeHHM S K IIO3HAHHIO 1 COBEPUIEHCTBOBAHMIO CBOEr'0 OPraHu3Ma; $opMHUpO-
BaHHeE Y MAAAIINX ITKOABHUKOB IIPaKTHIECKHUX yMeHHH 1 HaBbikoB 3OJK. ABTO-
POM TaKXKe CAEAQH aKIIeHT Ha QU3KYABTYPHO-03A0POBUTEABHOE U OOIjerurue-
Huyeckoe Hanmpasaenus 30K [4].

CBoit BKAAA B COXpAHEHHe BBICOKON PAbOTOCIIOCOOHOCTH U 3AOPOBbS yUa-
IIUXCS BHOCAT yu4HTeAs TUMHA3uu N® 3 ropoaa I'poano. OCHOBHBIMH 3apa4aMu
QYHKIIMOHUPOBAHUS CHCTEMBI HAYAABHOTO OOpa3sOBAHUS MMHA3HH BBICTYIIA-
I0T: ObecrieyeHne IIeAATOrNYeCKON TOAAEPKKH YUYAIIHXCSl HA HAYaAbHOM JTare
o6ydenus (B IepBOM KAAcce) U IIPH IEPEXOAE M3 HAYAABHOM IIKOABL B CPeAHIOI0;
CO3AAHHeE ITeAATOTHYeCKUX yCAOBHI, IIOBBIIIAIOIIIX 9 eKTUBHOCTD OOy UeHMS U
BOCIIUTAaHMS MAAQAIINX MKOABHUKOB (IIPU 9TOM COXPaHSS 3A0POBbe AeTeil); pas-
BHUTHE AHYHOCTH IIKOABHUKA, eT0 HHAUBHAYAABHOCTH. B ruMHasuu mpeobaapa-
10T IIO3UTUBHbIE TEHACHIIMU B PA3BUTHU CHCTEMBI HAYAABHOIO OOpa30BaHUs B
HHTETPALIUU C AOIIKOABHBIM 06pazoBaHueM. O603HAYUM UX.

1. Tymanusanus o6pa3oBaTeAbHOro npomecca. [Tepexop K ryMaHHBIM AeMO-
KpaTHYeCKUM OTHOLIEHUsIM. B 60ABIIMHCTBe CBOEM Ha ypOKax mpeobaapaer co-
TPYAHHYECTBO, COyYaCcTHe, COTBOPUECTBO YUUTEACH H yYaIHXCS.

2. PazHoypoBHeBOCTb copepxaHus obpasoBanus. Ileparorn ucrmoan3yior
pasHOYpOBHeBbIe 3aAaHUS Ha ypokax. IIpeasraratorcs AudpdepeHHpOBAHHBIE
AOMaIITHHE 3aAAHHA 110 IIPeAMEeTaM.

3. PazpaboTka HOBBIX 0OPA30BATEABHBIX IIPOrPAMM. AASI U3y UeHHUS yUaIH-
Mucsi paKyAbTATUBA [0 MAaTeMaTHKe «/AOTHKA U MBIIIAeHUe>» ObIAM paspabora-
HBI IIPOTPAMMBI II0 IIAPAAACASIM C YU€TOM CTEIIeHH CAOXKHOCTH 3aAaHU.

4. BueppeHue B 06pa3oBaTeAbHBI IIPOL[ECC CUCTEM ObeCIiedeH s U yIIPaB-
AeHHSI Ka4eCTBOM 00Opa30oBaHIs. BOABIIMHCTBO yYAIINXCS 3aKPEIIASIOT 3HAHUSI
C IIOMOIIIBIO TOAOOPAHHBIX 3aAAHH I HAa KOMIIBIOTEPAX.

Takasi 1jeAeHaIpaBA€HHAsI MMEAATOTHYECKAS] AESTEABHOCTb CIIOCOOCTBYeT
ONTHUMH3AIMH [IeAAarOTHYeCKOro IPOoIlecca B HAYaAbHOM IIKOAE: AAAIITAIIUH Ae-
Tell eCTHAETHEr0 BO3PacTa K IIKOAe; pOPMUPOBAHUIO Y yYAIIMXCsI TBOPYECKUX
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CIIOCOGHOCTeF  HOBOTO THIIA MBIIIIACHHST; PeaAM3aAL[UH 00y UeH I, KOTOPOe HAET
BIlepeAH pasBuTH (pasBuBalomee 0bydeHHe); OCYIeCTBACHUIO IIPeeMCTBEHHO-
CTH MeXAY CTYIeHSIMH OOYdeHIS; YKPEACHHIO U COXPAHEHUIO 3A0POBbSI y4a-
IUXCS B IEPUOA TTIEPEX0AA U3 AETCKOTO CaAd B IIKOAY.

B Hay4YHPBIX M IPAKTUYIECKUX HCCACAOBAHHUAX IOCACAHUX AT IPEACTABACHBI
caepyromue acrekTsl popmuposanusa 3OXK yyamuxcsa: popMupoBaHme KyAbTY-
Pl 3A0POBbSI ANMHOCTH B CHCTeMe PH3NYeCKOro BOCIUTAHMS; TeOpeTHYeCKHe
OCHOBBI CUCTEMBI BAA€OAOTUYECKOrO BOCIUTAHUS U BAACOAOTHYECKOH KYABTY-
Pl IIKOABHUKOB; opmuposanne 30K yuamuxcs pa3HbIX BO3PACTHBIX IPYIIII;
BaAEOAOTHYECKOE COIIPOBOXKAEHHE YIeOHOIO IIPOLecca; IOATOTOBKA YUHTEAS K
¢opmuposanuio 30K MKOABHUKOB.

B 2007 roay Aerckuit poup OOH (IOHI/ICECD) v HanmoHaAbHBINA HHCTH-
TyT obpasoBanust Munucrepcrsa obpazosanus Pecniyoauku Beaapycs Havaan
paspaborky coBMecTHOro mpoekTa «O6yueHne >XU3HEHHBIM HAaBBIKAM, 3A0PO-
BoMy 06pa3y xusHu yuamuxcst V — VII xaaccoB o6meo6pa3oBaTeAbHBIX YIpeK-
Aennit, mpopusaxruka BIY/CITHA>», 1ieAbl0 KOTOPOTO SIBASIETCS CO3AAHUE B
YIpeXAEHHUSX 00pa30BAHUS CUCTEMbI 9 PEeKTHBHON pabOTHI 10 GOPMUPOBAHUIO
y IIKOABHHMKOB YCTOHYMBHIX cTepeoTuos 30K 1 pasBUTHIO COOTBETCTBYIOIUX
JKM3HEHHBIX HaBbIKOB. B paMKax pAaHHOro mpoekra moprorosieHa Konnennus
$OpMHPOBaHIS HABBIKOB 3A0POBOrO 00pasa KU3HU ydammuxcs obmeobpasosa-
TeABHBIX yupexaeHni Peciybauku Beaapych. AaHHBIN AOKYMEHT pasdpaboTaH
C IIeABIO TIPEAOCTABACHHU S KOHI[ENITYaABHOM 6a3bl AASI PAa3BUTHSI IIpoLjecca 00y-
vyenus yuamuxcs HaBbikaM 3OK; coaeficTBI S pasBUTHIO IPABOBOI 0a3bI AASI CO-
BepIIEHCTBOBAHHU A ITKOABHBIX IIPOTPAMM; CO3AAHU S ONITUMAABHBIX YCAOBUI AAS
PasBUTHS U peaAM3aliuu cucTeMsl popmuposanus HaBsikoB 30JK; paspaborku
HAITMOHAABHBIX CTAHAAPTOB B AAHHOM cdepe B COOTBETCTBUHU C MEKAYHAPOAHBI-
mu rpeboBanusaMu [9).

KoHnenmus Takyke sIBASIETCS OCHOBOM AASI CO3AAHUS YCAOBHUH, obecmeyn-
BaroWux $OPMUPOBAHUE Y AeTell U Moaoaexu moTpebroctu B 30JK; obecrneye-
HISI B3AUMOAENCTBHUS TOCYAAPCTBEHHBIX M 00IeCTBEHHBIX OPraHU3AIIHIl 110 BO-
mpocam obyuenus HaBbikaM 3OJK; coaeficTBIS mpoIlecCy BOBAEUEHHS AeTell I
MOAOAEKH B 03A0POBUTEABHYIO ASSITEABHOCTD; Pa3paboTKH yueOHBIX IPOrpaMM
AASL 061e00pa30OBaTeABHBIX YIPEXKACHHI; IOATOTOBKY crerasncTos o 302K,

Ha ocHOBaHMH yKa3aHHBIX HAIIPABACHHUH, IIPEACTABACHHBIX B TEOPHH U Ha
npakruke, B KoHIjeniun ¢opMupoOBaHHs HABBIKOB 3AOPOBOro 00pasa >KU3HH
y4amuxcs ob1eobpa3oBaTeAbHBIX YIPEKAEHHH, MOXHO KOHCTATHPOBATb, YTO
LleAeHANIPABAEHHASI AeSITEAPHOCTD IIKOA, PEAAU3YIOIINX BOCIIUTATEABHYIO 1 00-
Pa30BaTEABHYIO CHCTEMBI GOpMHUpPOBaHUS yMeHHH 1 HaBbIKOB 300K aereit, op-
FaHU3ALUsI ONBITHO-OKCIIEPUMEHTAABHON PabOoThl, [IEABI0 KOTOPOM SBASETCS
CO3AAHME YCAOBUH AAS 3AITHTHI 3A0POBbs IKOALHHKOB, BO3MOXHA TOTAQ, KOTAQ
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B 9TOM AGSATEABHOCTU KOHCTPYKTHUBHO Y4acCTBYIOT AHIIA, 3AMHTEPEeCOBAHHBIE B
$OpPMUPOBaAHUH 3AOPOBOI AMYHOCTH IIKOABHHKA.

Hazpannsle mosunuu 060CHOBBIBAIOT aKTyaABHOCTb PACCMOTPEHHUS MPO-
0AeMbI BOCIIUTAHUS 1 3A0POBbsI HA HOBOM ypoBHe. He BbI3pIBaeT COMHEHUS, YTO
dopmuposarne 300K ydamuxcsa AOAXKHO CTaTh OAHHUM U3 IPHOPUTETHHIX Ha-
IPaBACHUH AESTEABHOCTH BCeX CTPYKTYp obpasoBanms. OAHAKO AAS yUaI[UX-
Cs1 IIKOA BCe ellje XapaKTepHO HeIIOHNMaHUe CAMOILIEHHOCTH 3A0POBbs, HAAHYHE
HHU3KOTO YPOBHS 3HAHUN O 3aKOHOMEPHOCTSX COXPAHEHHS U YKpPeIIACHHS 3A0-
POBbsI, He3AOPOBBLIL 00pa3 XKI3HU YIAILINXCS, CAaGOe pa3BUTHE BOAEBOM CdepHI.

Ymenus 300K aAeTell HauMHAIOT GOPMHUPOBATHCA B CeMbe, AOIIKOABHBIX
yupexAeHuAX. MHOTMMHU y4YeHBIMH IIOKa3aHbBl BO3MOXHOCTU CEMEHHOTO BOC-
nutanusa B dopmuposanuu ymenuin 30K pereil. 3HaUHTeAPHOE MECTO CpeAH
paboT mo mpobaeMaM CeMEHHOIO BOCIMTAHMS IPUHAAASKHUT HCCACAOBAHISIM
I0.K. Babanckoro, A.J. Boasunckoro, .B. I'pe6ennukosa, H.J. Aepexaeesoi,
C.B. KoBaaesa, B.A. Cyxomannckoro, B.B. Yeuera. AKTyasbHBIe IPOOAEMSBI Ce-
MEHHOTO BOCIIUTAHHUS OTPAXKEHBI B TPYAAX H3BECTHBIX IIEAATOTOB OTEYEeCTBEH-
HOM U 3apybOexxHoit meparorndeckoit Hayku S.A. Komenckoro, IT.O. AecradTa,
A.C. Maxapernko, K.A. Ymunckoro. beaopycckue nccaepoBaTeAn TakxKe u3yda-
AV IPOOAEMBI CEMbH M CeMeHOI0 BOCIIUTAHUS B CAMBIX MHOTOOOPA3HBIX aCIIek-
tax (C.4. Boabdcon, C.A. Aanrenok, E.W. CepMsaxko u Ap.).

O¢$PeKTHBHOCTD CEMEHHOT0 BOCIIUTAHUS yUeHble CBS3BIBAIOT C HAAMYHEM
Tpex crenupuieckux GpakTOpPOB, KOTOPble HEOOXOAMMO YYUTHIBATH IpH Pop-
muposanun yMennit 300K MAQAMNX IIKOABHUKOB: 1) HHTUMHBLI, AOBEPUTEAD-
HBIA XapaKTep HPaBCTBEHHO-IICHXOAOIHMYECKOTO KAMMATa CeMbH, OCHOBAHHBDIH
Ha POACTBEHHBIX CBSI3SIX H IIPUBSI3aHHOCTSX, BRIPA)KAIOMUXCS B TAYOOKOI KPOB-
HOM AIOOBH K AETSIM M OTBETHOM YYBCTBE A€Tell K POAMTEASM; 2) MHOTOPOAeBas
CTPYKTypa CeMeNHOIO0 KOAAEKTHBA, O0YCAOBAMBAIONIAsl MHOIOTPAHHOCTD, IIO-
CTOSHCTBO M AAMTEABHOCTb €I0 BOCIIMTATEABHOTO BAMSHUS; 3) HAAMUUe ecTe-
CTBEHHDIX YCAOBHI AASI BKAIOUEHHS AeTell B CaMble pasHOOOpasHble BHYTpHCe-
MelHble OTHOIIEHHS 1 AeATeABHOCTS [1; 4; 5; 9; 11].

C mocrynaeHnem pebeHKa B MIKOAY CeMeHOe BOCIIUTAHHE B HCCAEAYEMOM
HaIIpaBACHHH He TepsieT CBOeTo 3HAUeHH s, IIPU YCAOBUH, YTO OHO COTAACOBAHO C
BOCITUTAHHEM, OCYI[eCTBASIEMBIM ITKOAOH. CeMbsI He TOABKO MOAKPEIASIeT Tpe-
0OBaHUS YYHUTEAS, HO U AOIIOAHSIET IKOAbHO® BOCIHTAHHE, PaCIIHUpSET ero, B
9acTHOCTH, B acnekTe popmuposanusd ymenust 30K y pereil. AaHHBIN BUA CO-
TPYAHHMYECTBA MOXXET IIO3UTUBHO BAUSTD Ha OTHOIIEHHE IIKOABHUKA K CBOEMY
OPTraHM3MY, 3A0POBbIO, HA OPMHPOBAHHE ONPEACACHHBIX CAHUTAPHO-TUTHEHH-
4eCKHMX HaBbIKOB, HHTepeca K pU3NIeCKOi KyAbType U criopTy [4; S).

HavaapHOe 00ydeHMe B IIKOAe BMeCTe C CeMEHMHBIM M AOUIKOABHBIM BOC-
NUTaHWEM U oOydeHHeM 00OpasyrT cBoeoOpasHBbIN pyHAAMeHT obuero obpa-
soBauusi. OOyueHHe AeTell IEPBBIX U BTOPHIX KAACCOB Ha 6a3e AETCKHX CAAOB, B



2. The context process of education /koHTeKCT B npoliecce 06pa3oBaHms ‘ 193

YCAOBHUSIX, COOTBETCTBYIOIIUX UX BO3PACTHBIM OCOOEHHOCTSIM, BBEACHHE METO-
AMK OOydYeHHsI, COOTBETCTBYIOUINX (YHKIMOHAABHBIM BO3MOXXHOCTSIM AETEH,
IPeANTOAATAIOT COXPaHEeHHeE U, BO3MOXXHO, YAy YIIeHHe 3A0POBbSI.

®opmuposanne 30K aeTeit HaUMHAETCS C paHHETO AeTCTBa. [Ipuxoa it
B IIKOAY peOeHOK HMeeT OIPeAEAEHHBII OIBIT IOBEAEHH S, KOTOPBIN HAIIPaBAEH
Ha COOAIOAEHHE CAHUTAPHO-TUTHEeHMYEeCKUX HABBIKOB. JDTO [O3BOASIET eMy Obl-
CTPO QAQITHPOBATHCS K HOBBIM AASI HETO CAHUTAPHO-TUTHEHUYEeCKUM TpeboBa-
HUSIM U [IPABHAAM, KOTOPBIE IPEABSIBASIIOT IIKOABHBIM PEXKUM U PACIIOPSIAOK AHS,
POAMTEAU U YyUUTEAb Ha4aABHBIX KAaccoB. IToaToMy mpouecc opMupoBaHus y
MAaapmux mKoAbHEKOB 302K, a Taxke copepiKkaHye BOCIIUTAHUS B 9TON 06AacTH
AOASKHBI OCYIIeCTBASITHCSI HA OCHOBE IIPEEMCTBEHHOCTH MeXAY AOIIKOABHBIM U
ceMeMHbIM BOCIIUTAHNEM, & TAK)KEe HAaYaABHBIM O0yYeHUEM.

Kax cuntaer M.II. OcumoBa, BOCIUTAaTEAb AETCKOTO CAAQ IPOBOAUT BPEMsI C
YYAILMMHUCS BO BTOPO# TIOAOBHHE AHSI IOCA€ YPOKOB, IPUBUBAET KYABTYPY 6€30-
[IACHOT'O OTHOLIEHMU S K Ce0e I OKPYIKAIOIIMM AIOASIM B COBMECTHOM BOCIIUTATEAD-
HOM AEATEABHOCTH C POAUTEASIMH [4, C. 6]. [I03TOMY A€SATEABHOCTD BOCTIUTATEAS
COBMECTHO C POAUTEASIMHU BKAIOYaeT OOMEH OIIBITOM II0 BOIIPOCAM BOCIIHTAHUS
AeTell BO BTOPOJ IIOAOBHHE AHSI C IOAB30M AASI 3AOPOBbsI; 00CYXAEHIE BOIIPO-
COB IIPEEMCTBEHHOCTH MEXKAY AOLIKOABHBIM OOy YeHeM 1 Ha4a AbHO IIKOAOH, a
TaK)Ke MeXAY IIKOABHBIM U CEMEeNHBIM BOCIIUTAHUEM; OCYIeCTBAEHHE AMATHO-
CTHKH U HCCAEAOBAHME MOBeAeHH yuamuxcs (HabaropeHue, Geceabr).

OAHaKO PeaAbHOCTh TAKOBA, YTO 3HAHMS, KOTOpPble peOEHOK IIOAyYaeT B
IIKOAe UAHM AETCKOM CaAy, MOTYT HPOTHBOPEUUTD NMPAKTHKe )XH3HU CeMbH, Be-
Aylieit HeIIpaBUABHBIN, HE3AOPOBBII 00pa3 )XU3HU. B pesdyabraTe 3HAHUS CTAHO-
BATCS AASI HETO a6CTPaKTHBIMH, OTOPBAHHBIMU OT peaAbHOM ku3HU. OH OKa3bl-
BaeTCs IepeA TPYAHBIM BbI60p0M CO6CTBEHHOM MO3UIIMH, IOBEACHHU S, ACHCTBHI.
Bce 9T0 MOXXeT cTaTh MOIIHBIM GAKTOPOM HEBPOTH3ALUU AUTHOCTU pebeHKa ¢
[epCIeKTUBOM pa3HOOOpAa3HbIX HAPYIIEHHI ero 3A0pOoBbsi. M36exaTh TaKuX I10-
CAEACTBHUI MOKHO AMIIb B TOM CAy4ae, €CAU CEMbsI CTAHET IIapTHEPOM 06pa3oBa-
TEABHOTO YUPEeXAEHUsI B 9TOM IIpollecce.

AAsL OCylLeCTBAEHUS LjeACHAIPABAEHHON PAbOTHL C POAUTEASIMHU CAEAYET
OLICHHUTD HPI/IBI)I‘IKI/I oprax—msaunn JKU3HHU pe6eHKa CIIO3UITUHU HpeeMCTBeHHOCTH
TpeGOBAHUIL K HEMY AOMa U B AETCKOM yupexxaeHuu. K MoMeHTy nmocrymaenus
pebeHKa B IIKOAY POAUTEAM AOAXKHBI BAAAETh HEKOTOPBIMH CIIOCOOAMU ACHCTBHU S
YKpeIlAeHHUs 3A0POBbsI CBOEro pebeHKa: yMeTh BbIpaOaThIBaTh IIPaBHABHbIN pe-
KMM Ha 4Yachl [IpHeMa [UINH, CHA, 3aHSTHI peOeHKa; 0Ty4aTh ero OT BPEAHDBIX
npuBbIYeK (IPHISTh HOTTH, KAPAHAANIU U T.A.); 06ydIaTh pebeHKa dIAeMeHTaM ca-
MOO6CAY)KI/IB3HI/I5I (HOAI)SOBaHI/Ie TyaAeTOM, MBITbE pyK nu T.A.); OCYH.IeCTBAﬂTb
npoduAaKTUKY 3a60AeBaHuil (3aKaAMBaHUe, YTPEHHSS 3apPAAKA, MIPOTYAKH H
T.A.); IOAAEPXKUBATh GAATONIPUATHDIN ICUXOAOTMYECKHIl MUKPOKAUMAT B CEMbe
(moompsTh ycuAus pe6eHKa 10 TPeOAOACHHUIO TPYAHOCTEH 1 Ap.); 06ecrieqnBaTh
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IpeeMCTBEHHOCTDb PeXXHUMA AHSI AeTCKOTO CaAd, AOMa B CyOOOTHIE 1 BOCKPECHbIE
AHM; Pa3BHBATh yCTOMYMBBIN HHTEPEC U IPUBBIYKU K CUCTEMATHIeCKIM 3aHATH-
SAIM QU3NIECKUMH YIPAKHEHU IMH.

CopepsxaHue pabOTHI C POAUTEASIMHU AeTeHl eCTHAETHErO BO3PACTa HMeeT
CBOIO CIeUHUKY: M3yUaIOTCSl BO3PACTHBIE 0COOEHHOCTH MIECTUACTHHX AeTe,
0cob0e BHUMAHHE YACASIETCS IIPHYUEHHIO AeTell K BHIIIOAHEHHIO IMPAaBHA 6e30-
IIACHOTO AASI 3A0OPOBbs IIOBEACHHU S B ITKOAE, CAHUTAPHO-TUTHeHHUYeCKHX IIPUBBI-
4eK U T.A. ECAM ¢ HavaAa MIKOABHOI XXU3HU pebeHOK OYAeT YIUTHCS IPABHABHO
pacIpeAeAsiTh CBOe BpeMs, YepPeAOBATh TPYA M OTABIX, TO 3TO B 3HAUUTEABHOMN
CTeneHU OOAETYUT ero AAABHEHIIYIo yueby, a TaKk)Ke IIOBAUSIET HA XapaKTep B3a-
MMOOTHOUIEHUH POAUTEAEH CO INKOAOM.

ITeparoruyeckasi A€MICTBEHHOCTb BOCIIUTATEABHON PabOTHI YUHUTEAS Ha-
JaAbHBIX KAACCOB M BOCIIUTATEA SI AOITKOABHOTO yUP@XXACHHU I BO MHOIOM 3aBUCUT
TaK>Xe OT BOBACUEHU S POAUTEAEH B BOCIIMTATEABHBIN IPOIjeCcC, HallPaBACHHBIH
Ha popmupoBaHue y Aerer HaBbikoB 30K, OT0 moapasymeBaeT mpakTmyeckoe
y4YacTHe CTapLIero MOKOACHHS B CAEAYIOITHX GOpMaxX paboTHI: CO3AAHHE TBOPUE-
CKUX TPYIIIl POAUTEAeH, OPraHM3aIMsa COBMECTHBIX TBOPUYECKHX A€A, IPa3AHU-
KOB, BBICTaBOK, KOHKYPCOB, BHIIIOAHEHHE 3aAAHUI-PEKOMEHAAITUH, U3TOTOBAE-
HHe HaTASIAHOM aTUTAL[UH, CTEHAOB, IIAAKATOB, COOp $OoTOMATEpHAAQ, IOMOIIb B
OpraHM3AIIUH 1 IPOBEACHIH 9KCKYPCHIL, 0OMEH OIBITOM II0 IIpHeMaM 3aKaAHBa-
HISI, OKQ3aHUIO I1ePBOY IIOMOIIY IIPU OXKOTAX, YIIH6ax, 0OMOPOXKEHUH U AP.

IlpecaepysiLieAb BOCOUTAHUA 3A0POBOM rapMOHMYECKU Pa3BUTOM AUYHOCTH,
POAMTEAU BKAIOYAIOT ACTEH B UI'POBYIO AesiTeAbHOCTD. ITo MHeHMIO M.M. Bes-
PYKHX, B 9TOM BO3PACTe «3MOILIHOHAAbHBIE CTUMYABI HaHOOA€e 3HAUMMBI — BBI-
3BaHHbIE OHOAOTHYECKHE PeaKIjUU MO3Ta Ha 9TH CTHMYABI B IIOATOpPa-ABa pasa
IpEBBIAIOT OTBETH Ha HEeATPaAbHBbIe PasapaxuTeAn> (1, c. 16]. IHpIME cA0Ba-
MM, IPeADSIBASIEMBII MATePHAA H €T0 II0AAYa AOAXKHBI ObITh HHTEPECHBI pebeHKYy.
AeTu moAHee U TAyOXXe aHAAMSHPYIOT HHPOPMAIIHIO, ECAU OHA OMOIIMOHAABHO
IpUBAEKATEAbHA, CAeAOBATEABHO, AI0OO 00pa30BaTEABHOM IIEAU AeTYe AOCTHYD,
€CAM OHa OYAET 9MOILIOHAABHO 3HAUUMA AASI A€Te K CMOXKEeT UX YBAEUb.

IIpu ymeAoM, TAKTHYHOM PYKOBOACTBE B3POCABIX POAEBBIE HTPBHI MOTYT
CO3AaBaTh OAATOIPHUSATHBIE CUTYALNU AASL YIPRKHEHHSI B XOPOLINX IIOCTYIIKAX,
KYABTYPHBIX IIPUBBIYKAX. Takas OpraHU3alus COBMECTHON PabOThI MO3BOASIET
BOBAEYb BCEX CYOHEKTOB BOCIIUTATEABHOTO IIPOII€CCA B IPAKTHUECKYIO AESTEAD-
HOCTb, AAeT BO3BMOXKHOCTDb CA€AATh OOAee IjeAeHATIPABACHHBIM H [IeAATOTHIeCKH
AEMCTBEHHBIM BOCIINTaTeAbHOE BAMSHIUE Ha AeTeH.

H3BecTHO, 4TO mponecc pOpMHPOBAHUA Y MKOABHUKOB YMEHHUH M HaBBI-
KOB OCYIeCTBASIETCSI ITyTeM IIPAKTUIECKON ASITEABHOCTH 110 0bpasiy. B aTom
IAQHE POAMTEASIM HeOO6XOANMO MOKasaTh ydamumcs (AaTb o6pasel), Kak ocy-
IIeCTBASITD ACHCTBHSI Ha 6Aaro 3A0poBbsi. [T0A0OHYI0 TOUKY 3peHHU ST MBI HAXOAUM
y AV BoxoBuu: «TakuM 00pasioM MOXET CTaTh U AIOOOM U3 OKPYXKAOIUX
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ero B3pocablx (MaTh, OTel], yIUTEAD), U TOT MAH UHOI repoil COBPEMEHHOCTH,
U IOHPABUBILIHMICSA €My IePCOHAX XYAOXKeCTBEHHOro IpoussepeHus... Crpe-
MSICh IIOXOAUTH Ha TAKOH 00pasel, pe0eHOK 1 CTApaeTCs B CBOEM [IOBCEAHEBHOM
>KU3HU MIPOSBUTD 3TH XOPOIIMe KadecTBa» (3, ¢. 167]. Habaropas u anaausupys
«3KHBbIe> 00Pa3IIbI IOBEAEHH S, yYaljuecss OCMBICAUBAIOT CBOE IIOBEACHHE U CO-
OTHOCST ero ¢ 06pasroM. [Toxas IOAOKUTEABHBIX IIOCTYIIKOB H 00Pa3IioB BBI3BI-
BaeT y YYaIJUXCs IOAPAKaHKe, CTPeMACHHE KOIIMPOBATh B CBOEM IIOBEACHUH Te
uAU uHble AedcTBUs. HabAropas 1 aHAaAMBUPYsL )KUBble 00pasibl 6€30IaCHOr0
AASI 3AOPOBDSI TIOBEACHH S, ACTH AydIlle OCMBICAMBAIOT CYITHOCTDb M COACPIKAHHE
OTHOIIEHHH. JTO 3aCTaBASIET MAAAIIMX IMKOABHUKOB OCO3HABaTh, KAK OHH IIO-
CTYIAIOT U KaK HeOOXOAMMO ITOCTYTIATh B TOM HAN HHOM CUTYAIIHH, U UTO IIPeA-
IPUHSTH, 4TOOBI YAYUIIHTD CBOE IIOBEAEHE U HATIPAaBUTD €r0 Ha 3AOPOBBIi 06pa3
XKU3HH.

Hanb6oaee aeiicTBenno u unrencusHo 300K ¢opmupyiorcs B 03p0poBH-
TeAbHO-TUTHEHHYECKOH AesATeAbHOCTH. CeMbsl MOXeT OKa3aTh CyMeCTBEeHHYIO
[IOMOIb AETSM B OPraHU3ALMU PEeXUMA yIeOHOIO TPYAQ U OTABIXA, IO3BOASIIO-
II[ero COXPaHUTD BBICOKHUI yPOBeHb PabOTOCIIOCOOHOCTH, OTOABHHYTb YTOMAE-
HHe U NCKAIOUHUTD [IepeyTOMACHUE.

Bocnuranue ymenuit u HaBbikoB 300K HEOOXOAMMO OCYILIECTBASITD B 0011e-
CTBEHHO-TIOAe3HON TPYAOBOH AEATEABHOCTH. DTO IIPEeAyCMAaTPUBaeT GOPMHPO-
BaHMeE [TIOAOXKHUTEABHOI'O OTHOIIEHUS K TPYAY: )KeAQHHEe TPYAUTHCS, YOEKACHIe
B HEOOXOAMMOCTH TPYAOBOM AEATEABHOCTH IIPHBOAUT K HAKOIIAGHHIO 3araca
JKM3HEHHO! CHUABI, KOTOpAs IPEAOXPAHSeT OT MHOTHUX OOAe3HEM, YAAMHSIS XKH3-
HeHHoe cymecTBoBaHue. [To muennio M.B. KageHoBcKoro, «4eA0BeK, 4TOObI OH
CMOr OBITD 3AOPOBBIM, AOAXKEH C OXOTOI AeAATb AI0OMMOE A€AO, PabOTaTh B CBO-
eM cobcTBeHHOM cTHAE. [IpeAIOChIAKON YCIIeNIHOM PabOTHI IBASIETCSI CBOOOAA U
AVCLIMIIAMHA, TAK KaK 6e3 Hee He AOCTHYb KOHI[EHTPALIUU SHEPIUU B YMe U CEPA-
me> [8, c. 56].

OAHMM U3 BUAOB TPYAOBOI A€SITEABHOCTHU MO3KeT OBITDh BHITOAHEHUE peOeH-
KOM KaKOro-anu6o nopydeHus (OMbITh 06YBb, IOYUCTUTD OACKAY U T.A.). Bax-
HO, 9TOOBI A€TH HAXOAHAU B CBOEH TPYAOBOI ASITEABHOCTH IIPUMEHEHUE TeM
3HAHUSIM U YMEHUSIM, KOTOpble OHHU IPUOOpeAN B IKOAe. ATMOC{epa TPYAOAIO-
O¥s1 BOCIIUTBIBAET MOPAaAbHbIE OTHOLIEHNS, YYBCTBA, MOTHUBBL y AeTell, SIBAsIET-
Cs eCTeCTBEHHBIM CPeACTBOM GOPMHPOBAHMU S MHOI'HX IIOAOKHTEABHBIX KaueCTB
(aKKypaTHOCTD, YUCTOTA M T.A.).

Boapmue BO3MOXHOCTH AASI QOPMUPOBAHMSA Y MAAAIIUX IKOABHHKOB 300K
3aKAIOUYEHBI B XYAOXKECTBEHHO-3CTETHUECKON AEATEABHOCTH, YTO POpPMHUpPYET
YYBCTBO IIPEKPACHOTO, NMPEAyCMAaTPHUBAeT OCO3HAHHE YYBCTB KaK CYTh 9dHep-
TUU U CHABL JTO BEAET K IOAOXKUTEABHBIM 9MOLIMSAM 1 00OralaeT BHYTPEHHU
MHp pebeHKa, UTO MOMOraeT eMy [TOAHee PeaAr30BaTh Cebs, CBOM IMpeACTaBAe-
HHUS O KpPacoTe, 3A0pOBbe. B peasnsanuy ceMeiHOTO AOCYra OIPOMHYIO POAb
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UTpaeT YTeHHe U 0OCYKAEHHE XYAOKECTBEHHBIX TEKCTOB, COAEPIKAIIUX OIHCa-
HHe CUTYallu# U 0COOEHHOCTEM AeHMCTBUIL B HUX TAQBHBIX repoeB C BBIBOAAMH O
30XK. Co3paBas onmpeaeAeHHBIN 9MOIJMOHAABHBIN M ICHXOAOTUYe CKH I HaCTPOH,
AKTUBU3HPYS MbIIIACHHE, CONepeXHBaHUe, XYAOKEeCTBEHHAsl AUTepaTrypa CTa-
HOBHUTCsI IIOMOIJHUKOM POAMTEAEH B YPe3BbIYANHO CAOXKHOM paboTe 110 BOCIH-
ranuio 300K.

Taxum 06pazoM, OpraHU3aIMsI PErYASIPHOM IPAKTHIECKON AeSTEAbHOCTH
IIKOABHHMKOB Ha OCHOBE IIPeeMCTBEHHOCTH B Pab0Te AOIMIKOABHOTO yIPEXAEHHUS,
IIKOABL M CEMBH IIPHAAQET BOCIIUTATEABHON PaboTe LeAOCTHBIH XapaKTep, Heob-
XOAMMYIO 3aBepIIeHHOCTD, NOBbINAaeT 3G PeKTUBHOCTD U MO3BOASIeT GOPMHUPO-
BaTh HaBbIku 30K.

B cooTBeTCcTBHM C MOAOKEHUAMH I'yMaHUCTHYECKOM IIEAATOTHKHU CO3AAI0T-
Csl OTIpeAeACHHBIE YCAOBHU S [TEAATOIHYeCKOTO B3aMOAEHCTBH S BCeX YJaCTHUKOB
MeAATOTMYEeCKOTo Ipoiecca. AAS CO3AAHMSA TAKOTO POAA YCAOBUI CAGAYET yUHU-
THIBATH BHYTPEHHUI [OTEHIIUAA Cdepbl 00pa3oBaHUSs, 2 HMEHHO, OPraHH3aLI IO
06pasoBaTeAbHOrO mpocTpancTBa. OpraHNU3aIOHHO-TIEAATOTHYeCKUe YCAOBHSL
BKAIOYAIOT BCIO COBOKYITHOCTb I'yMAaHUCTHUYECKUX OTHONIEHMH, OBAAAEHHEe KOTO-
PBIMH B IIpoljecce o0ydeHHs o0ecleYnBaeT yCBOSHME YYAIIUMUCS IIPeACTaBAe-
Huit 1 nouatuit o 307K, popMuposaHme COOTBETCTBYIOMMX YMEHUMH IO COXpa-
HEHUIO U YKPEIASHHIO 3A0POBbSI.

ITeparorndecky IMpaBHABHO OPraHM3OBaHHAsS U IleAeHAIIPABACHHAs y4el-
Has AeATEAbHOCTDb CO3AA€T TaKHe YCAOBUS B3AaUMOAEHCTBU S, B KOTOPbIX IPOMC-
XOAUT GOPMHUPOBAHUE U NPOSIBAEHHE NCUXUYECKUX CBOMCTB AMYHOCTH IMIKOAD-
HuKa. ['oBOps 0 B3aMMOAENCTBUU IIEAATOTOB M YYaIUXCs, HYXXHO YYHMTHIBATDh
TO, 4TO 3TO He IIPOCTO COBMECTHAS AGATEABHOCTD, a COAEHCTBUE APYT APYTY B
pelreHnn 06pa3oBaTEAbHBIX 3aAa4 6e3 ymepOa AASL 3A0pOBbs yuamuxcs. Kom-
IIAEKCHBIN IIOAXOA K OPraHM3aL[UH BOCIIUTATEABHON PAOOTHI C yIal[UMUCS U MO-
XKeT OBITh PEAAU3OBAH HAa OCHOBE COTPYAHUYECTBA CYOBEKTOB BOCIIUTATEABHOTO
Ipoljecca C yueTOM BO3MOXKHOCTeH KaXX AOTO.

YcnemrHoe pemenue 3aAa4 ¢U3MIECKOro BOCHUTAHUSA YIAMUXCS BO3MOXKHO
IpU KOMIIAEKCHOM MCIIOAb30BAHUU YPOKOB GU3HYECKON KYABTYPBI U 3A0POBb,
PU3NIECKUX YIPAKHEHHI, IOABIDKHBIX UTP B PeXXIMe y4eOHOTO 1 IIPOAAEHHOTO
AHS, BHEKAACCHBIX pOpPM PU3NIECKOTO BOCTIUTAHUS U PUIKYABTYPHO-03A0POBH-
TeABHOM pabOTHI B CeMbe. YUUTHIBASI AAHHBIA $aKT, CYMTAeM HEOOXOAMMBIM HC-
MIOAB30BATh COTPYAHHUYECTBO POAUTEACH U yUUTeAs Ppusnyeckoit KyapTypsl. Co-
BMECTHBIMH A€HCTBHSIMHU HX SIBASIIOTCS: 00beANHEHNe YYAI[UXCS 1 POAUTEALH
AAS1 QU3MUECKOM IIOATOTOBKH U COBMECTHBIX 3A0POBbE YKPEIAS IO UX AeHCTBUH;
IIpOBeAEHIE 03A0POBUTEABHO-CIIOPTHBHBIX MEPOIIPUSTUI B PeXXUMe YIeOHOro
AHSL AASL POAUTEACT U YHAIUXCS; yIaCTHE B POAUTEABCKUX COOPAHUSIX U IIPOBe-
A€HUe CTIOPTUBHBIX MEPOIIPUATHH AAS POAUTEACH U yIaIIHXCS.
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Bompoc 0 3apavax U 3HaYEHUH PabOTHI IIKOABHOTO IICHXOAOTA C POAUTEAS-
MU CAOKHBIA. C OAHO! CTOPOHBI, pab0Ta C POAUTEASIMH BBICTYIIA€T OCHOBHBIM
HAIPaBAEHHEM AESTEABHOCTH IIKOABHOTO IICHXOAOIA, TaK KaK GOABLIAsl 4acTb
Ipo0AeM MIKOABHUKA KPOETCS B CeMbe, ee KAMMATe, CTHAE B3AUMOOTHOIIEHH
KaK AETCKO-POAUTEAbCKHUX, TaK U CYIPYXKeCKHUX, POACTBEeHHBIX U Ap. OAHaKoO ce-
MbSI OPUANYECKH M 9THYECKU «3aKPBITa>»> AAS IIKOABL IIIKOABHBIN IICUXOAOT He
HMeeT IIPaBa BMENINBATbCA B CEeMEHHYIO CUTYaljui0. DOABIIMHCTBO MIKOABHBIX
CUTYaLMil AOAKHO pPeIIaTscsi 6e3 BMEIIAaTeAbCTBA POAUTEAEH, CHAAMHU II€AArO-
TOB U CaMOTO IIKOABHHMKA. MBI PyKOBOACTBOBAAHCH TEOPETHYECKHUMH IIOAOXKE-
HusiMH M.B. BUTSHOBOI, 110 MHEHHIO KOTOPOIl «00Iasi [leAb Pa3AMYHBIX pOpM
ASATEABHOCTH IICMXOAOIa II0O OTHOUIEHHIO K POAUTEASIM — 3TO CO3AAHUE COIU-
AABHO-TICHXOAOTMYECKHUX YCAOBHUI AASI IPUBACUEHH S CEMbHU (vame Bcero — poAu-
TeAeil) K COIIPOBOXAEHHIO peOeHKa B IIpollecce MKOABHOTO 00ydeH ... Lleapro
AESITEABHOCTH, TAKUM 00Pa30oM, SBASIETCS CO3AAHHE CUTYaLUil COTPYAHHUYECTBA
nu ¢OPMI/IPOB3HHQ yCTaHOBKI/I OTBETCTBEHHOCTH pOAI/ITeAefI II0 OTHOIIEHUI K
mpobAeMaM LIKOABHOTO 00y4eHMs U pa3BUTHs pebenka. IIpu aToM mocaepoBa-
TEABHO PeaAM3yeTCs IPHHIJUII HeBMeNIaTeAbCTBA IIKOABHOTO IICUXOAOIa B Ce-
MelHYI0 cuTyanuio> (2, c. 57].

IIpunrMas BO BHEMaHHUe 3TOT aKT, paboTa IICHXOAOTA C POAUTEASIMU CTPO-
HTCS B ABYX HAIIPABACHUSIX: IIPOBEACHUE POAUTEABCKUX COOPAHUIL IO IICHXOAO-
TU4YeCKUM HPOGAeMaM C HPI/IMeHeHHeM AE€AOBBIX I/II'p, KPYI‘ABIX CTOAOB, ACKTO-
puesB, becea U T.A.; OPraHU3ALUSI HHAMBUAYAABHON PA0OTHI YUAIIUXCS C LIEABIO
AVKBHAQLIMH IPOOEAOB B 3HAHUSIX X YMEHUSIX COXPaHEHU I U YKPeIIACHHS 3A0PO-
BbA [TOCAE IIOAYYEHHU S OT IICUXOAOTa KBAaAUUIIMPOBAHHOI'O COBETA O IIOBeAeHYe-
CKUX 0COOEHHOCTSIX 00y YarOMMXCsl, CBOMCTBAX UX AUYHOCTH.

Xopoureil 0CHOBO AASI YKPEIIAEHHUSI AOPOBBSI KAXKAOTO peOeHKa SIBASETCS
AESATEABHOCTb POAUTEACH U MEAUIJMHCKUX pa6OTHI/IKOB. ITo muenuro H.K. Cre-
[IAHEHKOBA, «4TOODI AETH OBIAY 3AOPOBBI, KHU3HEAEATEABHBI U AKTHUBHBI, HY)XXHO
CAEAUTD 32 3A0OPOBbEM YUEHHKOB, ObITh BHUMATEABHBIM K HIM, COBMECTHO C Me-
AMLIMHCKUMH PabOTHHKAMHU IPOBOAUTD OCMOTPHI M IIPU HEOOXOAUMOCTH IIPHU-
HUMaTh 6e30TAarareAbHble MEPHI [10 YCTPAHEHHUIO OTKAOHEHHI B X 3A0POBbE>
[12,c.392].

TakuM 06pa3oM, paccMaTprBaeMOe COTPYAHUIECTBO IIPEACTABASIET COOOI:
IleAATOTHYECKOe MPOCBeNjeHHe O 3A0OPOBbe M PA3BUTHH YYAMMXCA MAAAIIMX
KAAQCCOB CO CTOPOHBI MEAPabOTHHUKOB; HHPOPMUPOBAHIE POAUTEASIMH MEAU-
[JHHCKOTO IIEPCOHAAR O AETSIX, UMEIOIUX IIPOOAEMBI B yCIIEBAEMOCTH U B [TOBEAE-
HUY; pelleHHe TeAArOTHIeCKUX IPOOAEM 9aCTO HOACIOIUX AETE.

KAaCCHbeI pyKOBOAHTeAb OTHOCHUTCI K TeéM HEMHOI'NM 4YA€HaM IIKOAb-
HOTO KOAAEKTHBA, KOTOpble UMEIOT BO3MOXXHOCTb MHOTOAETHETO >XMBOIO 00-
meHUs ¢ ceMbell. B3anuMoaelcTBHe KAACCHBIX PYKOBOAUTEAEH C POAUTEASMH
npeacTaBasieT co60i: OPMHUPOBAHUE IIEAATOTMYECKON KYABTYPBI POAUTEAEM
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[0 BOCIIMTAHMIO 3AOPOBOTrO pebeHKa; GOPMUpPOBAHHE YMEHHI U HaBBIKOB CO-
XpaHEHMsSI U YKPeIIAeHHUsI 3A0POBbs pebeHKa depes pasAHuHbIe $OPMBI pabOTHL
(AeAOBbIE HTPBI, KOAAOKBUYMbI, TPAKTHYECKHE CEMHHAPDI U AP.); OPMHpOBaHHe
sHaHuit 0 300K B cHCTeMe MeAArornyeckoro mpocsemenus popuTteseit (koHe-
PEHLIUM AASL POAUTEACH, HHAUBUAYAABHbIE KOHCYABTALIUH H AD.).

IToaBOAS MTOTL, CAEAYeT OTMETUTD, YTO MCIOAb30BAHME BOCIIHTATEABHOTO
MOTEeHIIHAAA ITKOABHOT'O ¥ CEMeHOT O BOCIIUTAHH I, yCTAHOBACHIE TeCHOM CBA3H
U [IPeeMCTBEHHOCTH MEXAY yIeOHO 1 BHeY1eOHOM AeSITEABHOCTBIO YUaIUXCSI
B CBOEl OCHOBE MOAPA3yMeBaeT COTPYAHMUECTBO HAa BCEX YPOBHSAX B IpoIlecce
dopmupoBanus ymenuit 1 HaBbikoB 300K aereit. O6beANHSS TeparorudecKue
YCHAMS, pAOOTHHKH ITKOABI U POAUTEAU AOAXKHBI XOPOIIO BUAETD Te IIPOOAEMBI,
HAaA pellleHneM KOTOPBIX UM HY)XXHO PaboTaTh COBMECTHO: IPYIINa MpobAeM, KO-
TOpbIe CBS3AHBI C IJEASIMH U COAep)KaHHeM O0pa3oBaTeAbHO-BOCIIUTATEABHOM
PaboTsI MKOABL U ceMbH 110 popMupoBaHuIo y ydamuxcst ymeruit 3OXK; mpobae-
MbI CTI/IMYAI/IPOBaHI/IH YYamuxcsa B CEMbe K pa60Te HaAp CBOUM q)HSH‘IeCKI/IM pa3-
BUTUEM U HpaBCTBeHHO-HCHXOAOI‘H‘IeCKI/IM OBAOPOBAQHI/IQM} HPO6A€MI)I y4eTa
HHAHUBHAYAABHBIX 0COOEHHOCTEH, HHTEPECOB U CKAOHHOCTEM AeTell B Imporjecce
CeMeHHOTO BOCIIMTAHU.

KpaitHsist 9yBCTBUTEABHOCTD MAQALINX IIKOABHIKOB K HeOAATOLIPUSTHOMY
BO3AENCTBHUIO Ha 3A0POBbE OIIPEAEASIET TOABL OOYIeHIS Ha HAaYaABHOMN CTYIIEHH
06pa3oBaHMs KaK CTAPTOBYIO IAOIIAAKY AASL AAABHEFIIEro CUCTeMaTHIeCKOro
00y4eHMsI B OCHOBHOI IKOAe. BO3HMKaeT 1jeAbIiT KOMIIAEKC IIPOOAeM, CBSI3aH-
HBIX C 00pa30BATEABHBIM IIPOLIECCOM, C OLIEHKOH ero poAu B GOPMHUPOBAHUH
HNCUXMYECKUX B QU3NIECKUX PACCTPONCTB y IIKOABHUKOB, IPHUYMH HX BO3HHUK-
HOBEHUS, U3yYeHHeM IIyTell ONTUMH3ALUH YIeOHOro mporecca. oAby poas
B MOAAEPXKAHHUU 3AOPOBbSI MIKOABHHKOB UIPaeT IeAAroruyeckoe COMpOBOXKAE-
HHeE 110 HpeApre)KAeHHIO OTKAOHEHUU B pa3BI/ITI/II/I AeTefI MAQAIIIErO IIKOABHOT O
Bo3pacTa. OAHUM U3 HATIPABAEHUI TAKON AESITEABHOCTU MOXET OBITh MHTErpa-
ITHSI ICHXOAOT MY CKHX M [IEAQTOTHUe CKHMX IIOAXOAOB K 00y YeHHIO i BOCIIUTAHHIO
yYalIHXCs.

B HavaAe MKOABHOTO OOydYeHHS NPOUCXOAUT M3MEHEHHe B OTHOIIEHUH
B3POCABIX K yCIleXaM 1 HeypauaM pebenka. K HensOe)XxHBIM B HadaAe IIKOABHOTO
00y4eHHs TPYAHOCTSIM U HeyAQ4aM POAHTEAH YaCTO OTHOCSTCS Pe3KO OTPHIfA-
TeAbHO. IT0A BAMSIHMEM TaKHX OLEHOK Y pebeHKa MOSIBASIETCS] HeyBEPEHHOCTD B
cebe, IOBBINMIAETCS TPEBOKHOCTD, YTO IIPHBOAUT K YXYAIICHUIO, A€30PraHU3AIMH
AesreapHoCTH. HapyleHue pesTeAbHOCTH BeAET K HeyCIIeXy, HeyCIIeX IIOPOXKAa-
eT TPeBOTr'y, TPEBOra Ae30praHMU3yeT AeATeAbHOCTh pebeHKa, CocoOCTByeT 3a-
KpeIAeHHIO HeyCIIeBaeMOCTH.

ITpuyYuHBI, DPUBOASINME K HEYCIIeBAEMOCTH, MOTYT OBITh PasAHYHBIMH.
Haunboaee pacmpocTpaHeHHOMN SIBASIETCS HEAOCTATOYHAsI IIOATOTOBACHHOCTD
pebeHKa K IIKOAe, IPHUBOAAMAS K 3aTPYAHEHHSM C IEPBbIX AHEH OOydeHMs.
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HepopasBuTiie MeAKON MOTOPHKH PYKH — YMEHUS yIIPABASTh TOHKHMH ABHKe-
HHSIMH IIAABIEB M KUCTH PYKH — Cpa3y BbI3bIBA€T HEYAAUH IIPU O6y‘IeHI/II/I IIMChMY,
HeC(l)OPMI/IpOBaHHOCTb IIPONU3BOADPHOI'O BHHMMaHHUA HPI/IBOAI/IT K TPYAHOCTSM B
OpraHM3aIUH BCell paboThl Ha ypoke. FICXOAHOM IPUYMHON MOXKeT OBITH U IIOBHI-
LIeHHAsl TPEBOXXHOCTh peOeHKa, cGOPMHUPOBABIIASCS B AOIIKOABHOM BO3pacTe
IIOA BAUSIHHEM CeMEeHBIX KOHPAUKTOB.

[TeparoraM u pOAMTEASIM HEOOXOAMMO ObeCIeYHTDb ycIex peOeHKa B Ka-
KOM-Au60 AesiTeapHOCTH. CAEAyeT XBAAUTD IIKOABHUKA TOTAQ, KOTAQ OH YTO-TO
AeAaeT, cpaBHHBATh pebeHka ¢ camum coboit. CobaropeHre mpaBua 6e3boaes-
HEHHOTO OI€eHUBAHUS AETCKHX YCIIEXOB AOAXKHO COYETAThCS C OMCKOM Chepsl
YCIIEIHOCTH, B KOTOPOil pe6eHOK MOXXET PeaAH30BaTh cebsi, 1 MOAAEPKAHNEM
LIeHHOCTH 9TOM cdepbl AesiteAbHOCTH. IIIKOAQ AOAXKHA OYEHD AOATO OCTABATb-
cst cdepoil WAASIEro OLeHUBAHNS, CHIKAIONIETO TPEBOI'Y, HEOOXOAUMO TaKxKe
CHHUBHTD LJeHHOCTD IIKOABHBIX OTMETOK. DTO AOCTHIAETCS B TOM CAy4ae, eCAU PO-
AUTEAU He TOKA3BIBAIOT PeOeHKY CBOIO 032004eHHOCTD ero MKOAbHBIMHU ACAAMH.
VickpeHHe MHTEPeCysICh IIKOABHOM KU3HbIO, CMEINAIOT AKIIEHTHI CBOMX HHTEpe-
COB Ha OTHOIIEHHS AeTell B KAACCe, 00IIeCTBEHHBIE TOPYYeHHsl. 32 CYeT ITUX Mep
y peOeHKa II0CTeNeHHO CHIKAETCS IIKOABHAS TPEBOTa.

CaeayromuM BecbMa CyL[eCTBEHHBIM HAIPABAEHHEM I€AATOIHYECKOrO
CONPOBOXXAEHHUS IIePBOKAACCHHUKA SBASETCS OCyIjeCTBACHHE KOHTPOAS 3a Ca-
HI/ITapHO-I‘I/IFHeHH‘IeCKI/IMH yCAOBI/IﬂMH, B KOTOprX O6Y'~Ia}0TCH A€TH B IIKOAE
u Aooma. OCHOBHASI 32Aa4a ITEAATOTOB — OPraHH3ALMS PEXKXIMA TPYAA H OTABIXA,
II03BOASIIOIETO COXPAHHUTD BBICOKHI YPOBEHb PAOOTOCIOCOOHOCTH U IICUXOAO-
rUYeCKUI HACTPOI, OTOABUHYTb yTOMAEHHE U HCKAIOUUTD [IEPEYTOMAEHHE — He
MO3KeT GbITh YCIIEIIHO pelleHa 6e3 OpraHu3aluy BHIIIOAHEHHU S AOMALIHIX 3aAa-
uuit. CaepayeT oOpamniaTh BHUMaHUE HA TPU MOMEHTA: KOTAQ CAAMTBCS 3a BBITIOA-
HEHHE AOMAIITHUX SaAaHHfI; CKOABKO BpeMeHI/I TpaTI/ITb Ha HUX; U KaK UX BbIITOA-
HSITb, YTOOBI COYETATh AOOPOCOBECTHOCTD C MHUHUMAABHOM 3aTPATON BpeMeHH
[11,c. 113].

Eme oAHO HampaBAeHHe MEAATOTHMYECKOTO CONPOBOKAEHUs pebeHKa Ha
IIEPBOM FOAY OOYUEHHS — 9TO IIOAOXKHUTEABHOE BO3AEHCTBHE HA ICUXHYECKHE U
dusmyeckue mpoeccr XKu3HeAeATeAbHOCTH. [IIKOAPHUKHU CTPAAAIOT OT TUIIOAH-
Hamuu. CoraacHo cratucruke, 85 % BpeMeHU CBOero HOAPCTBOBAHUS peOeHOK
BBIHYKAEH IPOBOAMTH CHAS 32 CTOAOM, IPOCMOTPY Iepeaad yAeAsieTCsi 24 yaca B
HEAEAIO, [IOSIBUBIIHECS KOMIIBIOTEPDL YCYT'yOHUAH 6€3ABUKUMOCTD AETEN.

ITpu UCIIOAB3OBAHUU B Y4EOHOI AESITEABHOCTU METOAOB 03AOPOBUTEABHOI
PaboThI, CBA3aHHOM C $UBHUECKON AKTUBHOCTHIO PeOeHKa, HeOOXOAUMO YUUThI-
BaTh cAepyiomue GpaKTOpBI: CcAa60CTh KOCTHO-MBINIEYHON CHUCTEMBI, 0COOeHHO
y 60Ae3HEHHDIX, OCAAOACHHBIX AeTeH; PAIJHOHAABHBIA CIIOCOO MEPeHOCKH Ts-
xecreil (pIOK3ak, He B OAHOI pyKe); IIO3bl CHa y AeTeil (ympyras KpoBarb, Ma-
AeHbKasi MIOAYWIKA TOA IIeH0); ABUTAaTeAbHAs aKTHBHOCTb, KOTOPas yKpelAseT
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MBIIIIIBI CTOIbI U CBS30K; KOHCTPYKI[HS OAEXKABI (TyTHe mosica, BbICOKHe KabAy-
xu) [10, c. 32].
Yro6b! yMeHBIINTD QYHKIMOHAABHBIE OTKAOHEHHS AeTel, PUCK PA3AHMYHBIX
3a60A€BaHMI, CBI3aHHBIX C HEBPO3AMH, YIUTEAD IIO MepPe BO3MOKHOCTH MOXKET
o6ecrednBaTh ABUraTEAbHYIO AKTUBHOCTD MAAAIIMX IIKOABHUKOB:
" poBepeHHe HEKOTOPHIX GOpM 06ydeHHs Ha OTKPHITOM IPOCTPAHCTBE,
YAHLIE;

" IPOAOAXKHTEABHOCTD YPOKA B [IEPBOM KAacce CHUYKeHa Ha 10 MUHYT U co-
CTaBAsIeT 35 MUHYT pabodero BpeMeHy;

= HPI/IMeHeHHe (l)I/I3KYAI>TypHI)IX r[ay3: OSAOPOBHTeAbHO-I‘I/II‘HeHI/I‘IeCKI/IX,
TAHI|EBAABHBIX, PUTMUYECKUX, PUIKYABTYPHO-CIIOPTUBHBIX, ABHUIATEAD-
HO-PeYeBbIX, IOAPAXKATEAbHBIX;

" ycroAb3oBaHue pOPM PabOTHL, CONMPSYKEHHBIX C BHIXOAOM U3-32 AP THI;

" HCHOADP30BAHME AMAAKTHYECKHX 3aAAHUM, CBSI3AHHBIX C QH3UYECKUMH

pra)KHeHI/IﬂMH,'

= HPI/IMeHeHHe AOKAaABHOW T'MMHACTHUKH AAS Pa3AH‘{HbIX JacTel TeAa (IIIeI/I

¥ AD.);
" CcrienMaAbHble YIPaXKHEHHs, BBIPABHUBAIOI[HE MOTOPHOE OTCTAaBaHUE
(MaABYMKOBbIE UTPbI, TEATPHI U3 TIAABIIEB H AP.);

" N06yXAEHHE 3pUTEAbHO-ABAIATEABHON AKTUBHOCTH B IPOCTPAHCTBE;

= HPHMeHeHHe KOMIIAEKCOB HPO(PI/IAaKTI/I‘IeCKI/IX MepOHPHHTHﬁ 10 HpeAy—
IPEKACHUIO Pa3BUTUS HEKOTOPBIX 60OAE3HEI.

TT0AOXXUTEABHbIE IMOLUH SIBASIOTCS HEOTHEMAEMOMN YaCThIO A TEABPHOCTH
yuaureasi. Akcuoma «B 3A0pOBOM TeAe — 3AOPOBBII AyX>» MOKET YUTaThCs HA060-
POT. AAsI OAAEpKaHUS $U3NIECKOTO 3A0POBbSI HEOOXOAMMO MICUXMYECKOE 3a-
xaauBaHue. CynecTBEHHBIM YCAOBHEM 3A€Ch BBICTYIAET MEAATOTUYECKAS TIOA-
AEpIKKa yYaIuxcsi B mponecce ux obydenns u socnuranus. OHa OCHOBaHa Ha
OKa3aHUU IPEBEHTUBHOMN U ONIEPATHBHOI IOMOIIU B PeLIeHHH IPOGAEMHBIX CH-
Tyaluil B BOCIUTaHUH, 06pa30BaHUU ¥ CAMOPA3BUTUH, CTUMYAUPYIOIIUX Pa3BH-
THe BHYTPEHHHUX CUA Pe6eHKa, HAPAaBACHHBIX Ha yKPeNAeHUEe ero $u3ndecKux
CHA, ONMPAMONMKXCS HAa TIPHEMbl KOHCYABTUPOBAHHS, OAOGPEHHS, COAENCTBUS,
IOMOINY, 326 0THI U 3amuTH [6, c. 3].

ITeparornyeckas MOAAEPIKKA MOKET OCYIECTBASTHCS B HAIIPABACHHSX: Op-
raHMU3aLKsI XOPOLIEro TOHA OOIIEHHS MEXAY YIUTEAEM U AeTHMU; IIPOSIBACHUE
I'yMaHHOCTH M YBa)KEHH S K ANYHOCTH IKOABHHKA B IIpoLjecce 00yYeHus; yIpas-
AeHHe NIKOABHOM )XU3HDIO ACTEH C yYeTOM UX HHTEPECOB; BepPa B BOSMOKHOCTH U
IePCIEeKTHBbI PA3BUTHS KAKAOTO MKOABHUKA; COTPYAHHUYECTBO CO MKOABHHMKA-
MH B IIpoLjecce 0Oy deH s,

ITposiBAeHME HHTEPECOB YYAIMXCs [IPH OPTAaHU3ALMU OOIEHNs AQeT BO3-
MO>KHOCTb KQXXAOMY YYEHUKY IIOAOXKUTEABHO IIPOSIBUTH Ce6sl CPEAN CBEPCTHH-
KOB, a Pe3YABTAThl A€SITEAPHOCTH BBI3bIBAIOT MEPEXXUBAHNE PAAOCTH, yCIleXa
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YAOBAETBOPeHHOCTH. [leparor AOA’KeH BEPHUTb B BOSMOXKHOCTH Ka>KAOTO yyalre-
rocsi, 1 Al0Oble OTKAOHEHHS B €r0 Pa3BUTHUH, B €r0 3A0POBbE PACCMATPHUBATH B
HepBYIO O4epPeAb KaK Pe3YAbTAT HepAl(pepeHIIHPOBAHHOIO METOANYIECKOTO MOA-
X0AQ K HeMY.

ITeparorudeckoe COMPOBOXAEHHE — 3TO OCHOBA IIPOPECCHOHAABHOMN Aesi-
TEABHOCTH IIEAATOTOB, IIKOABHBIX ICHXOAOTOB, BOCIIUTATEAEH U APYTHX CyODbeK-
TOB 06pasoBaTeAbHOro Tporecca (B TOM YHCAE U POAUTEAEHt), KOTOPasl OpUeH-
THPOBaHA Ha CO3AAHKE YCAOBHI AASL YCIIEIIHOTO OOYYeHHU S U PAa3BUTHUSI KaXKAOTO
pebenka. PoAb meparora CBOAUTCS, B CaMOM 00IeM BHA€, K YETKOM U IIOCAEAO-
BaTeABHON OpHEHTALIMH MIKOADHIKA Ha OIIpeAeAeHHbIe My TH pa3BuTusi. OpAHaKO
HMMEHHO IIeAArOoT 3aA2eT OOABIINHCTBO IIAPAMETPOB M CBONUCTB IIKOABHOM CPEABI,
CO3AaBasi U PeaAM3Yys KOHIIENIIUU 00y YeHH S ¥ BOCIIUTAHMU I, HOPMBI OLle HUBAHHU I
[OBEAEHHUS M y4eOHOM YCIIEMHOCTH, CTUAS OOLeHI s K MHOTO€ APYTOE.

YMeAass opraHu3anusi U3AOXKEHHBIX BbILIE [TOAOKEHHI IMTO3BOASIET AOOU-
BaTbCs IOAOXKUTEABHBIX PE3YABTATOB B IIKOABHOM M CEMeTHOM BOCITUTAHHH y4a-
IUXCS IO TpHOOpeTeHn o uMu yMeHu i 1 HaBbikoB 30K, ykpemaeHUN 3A0pOBbs
KaXXAOT'0 peOeHKa, 4TO TECHO CBS3aHO C OCO3HAHUEM CIIOCOO0B OCYIleCTBACHHUS,
IMOCAEAOBATEABHOCTH M HEOOXOAMMOCTH UX BBIIIOAHEHHU .

BriBoabI

1. ObocHoBanue npenmymects opmuposanus 3OXK MKOAPHEKOB coaep-
JKUTCSI B MHOTOYHCACHHBIX TEOPeTHYEeCKUX HAYYHBIX TPYAQX U Ty OAMKAIIMSIX KaK
3apy0eXHBIX y4eHBIX, TAK U OTEYeCTBEHHBIX CIIEIIMAAHCTOB B obaacTu obire-
CTBeHHBIX HayK. IIpeAcTaBAeHHBIE TEOPUH COAEPIKAT OOIIIe TIOAOKEHHS, U BCe
OHH BHECAHU CBOI BKA2A B pa3pabOTKy KOHIIENITYaAbHBIX OCHOB B HCCAEAYEMOI
obaacru.

2. Yyamuecs HauaAbHBIX KAACCOB INPU3HAIOTCS CEHCUTHBHON BO3PACTHOM
Kareropueii B acrekre ¢popmuposanus ymenui 30JK. Konnennus passurus
B3aMMOOTHOIIEHUI [IEAArOTOB M POAUTEAeH B IIpoIjecce YKpeIACHHUS 3A0pO-
Bbsl YYAIUXCSA OTOBAPUBAET, YTO K OKOHYAHMIO HAYAABHOM IIKOABI Y MAAALIMX
ITKOABHUKOB AOAXKHBI OBITH CGOPMUPOBAHBI IEAOCTHbIE IIPEACTABACHHSI O MHO-
rocropornnocta 30JK, nmpocreiimux crocobax ero BeAeHUsl, BBIPAaOOTAHBI I1O-
TPeGHOCTU B COXPAHEHHH U YKPEIACHHH COOCTBEHHOIO 3A0POBbSI, ITO IIO3BOAS-
eT ToBOpPHUTH 0 popmuposanuu ymeHuit 30K B aTom Bospacre.

3. ®opmuposanuio ymenuit 30K MKOABHHKOB CIIOCOOCTBYET CAEAYIO-
Ijee: HCIIOAb30BAHHE B Y4eOHOM AeSITEABHOCTH METOAOB 03AOPOBHUTEABHOM pa-
00TbI, CBSI3AHHOMN C QUIHIECKON aKTHBHOCTBIO pebeHKa, I METOAOB O0yUeHHU s
Ha OCHOBE aKTHBHOTO YYaCTHUs IIKOABHUKOB B yuebHOM mpolecce. B xasecTse
CyIeCTBEHHOMN MPeATIOCHAKU 9QPeKTUBHOCTH Ipoliecca OPMUPOBAHUS yMe-
Hu#t 300K BBICTyIaeT yueT HHAUBHAYAABHBIX OCOOEHHOCTE MAAAIIMX MIKOAD-
HUKOB. Cpepa XH3HeAeATeABHOCTH COBPEMEHHOIO IKOABHUKA B COBPEMEHHBIX
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YCAOBHUSIX COIPSDKEHA C 9MOLJHOHAABHOM CTPECCOPHOCTHIO, I03TOMY HEOOXOAHU-
MO OKa3bIBaTh ITeAATOTHYECKYIO IOAAEPIKKY yUaITUMC B Ipoliecce popMHUpPOBa-
uHus yMenuit 302K.

4. Ileparorudeckoe CONpoOBOXKAEHHE — 3TO OCHOBA IIPOJeCCHOHAABHOI Ae-
SITEABHOCTH IIEAATOTOB, IKOABHBIX ICHXOAOTOB, BOCIIUTATEACH U APYTHX CY0OB-
€KTOB 00pa3oBaTEABHOIO IIPOLECCA, B TOM YHCAE U POAUTEAEN, KOTOPAsl OpUeH-
THPOBAaHA Ha CO3AQHUE YCAOBHIL AASL YCIIEIIHOTO OOYYeHHU s U PAa3BUTHUS KaXKAOTO
pebenka. Poab meparora CBOAUTCSI, B CAMOM O0IeM BHAE, K YETKON U IIOCAEAO-
BaTeABHOMN OPHEHTAIINH ITKOABHIKA Ha OTIpeAeACHHbIe Ty TH pasBuTHA. OpHAKO
HMMEHHO IIeAAroT 3aA2eT OOABIINHCTBO IIAPAMETPOB M CBOUCTB MKOABHOI CPEABI,
CO3AaBasi U PeaAH3ys KOHIEMIIUU 00y YeH S 1 BOCIIUTAHM I, HOPMBI OLje HUBAHU I
[IOBEAEHHS 1 y4eOHOM YCIIEMHOCTH, CTUAS OOLIeHHU S H MHOTO€ APYTOE.

S. KoHnennus pa3BUTHS B3aUMOOTHONIEHHH IT€AATOIOB U POAUTEACH B IIPO-
Ljecce yKpermAeHH I 3A0POBbs YUaIIUXCs BKAIOYAeT KOOPAUHAIIMIO AMATHOCTHYe-
CKOM M HCCAEAOBAaTEABCKOMN, OPTaHM3ALIMOHHOMN, METOANYIECKOM, ACKIITHOHHON H
KOHCYABTATHBHOM AESITEABHOCTH Cy0'beKTOB [IeAArOrMIecKoro mpolecca Ha oc-
HOBE OpPTaHM3aIMOHHBIX IPUHIIMIIOB, YCAOBUN U QYyHKIIUH, yueTa BAUSHUS pas-
AUYHBIX GaKTOPOB. AaHHAS ACSTEABHOCTb UMeeT MPOTHOCTUYECKYIO IIeHHOCTD
U IpeAlloAaraeT AMHAMHYHOE M3MeHeHHe ee KOMIIOHEHTOB B 3aBUCHMOCTH OT
Pa3AMYHBIX CUTYaIIuM.

6. YMeAast OpraHM3aIusl H3A0XKEHHBIX BbIIIE IIOAOKEHUN IIO3BOASIET AOOU-
BaTbCS IOAOXKUTEADHBIX PE3YABTATOB B IIKOADHOM M CEMEMHOM BOCIIMTAaHHUH yYa-
IUXCS 10 TpHoOpeTeHn o UMU yMeHu i 1 HaBbIkOB 3OJK, ykpermaeHUN 3A0pOBbsI
KaXKAOT'0 peOeHKa, 4TO TECHO CBS3aHO C OCO3HAHUEM CIIOCOOOB OCYIIeCTBACHHU S,
IMOCAE€AOBATEABHOCTH M HEOOXOAMMOCTH UX BBIIIOAHEHHU .

Awnrteparypa

1. Baas, A.B., Bapkanosa, C.B. Qopmuposanue 30oposozo 06pasa susmu poc-
cuiickux nodpocmxo8: 045 KaaccHuix pykosodumedeii S 9 k4. Mocksa: BAA-
AOC,2002.

2. 2. Beapykux, M.M., Makeesa, A.I', ®uaunnosa, T.A. Bce ysema, kpome
4epHozo: k. drs podumedsesi. Mocksa: Benrana-I'pad, 2003.

3. Bursanosa, M.P. Opeanusayus ncuxorozuueckoti pabomu 6 wikore. Mocksa:
Cosepurenctso, 1998.

4. Boxosuy, AWM. Auunocmo u ee popmuposanue 6 demckom sospacme. Mo-
ckBa: [Ipocsemenue, 1968.

5. TaBpuaoser, K.B. Ifennocmu podumenrvckoii nedazozuxu. Munck, 1989.

6. I'ysuxk, E.O., Kanaasiruna, .M. Konnennus ¢opMupoBaHus HaBBIKOB
3AOpPOBOTO 00pasa )KM3HU ydaIIUXCs 0OIe06pasoBaTeAbHBIX YUIpesKAe-
Huit Pecriyb6auxu Beaapycs. Becnix adyxayuwii, 2008, Ne 10, c. 11-22.



2. The context process of education /KoHTeKCT B npoLiecce 06pa3oBaHua ‘ 203

7. Kabym, B.T. ITeparorudeckasi IopAA€p>KKa — T€XHOAOTHS BOCIIUTAHUS

8.

10.

11.

12.
13.

XXI Beka. [Tpabaemut svixasanns. 2005, N2 3, c. 3-4.

Kapmox, M.A, Kapnrox, B.A. BocriuraTeApHasi cCTeMa IKOABI 3A0PO-
Bbst TexHoobpas : TexHoAOZUU HENPepbIBHO20 00PA30BAHUS U MBOPHECKO-
20 camopasseumus suuHocmu: MaTepuaasl 11 MmesxayHap. I'poano, 6-7 amp.

1999 r.: 82 4. T'popHo, 1999, 1. 2, c. 319- 324.

. Kauenoscxuit, M.B, Ceabuenox, H.A. ITcuxodyxosroe camoosdoposreriie

(PexoMmeHAQALIMH [0 MCTIOAB30BAHUIO MPUHIUIIOB CAMOO3AOPOBAEHHS B
neparoruke). Musck, 1993.

Aebepesa, H.T. Illkora u 300posve yuaujuxcs. MuHCK: YHUBEpPCUTETCKOE,
1998.

Ocunosa, M.II. Bocnumanue. ITodzomosumervholii krdcc: yueb.-memoo.
nocobue 05 yuumeneil u 6ocnumamedeii. Munck : VIIT Sxomnepcrekrusa,
2000.

ITonos, C.B. Baieoozus 6 wkore u doma. CII6.: Coros, 1998.
Cremanenxos, H.K. ITeparoruka mxoAsi: yqe6. Munck: AAyKanblis i BbI-
xaBaHHe, 2007.

14. Yynaxa, 1.B., ITysxaesa E.3., Coxoaosa I.IO. 3p0poBbecbeperaromiie

TEeXHOAOTHH B 00pasoBaTeABHO-BOCIIMTATEABHOM Iporecce. MockBa:
Maexca, Hapodnoe o6pasosanue ; CraBpomnoas : CraBpOmOAbCepBUCIIKO-
Aa,2003.

I. I. Kapalygina

THE CONCEPT OF RELATIONSHIP DEVELOPMENT
BETWEEN TEACHERS AND PARENTS DURING THE
PUPILS’ HEALTH STRENGTHENING

Primary education jointly with family and pre-school education form the founda-
tion of general education. The process of person’s developing demands the com-
plex approach to organization of education with pupils. This process can be real-
ized on the basis of collaboration of subjects of educational process.

Key words: health, way of living, healthy way of living, health-preserving pedagog-

ics, junior pupil, pedagogical process, pedagogical conditions, method.
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Kanaavizuna Hpuna Heanoéna, KAHAUAAT IIeAATOTUYECKHUX HaYK, AOLICHT
KaeApHI TeAArOTHKH ['POAHEHCKOr0 roCyAapCTBEHHOTO YHHBEPCHTETa HMEHH
Anxu Kynaasr. Appec: r. I'poano, ya. CyBoposa, 21, k8. 16. Hayunsie mHTepecH:
obpasoBaHie B 00AACTH 3AOPOBbsI HA OCHOBE KH3HEHHBIX HABBIKOB, BAA€OAOTH-
JecKoe 0OpasoBaHue.
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Palmira Peciuliauskiené, Ilona Valantinaité

TECHNOLOGICAL EDUCATION AS
A SOCIO-EDUCATIONAL FACTORIN THE
CREATIVITY OF §™ - 6™ FORMERS

Annotation. The article analyses how technological education determines the cre-
ativity of S -6™ formers. Technological education is an integral part of gen-
eral education. It makes it possible for students to act creatively, to choose
flexibly — which is essential for anybody regardless of their gender in the con-
stantly changing socio-cultural environment -- and to be able to use simple
technologies at a user level. The article considers the development of students’
creativity in a systemic approach. Technological education is perceived as a
complex of social and educational factors determining students’ creativity.

Key words: creativity, technological education.

Relevance. A creative society acknowledges the relevance of the problems
of educating a creative personality and preparing a person for changing life situa-
tions (Dacey, 1998; Craft, 2001). For a long time intellect was considered to be the
measure of man’s productivity. In 1950 at a congress of American psychologists J.
P Guilford presented a new psychological factor - creativity (Guilford, 1950). Ac-
cording to H. Gardner (1993), a person is creative if he continuously solves arising
problems, raises questions in the sphere of his activity, and searches for answers
to those questions by himself. Creativity is related to a person’s qualities that help
to create and discover something new and valuable, distinctive, original, inno-
vative, and unexpected, that encourage one to compose, model, or simply think
(Amabile, 1983; Beetlestone, 1997; Hill, 2000; Stankevi¢iené, 2000; 2001; 2002;
Schoroskiené, 2001; Becker-Textor, 2001; Petrulyté, 2001; Crepubepr, 2002;
Sternberg ir kt., 2003; 200S; Burleson, 2005; Grakauskaité-Karkockiené, 2006;
Beresnevicius, 2006).

Famous Lithuanian educologist L. Jovaiga (2007) defines creativity as a com-
plex of a person’s qualities which allows the achievement of original, socially sig-
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nificant, qualitatively new results by productive activity. According to the famous
educologist, students’ creativity manifests itselfin the originality of their thoughts,
ideas, and decisions when doing their school assignments, in their criticism of old
ideas, and in their search and discovery of new ones (Jovaisa, 2007).

The theory of creativity by D. F. Feldman (1993) distinguished general fea-
tures typical to the work of creative people in all spheres of activity. D. F. Feldman
(1993) formulated a phenomenon analagous to a piano keyboard. The left side of
the piano keyboard is the usual democratic creativity, based on usual creative abil-
ities characteristic of any individual. The middle part of the keyboard is the abil-
ities of a specially prepared person who possesses certain knowledge and meth-
odological skills. The right part of the keyboard is the abilities of exceptionally
talented creators. Just as performing musical works requires the whole of the piano
keyboard, serious creation also requires the whole scale of abilities.

Summarizing educologists’ attitudes towards creativity we have to state that
creativity is conceived as a complex of a person’s qualities. A systemic approach to
creativity is a modern trend of research that analyses creativity in the complicat-
ed context of an individual, society, and culture (Stankevi¢ien¢, 2001; Kanapick-
aité, 2009a; 2009b; Grudzinskyteé ir kt., 2009; Afzalkhani, 2011;Muthusamy ir kt.,
2011; Rowlands, 2011). When estimating creativity in a systemic approach, it is
important to systemically assess creativity factors as well.

A.Maslow (2009), as a representative of humanistic ideas, originates creative
activity from a person’s natural need for self-expression. This need is one of the
most significant ones. It is a wish to reveal one’s true self, to give sense to one’s ex-
istence on Earth, and to reveal one’s potential. The need for self-expression stimu-
lates man’s creative activity as an attempt to give meaning to one’s being. Different
subjects (humanitarian, natural sciences, and exact subjects), taught at schools of
general education, create distinctive conditions for a person’s self-expression and
the development of creativity.

Technological education is an important part of general education. During
the education reform in Lithuania this school subject was given different names
(household classes, household culture, technologies) as well as different goals and
functions (Urbietis, 2005). The General Programmes (2008) of Basic Education
(8™ - 10™ forms) define technological education as a whole creative and produc-
tive process (Primary and Basic Education General Programmes / Technologies,
2008). The goal of the Basic School is to educate a technologically literate, creative,
proactive, and responsible person.

Technological education consists of multidisciplinary content and quite di-
verse activity spheres which create favourable conditions for developing students’
creativity. The four spheres of technological education (nutrition, textile, struc-
tural materials, electronics, or others) (Primary and Basic Education General
Programmes / Technologies, 2008) allow students to develop the backgrounds
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of technological literacy and to act creatively, choose flexibly, be able to use simple
technologies at a user level, to experience the joy of solving creative problems, to
develop positive attitudes towards constant change of technologies (Primary and
Basic Education General Programmes / Technologies, 2008), and to cultivate cre-
ativity.

Technological education has distinctive features in comparison to the ed-
ucational practice of other school subjects (natural sciences, social sciences, ex-
act subjects). The environment of technological education (learning laboratories,
learning tools) provides for student mobility, communication, cooperation, and
various practical activities. It creates new possibilities to develop students’ creativ-
ity. Hence it is relevant to assess the environment of technological education as
a complex of social and educational factors which determine students’ creativity.

The problem of the research is formulated as a question: what socio-edu-
cational factors determine students’ creativity when learning technologies in the
Sth _ 6™ forms, and how are those factors interrelated?

The object of the research is the factors necessary for the developing of stu-
dents’ creativity.

The goal of the research is to validate technological education as a system of
socio-educational factors determining the creativity of $* — 6 formers.

Research methods. Quantitative (factor analysis), qualitative (interview).

Research instrumentation.

Research methodology.

Constructivism pedagogy, which relies on students’ creative powers, states
that knowledge and learning are constructed within a child during the creative
process. A student constructs the concepts of events and phenomena relying on
his own experience and previously constructed models. Hence newly learnt things
substantially depend on the learning environment, the character of the informa-
tion, and students’ prior knowledge.

The principles of humanistic pedagogy interrelation emphasize individu-
al communication with students: helping them to realize themselves, to identi-
fy problems and the goals of self-development, and transform them into activity
motives; cooperation with students planning a learning activity and encouraging
responsibility for the activity and its results; and optimizing the teaching process
based on students’ needs.

Holistic education states that every element has to be understood and ana-
lyzed as a part of a whole. Holistic education is holistically useful and meaning-
ful if its separate parts are closely interconnected. An integrated teaching process
develops a versatile personality who is able to live and make decisions creatively.
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Research Methodology and Researchees

Quantitative and qualitative research was conducted. Respondents for the
quantitative research (the interview) were selected using the cluster method.
On the basis of a certain feature the whole population was divided into similar
groups — clusters, and by means of simple random sampling some of their parts
were selected so that a sample comprises elements from all the selected clusters.
There were 9 clusters formed. The research involved 11 schools of general educa-
tion from 9 regions of Lithuania.

Table 1. The sample clusters of the quantitative research.

Students Students
Research clusters R ch clusters
N Percent N Percent
Vilnius district schools 114 12,8 Paneveézys district schools 99 1,1
Kaunas district schools 66 74 Siauliai district schools 74 8,3
Taurage district schools 96 10,8 Klaipeda district schools 137 15,4
Alytus district schools 96 10,8 Marijampolé district schools 109 12,2
Utena district schools 99 1na Total: | 890 100

The research involved 11.3 percent of 5™ — 6™ formers from gymnasiums,
41.4 percent — from basic schools and 47.3 percent — from secondary schools (Ta-

ble 2).

Table 2. The distribution of general education schools participating in the research
according to their type.
Gymnasium Secondary school Basic school
N Percent N Percent N Percent
101 11,3 421 47,3 368 41,3

The qualitative research was conducted using the interview method - a
semi-structured interview. The goal of the interview was to determine technology
teachers’ attitude to the factors of 5* — 6™ formers’ creativity development. All the
interviews were recorded according to the procedural requirements of conducting
interviews. The duration of the interviews ranged between 25 and 45 minutes. The
average interview lasted for 31 minutes. The conversations were transcribed and
data analysis was conducted on the basis of the transcribed texts excluding the in-
formation which violates the anonymity principle (Rupsien¢, 2007).

The volume of the sample of the qualitative research using the interview meth-
od was 12 informants — technology teachers. The type of the qualitative sample is
purposive selection of typical cases.
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Results

The factors of S — 6™ formers’ creativity in technology classes were system-
ized using the alpha factor analysis method (Table 1). The test of the homogene-
ity of the variables revealed the sufficient validity of the components (Cronbach a
equals 0.697). The value of the Kaiser-Meyer-Olkin measure (KMO=0.916) and
the result of Bartlett’s spherical test (Bartlett=13307.291; df=1176; p=0.000) show
that the variables suit factor analysis. The null hypothesis was checked to deter-
mine that the correlation matrix of the variables is single, i.e., the variables are not
interrelated. The null hypothesis is rejected. The general dispersion (51.680 per-
cent) and the communalities determined through factor analysis (the communal-
ities of all the variables are not smaller than 0.2) show that the established factors
retain a sufficient amount of information. It is also important to note a significant
self-arrangement of the components within the factor.

The method of factor analysis highlighted the following socio-education-
al factors of 5* — 6" formers’ creativity development: participation in activities
which are important for the school community; participation in aesthetic activity;
communication — cooperation; open and democratic activity; independent and
responsible activity; individual improvement; knowledge of folk art; promotion of
activity; and group activity. Every factor of students’ creativity development con-
sists of separate components — various activities in technology classes.

The first factor of creativity development — participation in activities which
are important for the school community, which covers 20.779 percent of dispersion,
combines the following activities: making decorations for plays or school events;
making items for other subjects’ lessons; making souvenirs for school visitors;
making exhibitions of their works; presenting their works to their peers.

The second factor of students’ creativity — participation in aesthetic activity,
which covers 7.401 percent of dispersion, combines activities which develop stu-
dents’ sense of aesthetics and promotes their curiosity: making beautiful things
and making interesting things. The comparison of the percentage of the first two
factors shows that the sociability factor (participation in activities which are im-
portant for the school community) covers almost three times more dispersion
than the aesthetic factor (participating in aesthetic activity). This relation of the
factors reflects Leonardo da Vinci’s idea, expressed S00 years ago, that “making
machines is much greater art than painting or sculpture...” On the other hand,
this relation highlights the topicality of the modern creative society. In a creative
society social interaction and responsibility are especially important when mak-
ing a creative product.

The third creativity factor, which covers 4.494 percent of dispersion, reveals
the peculiarities of cooperation: sharing tools and materials in a friendly way; lis-
tening to other opinions; helping each other, giving advice; respecting other opin-
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ions. This factor of creativity was called a factor of “students’ communication - co-
operation”.

The fourth factor, which covers 3.389 of dispersion, combines the following
activities performed in technology classes: looking for compromise, finding com-
promise, and discussion. This factor was called a factor of “open, democratic ac-
tivity”.

The fifth factor of creativity, which covers 2.990 percent of dispersion, com-
bines active, independent, responsible activity in technology classes: works are
originally decorated; new ideas are offered; students are active; they complete
their work. This factor was called a factor of “independent and responsible activ-

ity”.

The sixth factor, which covers 2.755 percent of dispersion, combined the fol-
lowing activities of technology teachers: the teacher discusses the students’ tasks
with each of them individually; the teacher adjusts the students’ work so that it
becomes better; the teacher shows examples before starting work. The sixth factor
was relatively called a factor of “individual improvement” because every person is
unique and has different teaching / learning methods, different gaps in knowledge,
etc.

The seventh factor, which covers 2.622 percent of dispersion, combines the ac-
tivities of technological education relating to folk art, craft knowledge, and practi-
cal application: we talk about folk art: cross-making, braids, carvings, cutting pat-
terns, etc.; we prepare projects related to folk crafts and art; we make handicrafts
with folk ornaments, etc. The latter factor was called a factor of “folk art knowl-
edge” because folk art develops students’ sense of aesthetics, colours, rhythm of
ornaments, etc.

The eighth factor of creativity, which covers 2.422 percent of dispersion, com-
bined the following teacher activities: the teacher gives oral or written advice
about suggested improvements and how to show more effort; the teacher makes
jokes; the teacher gives oral or written praise. This factor was called a factor of “ac-
tivity encouragement”.

The ninth factor of creativity, which covers 2.149 percent of dispersion, com-
bines students’ work in groups and group or pair projects. This factor was relatively
called a factor of “group work”. It is attributed to the group of educational factors
and thus was also examined qualitatively.

The quantitative factor analysis research was supplemented by qualitative re-
search. The qualitative research of technology teachers’ attitudes towards the role
of methods in the development of students’ creativity revealed the following sub-
categories: the use of group work method (14 respondents) and individual work
(12 respondents).
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The interviewed technology teachers say that the “choice of a teaching method
depends on the task”. Usually teachers give their students “tasks to make them think
<...> or give only the means for the task <...> but not all the students experience suc-
cess”. When choosing teaching methods, technology teachers focus not only on
the task, but also on their students: “those methods are different <...>, their choice
depends on the students and tasks”, “it depends on the task: some students may like it
and some not”.

Teachers think that students’ interests are related to the creative process and
determine its result: “the creative process is determined by how necessary and interest-
ing the task is <...> for a child”, “students have to want to perform a task”, “it is not the
method that matters, but the ability to approach a child, to make him / her interested
<...> and once he / she is interested <...> we can play with methods according to the
situation”, “we were making textile figures out of cardboard <...>, we were astonished to
see the wildest fellows work eagerly <...>, thus we hit the bull’s eye in their thinking”. In
the teachers’ opinion the creative process is determined by its purposefulness and
necessity. Itis important to be aware of students’ interests and choose the teaching
methods accordingly.

Technology teachers describe group work methods as convenient, interesting
and quite attractive for students: “group work is good when we work on some big tasks

”n o

<...> prepare decorations for a play’, “or cook <...>, work on a joint creative task or do
something up”, “some students are better at modeling, but not at technical tasks <...>
so it is better for them to work in a group <...> then they are able to actually contribute
to the work <...> others are more artistically minded <...> and they are better at deco-
rating”, “groups of students created sitting angels <...> we made enough to decorate the
whole school <...> group work — group enjoyment”, “everybody was involved: they wove
a small piece each, - there was individual work: each of them put yarn in the weaving
machine, warped, matched colours, chose the yarn <...> but when everything was put
together, the result was a joint creative work”. Teachers view group work methods
as a means to create a favourable learning environment which brings “common
enjoyment”.

Technology teachers state that they frequently combine individual and group
work. Since technological education consists of stages, it is very convenient to ap-
ply different methods for different stages. The exhibition of individual work can
also acquire a group character: “when they make a lot of braids, there is a wish to show
them somehow, to arrange an exhibition <...> one braid is narrow, another — crooked
or not really pretty, while others can be really beautiful. Then you try to arrange them,
play around with them <...> to organize them, to combine them <...> to show every
single one — both the successful ones and the failures.” Even though group work meth-
ods are frequently applied in technology classes, they have some drawbacks that
individual work methods do not: “when you do group work <...> you have to observe
closely <...> every child’s contribution to work <...> depending on the goal that is set:
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to get a good result or to make everybody do something”, “when students work individ-
ually, every child’s personal contribution is clearly seen”. There is no doubt that group
work methods have their own advantages that are not characteristic of individual
work; however, the interviewed technology teachers say that “sometimes a task has
to be worked on individually”. When you have to create or produce something pre-
cise, minute or really personal, it is impossible to do without individual work: “we
were making brooches <...> it is very thorough, minute work <...> cooperation here is
out of place <...> you can ask for help, but you cannot work as a team”. The implemen-
tation of creative ideas by means of individual work reveals the specificity of tech-
nological works: “students who do not hurry work more thoroughly”, “they grab at the
task, work and complete it, but the result is not necessarily good <...> impulsive work
is out of place in technology classes <...> those tasks have to be worked on thoroughly,
aesthetically, without racing who is going to finish first <...> it is not a racecourse”.

The data of the qualitative research show a need for an intelligent, flexible, and
resourceful pedagogue who can create pedagogical conditions for students’ cre-
ativity development. The comparison of the results of the quantitative and quali-
tative research makes it possible to state that both group work and individual work
methods are important for creativity development in technology classes. Both
kinds of methods have to be chosen according to students’ interests.

Conclusions

1. In a creative society creativity is important in all spheres of activity where
creative material becomes the basis for competitive advantage in the economy of
the global market. The changes in the development of students’ creativity are con-
ditioned by the fluctuation in educational paradigms, learning environments, and
general education programmes. Creativity is understood as a complex of personal
qualities that manifests itself as an ability to offer new ideas, to think non-stereo-
typically, to orient oneself quickly in problematic situations, and to find original
solutions easily, which is determined by talents and interests. A systemic approach
to creativity requires a systemic assessment of creativity development factors.

2. Technological education is an integral part of general education. It origi-
nates from the idea of a “working school”, technologies as a school subject, teach-
ing crafts, and polytechnic and professional education. Technologies include ma-
terial and human intellectual resources, scientific and practical knowledge, and
ways of organizing work. Technological education can be treated as a complex of
both educational and social factors that promote students’ creativity.

3. The method of factor analysis highlighted the following socio-educational
factors of 5™ — 6™ formers’ creativity development in technology classes: partici-
pation in the activities which are important for the school community; aesthetic
activity; communication — cooperation; democratic relations; independent and
responsible activity; individual activity; folk art recognition; promotion of the ac-
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tivity; group work. Two factors have the most important influence on the devel-
opment of students’ creativity: participation in the activities which are important
for the school community (20.779 percent of dispersion) and participation in aes-
thetic activity (7.401 percent of dispersion). Nonetheless, the dispersion of social
activity is almost three times bigger than that of aesthetic activity.

4. Students’ creativity in technology classes is mostly determined by social
factors. Out of the nine distinguished factors as many as four are of social charac-
ter and only two (group work, individual work) are of educational character. Two
creativity factors are related to aesthetic-artistic activity (aesthetic activity, folk
art knowledge).

S. Technology teachers see the source of creativity in their students’ inter-
ests. The tasks that correspond to students’ interests promote creativity. Technol-
ogy teachers give a positive evaluation of the influence of individual and group
work methods on creativity development. Teachers treat group work methods as a
means of creating a favourable learning environment which creates “group enjoy-
ment”. However, teachers state that it is impossible to do without individual work
in technology classes. Technological tasks have to be performed accurately, with
precision. They require a lot of time. Hence competitive methods are not suitable
as competition can diminish the quality of work. Teachers think that in techno-
logical education both cooperative learning and individual work are important.
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D. Peliuliauskiené, I. Valantinaité

TECHNOLOGINIS UGDYMAS KAIP V-VI KLASIYU MOKINIU
SOCIOEDUKACINIS KURYBINGUMO VEIKSNYS

Karybinéje visuomenéje karybingumas svarbus visose veiklos srityse, kur
karybiné medziaga tampa konkurencinio pranagumo pagrindu globalioje rinkos
ekonomikoje. Mokiniy karybingumo ugdymo pokyc¢ius lemia ugdymo paradi-
gmy, mokymosi aplinkos, bendryjy ugdymo programy kaita. Karybingumas su-
prantamas kaip asmens savybiy kompleksas, pasireiskiantis gebéjimu kelti naujas
idéjas, nestereotipiskai mastyti, greitai orientuotis probleminéje situacijoje, leng-
vai rasti originalius sprendimus. Sisteminis pozZiaris j karybingumg reikalauja sis-
teminiu pozitriu vertinti karybingumo ugdymo veiksnius.

Technologinis ugdymas — integrali bendrojo ugdymo dalis. Jis siejamas su
»darbo mokyklos® idéja, darby mokomuoju dalyku, amaty mokymu, politechniniu
bei profesiniu mokymu. Technologijos apima materialinius resursus ir intelektua-
linj potenciala, mokslines ir patirtines Zinias, darbo ir darbo organizavimo badus.
Technologinj ugdyma galima traktuoti ne tik kaip edukaciniy, bet ir kaip sociali-
niy veiksniy, skatinan¢iy mokiniy karybinguma, kompleksa.

Faktorinés analizés metodu nustatyti $ie V-VIklasiy mokiniy karybingumo
ugdymo per technologijy pamokas socioedukaciniai veiksniai: dalyvavimas mo-
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kyklos bendruomenei svarbioje veikloje, estetiné veikla, bendravimas ir bendra-
darbiavimas, demokratiniai santykiai, savarankiska ir atsakinga veikla, individua-
li veikla, liaudies meno pazinimas, veiklos skatinimas, grupiné veikla. Svarbiausia
jtaka mokiniy karybingumo ugdymui turi du veiksniai: dalyvavimas mokyklos
bendruomenei svarbioje veikloje (20,779 proc. sklaidos) ir dalyvavimas estetinéje
veikloje (7,401 proc. sklaidos). Ta¢iau socialiné veikla turi beveik tris kartus dides-
ne sklaida nei estetiné veikla.

Mokiniy karybinguma per technologijy pamokas daugiausia lemia sociali-
niai veiksniai. I§ devyniy i$skirty veiksniy net keturi yra socialinio pobuadzio ir tik
du (grupinis darbas, individualus darbas) — edukacinio. Du karybingumo veiks-
niai susije su estetine-menine veikla (estetinio pobiidzio veikla, liaudies meno pa-
zinimas).

Technologijy mokytojai kiirybingumo i$takas sieja su mokinio interesais.
Uzduotys, atitinkancios mokinio interesus, skatina kiirybingumg. Technologijy
mokytojai teigiamai vertina individualiy ir grupiniy metody jtaka karybingumo
ugdymui. Jie grupinio darbo metodus vertina kaip palankios mokymosi aplinkos
karimo priemone, teikian¢ia ,grupinj dziaugsma®. Kita vertus, mokytojai teigia,
kad technologijy pamokose nejmanoma apsieiti ir be individualaus darbo. Tech-
nologinio pobudzio darbai turi bati atliekami preciziskai, tiksliai. Jiems reikalin-
gos didelés laiko sanaudos. Todél ¢ia netinkami tie metodai, kurie skatina rungty-
niavima — mat tada gali nukentéti darby kokybé. Mokytojy teigimu, technologinio
ugdymo procese svarbus mokymasis bendradarbiaujant, individualus darbas.

Esminiai zodZiai: kirybingumas, technologinis ugdymas.
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Loreta Damauskiené

ATTRACTIVENESS OF THE USE OF COMPUTERS AND
MATHEMATICS: ATTITUDE OF SECONDARY SCHOOL
STUDENTS

Annotation. The article discusses the results of the secondary analysis of the nation-
al research of school students’ achievements. It analyzes the learners’ appli-
cation of computers for information management, their abilities employed in
the use of information and communication technologies, as well as their con-
tribution into the formation of tenth-formers’ positive attitude towards the
subject of mathematics.

Key words: positive attitude towards learning, information skills, use of computers.

Relevance of the problem. Mathematics is one of the most difficult school
subjects. Researchers, exploring methods of teaching mathematics, focus on the
ways of teaching mathematics at school: the most frequently employed ways are
formal methods, i.e., knowledge transfer and explanation. The Report on Mathe-
matics Education (European Commission, 2011) states that most European coun-
tries employ the result-based method and their attention is mainly focused on
learners’ practical skills. Therefore, it is possible to claim that the theory of math-
ematics receives less attention in the teaching syllabus, whereas the greatest focus
is concentrated on the solution of problems and application of mathematical skills,
which comply with the learners’ needs and clearly show the ways of applying of
mathematical knowledge in real life. Due to the changes in education manage-
ment and education development, Lithuania sees the development of learning re-
sources, an increase in the flow of information, the development of new learning
methods and forms, as well as the creation of an innovative environment based on
teaching and learning. In this way, information skills, including computer litera-
cy, critical thinking, communication, communication and cooperation, creativity,
and problem-solving, are becoming more relevant and are developed throughout
life. They are topical for all forms and levels of learning as well as various subjects.
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They enable learners to master the subject content and encourage the development
of self-dependent education and learning motivation. Information skills are the
skills that are employed by learners for the formation of the goal of information,
concepts, and ideas, and effective application [8] of these skills to learn mathe-
matics.

Problem of the research. How is the use of computers related to the attitude
towards the subject of mathematics?

Object of the research. Positive attitude towards the subject of mathematics.

Goal of the research. To explore tenth-formers’ attitude towards the attrac-
tiveness of mathematics and investigate their information skills, which are em-
ployed in studying the subject.

Research method. Review of scientific literature and documents. Secondary
analysis of the national research data on learners’ achievements (tenth-formers in
mathematics) by the SPSS programme.  The formation of information and cre-
ation of society demands an innovative approach towards teaching and learning. It
is important that all learners are able not only to create knowledge, but also to ap-
ply it to solve various problems and effectively transfer it to others. Therefore, the
teacher should be able to employ information and communication technologies
not only as a source of information and knowledge, but also as a means to transfer
subject contents, as a way of communication and cooperation as well as a possibil-
ity for the development of self-dependent work.

The increase in information sources and the significance of information man-
agement cannot be separated from the ability to use information and communi-
cation technologies. The effectiveness and efficiency of the organization of work
become important in rationalizing individual activity, when not only personal, but
also technical and technological resources, as well as sophisticated devices are em-
ployed.

New technologies play a significant role in our life: we cannot imagine our
daily life, work or the process of teaching/learning without them. Contemporary
methods and forms of education include the integration of information technolo-
gies (IT) into the process of teaching.

Modern information technologies provide a number of possibilities to diver-
sify, improve, and change the process of education; to encourage the learners to
work, develop, and consolidate specific subject skills; to help to check and objec-
tively assess their knowledge; and to offer the the possibility to integrate various
subjects.

The influence of knowledge and information are constantly emphasized in ev-
ery sphere of contempoary society, be it economics, politics, education, or science;
therefore, it is topical to acknowledge the importance of information literacy. The
demand for information literacy of society arises due to the changing forms of
information storage, dissemination, and acquisition. The constantly developing
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information and communication technologies encourage the changes in both the
traditional processes of information retrieval and society’s awareness in this field.
Everybody needs a basis for information literacy, namely information skills to: re-
trieve and obtain information independently, analyze, summarize and assess it, as
well as create knowledge with reference to the obtained information, which would
serve as new information for others [7].

Students of general education schools are introduced to the basics of self-de-
pendent work and information literacy. Favourable conditions for self-dependent
work are created, which enable the learners to consolidate their information skills
in further studies as well as develop them for life-long learning [S].

Nowadays systemic education of information abilities is not obligatory and is
not declared in the documents of academic institutions. The management of indi-
vidual institutions demand that every teacher and student should apply informa-
tion technologies and be concerned about the development of their information
skills.

Information literacy is mostly described as an ability to retrieve, assess, and
apply different kinds of information, learning to learn, awareness and knowledge
of the organization of information using information and communication tech-
nologies, as well as traditional ways of operating the information [12]. There exist
two approaches of information literacy:

1. Normative, where information literacy is perceived as general abilities, the

aim of which is to learn to manage information.

2. Constructive — information literacy, which necessitates concrete infor-
mation to solve a problem or accomplish a task rather than abstract infor-
mation. The education of information literacy is related to a specific task
or discipline. The advocates of this approach are in favour of the integra-
tion of information literacy into all study subjects; however, this demands
a very high information competence of all teachers, working in the study
programme. Constructivists support problem-based education based on
critical thinking, when learners are encouraged to look for a solution or
solve a problem in a certain situation, rather than only to retrieve, select,
and transfer information.

The development of information skills is necessary for learners to be able
to manage information. Working on a computer and using the internet comple-
ment the development of information skills [8]. The greater part of information
is processed by the computer using different information technologies; however,
the emphasis should not be on the ability to use the computer, but rather on the
ability to manage the information. The development of information skills helps to
achieve this.
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The following aspects of computer and information literacy are distinguished
in the International Computer and Information Literacy Study (ICILS') conduct-
ed by the International Association for the Evaluation of Educational Achieve-
ments (IEA'):

= Selection and management of information (to know the aspect of using the

computer and understand the purpose of its use; to find and assess comput-
er information; to manage computer information) ;

= Creation of an exchange of information (to be able to use the computer to

present the information in a clear and graphic way; to be able to use the
computer to create original products (information leaflet, PowerPoint pres-
entation, etc.); to be able to understand and use the computer to exchange
the gained information).

The international study of computer and information literacy aims to explore
the skills of computer and information literacy, including investigation, creativity,
communication and cooperation, and perform active work at home, in school and
in the community.

The learner is a curious individual striving for knowledge and achievement
of goals. The knowledge and experience of every learner are different; therefore
different methods are needed for learning. Great attention is directed towards the
theory of constructive education. It is often referred to by various terms: inter-
active teaching/learning, assessment of different attitudes, non-linear teaching/
learning, open teaching/learning environment, and collaborative work or di-
alogue. Following the main principle of constructivism, learning is an effective
process. Therefore, the aim of learning is not to transfer and acquire information,
but to encourage learners’ understanding and activeness, awareness of the sur-
rounding world, understanding of the essence of events, and ability to solve prob-
lems through collaboration. The advocates of constructivism claim that learning
is a process that should be performed by learners themselves. During this process,
they process information, construct their knowledge, and create meanings.

The totality of the learner’s acquired knowledge, skills and attitudes should
encourage and enable him/her to successfully study mathematics in senior classes
at school, become an active citizen, and participate in the life of the school com-
munity and society.

Learning depends on alot of factors. From the point of view of constructivism,
the learner’s preconceived opinion, prior experience, information and knowledge,
as well as the learning environment, are of great importance. The school aims to
ensure that students acquire mathematical knowledge, skills, and attitudes en-
couraging their further studies and advancement in the field of mathematics. As-

! ICILS (International Computer and Information Literacy Study) - tarptautinis kompiuterinio
ir informacinio rastingumo tyrimas
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piring towards the needed results in mathematics, it is important that the learner
easily masters theoretical material, which should be presented in a clear and un-
derstandable form, supported by cooperation and control of knowledge acquisi-
tion and the development of skills.

Moreover, the advocates of constructivism consider communication and col-
laborative learning as important factors of learning (Cohen, Slavin 1991). Social
interaction and communication can encourage the construction and transforma-
tion of knowledge, which involves learners creating general concepts and building
their cognitive structures and skills together. A number oflearning specialists em-
phasize the advantage of communicating to others and clarifying a problem, es-
pecially a complicated one. The prior experience of all learners is different, there-
fore, their learning and acquisition differ despite that they are taught in the same
way. Therefore, the most important role of the teacher is to organize the learning
environment in such a way that learners are able to deepen their prior knowledge
and experience while learning, process them and relate to the new information.
Diverse interaction between the teacher and the learner strengthen the process of
learning. Thus, learning is active creation and adjustment of information as well
as the creation of new models, so the choice of an appropriate modern method is
highly important.

General programs and educational standards are the main documents uni-
fying and regulating the teaching curriculum at the national level. They provide
the goals and objectives of teaching/learning mathematics, learners’ value-based
attitudes, general mathematical skills, didactic approaches, and the structure and
contents of the study subject.

Contemporary school knowledge of mathematics is considered not only as
facts, concepts, theorems and algorithms, but also as significant awareness of
mathematics. Knowledge is useful and effective provided the learner understands,
is able to interpret and apply it, and is aware of the purpose of learning mathemat-
ics. Due to the increasing amount of information and development of informa-
tion technologies, it is more important to recognize various issues and retrieve the
needed information, rather than memorize an abundance of facts.

The formation of abilities to understandthe abundance of informationand make
appropriate decisions in comprehensive school is associated with the development of
learners’ particular mathematical competence. This conception covers not only the
acquisition of mathematical literacy and development of mathematical skills of
every student, but also his/her desire and ability to learn in a continuous and ac-
tive way. Each comprehensive school student should experience success while
studying mathematics, whereas the content, ways, and methods of instruction
should help him/her to develop attitudes oriented to meaningfulness and success
in learning mathematics, as well as a system of values complying with the general
goals of education [p. 285, 1].
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As it was mentioned in the theoretical part of the article, a major part of in-
formation is the process of using a computer. Therefore, secondary data analysis
of the research (2006 and 2008) of tenth-formers’ achievements was conducted.
Respondents were asked how much time they spend at a computer. 13.80% (2006)
and only 6.13% (2008) replied that they do not use the computer. The average time
spent at the computer ranges from 1 to 2 hours per day: 30% of students’ replies
(2006 and 2008). Following the obtained results of the secondary data analysis,
as presented in table 1, it is possible to conclude that students tend to spend more
time at the computer due to the increasing flow of information and technological
advancements in contemporary information society.

Frequency (in %) of time spent at the computer by tenth-formers (data of 2006 and
2008 national research)

Table 1
Time spent at the computer 2006 2008
Lessthan 1 hr. 21,29 % 21,53 %
1-2 hrs. 30,29 % 32,75%
2-3 hrs. 18,31 % 20,09 %
More than 3 hrs. 16,30 % 19,51 %
Using no computer 13,80 % 6,13 %

Questions reflecting learners’ particular activities at the computer and their
attitude towards the subject of mathematics have been selected from the question-
naires used for national research in 2006 and 2008. The comparative secondary
analysis of the data showed the positive attitude of learners towards learning math-
ematics. The question do you like mathematics? Received the following answers:
‘agree’ — 38.82 % (2008) and 40.49 % (2006), and ‘disagree’ 34.54 % (2008) and
28.89 % (2006); whereas, the answers to the question are you gifted in mathematics?
were as follows: ‘agree’ — 37.04 % (2008) and 36.26 % (2006), and ‘disagree’ 42.66
% (2008) and 41.25 % (2006) respectively.

Frequency (in %) of tenth-formers’ attitude towards the subject of mathematics
and their giftedness in mathematics (data of 2006 and 2008 national research)

Table 2
Do you like mathematics? Are you gifted in mathematics?
2006 2008 2006 2008
Totally agree 17,10 % 11,92 % 8,16 % 6,54 %
Agree 40,49 % 38,82 % 36,26 % 37,04 %
Disagree 28,89 % 34,54 % 41,25 % 42,66 %
Totally disagree 13,53 % 14,72 % 14,33 % 13,77 %
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The comparative secondary data analysis revealed that the frequency of learn-
ers’ positive and negative replies as being relatively equal in all cases of the re-
search. A favourable attitude was expressed by 58% (2006) and 51% (2008) of re-
spondents, and an unfavourable attitude was given by 42% (2006) and 49% (2008)
of respondents respectively.

The secondary analysis of learners’ giftedness in mathematics revealed that
56% of respondents believed that they are sufficiently gifted in mathematics,
whereas 44% replied positively (2006). The results of 2008 were identical. There-
fore, it is possible to conclude that the subject of mathematics is one of the most
difficult disciplines at school, so the development of mathematical skills, enhance-
ment of learning motivation, as well as the development of more attractive teach-
ing methods should gain more attention. It is very important to motivate learners
to study mathematics through an increase in their achievements at school and im-
proving their possibilities of achieving better results.

In the national and international research reports it is claimed that some EU
countries mainly focus on innovative teaching methods incorporating the use of
ICT (information and communication technologies). In the Eurydice report “The
Main Data on Learning and Innovation Development Using ICT at Schools in Eu-
rope 2011” the teaching and learning of mathematics is analyzed; it is stated that
ICT may be employed only as a supporting device for learning (Royal Council,
2010) [16]. Interest in mathematics and related subjects is significant as an import-
ant factor determining the issues of the choice of a profession connected with the
fields of mathematics, science and technologies.

The values of the statistical correlation coeflicient indicate the learners incli-
nation for mathematics and their activities at the computer in a non-school envi-
ronment (at home or after classes).

Spearman’s correlation coefficients of tenth-formers inclination for mathematics
and activities using the computer (national research data of 2008)

Following the obtained results (Table 3) it is possible to claim that learners’
inclination for mathematics (favour for mathematics) statistically correlates with
concrete activities using the computer. The main values of the statistical correla-
tion coefficient occur between the learner’s inclination for mathematics and the
use of the computer for studies (0.162), retrieval of the information indicated by
the teacher (0.151), and the making of presentations (0.145). The listed activities,
related to the use of the computer, develop a favourable attitude towards the sub-
ject of mathematics. Activities related to information retrieval and dissemination,
which are needed for learning and communication, are in closest correlation. They
are significant for both the learners who do not know what information they re-
trieve and need the teacher’s instruction and those who know what they are sup-
posed to look for. Statistical correlation coeflicients between an inclination for
mathematics and information retrieval show that the learners are less concerned
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with the retrieval of information independently (0.066) and need the teacher’s
support (0.151). Having compared the values of these two correlation coefficients,
it is possible to state that learners do not have sufficient skills of information re-
trieval, therefore more attention should be directed towards the development of

these skills.

Table 3
Using Using Using
comput- | comput-
comput-
er for erto .
Favour using commu- | retrieval retrieval Making | Writ-
for playing | comput- | nication | forinfor- for infor- pres- ing
mathe- | games er for (e-mails, | mation mation enta- re-
matics learning skype, as indi- tions ports
. for per-
social cated by
. sonal
websites, the needs
etc.) teacher
Favourfor 14000 | 014 | 62 049 1517|066 145" | 073
mathematics
playing 014 | 1000 | -142° | -027 125 | -007° | 086 |-072
games
USING COMPUE | g | qape | 1000 | 26 | 5120 | 388" | 3607 | 475
er for learning
Using com-
puter for com-
MUNCon 049 | 027 | 26" | 1000 | 2467 | a2t | 340 | 182
(e-mails, skype,
social websites,
etc)
Using comput-
erto retrieval
forinformation | 151" -125" ,5127 ,246" 1,000 521" 377" ,503"
as indicated by
the teacher
Using comput-
er to retrieval
for information ,066 -,097" ,388" 4127 ,5217 1,000 244 333"
for personal
needs
Making 145° | 056 | 360" 134" 377 | 2447 | 1000 | 5627
presentations
Writing reports ,073 -,072" A75" 182" ,503™ 333" 562" 1,000

** Correlation is significant at the 0.01 level (2-tailed)
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Spearman’s correlation coefficients of tenth-formers” mathematical interest and
activity using the computer (national research data of 2008)

Table 4
Using Using Using
comput- com-
com-
er for puter to
Inter- . . puter to .
. using commu- | retrieval . Making
estin . N . retrieval sl
learnin playing | comput- | nication | forinfor- for pres- | Writing
9 games er for (e-mails, | mation | . enta- | reports
mathe- X . .. | informa- N
. learning | skype, | asindi- . tions
matics . tion for
social cated ersonal
websites,| by the pnee ds
etc.) teacher
Interest in
learning 1,000 | -007 | 134" | 010 a21° | 036 | 267 | 053
mathemat-
ics
playing 5007 | 1000 | -142° | -027 | -1257 | 097 | -056 | -072"
games
using com-
puter for 134" 142" 1,000 126" 5127 ,388" ,360" A75"
learning
Using com-
puter for
communica-
tion (e-mails, ,010 -,027 126" 1,000 ,246” 4127 134 182"
skype, social
websites,
etc)
Using com-
puter to
retrieval for
information 217 125" 5127 ,246" 1,000 5217 377" ,503"
as indicat-
ed by the
teacher
Using com-
puter to
evieallor |36 | Loo7 | 3sst | a4zt | st | 1000 | 2447 | 333
information
for personal
needs
Making 126" | 056 | j360% | 34" | 3777 | 2447 | 1000 | ,562°
presentations
riting 053 -072 475 182 503 333 562 1,000
reports

** Correlation is significant at the 0.01 level (2-tailed)
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The results presented in Table 4 demonstrate the existence of statistical cor-
relation, but it is rather insignificant. Having compared the values of correlation
coeflicients, it is possible to claim that, similarly to learners’ inclination towards
mathematics (Table 3), learners’ interest in mathematics mostly correlates with
learning to use the computer for learning (0.134), retrieval of information as in-
structed by the teacher (0.121), and dissemination of information through presen-
tations (0.126). The weakest correlation is observed with the learners’ indepen-
dent retrieval of information (0.036) and use of the computer for communication
(0.010). Hence, the use of the computer for learning and information retrieval and
dissemination has an insignificant impact on learners’ mathematical interests.
One of the factors determining such a situation is motivation. Mathematics is per-
ceived as a difficult and abstract subject, which incorporates the learning of many
of processes and formulas. The negative attitude towards mathematics and lack
of confidence may influence learners’ choice to study mathematics. Schools and
teachers may play a significant role in enhancing students’ interest and making the
learning of mathematics more meaningful. Learners who have developed a posi-
tive attitude and self-confidence in mathematics usually achieve better results. It
is confirmed by TIMSS data collected in EU countriesthat show greater achieve-
ments of students who perceive mathematics as an important subject useful for
their further education and career [16].

Conclusions

1. The comparative secondary analysis (2006 and 2008) of tenth-formers’ re-
plies about the amount of time spent at the computer reveals that on average stu-
dents spend 3 or more hours per day at the computer.

2. The comparative secondary analysis (2006 and 2008) shows that tenth-
formers’ inclination for mathematics and their mathematical skills is decreasing
(Table 2). Therefore, it is important to provide the learners with more opportu-
nities to take an interest in mathematics. While learning mathematics, like any
other subject, learners should experience success. Besides, more attention should
be directed to the development of learners’ mathematic and information skills, the
encouragement of their motivation to learn, and a search for more attractive teach-
ing methods.

3. Learners’ inclination towards mathematics statistically correlates with var-
ious activities involving using the computer (correlation average 0.4 — 0.6). The
most significant correlation is observed between activities related to information
retrieval (as indicated by the teacher and self-dependently) and information dis-
semination (making of presentations and reports), which is needed for learning
and communication (Table 3). They are significant for both the learners, who do
not know what information they retrieval for and need the teacher’s instruction,
and those, who know what they are supposed to look for.
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4.

Having conducted a secondary data analysis of 2008 research on tenth-

formers’ inclination for mathematics and the attractiveness of the subject (Tables
3 and 4), it turned out that statistical correlation is most significant between the
same activities related to the use of the computer. Correlation coeflicients are
very similar (using of the computer for learning 0.162 and 0.134), retrieval of in-
formation indicated by the teacher 0.151 and 0.121; preparation of presentations
0.145 and 0.126). It is possible to state that the use of the computer has a positive
impact on learning mathematics and develops a favourable attitude towards the
attractiveness of the subject.

References

1.

10.

11.

12.

Bendrosios programos ir issilavinimo standartai PrieSmokyklinis, pradinis ir
pagrindinis ugdymas. Vilnius 2003, p. 283 - 308. Accessed at: http://www.
pedagogika.lt/puslapis/standart/programos.pdf

. Dagiené, V. Informaciniy technologijy taikymo Svietime konceptualusis

pagrindimas. Informacijos mokslai, 25, p. 127-133.

. Dagiené, V., Abarius, P., Balvo¢ius, A. Informaciniy technologijy naudojimo

edukologiniai aspektai: pedagogy kompiuterinio rastingumo standartas: edu-
kologiné dalis. Vilnius, 2002.

. Eisenberg, M. B. Information Literacy: Essential Skills for the Information

Age. DESIDOC Journal of Library & Information Technology, 2008 March,
Vol. 28, No. 2, p. 39-47.

. Eisenberg, M. B, Lowe, C. A., Spitzer, L. Information Literacy: Essential

Skills for the Information Age. Westport: Libraries Unlimited, 2004, p. 11.

. Gedvilieng¢, G., Vai¢ianiené, V. Informacinio rastingumo kompetencijos - uni-

versitetiniy studijy kokybés prielaida Vilnius, VDU, 2006.

. Glosiené, A., Mozaraité, V., RudzZioniené, J. Informacinio rastingumo ly-

gio matavimo ir tikrinimo metodikos sukiirimas. BIBLIONOVA: informaci-
jos gebéjimy ir savarankisko mokymosi jgndziy ugdymo metodo kurimas ir
isbandymas besimokanciame regione. Vilnius-Siauliai, 2005.

. Herring, J. E. Teaching of information skills. Accessed at: http://jimmy.

gmuc.ac.uk/usr/jherri/.

. Informacinés technologijos XXI amziaus mokykloje. Svietimo problemos anal-

izé, 2010, September, No. 7 (47).

Jucevitiené, P., Brazdeikis V. Pedagogo IKT kompetencijos dinamiskos
struktiros pagrindimas. Kaunas, KTU 2003.

Konstruktyvizmas ir technologijos. Accessed at: http://www.teachnology.
com/currenttrends/constructivism/and_technology/

Mathematics Education in Europe: Common Challenges and National Policies,
2011. Accessed at: http://eacea.ec.europa.eu/education/eurydice/docu-
ments/thematic_reports/132EN.pdf



2. The context process of education /KOHTEKCT B npoLiecce 06pazoBaHua ‘ 229

13. Mazeikiené, M., Liukinevi¢iené, L., Glosiené, A. Informaciniy gebéjimy ug-
dymas. Siauliai, SU 2008.

14. Mokymas, mokymasis ir vertinimas. Svietimo plétotés centras, Vilnius, 2003,
p- 32. Accessed at: http://www.pedagogika.lt/puslapis/vertinimas3.pdf

1S. Niauraité, J., Kretavi¢iené, M. Informacijos paieskos strategija ir efektyvus
panaudojimas. Accessed at: http://www.lmba.lt/eMoDB/Moky-
mai/0l_modulis.pdf

16. Si¢iuniené, V. Namy darby reik§mé mokiniy matematinio ugdymo sistemoje.
Lietuvos matematikos rinkinys. Spec. Editon., 2006, v. 45, p. 286 - 290.

17. 2006 mety nacionalinis mokiniy pasiekimy tyrimas. Atviros duomeny bazeés.
Open access database. Accessed at: http://www.upc.smm.lt/ekspertavi-
mas/tyrimai/bazes/failai/2006_Mokin _matematika.pdf

18. 2008 mety nacionalinis mokiniy pasiekimy tyrimas. Atviros duomeny bazés.
Open access database. Accessed at: http://www.upc.smm.lt/ekspertavi-
mas/tyrimai/bazes/failai/2008 _Mokinio_ank 10kl MT.p df

L. Damauskiené

KOMPIUTERIUY NAUDOJIMAS IRMATEMATIKOS DALYKO
PATRAUKLUMAS: VIDURINIO MOKYKLINIO AMZIAUS
MOKINIUY POZIURIS

Straipsnyje pateikiami nacionaliniy mokiniy mokymosi pasiekimy tyrimy
(2006 ir 2008 m.) antrinés analizés rezultatai. Nagrinéjama, kaip mokiniai ne tik
igyja ziniy, iesko jy jvairiuose informacijos $altiniuose, bet ir kaip geba taikyti jas
praktigkai, naudodamiesi $iuolaikinémis informacinémis ir komunikacinémis
technologijomis. Analizuojama, kaip tai padeda formuoti desimtos klasés moki-
niy teigiamg poziarj j matematikos dalyka.

Esminiai zodziai: teigiamas pozZiaris j mokymasi, informaciniai gebéjimai, kompiu-
teriy naudojimas.
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Eaena Kasanosckas

GAKYABTATUBHBIE 3AHATHUS HA IEPBOU
CTYIIEHH OBINETO CPEAHETO OBPA3OBAHUA

AuHotauma. B craTpe paccMarpuBaercs BOIPOC OTHeCeHUs (PaKyAbTATHBHBIX
3aHATHUI Ha [epPBON CTYIeHH 00Iero cpepHero o6pa3oBaHus K AOIIOAHHU-
TeABHOMY O0pa3oBaHUIO. ABTOPOM OIMCHIBAIOTCS PYHKIIMOHAABHBIE OCO-
GeHHOCTH PaKyAbTATUBHBIX 3AHSTHUI, BBIACASIOTCS YCAOBHUS UX 9P PeKTUB-
HOM peaAM3aljuy ¥ OPraHU3aLMU Ha [EepPBOM CTYNEeHU OOLIero CpeAHero
obpa3oBaHusI.

Kniouesble cnosa: 061iee cpepHee 06pasoBaHue, IIePBasi CTYIEHDb OOLIEr0 CpeAHe-
ro 0b6pasoBaHus, OCHOBHOEe 00Opa3oBaHIe, AOIIOAHUTEABHOE 00pa3oBaHUe,
MAQAIIYIe NIKOABHUKH, 00ImeydebHble yMeHN s, aKyAbTATUBHbIE 3aHATH.

AxTyaabHOCTb TeMbl. QaKyAbTaTHBHbIE 3aHATHS PEAAU3YIOT BapHATHUB-
HBIFI KOMIIOHEHT COAEPXKAHUsI 00pa3soBaHMUs, IleAeBasi HALIPABAEHHOCTh KOTO-
POTO — YAOBAETBOPEHHE 3alIPOCOB yYalUXCsA B COOTBETCTBUU C UX HHTEpeCcaMHu,
BO3MOXXHOCTSIMH M HOTPEeOHOCTSAME B cpepe AOIIOAHUTEABHOTO OOpa3oBaHUs,
CO3AaHHUE YCAOBUM AASI TBOPYECKOTO PAa3BUTHU A INKOABPHMKOB M IIOBBINIEHM S Kade-
CTBa X 3HaHWII [4, c. 41; 7, c. 24].

Bomnpoc oTHecenns ¢pakyAbTaTHBOB K OCHOBHOMY HMAHM AOIIOAHHTEABHOMY
00pa3oBaHUIO SIBASETCS OYeHb aKTyaAbHBIM. IIpHHSTO cuuTaTh GaKyAbTATUB-
HBle 3aQHSTUS AOTMYECKUM IIPOAOAXKEHHEM OpPraHH3aLUU yIeOHOTo Impomecca
OCHOBHOT'0 00pa30BaHUS BO BHEYPOUHOE BPEMsI AASL pabOTHI Hap OLPeAEAEHHBI-
MM paspeAaMH y4eOHOTro MaTepHaAa, ero yraybaenuem. Ileabio aTux 3aHsaTHi, B
coorBercTBu ¢ mpeacTaBaenneM H0.K. Babanckoro, siBAsieTcs «...cO3AaHUE YC-
AOBHUM AAS YAOBAETBOPEHH S IOBbINIEHHBIX MHTEPECOB y4alluXCs K OIPeAeAeH-
HBIM y4eOHBIM IIPeAMETAM, BCEMEPHOE PAa3BUTHeE CIIOCOOHOCTEN YIAIIMXCS B TOM
HAU MHOH 00AACTH 3HAHUI U IIPAKTUIECKON AeSITEABHOCTH, yTAyOAeHUe U pac-
mupeHNe 3HAHMI, yMEHHI U HABBIKOB, HX CUCTeMATH3aLus 1 0606menue> [1, c.
182-183]. Qakyrvmamusnvie 3anamus, KAk OTMEIEHO B HAYYHO-METOAMIECKOI
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AMTepaType, — 3T0 GopMa OpraHU3ALUH yIeOHBIX 3aHSATHUI BO BHEYPOUHOE Bpe-
Msl, HAIIpaBA€HHBIX Ha PacClIMpeHue, yTAyOAeHHe U KOPPEKIJUI0 3HAHU YIalHX-
CsI IO y4eOHBIM IIpeAMeTaM B COOTBETCTBUH C UX IOTPEOHOCTSIMH, 3aIPOCaMH,
CIIOCOGHOCTSIME M CKAOHHOCTSIMH, & TaK)Ke Ha aKTMBU3AIMIO [I03HABATEABHOMN
AeaTeAbHOCTH [4, c. 41; 7, c. 24]. B Kopexce 06 obpasoBanuu Peciy6anku Beaa-
PYCh AQHHAS AeUHUIIHS IPEACTABACHA CACAYIOIIIM 00pPa3oM — 3TO «3aHATHUS,
HaIpaBAeHHbIe HA IOBBIIIEHHE y 00YYAIONINXCsl HHTepeca K U3ydaeMbIM yueo-
HBIM IIPeAMeTaM, YTAyOAeHIe HX COAEPXKAHM S, AKTUBU3AIMIO II03HABATEABHOM
AESITeAPHOCTH, HHTEAAEKTYaABHOE, AYXOBHOE M QHM3NUECKOe Pa3BUTHE, IIOATO-
TOBKY K CAMOCTOSTeABPHOMY XXM3HEHHOMY BBIOOPY, HadaAy TPYAOBOM AeSITEABHO-
CTH M IPOAOAXKeHHIO 06pasoBanus» (S, c. 172].

B Taxom, oT4acTH MeHAIOIEeMCS, IPOTHBOPEUYNBOM KOHTEKCTe OPMYAUPY-
eTcsi mpo6AeMa HayYHOM CTATBH — KaKOe BAUSIHYE Ha [IeAM U PYHKIIUU PaKyAD-
TAaTUBHBIX 3aHATUH OKa3bIBaeT HX TOAOXKEHHE MEXAY OCHOBHBIM 1 AOTIOAHHTEAD-
HBIM 06pa3oBaHIEeM.

O6pbexT HccAeAOBaHUS — GYHKIUU U BO3MOXHOCTH (paKyAbTATUBHBIX 3a-
HSTHI Ha [IePBOJi CTYTIeHH 001jero cpeaHero o0pa3soBaHus.

ITeAb HCCACAOBAHMSA — OIIPEACAMTDH BAUSHUE, IPOUCXOALIIEe OT IIOAOXKe-
HUS (paKyABTATUBHBIX 3AHSITHI MEXAY OCHOBHBIM H AOIIOAHHTEABHBIM 00paso-
BaHHeM, Ha Ha3HaYeHHe (paKyAbTATUBHBIX 3aHATUML.

3aAaud HCCAEAOBAHHSL.
1. O6cyAUTD TPAAMIIMOHHOE IOHATHE O GAKyABTATUBHBIX 3AHATHAX B HAYI-
HO-METOAMYECKOI AUTepaType.
2. O6cyaAUTh HOBOE MOHATHE O PaKyAbTATHBHDBIX 3aHATHAX B HbIHeIIHell CH-
creMe obpasoBanus Peciiyb6anxu Beaapycs.

3. OmpeaeAUTb U3MEHEHUs IOHSTHIL O GaKYABTATHBHBIX 3aHATHIX.

VccaepoBaHYeE IO3HIMI TOATBEPSKAQET, 4TO B HAYYHO-METOANYECKOI AUTE-
paType BhpaxkeH 60Aee TPAAHIIMOHHBII TOAXOA K QaKyAbTATHBHBIM 3aHATUAM.

Psip y4eHbIx o6paitaeT BHUMaHNeE Ha PeaAU3aLUI0 QYHKIUI AOTIOAHUTEAD-
HOro 06pa3oBaHMs B OpPraHM3aLiMu y4eOHBIX 3aHATHUI Ha pakyabraTuBax. Da-
KyAbTaTuB, Kak cuuraer B.C. KykymuH, «...Heo6s53aTeAbHbIH y4e6HDBIN Tpe-
MET, H3y'{aeMbIﬁ II0 AH‘IHOMY JKEAQHHUIO AAS paCH.II/IpeHI/ISI 06meKYAbTYPHOr0
¥l TEOPEeTHYeCKOTo Kpyrozopa» [6, c. 202]. Coraacno muennto .M. Crpemok,
$aKyAbTaTHBHBIE 3aHATHS IIPEACTABASLIOT CO60M GOPMY OpPraHM3aL MU yeGHBIX
3AHATHI BO BHEyPOYHOE BpeMs, HAPABACHHYIO Ha yAOBAETBOpEHHUe IO3HaBa-
TeAbHBIX HHTEPECOB U BOSMOKHOCTEl MAAAIIMX IKOABHHKOB, ONPEAEAEHHE HX
IpeAMeTHbIX HHTepecos [9, c. 16].

HekoTopble nccaep0BaTeAU CUYUTAIOT AAHHBIA BHUA 3aHSATUH CBS3YIOMUM
3BEHOM MeXAy BHEYPOYHOI paboTOil M AONOAHHTEABHBIM o6pasoBaHmeM. B
3aBUCHMOCTH OT LieAeil M 3aAa4, pemaeMblx Ha GaKyAbTaTUBAX, COAEPXKAHHS H
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METOAOB PaboThl UX MOXHO OTHECTU KaK K OCHOBHOMY, TaK U K AOLIOAHHTEAD-
HOMy obpasoBanui0. OmpeAeAsIOIMI GAKTOPAMHE AASL 9TOIO CTAHOBSITCSA <...
CTeIleHb IIPUBSI3AHHOCTH K 00sI3aTeABHOMY y4eOHOMY MaTepPUAAy; OPHEHTALIIS
Ha 3HaHHUS, YMEHHS, HABbIKHM HAH AMYHOCTHOE pa3BI/ITI/Ie; 065138,TeAbHOCTb HAN
AOOGPOBOABHOCTD IIOCEIeHUs 3aHATUI; BO3MOKHOCTD BBIOOpa 00beMa 1 TeMIa
OCBOEHHs 06Pa30BaTEABHOTO MaTepHaAa...>» |2, c. 272]. Ha ocHoBanum otme-
4eHHBIX pAKTOPOB B OAHOM CAy4ae 3TO OyAeT BHEKAACCHASI paboTa 110 IPeAMETY,
B APYTOM — 4aCTb AOIIOAHUTEABHOI'O 0Opa3oBaHHUSL.

CeroaHsI, 10 HallleMy MHEHMIO, XAPAKTEPUCTHKA AAHHOTO BUAQ 3AHSTHIL B
obmeit cucreMe obpazoBanus Peciybauku Beaapycs Heckoabko mupe. Bo-mep-
BBIX, 3aKOHOAATEABHO 3aKPeAeHAa PAa3HOCTOPOHHSSI HAIIPAaBAEHHOCTb PaKyAb-
TaruBOB (eCTeCTBEHHO-MaTeMaTHUYecKas, IyMaHUTapHas, obmecTBOBeAdecKas,
9KOAOI'MYEeCKasl, BOEHHO-IIATPHOTUYECKAs, My3bIKaAbHAsI, XOpeorpaduyeckas,
XYAOKECTBEHHAsl, TeaTpaAbHas, CIOPTHBHAS M APYTHe) Ha Pa3HbIX CTYTIeHAX 06-
Iero CpeAHero o0pa3oBaHUs. B cOOTBETCTBUU C yKa3aHHON HAIIPABACHHOCTBIO,
IJeAeBBIMHU YCTAHOBKAMU U COAEPIKAHMEM IPOrpaMM GpaKyAbTATUBHbIE 3AHSITHS
MOXHO Pa3A€AHTb Ha IIPeAMeTHBIe, obljepasBUBAIONIME M OOIeKYyAbTYpHBIE,
npodopuenTanuonnsie. QakyAbTaTHBBI MPEAMETHOM HANPABACHHOCTHU IIPEA-
HA3HAYEHBI AASI YTAYOACHUS 3HAHUI YYAIUXCS B CAMBIX PA3AMYHBIX 00AACTSIX U
AASL OLIEHKH MU CBOUX BO3MOXXHOCTeH, CIIOCOOHOCTEN K [IOCAEAYIOIIEMY U3Y-
YEHH IO HpeAMeTa Ha IIOBBIIIEHHOM YPOBHe. q)aKYAbTaTI/IBbI HpO(POPI/IeHTaHI/IOH-
HOI1 HaIIPAaBAEHHOCTH IIPOBOASITCS AASI TOTO, YTOOBI IIOMOYb MX BBIITYCKHUKAM
B 06pa3soBaTeAbHOM U IPO(ECCHOHAABHOM caMoonpepeseHun. OOmeKyAbTyp-
Hble U obujepasBuBamue paKyAbTATHBBI CAYXAT AASL PASHOCTOPOHHETO Pa3BH-
Tust yqamuxcst. [IpakTuka okasbiBaeT 3HaYUTEAbHOE IPe0bAaAQHIIE HA IIEPBOI
CTyIleHH OO0Iero cpepHero o6pa3oBaHUs (aKyABTATHBOB OOILIEKYABTYPHOIO
U 00Ijepa3sBUBAIOLIErO HAIIPABACHHS, a HA TPeTbell CTyIeHU — GpaKyAbTaTUBOB
IPeAMEeTHOrO HampaBAeHHs. BO-BTOPBIX, yX0A OT MPOPHUABHOrO O0OydYeHHS aK-
TYaAH3HPYET IIOAXOA K aKyABTATUBHBIM 3aHSATHSIM KaK K OAHO 13 GOPM BHeII-
Hell AudpepeHHanuu 06ydeHNS HAPSIAY C ADYTUMU OPraHU3aLMOHHBIME $Op-
MaMH 3aHSTHII B CHCTeMe AOIIOAHUTEABHOTO OOPa30OBAHUS AETEH H MOAOAEXKHU
(xpy>kKu, ceK1juu, KAYOBI U T.A.), B COOTBETCTBUH C Pa3HOCTOPOHHUMH 3aMpo-
CaMU y4aIuXCs Ha BCeX CTYIeHSX 0oblLiero cpeaHero obpasosanus. B-rpersux,
OCylecTBA€HHE 00Pa30BaTEABHOrO IIPOIeCCa MPOUCXOAUT C OMOPOI HA IIPaK-
THKO-OPHEHTUPOBAHHbIE BUABI y4eOHOM AESITEABHOCTH, Ha AOOPOBOABHBIX Ha-
9aAax U [0 BBIOOPY CAMUX yYaIIUXCsl. B-4eTBepThIX, IpOrpaMMsl GpaKyAbTaTHUB-
HBIX 3aHSTHIH, TaK Xe KaK U 00pa3oBaTeAbHbIe IPOrPAMMBI AOIIOAHHTEABHOT'O
06pa3oBaHIS ATEN U MOAOAEXKH, HOCSAT PeKOMEHAATEABHBIN XapaKTep, TaK KaK
YYUTHIBAETCSI TEMII OCBOEHHS IPOrPAMMBI KAXKABIM O0y4alOmUMCS, yPOBEHb
ero y4eb6HO-IIO3HABATEABHON AESITEABHOCTH, [ICHXOAOTO-IIEAATOTHYECKHEe 0CO-
OeHHOCTH. B-msThiX, mpeobAapaHne AMYHOCTHON CTOPOHBI IIEAQrOTHYECKOrO
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BSaHMOAeﬁCTBHH IIOMOTAa€T IIAOAOTBOPHO pemaTh y‘-I66H]>Ie 3aAauM B HHTEPECY-

IOIIEN MAAAIIErO MKOABHHKA AESITEABHOCTH.
Ha ocHOBaHMM BBIIIEM3AOXKEHHOI'O MOXXHO CAEAATh HEKOTOPBIM 4aCTHBIN

BBIBOA O TOM, UYTO (l)aKyAbTaTI/IBHbIe 3aHSTHUS B HAYaAbBHOM IIIKOAE UMEIOT BCe pu-
3HAaKH, IIpucymue y‘le6HI)IM 3aHATHUAM B CUCTEME AOITIOAHHUTEABHOTO 06pa3013a—

HUS B yIpexkAeHHH obmero cpepHero o6pasosanus (Tabaura).

HeKOTOpre ACIIEKTBl OpPraHH3aIHMU y‘-IE6HOI‘O Imponecca B CHCTeMax OC-

HOBHOT'O M AOIIOAHHUTEABHOTO OOPa30BAHUS B YUPEXKACHHH OOILIEro CpeAHEero

obpasoBaHmsL

OcHoBHOe o6pa3oBaHue

[ononHutenbHoe oﬁpasosauue

LleneBoii KOMNOHEHT

Llenu 3apatotca B nporpammax, onpeaenaiorca
nefjarorom.

lMocnepfoBatenbHoe 1 CMCTeMHOE YCBOEHYIE OCHOB
HayUHbIX 3HaHWIA, pa3BUTVie yueOHO-NO3HaBATENbHON
aKTUBHOCTM, MbILUAEHUA, NaMATY, TBOPYECKMX CNO-
cobHOCTel, CoBEepLUEHCTBOBaHME yUebHbIX YMeHWIA v
HaBbIKOB yualLMXcA, GOPMUPOBAHIE Y HIX HAayYHOrO
MVPOBO33PEHUA U TA.

Llenn onpepenstoTca yuacTHKamm (Cybbektamm)
Nefarorvyeckoro NpoLecca (negaroramu, AETbMY,
poauTenamu).

MPaKTNKO-0pPUEHTVPOBaHHasA AEATENBHOCTD, Npef-
CTaBNEeHHaA NPaKTUYECKY BCEMI ee BUAAMY; CTUMYN-
pOBaHVie cCamopeanii3aLini, CaMmopassuTha pebeHka,
YTBEPXKAEHME €ro 3HAUMMOCTY B Pa3NNYHbIX BUAAX
LeATenbHOCTH.

Cneumanumsauma 0bpasoBaHisa B COOTBETCTBUM C 0Opa-
30BaTeNbHbIMM NOTPEOHOCTAMM YUallleroca.

OpraH|/|3au|/|0HHo—co,qep>KaTeanbl17| KOMMOHEHT

OsnageHne c1cTemomn 3HaHUI, yMeHII 1 HaBbl-
KOB, NPeayCcMOTPEHHBIX COAePKaHVeM OCHOBHOMO
06pa3oBaHuA.

PacluvpeHvie no3HasatenbHoM chepbl pebeHka, cxoas
113 €70 IMYHOCTHbIX 06Pa30BaTeNbHbIX MOTPEOHOCTEN.
MpakTyeckasn peanu3aLmns noayyYeHHbIX, HO He HaxoAA-
WX NPUMEHEHUA B CUCTeME OCHOBHOTO 0OPa3oBaHms,
3HAHWI, YMEHWI 1 HaBbIKOB.

CopepxaHiie 1 HanpasseHue 1esTeNbHOCTY yYallieroca
onpezeneHo 06pasoBaTeNbHbIM CTaHAAPTOM MO
npeamery.

Hanpasnenns aeaTensHocTy, 1x coyeTaHmne u Gopmbl
3aHATWI 3aBUCAT OT MOTUBALMY, MHTEPECOB, NOTPEGHO-
cTell 1 cnocobHoCTel pedeHKa.

HopMaTVBHOCTb 3HaHWI, YMEHWIA, HaBbIKOB B
COOTBETCTBUM C NPOrPAMMHbIMI TPEOOBAHUAMI MO
npeameTy.

MpenocTasneHyie WKOMbHIKY BO3MOXHOCTU CBOOOAHO-
ro BbI60Pa HanpaseHys AeATeNbHOCT, MOWUCKA U «Ha-
X0ox[eHns cebs» B yuebHOM Matepuane.

CTporas HOPMaTUBHAsA pernameHTauus
06pa3oBaTebHOro NpoLecca.

BbIbOp yuaLmMmcs MHANBIIYanbHOro 06pasosatess-
HOro MapLUpyTa, B0OPOBONBHOCTb B BEIOOPE BMAOB 1
HanpasneHnit AeATENbHOCTU B CBOOOAHOE OT OCHOBHOV
y4ebbl Bpems.

MpeobnaaaHue GyHKLUMOHANBHO-PONEBOI CTOPOHBI
Nefarornyeckoro B3aMmoaencTBua.

MpeobnaaaHvie NMUYHOCTHOM CTOPOHBI Neaarormye-
ckoro B3aumogencTemna. CyobekTbl 06pazoBatenbHoro
npouecca B xofie Avanora, COTPYAHNYECTBa, PaBHOMNPa-
BMA HaXOAAT pelLleHnA yueOHbIX 33[a4 B KOHKPETHOW
NeATenbHOCTL.

OHOBO3PACTHOWM COCTAB YUEHMNUYECKNX KONNEKTHBOB.

Pa3HOBO3PACTHON COCTAB PA3NINUHBIX ETCKUX
00beNHEHNIA.
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OcHOBHOe o6pa3oBaHue

[LlononHuTtenbHoe o6pasoBaHune

Pe3ynbTaTMBHO-PeGNEKCBHBIN KOMNOHEHT

KOHTPOMbHO-0LIEHOUHOE B3anUMO/ENCTBE Nefarora
yualLerocs NPOMCXOAUT B COOTBETCTBIN C TpeboBaHWsA-
MU K YPOBHIO KOMMETEHTHOCTM BbIMYCKHIKOB, U3MOXKEH-
HbIX B 00Pa30BaTe/IbHBIX CTaHAAPTAX Ha BCEX CTYMeHsX
OCHOBHOrO 06Pa30BaHNA.

OcmbicieHre pebeHKoM Pe3ynbTaTMBHOCTY COOCTBEH-
HbIX JOCTVKEHMI, KAYeCTBa B3aVMOAENCTBIA C Neaaro-
ramm He BAVAET Ha HanpaB/eHne ero 06pa3oBaTebHON
TPAEKTOPWH, TaK Kak 3TO [IBIKEHME PernaMeHTMpoBaHO
COfIEPXKAHNEM OCHOBHOMO 06Pa30BaHIs, OTPAKEHHOTO B
y4ebHbIX Mporpammax, yuebHnKax v T.4.

Pe3ynbTaTMBHOCTb MPOLIECCA OTPAKEHA B YMEHUM MPO-
113BECTY KaUeCTBEHHbIN MPOYKT B Chepe NHTeNnneKTy-
AIbHON 1 NPAKTUYECKO IeATENBHOCTI.

[lHaM1Ka OCTVXEHNI YUaLIerocs B pasHbiX BIAAX
LEATeIbHOCTM OLIEHVBAETCA MO OTHOLIEHWIO K peany3a-
L{1n COBCTBEHHBIX BO3MOXHOCTEN, a HE B CPaBHEHUM C
APYTUMIA AETHMA.

OcmbicneHre pebeHKoM pesysbTaTUBHOCTY COOCTBEH-
HbIX JOCTVKEHIIA, KaueCTBa B3avIMofe/CTBIA C nesja-
roram OfpefenseT HanpasreHue 00Pa3oBaTENbHON
TpaeKTopHn.

TaxuM 06pasoM, PakyivmamusHvie 3auamus Ha nepeoii cmynexu 06ujezo
cpeduezo 00pasosanus — 9TO yIeOHbIe 3aHITHS B CHCTEMe AOIIOAHHTEABHOTO 00-
PA30BAHUS AETEN M MOAOAEXKH B YIPEKAECHHH OOLEr0o CpesHero ob6pa3oBaHus,
HaIlpaBAeHHbIe Ha YAOBAETBOpEHHE O0pa3soBATEABHBIX, OOIIEKYABTYpPHBIX 3a-
IIPOCOB MAQAUINX IIKOAPHUKOB Ha OCHOBEe CBOOOAHOIO BBHIOOpA HAaIlpaBACHMUSI
AESITEABHOCTH U IIepCOHUUIIMPOBAHHOMN OLIEHKU MX AOCTHKEHHI. AaHHOe I10-
HSTHE BASIETCS paboYM, BO3MOXHO €ro H3MeHeHHe, PaClIipeHUe, yTOYHEHNUE,
CBSI3aHHOE C TEKYIMM HOPMAaTHBHBIM PET'YAUPOBAaHHEM OTHOLIEHUI B CUCTEMAX
OCHOBHOTO U AOIIOAHUTEABHOTI'O 00pa3oBaHUsI, 0bOrameHueM KaTeTOpHaAbHOTO
ammapara Io npobaeMe AOIOAHUTEABHOIO OOPAa30BAHUS AETENl M MOAOAEXKH B
YUpeKAEHUSX 001Iero cpepHero 06pa3oBaHMs B HAYYHOM, METOANYECKOM AUTE-
parype, ALCCEpPTALHOHHBIX HCCAE AOBAHUSIX.
DaxyApTaTHBBl 00AAAQIOT CYLIHOCTHBIMH XapaKTEPUCTHKAMHU, CBOMCTBEH-
HBIMH BCEHl CUCTEME AOTIOAHUTEABHOTO 00pPa30BaHUsI, @ HMEHHO:
® BO3MOJXXHOCTBIO UX CBOOOAHOrO BHIOOpA YYAIUMHUCS B COOTBETCTBHH C
HHTepeCcaMu, CKAOHHOCTSIMU M CIIOCOOHOCTSIMY;

" HaIleAGHHOCTBIO HAa YAOBAETBOPEHHE HHAMBHAYAABHBIX OOpasoBaTeAb-
HBIX IOTPeOHOCTEN IIKOABHUKOB;

® OpHeHTAallMell Ha Pa3BUTHE CIIOCOOOB AESATEAPHOCTH, PACIIHPEHUE U YTAY-
OAeHVe 3HAHUIL, YMEHU, HABbIKOB;

" TBOPYECKUM XaPAKTEPOM AESTEABHOCTH [IEAATOrOB U YYAIINXCS;

" BO3MO>XXHOCTDBIO TBOPYECKOI CAMOpeaAr3alj iy yYamuxcs u Ap. [7, c. 25).

B cBsasu c Tem, 4TO GaKyABTATHBDI ABASIOTCS CTPYKTYPHBIM KOMIIOHEHTOM
CHCTEMbI AOIIOAHHTEABHOTO OOpa3OBAHUS B YUPEKAEHHSIX OOIIEro CpepHero
00pasoBaHMs, UM CBOMCTBEHHBI QYHKIJUH BCEHl CHCTeMbl — 00pasoBaTeAbHas,
pa3BuBalOIIas, BOCIMTHIBAIONMAS, COLlMAAbHAsA, KOMIIEHCATOPHAs, NpodopueH-
TallJMOHHAs, AOCYTOBas, COLlMaAbHAs, NCUXOAOTHYECKas M Apyrue. YcIemHas
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peaAusanus IepeyHCAeHHBIX QYHKIIUN IPU OpraHMU3anuu PaKyAbTATHBHOTO
00y4eHNs 3aBUCHUT OT COOAIOAEHUSI OIIPEAEACHHBIX YCAOBHIL:
® COOTBETCTBHS HOPMATHBHO-IIPABOBOIL 6a3e;
® ONTHUMH3AIIUU YIPABACHYECKUX U MTEAATOTHYECKUX PelleHUH PYKOBOAH-
TeAel IIKOA M YYUTeAeH IpU pellleHUH BOIPOCOB OPraHM3AIMU AAHHBIX
3aHSATUN;
® HaAMYHS TEOPETHYECKOHN U METOAMYECKOH MOATOTOBKH YUHTeAeH K opra-
HU3AIMU U TIPOBEACHUIO GpaKyAbTATUBHBIX 3aHATHIT (MCTIOAB3OBaHUE Pas3-
AMYHBIX $OPM pabOTH, TEXHOAOTHI, B TOM YHCA€ KOMIIBIOTEPHBIX; padoTa
B pesxuMe 6e30TMEeTOIHOTO 06y YeHN);
® 00eCIIeYeHHOCTH YYpeXKAEHUs OOpasOoBaHUS KAaAPOBBIMHU, MaTe€pPHAAb-
HO-TeXHUYeCKUMH, y4eOHO-MeTOANYECKUMHU PeCYPCaMH, BAPUATHBHOCTH
$opM PpaKyAbTATUBHOIO OOyIeHUS;
= audPepeHnHaAuN 1 UHAMBHAYAAM3ALUH [IpoLjecca 00ydeHus, crocob-
CTBYIOIENl aKTHBHOMY OBAAQACHHIO COAEPXKAHHEM OOpa3OBaHUS 4epes
pa3HbIe BUADI AeSITEABHOCTH;
® CO3AAHHSA MOAOXKUTEABHOIO MUKPOKAMMATA Ha paKyAbTaTHBAX;
® HAAMYHS KOMIIAEKCHOTO y4eOHO-METOAMYECKOro obecredeHus] PpaKyAb-
TAaTUBHBIX 3aHATUH.

B o6pa3oBaTeAbHOM IIpOLjecCce HAYAABHOI IIKOABL B OOABIIEN CTElleHH pea-
AM3YIOTCS IPeAMETHbIe U obulepa3BuBaoniie $aKyAbTATHBHBIE 3aHATUS I'yMa-
HUTApHOM, MY3bIKAABHOM, XOpeorpaduuecko, XyAOKeCTBeHHOH, TeaTpaAbHON
U MHOM HaIpaBAEHHOCTH. YKasaHHBIe 3aHATHSA B [-IV xaaccax opranusyiorcs,
HCXOAS U3 XEAAHMS MAAAIINX MKOABHUKOB M UX POAUTEACH U IPU HAAMYUH 3a-
SABACHUN 3aKOHHBIX IMPEACTABHTEACH YYAIMXCs, BO3MOXHOCTEH YYPEXACHHA
obmero cpepHero obpasoBaHus. ['pymisI AASI IpoBeAeHHS $aKyABTATHBHBIX 3a-
HATUN KOMIIAEKTYIOTCS M3 Y9alllUXCsI OAHOTO MAM ITAPAAAEABHBIX KAACCOB B KO-
AVYeCTBe He MeHee TPeX yYallJuXCsl B yUpeXXACHHUX 001[ero cpesHero obpasosa-
HUS B CEABCKHX HACEACHHBIX IYHKTAX, HE MEHee MISATH yJaluXCs — B OCTaAbHBIX.
B 3aBucumocTu OT BUpAQ 3aHATUN HCIOAB3YIOTCS Pa3AUYHBIE HHANUBUAYAAbHBIE,
[IapHBIE U TPYIIIOBbIE GOPMBI pabOTBHL

AHaau3 nporpaMM $aKyAbTATHUBHBIX 3aHATHUI 110 COAbPEAIXKHO, XOPOBOMY
U OPKeCTPOBOMY KAACCY, HHCTPYMEHTAABHOMY aHCAMOAIO 1 00yUeHHUIO UTPe Ha
COOTBETCTBYIOIEM MY3bIKAABHOM MHCTPYMEHTE U ADYI'HX, a TaKXKe CYHeCTBY-
IOIell TeAAaTOrMIeCKOM IIPAKTHKH GpaKyABTATUBHOTO O0yUeHHUs C TOUKU 3PeHHUs
IIIPOKOHN peaAmsanuu 0o6pa3oBaTeAbHON (YHKIUU AOIOAHHTEABHOTLO 00Opa-
30BaHUS [IO3BOAMA CAEAATh HEKOTOPBIE BBIBOABL IIpu opranusanuu obpasosa-
TEABHOIO IIPOIlecca Ha AAHHBIX 3aHATHAX II0 IPEAAOKEHHBIM IIPOTpaMMaM y4H-
THIBAIOTCA 3aIIPOCHI yYANIMXCSA U MX 3aKOHHBIX IMPEACTABUTEAEH, IPUOPUTETHI
HHTEPeCOB Ka’KAOT0 peOeHKa Ha OCHOBe CBOOOABI BBIOOpa BUAOB U HAIIPAaBACHUI
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AesiteapHOCTH. OAHAKO B HUX COBCEM HE PACCMATPUBAETCS BOIIPOC PA3BUTHUSI 00-
mey4eOHBIX YMEHHI, TaK HEOOXOAMMBIX AASI YCIIEIIHON y4eOHOM AeSATEABHOCTH
BO BCeX pOPMax OCHOBHOTO U AOIIOAHHTEABHOTO 0Opa3oBaHMUs, TaK KakK 00yue-
HIe OPUEHTHPOBAHO Ha pOPMUPOBAHME Y MIKOABHUKOB TOABKO CIIEI[HAaAbHBIX
y4eOHBIX yMEHHI 10 OBAAAEHHUIO COAEPIKAHNEM KOHKPETHOI'O IIPeAMETA.

Kaxk moxassiBaeT IpaKkTHUKA, HECMOTPSI Ha Pa3dpabOTAHHOCTD BOIpPOCA pas-
BUTHS O0lIey4eOHbIX YMEHUN y YYaU[UXCS YIEHBIMU-IICHXOAOTAMH, [IEAArOTa-
MM, yIUTEAS], BeAylue paKyAbTATHBHBIE 3aHSITUS My3bIKAABHON HAIIPABAEHHO-
CTH, He 3HAIOT CYLUIHOCTH U CTPYKTYPhI 0OIIeyIeOHBIX YMEHHI, HMEIOT cAaboe
IpeACTaBAeHUE 00 YCAOBUSIX X PAa3BUTH S, HCIIBITHIBAIOT OOABIINE 3aTPYAHEHUS
MEeTOAMYECKOTO XapaKTepa, 0COOEHHO B paboTe C AETBMH MAAAIIETO IIKOABHO-
ro Bospacra. OOBSICHAETCS 9TO He TOABKO CAOKHOCTBIO CAMOM IIPOOAEMBI, HO 1
HEAOCTATOYHOM IOATOTOBAEHHOCTDIO YUHTEAEH K €€ CAMOCTOSTEABHOMY OCBO€-
Huo. OLjeHKa [IeAarOrnIecKo peaAbHOCTH Ha OCHOBE ITOAYYeHHBIX HAMHU B X0A€
9KCIIEPHMEHTa AAHHBIX YKa3blBaeT Ha HEOOXOAMMOCTH CIIEI[MaAbHO OPraHU30-
BAHHOTO IPOIjeCCa M0 YyCTPAaHEeHMIO YKA3aHHbIX Bbllle IPOOEAOB B IeAarormye-
CKO1 A€SITEABHOCTH B CHCTEME OCHOBHOTO M AOIOAHHTEABHOI0 06pa3oOBaHMUsI.

BpiBoaBI

1. B obmeit cucreme obpazoBanus Peciybauku Beaapycs 3akoHOAaTEABHO
3aKpelAeHa PasHOCTOPOHHSIS HAIPaBAEHHOCTb (PAaKyABTATHBOB — €CTECTBEH-
HO-MaTeMaTHYeckKasi, [yMaHUTAapHasl, OOL[eCTBOBeAUECKAsI, 9KOAOTHYECKas], BO-
eHHO-TIATPHOTHYECKAas, My3bIKaAbHAs, XOpeorpapuyeckasi, XyAOXKeCTBeHHas,
TeaTpaAbHAs, CIIOPTHBHAS U APYTHE.

2. Ilpeobaapatomue Ha IepBOIl CTyIeHH OOIero CpeAHEro oOpasoBaHHUS
gaKyAbTaTHBHbBIE 3aHATUS OOIIePA3BUBAIOIIEIO, B TOM IHCAE U MY3BIKAABHOTO,
HAIIpaBAEHHS UMEIOT OOABIION 06pa3oBaTeAbHBII IIOTEHIIHAA B 06AACTH Pa3BU-
THS 001ey4e GHBIX YMEHU I MAQAIINX ITKOABHIKOB.

3. OdpdexTHBHOI pearnsary 06pa3oBaTeAbHON PYHKIINH GAKYAPTATUBOB
B YKa3aHHOI 00AACTH IIOMOXeT IjeAeHalpaBAeHHast pabora 1mo oboraleHuI0
KOMIIETEHIJUH y yIHTeAel, BeAYIINX $aKyAbTATHBHBIE 3AHSTHUS, O CYIHOCTH,
CTPYKType, YCAOBHSX, 9TAIIAX PA3BUTUS O0ImeyIeOHbIX YMEHHI ¥ YIAIUNXCS Ha-
JaABHBIX KAACCOB, O [IEPEAOBOM II€AATOTHMYECKOM OIIBITE B 9TOM HAlIPABACHUU U
T.A.
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E.V. Kazanovskaja

FACULTATIVE CLASSES AT THE FIRST STAGE OF THE
GENERAL SECONDARY EDUCATION

The article deals withclassificationof optional classesin the first stageof secondary
educationas additional education.The authordescribes thefunctional properties of
theoptional classes; the conditions for theireffective implementation andorganiza-
tion in fthe first stageof secondary education are highlighted.

Key words:general secondary education, the first stage of general secondary educa-
tion, basic education, additional education, younger students, general educa-
tionskills,optional classes.
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Asta Meskauskiené

SCHOOLCHILD’S SELF-ESTEEM: INFLUENCES THE
MOTIVATION OF TEENAGERS TO LEARN

Abstract. One of the most important reasons influencing the motivation oflearning
to learn, especially for teenagers, is a self-esteem. Positive learning results for
teenagers reveal capable skills when someone close to the teenager respects
and values them as a person. Self-assessment levels by teenagers correlate with
their motivation to learn, which is why a positive assessment of a child’s learn-
ing interest is an important factor. This paper attempts to show the factors
influencing the successful formation of teenage self-esteem and the role ed-
ucators have in the formation process. Teenage self-esteem depends, in part,
on a teacher’s working style and teaching methods. Teenage self-assessment
during the learning process is evident, changing and developing. The teacher
is an active and important agent in this self-assessment process, communi-
cating with a child as he or she evaluates progress and influences initiatives.

Keywords: Self-esteem, working style, teaching methods.

Everyone needs self-esteem and respect from others. The need for self-esteem
includes personal competence, self-confidence, achievement, and independence.
Each person needs to know that he or she is respected and able to solve problems.
Similarly, the need for self-esteem includes such aspects as a person’s status, appre-
ciation, reputation, assessment, and acceptance (4].

One of the most important reasons that influences learning motivation is
self-esteem. Positive learning results for teenagers reveal capable skills when
someone close to the teenager respects and values them as a person. The moti-
vation to learn well is also related to the concern that “teachers, parents and/or
friends will like me.” In order to be appreciated by friends, teachers and parents,
even teenagers who hate learning, attempt to perform well in school as they try to
keep up with their classmates. The greatest influence to a teenager’s self-esteem
comes during the formation process when a variety factors are in play. Internal hu-
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man powers of reason and the imagination stimulate a child’s motivation to learn
and moral behavior, both of which need to be maintained (constructed). In order
to enhance a teenager’s motivation to learn and behave in accordance with moral
norms, it is very important to create the conditions, as well as the situations for
feeling successful. If a teenager feels worthless and unappreciated by teachers or
contemporaries, he or she may have the tendency to avoid learning, leaving many
needs unsatisfied. However, if teenagers have self-esteem, feel important, and are
appreciated, then they tend to be interested in learning. Thus, self-esteem is a sig-
nificant stimulus that motivates learning.

Teenagers, and all children for that matter, tend to learn better when they
are in an emotionally safe rather than stressful environment. Teachers are able to
create a positive learning environment through a variety of means like being op-
timistic, creating conditions for success, challenging content, engaging teaching
activities oriented toward results, variety in teaching activities, and an emphasis
on moral character.

Qualitative research was conducted during the year 2011 with the aim to de-
termine the learning factors that influence the formation of a teenager’s self-es-
teem. The use of the qualitative research method reveals more particular responses,
descriptions and comments by teachers and teenagers than quantitative analysis.
The questionnaire was anonymous. The survey involved 112 teenagers in 9th and
10th grades from six Vilnius city schools and 86 teachers from various Lithuanian
schools. The determination of the respondents to the questionnaire was objective.
The questionnaire involved open, descriptive, causal, and interrelated questions.

In order to reveal the factors that enhance as well as denigrate self-esteem,
teenagers were asked to describe situations when they felt important, appreciated,
and honored as well as situations when they were feeling humiliated or unappreci-
ated. The research also aimed at determining the influences and feelings caused by
these situations. The teacher questionnaire focused on identifying those teaching
methods and attitudes that contributed most significantly to developing a positive
self-esteem during the formation process.

The motivation to learn, success in school, and educational achievement de-
pend, in large part, on a teenager’s attitude towards themselves and learning. The
following tables (see Tables 1, 2, and 3) indicate the essential factors in an educa-
tional environment that influence a teenager’s self-esteem, i.e. teaching methods
and a teacher’s working style, both of which influence, whether positively or nega-
tively, a teenager’s self-esteem.
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Table 1. Teenager Answers to Situations that Enhance and Denigrate self-esteem

. . . Describe a situation when you
Describe a situation when you felt e o
. . . % felt humiliated, unappreciated, or | %
important, appreciated, or worthwhile A
disrepected
: : Learning difficulties,
High academic achievements 277 earmng I ) cutties 23.2
academic failures
At s learni ;
eenagers.eammg progress; Unaccepted, unappreciated,
commendations, encouragement, 19.6 ) R 17
) disregarded, penalties
expectations
Confidence, teacher’s expectations 14.3 N.eg.atlvve comments, 13.4
disciplined by teachers
Sympathy and antipathy
Various personal achievements 8 from teachers, comparison 10.7
with the other teenagers
EnhahC|ng Feeling a part of a team member 7.01 ?e”'gfat'”g Lack of teacher’s attention 8
sltuations sltuations Taunting of academic failures
Helping friends, teachers, parents, etc. | 7.01 9 7.1
by teenagers
Appreaatlon by persons especially 6.3 Disregard, alienation 6.2
important to a teenager
Assessment of other teenager opinions | 4.5 Difficlties in a§t|V|t|es not 54
related to learning
Assessment of abilities and importance 27 Taunting 45
by other teenagers
Leading other teenagers 1.8 Distrust 2.7
No situations like this 0.9 No situations like this 1.8
Table 2. Teenage answers related to actions enhancing and denigrating self-esteem
Actions related to situations o Actions related to situations o
A o " A o
enhancing a self-esteem denigrating a self-esteem
Passi - k —
Motivation t learn 31 |Fassive reaction (take no action), inactivity, 259
indifference
Improvement in learning results 18.7 | Self disappointment, sadness, moodiness 24.1
Emergence (orincrease) of decisiveness, 161 Bad experience, distress 134
activeness, courage
Emergence (or increase) of intention to go to 16 Anger, aggression 08
school
Positive influence for behaviour (motivation Motivation for positive behaviour,
to behave better, better interrelationships, 8 attempts to deny a situation denigrating 8.9
intention to help for the others) self-esteem
Encouraged to seek goals 5.4 Need for help 7.1
Behaviour is more friendly, polite, respectful 4.5 No intention to communicate, disregard 6.3
Partially changed learning and behaviour 2.7 Partially changed learning and behaviour 3.6
No influence 0.9 No influence 0.9
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Table 3. Answers by Teachers: Teaching methods and social emotional factors
enhancing and denigrating a self-esteem

Methods enhancing teenage

% Methods denigrating teenage self-esteem %

self-esteem

;fs;g;%:;i!iﬁrauon‘ Working in 36.1 | Teacher as an“informer’, absence of dialogue 314

Individualization and differentiation of

teaching, creative tasks of individual and 26.7 | Absence of individualization, differentiation 25.6

group work

Project method 19.8 | Too complex, improperly structured tasks 15.1

Individual tasks, individual self-assessment | 17.4 | Encouragement to memorize, learn by heart 12.8
Inappropriate structure of a working group (no
ability for 9.3
expression by teenagers)
Tests when a teenager is not able to apply his 58
knowledge but can predict the answer

Social-emotional aspects (learning environment, teacher’s personality)

Compliments 30.2 | Continual criticism, disparagement 349

Confidence, self-confidence 221 Comparing teenagers with others (in front of the 2.4
class)

Encouragement to improve 151 Neg_aﬂvg attitude towards a teenager, “pestering’, 14
denigration

Encouragement, teacher’s expectations 10.5 | Tauntings, humiliating replications 11.6

Personal acknowledgement for

accomplished tasks (especially public 9.3 | Moralism and shaming of teenagers 7

acknowledgement)

Respectful approach 7 Into\e@nAt, autocratic teacher, speaking in a high 46
tone, giving commands

Respectful approach 7 Into\e@n't, autocratic teacher, speaking in a high 46
tone, giving commands

Help for a teenager 58 Haying no respect for a teenager’s promise 35
(disregard)

While revealing successful aspects of learning in groups, teachers (36,1 %)
indicated that teenagers are not likely to compete but rather collaborate. In the
process of collaboration, i.e. explaining, discussing and asking questions to each
other, teenagers are able to develop knowledge and skills. This helps to create indi-
vidual responsibility and stimulates positive interdependence. Working in groups
also strengthens the interrelations of teenagers as well as creativity and commu-
nication skills. According to Adler (1998), being a member of and feeling a part of
a group aids a child in creating “my own self” that is oriented towards self-assess-
ment, adequacy and competence, all of which models an attitude towards others.
Adler emphasizes a child’s self-education when feeling a part of a group “the more
a child feels important in a group, the more he trusts his contribution to a group’s
wellbeing, the more he feels respect for and from the others; hence, the more he
tends to trust him-self”. Teachers (26,7%) note that teaching individually and dif-
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ferentiating while using creative group activities are teaching methods that influ-
ence a teenager’s formation of self-esteem. The answers of teachers also reveal that
teenage interest in learning remains for a longer period of time, when a topic or
ability stimulates a teenager. Therefore, seeking to individualize and differentiate

teaching, teachers should their knowledge of teenagers and knowledge of various

teaching styles to create interesting topics for teenagers. One of the most essen-
tial, influential teaching styles for shaping a teenager’s self-esteem, which is mostly
preferred by teachers (19,8%), is the project method. The project method includes

activities inspired by teachers to achieve certain objectives that are not always per-
ceived by teenagers but are well considered by teachers. The project method is an

interesting activity for teenagers when problem solving involves active, creative

solutions while working in a group. It is important to mention that a project is not
a task which must be made alike. The main idea of a project is to stimulate ideas by
allowing participants the freedom of creativity and multiple alternatives. There-
fore, there can be great variety of project activities that correspond to the capabili-
ties and interests of teenagers where almost all of the teenagers are able to perform

tasks within the project. This method contributes to replacing teaching to learn-
ing. While preparing tasks a teenager needs to create a system of skills and knowl-
edge for himself or herself. When learning plays a more significant role in a teenag-
er’s life, motivation to learn is also more evident. Thus, teenagers trust themselves

more and are able to express themselves and reveal their skills and knowledge.

By integrating project activities into lessons, creative research activities are
most often included. Paradigms of interaction and learning are mostly suitable for
this activity. As aresult, these paradigms are most often suggested to be used while
teaching teenagers.

Analyzing the social emotional factors that influence the formation of teen-
age self-esteem, teachers (30,2%) as well as teenagers (19,6 %) indicate that com-
pliments, encouragement and confidence are the most significant factors. Com-
pliments and encouragement for successful results are a stimulus that motivates
learning. When speaking about external influence (i.e. compliments, penalties and
encouragement), Adler (1998) emphasizes the significant role of encouragement.
According to Adler (1998), both compliments and penalties only temporarily
change the behaviour of an individual; and do not help in teaching self-assurance
and confidence. Encouragement enhances a feeling of courage and confidence
even when support from others is only partial because compliments for satisfacto-
ry behaviour prompt trust in others more than in a teenager’s own decisions.

Any type of communication and knowledge transmission is based on confi-
dence. Communication cannot be realized or useful without confidence or trust
in each other. The feeling of confidence arises from common spontaneous inter-
est and a person’s intention to implement this interest. Both teachers (22,1%) and
teenagers (14,3 %) note the importance of a confident classroom environment. As
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aresult, when teachers maintain positive interrelations with teenagers, a confident
environment ensures safety, free communication, no fears of being hurt or disap-
pointed. One of the most important factors determining a confident environment
in a group is the teacher’s personality and behaviour. Seeking to create confidence
in the classroom, factors such as honesty, assistance, following the rules and prom-
ise must be considered.

The answers of teenagers (23,2%) indicate that they are sensitive to the evalu-
ation process and results. Accordingly, while evaluating a teenager, teachers must
pay attention not only to educational goals and principles, content and methods,
but also to the factors influencing learning motivation and self-esteem. Auditory
tasks and memorization (i.e. learn by heart) in preparation for exams enhances
fears, worries, and shameful feelings, all decreasing self-esteem.

Requirements for teenagers should be oriented towards achievement, partic-
ularly related to the abilities of the teenager. Teachers (17,4%) suggest a need for a
teenager’s self-assessment, i.e. to evaluate, to write a mark for their own tasks, to
comment upon their own work and only then (or when the teenager’s self-assess-
ment does not corresponds the reality) to evaluate the performance of a child.

Teenagers identified situations that denigrate their self-esteem (10,7%) to
include sympathies and antipathies expressed by teachers as well as comparison
with others. Prejudice and stereotypes would not be so significant if the teach-
er’s attitude towards children learning is not so high. Each teenager should obtain
feedback based on their achievements, as well as suggestions on how to improve.
There should also be no comparisons with others [2]. Teenagers are being evaluat-
ed not by comparisons to each other but by comparing to earlier achievements. As
a result, this attitude emphasizes the importance of a self-esteem and motivation
for successful learning and reveals that attention should be paid not to a person
but for their accomplished tasks. Self-sufficiency reveals one the most important
human needs, i.e. free will, the ability to make one’s own decisions, free choice.
This need is mostly felt by teenagers who are seeking self-expression and personal
development.

Following a frustration — the self-esteem model, bad learning and low
self-esteem could be considered the main reasons why teenagers leave school. It is
indicated that feelings of worthlessness, bad learning results, negative evaluations
by teachers, and the increase of anxiety are risk factors and indicators that reveal
which teenagers may leave school in the future [3]. The peculiarities of a teacher’s
teaching style and methods have an important role to play in the development of
teenage self-esteem whereas autocratic and too liberal teaching methods do not
ensure confidence because these methods do not promote the self-esteem of a per-
son. Moreover, indulging teenagers does not produce a sense of order, which is
essential for imparting a feeling of self-confidence necessary to effective decision
making.
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Conclusion

With regard to teaching methods and the personal influence of teachers re-
garding the formation of teenage self-esteem, it is apparent that the success of
teenager development of self-esteem is determined, in large part, by positive in-
teraction in accordance with various socio-pedagogical factors. The feeling of
self-esteem is the basis for the emergence of moral attitudes, the ambition to be-
come moral, and to behave in accordance with the norms of worthwhile behaviour.
Self-esteem results from seeking a positive moral reputation among contempo-
raries, teachers and parents. Self-esteem becomes a significant prerequisite, then,
for the motivation to learn and social integration. Self-esteem is a prevailing fac-
tor and stimulus for learning. While employing modern teaching methods, the
teacher plays a supervisory or coordinating role. Therefore, teenagers gain lifelong
competences and self-confidence through creative and motivating learning envi-
ronments. Teaching methods are also a significant means of pedagogical activities
rather than education content itself. There is, though, no one universal method for
each teacher or teenager. Hence, to seek optimal educational goals and objectives,
the teacher should choose the methods to be employed in the process of teaching
that best fits the learning styles of the student in accordance with outcomes. When
the teacher perceives that the method employed does not contribute to positive
development of a teenager’s personality, the teacher needs to employ a new meth-
od or to adjust the present model. This, of course, depends upon the teacher’s pro-
fessional skills and pedagogical approach.
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A. MeSkauskiené
SAVIGARBOS JTAKA PAAUGLIU NORUI MOKYTIS

Viena svarbiausiy priezas¢iy, skatinan¢iy mokytis, yra savigarba. Motyvas ge-
rai mokytis, nusakomas zodziais ,patiksiu mokytojams, tévams ir/ar draugams®,
taip pat susijes su savigarba. Pasak G. Petty, net ir tie mokiniai, kurie nemégsta
mokytis, stengiasi neatsilikti nuo bendraklasiy, kad baty pripazinti draugy, mo-
kytojy ir tévy.

Ypatingo efekto sulaukiama su(si)formavus veiksnius, skatinané¢ius orumo,
pasididziavimo savimi, savigarbos augima. Labai svarbu sumodeliuoti tinkamas
aplinkybes, kurti sékmés i§gyvenimo situacijas, kad mokiniui baty svarbu ir nau-
dinga daryti tai, kas privalu, kad jis pats save nuteikty tokiam elgesiui, kokio i$ jo
laukia, tikisi aplinka.

Kiekvienam, neatsizvelgiant j tai, kokio amziaus jis baty, ypa¢ svarbu bati pa-
stebétam ir priimtam tokiam, koks jis yra. Tik tada mokiniai norés daug suzinoti ir
suprasti, jie jausis patogiai fizikai, bus saugus psichologiskai, bus pripazZinti, jausis
esa reikalingi. Mokytojas pagal galimybes turi sudaryti salygas patenkinti vaiko
poreikius ir Zinoti, kaip jie patenkinami: vaikas, kuris jauc¢iasi menkavertis arba
kurio nepriima bendraamziai, bus linkes blogiau mokytis, nes nebus patenkinti
pagrindiniai jo poreikiai. Antra vertus, tas mokinys, kuris jaucia, kad yra gerbia-
mas, reik§mingas, jvertintas, bus labiau linkes mokytis negu tas, kuris jauciasi at-
stumtas, ignoruojamas ar nesuprastas.

Aplinka, skatinanc¢ig mokinio savigarbos formavimasi, mokytojai gali sukurti
jvairiomis priemonémis: sékmeés i§gyvenimu, pasitenkinimu, susidoméjimu mo-
kymosi veikla ir rezultatais, veiklos rasiy jvairove, ugdymo turiniu, dvasiniais ug-
dymo veikéjy rysiais.
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Csemaana Cepzeiixo

CAMOPEAAU3AIIUA AUMHOCTHU U EE
OBPA3OBATEABHAS AEATEABHOCTH
(KAYECTBEHHBIN AHAAMN3 BUOTPAOUYECKOM
INEPCIHEKTUBBI)

Aunotauma. B cTaTbe Ha OCHOBe IIPOBEAEHHOrO MCCAEAOBAHHSA PAacKpbITa IPO-
0AeMa caMOpeaAM3alUH AUYHOCTH U ee 00pa3oBaTEAbHOM AeSTEAbHOCTH.
ABTOpPOM BBISIBA€HA TUIIOAOTHUSI CBSI3M CAMOPEAAM3AIIUI AUYHOCTH C ee 00-
Pa3oBaTeABHOM AESITEABHOCTBIO, BCKPHITHI (PaKTOPHI, CTUMYAHPYIOIUE U
TOPMO3SIIIYe Pa3BUTHE ANTHOCTH KaK CyObeKTa CAMOpeaAH3aliUH.

Kniouesble cnoBa: CAMOPeAAM3ALIUs ANIHOCTH, 06pa3oBaTeAbHAS ASSITEABHOCTD
AMYHOCTH, THIIOAOTHS CBSI3M CAMOPEeAaAM3aIlMM AHYHOCTH C ee 0Opas3oBa-
TEAbBHOM AeATEeAbHOCTDIO, $aKTOPHI, CTUMYAUPYIOIIHE U TOPMO3sI[Le pas-
BUTHE AUYHOCTH KaK CyO'beKTa CaMOpeaAn3aIfii.

BBepenue

O6OCTPI/IBIIII/1171CH I/IHTePeC YeAOBEKa K CaMOCTOﬂTeAhHOMy HOI/ICKY OTBETOB
Ha BOl'[pOCI)I O CBOEM HPeAHaSHa‘IeHI/II/I, CMDBICAE CO6CTB€HHOﬁ JKU3HHU, CaAaMOCTO-
STEADHOM Bbl60pe ccl)ep u CPeACTB CBOEI'O BOITAOIII€HUA BBIABHUIAECT HaA nepBoe
MeCTO UCCACAOBaHHE Hp06AeMbI caMopeaAnsauHH Ka’XAOTO YeAOBEKa. OCO6YIO
aKTyaAbHOCTb npno6peTaeT HUCCACAOBaHHE l'[pO6AeMbI CaMOpeaAI/IIBaLII/